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STATEMENT OF ASSURANCES 

This form or other similar must be signed by a duly authorized representative of the petitioner group and 
submitted with the petition . A petition will be considered incomplete if it is not accompanied by the 
Statement of Assurances or does not otherwise contain these assurances. As the authorized representative of 
the applicant group, I hereby certify under the penalties of perjury that the information submitted in this 
petition for a charter for 1 tX> bla c..~\e\r\ of' -t-V, e P.,av A l{'ec;._ (name of school) to be located at 
Do..\<. \. O, '"c\ )C A- c... o~"'-j)W\"'"'" <;;,ciAoo\ is true to thk best of my knowledge and belief; and further, 
I certify that, if awarded a charter, the school : 

1. Will not charge tuition, fees, or other mandatory payments for attendance at the charter school or for 
participation in programs that are required for students. 

2. Will enroll any eligible student who submits a timely and complete application, unless the school receives a 
greater number of applications than there are spaces for students, in which case a lottery will take place in 
accordance with California charter laws and regulations. 

3. Will be non-secular in its curriculum, programs, admissions, policies, governance, employment practices, 
and all other operations. 

4. Will be open to all students, on a space available basis, and shall not discriminate on the basis of race, color, 
national origin, creed, sex, ethnicity, sexual orientation, mental or physical disability, age, ancestry, athletic 
performance, special need, proficiency in the English language or a foreign language, or academic 
achievement. 

5. Will not base admission on the student's or parent's/guardian's place of residence, except that a conversion 
school shall give admission preference to students who reside within the former attendance area of the public 
school. 

6. Will offer at least the minimum amount of instructional time at each grade level as required by law. 

7. Will provide to the Office of Charter Schools information regarding the proposed operation and potential 
effects of the school, including, but not limited to, the facilities to be used by the school, including where the 
school intends to locate, the manner in which administrative services will be provided, and potential civil 
liability effects, if any, upon the school and authorizing board. 

8. Will adhere to all applicable provisions of federal law relating to students with disabilities, including the 
Individuals with Disabilities Education Act; section 504 of the Rehabilitation Act of 1974; and Title II of the 
Americans with Disabilities Act of 1990. 

9. Will adhere to all applicable provisions of federal law relating to students who are English language learners, 
including Title VI of the Civil Rights Act of 1964; the Equal Educational Opportunities Act of 1974; MGL c. 76, § 

5; and MGL c. 89, 71 § (f) and (1). 

10. Will comply with all other applicable federal and state laws and regulations. 
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11. Will submit an annua l report and annual independent audits to the OUSD Office of Charter Schools by all 
required deadlines. 

12. Will submit required enrollment data each March to the OUSD Office of Charter Schools by the required 
deadline. 

13. Will operate in compliance with generally accepted government accounting principles. 

14. Will maintain separate accountings of all funds received and disbursed by the school. 

15. Will participate in the California State Teachers' Retirement System as applicable. 

16. Will obtain, keep current, and make availab le for inspection all necessary permits, licenses, and 
certifications related to fire, health and safety within the building(s) and on school property. 

17. Will obtain, keep current, and make available for inspection all necessary teacher certifications, permits or 
other documents as required under EC Section 47605(1). 

18. Will at all times maintain all necessary and appropriate insurance coverage. 

19. Will submit to the OUSD Office of Charter Schools the names, mailing addresses, and employment and 
educational histories of proposed new members of the Board of Trustees prior to their service. 

20. Will, in the event the Board of Trustees intends to procu re substantially all educationa l services for the 
charter school through a contract with another person or entit y, provide for approval of such contract by the 
Board of Education in advance of the beginning of the cont ract period. 

21. Will provide financial statements that include a proposed f irst-year operational budget with start-up costs 
and anticipated revenues and expenditures necessary to operate the school, including special education; and 
cash-flow and financial projections for the first three years of operation . 

22. Will provide to the Office of Charter Schools a school code of conduct, Board of Trustee bylaws, an 
enrollment policy, and an approved certificate of building occupancy for each facility in use by the school, 
according to the schedule set by the Office of Charter Schools but in any event prior to the opening of the 
school. 

~Cb \h d~ r&<.,cb il9 i 0 ·~ 2-0 - II 

Signature Date 

Print Name 
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I. EDUCATIONAL PHILOSOPHY AND PROGRAM 

Governing Law: A description of the educational program of the school, designed, 
among other things, to identify those whom the school is attempting to educate, what it 
means to be an "educated person" in the 21st century, and how learning best occurs. 
The goals identified in that program shall include the objective of enabling pupils to 
become self-motivated, competent, and lifelong learners. 

-California Education Code Section 47605 (b)(5)(A)(i) . 

THE MISSION AND VISION 

The mission of 100 Black Men of the Bay Area Community School (1 00 BMBACS) is 
to prepare students with the skills, tools, and multiple intelligences needed to be 
entrepreneurial leaders in the fields of science, technology, engineering , and 
mathematics; and to instill confidence and a sense of responsibility for leading social 
change. The educational model of 100 BMBACS supports a life-long commitment to 
personal excellence, leadership, civic responsibility , and service to the community, 
environment and a global society. 

100 Black Men of the Bay Area is committed to developing a truly excellent school that 
effectively nurtures and taps the human potential of every student. 100 BMBACS will 
serve as a replicable model and a demonstration school for providing a quality K-12 
education, with a specific focus on supporting the larger education community in its 
efforts to close the achievement gap for African-American boys. 

100 BMBACS is founded on the understanding that learning best occurs in an 
environment grounded in the following core elements: 

Relevance- Culturally responsive, student-centered, teaching and learning; culture 
as a powerful variable that influences teaching and learning processes; cultural 
heritage of different ethnic groups as legacies that affect students' dispositions, 
attitudes, and approaches to learning and as worthy content to be taught in the 
formal curriculum; integration of students' representative histories and cultures into 
the curriculum and into the school's rituals and routines so students know and praise 
their own and each others' cultural and linguistic heritages; a nurturing and affirming 
environment that messages cultural pride and power. 

Rigor- A culture of high expectations and academic excellence; a standards-based, 
rigorous and re levant curriculum ; regular benchmarking and assessment to monitor 
student growth and differentiated learning; integration of STEM K-12 to ensure 
students are learning how to apply knowledge and skills to solve real-world 
problems; collaborative and active learning where students use inquiry to ask 
questions, make meaning and craft solutions; instructional strategies designed to 
support differentiation and acceleration; building students ' academic language; 21 st 
technology as a tool for teachers and students to maximize efficiency and provide 
students a high level of technological fluency . 



Relationships- Strong , supportive, safe, affirming and relationship-driven school 
environment that removes barriers to learning and enables all students to thrive; 
structures to support meaningful bridges between students and adults, between 
home and school as well as between academic abstractions and socio-cultural 
realities; mentors from the community who are powerful role models and support 
student development; the integration of community partners into the school to 
support the whole student; an intervention system designed to ensure ALL students 
receive the wraparound support they need to succeed. 

" , . TARGET POPULATION 

THE NATIONAL CONTEXT 

100 Black Men of the Bay Area Community School is one of many 100 Black Men 
public schools opening nationwide in response to the unmet needs of particular groups 
of students, especially African-American boys. 100 BMBACS and 100 Black Men of 
America believe that the failure rate of African-American boys in the public school 
system demands systems-level differentiation. The persistence of failure in our schools 
over many decades has led to a pervasive social and economic achievement and · 
opportunity gaps in African-American communities. Schools have played a powerful 
role in continuing and perpetuating a cycle of disadvantage and failure that must be 
addressed . 

1. Closing the Achievement Gap. 
The educational inequities in graduation rates and achievement gaps impacting African­
American males are national and pervasive. Based on a recent Schott Foundation for 
Public Education research study, more than half of African-American males in America 
did not receive diplomas with their cohort in 2005/2006. Nationally, the graduation rates 
in 2006 for African-American and Latino males (47% and 57%, respectively) were 
substantially lower than those of Caucasian males (75%) . The most recent graduation 
data for Oakland shows the graduation rate for African-American males just shy of 50% 
compared to 70% for all other races. Districts, states, and the federal government are 
seeking innovative ways to address a growing national crisis . 

2. Filling the STEM Gap. 
Thanks in part to our technology-dependent lives and our country's economic woes , the 
demand for graduates with an understanding of math, science, and engineering is 
exploding . Nationally, the U.S. Bureau of Labor Statistics estimates that more than 
300,000 technology-related jobs remain unfilled while the unemployment rate continues 
to hover at 10% or 13,747,000. With STEM disciplines in demand, one major problem is 
that minority students, particularly African American and Latino males, are not entering 
the educational fields necessary to fill the void . According to data from the Science and 
Engineering Indicators , African Americans received just 8.8% of the bachelor's degrees 
in STEM fields in 2007. In comparison , Caucasian students made up 67% of the STEM 
Bachelors granted . African-American and Latino students at four-year colleges enter 
with the same level of commitment to pursue STEM fields; they are often not as 
educationally well-equipped . Many are coming from lower income communities and 
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attending high schools that are not offering higher-level math and science courses 
essential for students to succeed at the university level and beyond . This lack of 
opportunity negatively impacts African-American students with a high level of academic 
potential in two ways - it disables them from competing with peers in pursuing STEM 
majors and careers but also reduces their self-esteem and confidence as they discover 
the gaps in their education . 

3. Changing the Criminal Justice System. 
African-American men are disproportionately represented in the criminal justice system. 
The percentage of young African-American men in prison is nearly three times that of 
Hispanic men and nearly seven times that of Caucasian men. While African-American 
men represent 14% of the population of young men in the U.S., they represent over 
40% of the prison population . 

4. Increasing Life Expectancy. 
The leading causes of death for all young men ages 15-29, regardless of race or 
ethnicity, are unintentional injury (e.g. car accident, firearm , or drowning), suicide, and 
homicide. For young African-American men, more deaths are caused by homicide than 
any other cause. HIV is the sixth-lead ing cause of death for young African-American 
and Hispanic men, yet for others racial groups HIV is not among the top 10 causes of 
death . Additionally, the African-American community is seeing alarming increases in 
the rates of asthma, heart disease, diabetes, and childhood obesity. 

5. Changing Global Perceptions. 
In 2008 , the United States elected its first African American president. The emotional 
reaction experienced across the nation by African American communities was profound. 
For some, the only frustration of that day was a realization that African American 
communities rarely get opportunities see and experience powerful African or African­
American leadership in the media. Students need to see positive role models that look 
like them in the media. As Dr. Henrie M. Treadwell , Director of Morehouse School of 
Medicine's Community Voices , recently stated , " ... we cannot underestimate the 
powerful negative impact of the stereotypical portrayals, the glorification of criminal and 
violent behavior in movies and television , and the lack of good news stories about 
young men of color on the airwaves. " An explicit goal of 100 Black Men of American is 
to ensure African-American boys have access to strong African American male role 
models and develop positive images of themselves and of their community. 

Across the country, numerous chapters of 100 Black Men have successfully opened 
schools designed to serve African-American youth. Education leaders from 100 Black 
Men of the Bay Area have studied these schools and models to pull the best practices 
from these schools . 100 Black Men of the Bay Area Community School is closely 
modeled after the Eagle Academy for Young Men. The Eagle Academy schools provide 
a comprehensive , high-quality college preparatory education for young men that results 
in Eagle Academy having the highest (95%) NY Region's math and science exam 
passing rate in the Bronx public schools . In add ition , we will incorporate many best 
practices from across the country including the research-based strategies of Dr. Robert 
Marzano, Dr. Sharroky Hollie, and the 90-90-90 schools . 

THE LOCAL CONTEXT 
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The Oakland Unified School District serves approximately 38,540 students in grades 
Kindergarten through 12, with an ethnic composition of 0.4% American Indian, 15.3% 
Asian, 1.2% Pacific Islander, 0.8% Filipino, 33.7% Hispanic or Latino, 36.5% African 
American, and 6.8% White. Eng lish Language Learners comprise 29.9% of Oakland's 
students and 67% of students qualify for the free and reduced lunch program. While the 
Oakland Unified School District is working hard to meet the academic and 
developmental needs of its students, the underperformance of African-American and 
Latino students remains stark. Ed-Trust West recently published District Report Cards 
for all California school district, and Oakland Unified ranked 143rd of 143 districts in 
Performance Levels among Students of Color and 126th of 126 districts in the Size of 
Achievement Gap Between African-American and Caucasian Students. 

Recognizing the hard work ahead in achieving equity, OUSD has committed resources 
to an innovative approach that is being nationally observed . It has launched the Office 
of African-American Male Achievement (OAANlA), an office dedicated to approaching 
the opportunity gap for African American males by creating exemplary practices, habits, 
components and strategies to turn around and accelerate achievement of African­
American males. In response to the goals of this office, infused in the District's 5 Year 
Strateg ic Plan (June 2011 ), 100 BMBACS will serve as an integ ral partner with the 
OAAMA in an effort to drastically change the trajectory of African American male 
students in Oakland. Our crit ical pedagogical approaches, engaging curriculum, staffing 
plan , brotherhood & manhood train ing and mentoring program, to name a few, will 
add ress the six foci of the African American Male Achievement Initiative: 

• Ach ievement gap 
• Graduation 
• Literacy 
• Suspension 
• Incarceration 
• Middle school 

WHOM THE SCHOOL WILL SERVE 

1 00 Black Men of the Bay Area Community School is a proposed charter school 
developed by 100 Black Men of the Bay Area seeking to counter trends of educational 
inequity among students in Oakland . 100 Black Men of the Bay Area Community School 
is a leadership academy serving grades K-1 2, with a minimum projected enrollment of 
875 to a maximum projected student enrollment of 1 ,500. We intend to open 100 
BMBACS in the fall of 2012 with grades K, 4, 5, 6, and 7 (75 students per grade level) 
and to expand beginning in 2013, until100 BMBACS is a fully articulated K-12 school 
(975 students). See table below-
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While open to all students in the state and inclusive of students with a wide range of 
abilities and/or special needs. 100 BMBACS will have a special emphasis in addressing 
the needs of African-American boys. 

WHAT IT MEANS TQ BE AN EDUCATED PERSON IN THE 21 CENTURY 

We envision that 100 BMBACS will graduate the majority of its students to prestigious 
colleges and universities throughout the world . Succeeding that benchmark, the culture 
of excellence developed in our school will continue to produce graduates in each of the 
STEM disciplines. Our graduates will become the experts and leaders influencing the 
plan for a worldwide system that eliminates poverty, quarantines untreatable diseases, 
moderates the culture of sustainable growth, designs the platform by which the world 
lives in harmony, and develops the food plan for healthy living. 

An education for the 21 st Century must prepare students to become lifelong learners 
and leaders in a multi-faceted and multi-dimensional global community- a global 
community of complex problems and constantly evolving solutions, a world that calls for 
increased autonomy and integrity as well as heightened interdependency. Success in 
such a global community demands scholastic aptitude as well as the capacity to apply 
knowledge adroitly, self-sufficiency in addition to civic responsibility , entrepreneurial 
agility and risk tolerance, and the skills needed to extract, infer, analyze, and evaluate 
information in various mediums. 

100 Black Men of the Bay Area Community School will enable students to become self­
motivated, competent, lifelong learners and leaders in the 21st Century global 
community by ensuring that all students become proficient in each of the following three 
areas: 

1. Academic Knowledge and Critical Thinking 
2. College and Career Readiness Skills 
3. Principles of Brotherhood/Sisterhood and Manhood/Womanhood 

Each of these areas is further explained below: 

1. Academic Knowledge 
100 BMBACS will ensure students have the literacy, numeracy, and thinking abilities 
needed to access, engage, and manage the complex information and opportunities of 
the 21st Century through rigorous, standards-based instruction that fulfills or exceeds 
the UC/CSU A-G requirements in: 

Language Arts 
Students will be able to read , write, and speak for a variety of purposes to different 
audiences, and interpret and analyze different genres of texts. There will be a 
particular focus on evidence-based expository writing and comparing and analyzing 
information coming from multiple sources as well as presentation , public speaking, and 
debate. 
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Mathematics 
Students will be able to solve problems using multiple strategies, communicate an 
understanding of mathematical logic in the problem solving process, and apply 
mathematical concepts to real world scenarios. 

Social Studies 
Students will be able to research and analyze past and present events through multiple 
sources and perspectives while demonstrating a global understanding of how 
geography, government, economics, and culture shape their own lives and the lives of 
others. 

Science 
Students will be able to demonstrate the process of scientific inquiry through 
experimentation, data collection, analysis , and problem solving. 

Engineering 
Students will be able to design and implement solutions to real world problems with 
clearly articulated constraints, applying their knowledge and skills from language arts, 
social studies, science, mathematics, and technology. 

Visual and Performing Arts 
Students will demonstrate an understanding of how to interpret and use the visual 
and/or performing arts to communicate the ideas, experiences, and histories of diverse 
communities ; and be able to articulate and apply a set of habits and skills that enable 
them to be creative in their approaches to multidisciplinary work. 

World Language 
Students will be able to communicate effectively in reading, writing , and speaking in a 
second language. 

Physical Education 
Students will understand the relationships between nutrition, exercise, and health ; have 
sufficient knowledge to make healthier choices ; and demonstrate enjoyment and fluency 
in a physical activity. 

Technology 
Students will demonstrate the ability to use technology as both a resource and a 
problem-solving tool in order to maximize the various technological resources available 
to them as learners , workers , and citizens . 

2. College Readiness Skills 
Preparing young men for college begins with building their own cultural competency­
competency in understanding their own culture and competency in navigating across 
cultures . The School must also explicitly identify, teach , and assess for mastery the 
habits students will need to succeed in college. 
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College Readiness 

• Agency through active mentoring and coaching around how to access resources 
and advocate for their own learning 

• Ability to organize themselves and manage their time to achieve long term goals 
• College knowledge and comfort through a strong college-going culture , an 

explicit college planning curriculum, campus visits, college fair visits, admissions 
officer visits , and alumni panels 

• Pride in themselves, their histories, and their culture; this pride enables students 
to have the confidence to navigate difference and intolerance successfully 

• Compelling admission profile by studying admissions requirements, conferring 
with our college counselor, and being required to complete all components of an 
application as part of their core academic program 

• Resilience at college through the Collegiate 100, a 100 Black Men post­
graduation mentoring program that supports each student in their transition from 
100 BMBACS to college by pairing each senior and graduate with an 100 
BMBACS staff, board member, Collegiate 100 college student, or member of the 
100 Black Men of the Bay Area who functions as a mentor for a minimum of two 
years . 

3. Principles of Brotherhood/Sisterhood and Manhood/Womanhood 
All students at 100 BMBACS will be taught personal and interpersonal competencies 
that encourage them to act ethically, to be proactive in their social behavior and 
choices , and to work effectively with others in a multicultural world . At 100 BMBACS, it 
is not quite enough to educate students for their own personal gain . 100 BMBACS 
educates students to take pride in their legacies of descent, appreciate the powerful 
interdependence between themselves and their community, and realize the promise of 
their individual and collective futures . 

Pride in your self and your history 
• Understand your history, the strengths of your community, and the power of your 

story 
• Be resi lient in the face of prejudice, low expectations, and negative stereotypes 
• Be conscious of your strengths and your areas of growth ; reflect regularly, 

leverage your assets , and learn from your mistakes 

Integrity in your words and actions 
• Follow through on commitments 
• Have courageous conversations 
• Demonstrate high moral character and honesty 

Collaborative in your work 
• 
• 
• 
• 

Effectively communicate across differences and across cultures 
Leverage the strengths of others to accomplish a common goal 
Share the responsibility for collaborative work 
Build strong relationships -both personal and professional 
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• Be open and responsive to feedback 

A leader to yourself and others 
• Take initiative in identifying and solving problems 
• Be thoughtfu l in your decision-making, conscious of the consequences and 

rewards, in the long and short term 
• Act with the interests of the larger community in mind 
• Advocate for others who are unable to advocate for themselves 
• Ask for help when you need it 

Respect and compassion as a foundation 
• Demonstrate empathy for others 
• Be thoughtful about the contributions and sacrifices of others in the past and the 

present 
• Ask questions to develop deeper understanding of another's perspective 

HOW U.EARNING ~EST OCCURS · -

100 Black Men of the Bay Area Community School is founded on the understanding 
that learning best occurs in an environment grounded in the following core elements: 

Relevance- Culturally responsive, student-centered, teaching and learning ; culture 
as a powerful variable that influences teaching and learning processes; cultural 
heritage of different ethnic groups as legacies that affect students' dispositions, 
attitudes, and approaches to learning and as worthy content to be taught in the 
formal curriculum; integration of history and culture into the curriculum and into the 
school's rituals and routines so students know and praise their own and each others' 
cultural and linguistic heritages. 

Rigor- A culture of high expectations and academic excellence; a standards-based , 
rigorous and relevant curriculum; regular benchmarking and assessment to monitor 
student growth and differentiate learning ; integration of STEM K-12 to ensure 
students are learning how to apply knowledge and skills to solve real-world 
problems; collaborative and active learning where students use inquiry to ask 
questions, make meaning and craft solutions; instructional strategies designed to 
support differentiation and acceleration ; 21 51 technology as a tool for teachers and 
students to maximize efficiency and provide students a high level of technological 
fluency. 

Relationships- Strong , supportive, safe, affirming and relationship-driven school 
environment that removes barriers to learning and enables all students to thrive; 
structures to support meaningful bridges between students and adults , between 
home and school as well as between academic abstractions and socio-cultural 
realities; mentors from the community who are powerful role models and support 
student development; the integration of community partners into the school to 
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support the whole child ; an intervention system designed to ensure ALL students 
receive the wraparound support they need to succeed. 
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Geneva Gay defines culturally responsive teaching as "using the cultural knowledge, 
prior experiences, and performance styles of diverse students to make learning more 
appropriate and effective for them; it teaches to and through the strengths of these 
students". She adds the following : 

'r It acknowledges the legitimacy of the cultural heritages of different ethnic groups, 
both as legacies that affect students' dispositions, attitudes, and approaches to 
learning and as worthy content to be taught in the formal curriculum. 

, It builds bridges of meaningfulness between home and school experiences as well 
as between academic abstractions and lived sociocultural realities. 

, It uses a wide variety of instructional strategies that are connected to different 
learning styles. 

, lt teaches students to know and praise thei r own and each others' cultural heritages. 
, It incorporates multicu ltural information , resources , and materials in all the subjects 

and skills routinely taught in schools. 
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How would this be reflected in the 100 BMBACS classrooms? 

~ Teachers would be trained in culturally and linguistically responsive teaching; 
~ Personal and home connections are encouraged across the content areas so 

students can make explicit ties between what they are learning and how it applies to 
their lives; 

~ Materials, text, and information are selected to enable explicit personal and home 
connections and to validate and affirm under-represented cultures; 

~ Students read about and explore the history of underrepresented and marginalized 
groups in the United States and the world to build contextual and historical 
understanding of issues in communities, today; 

~ Students are explicitly exposed to great cultural leaders and innovators; 
~ Structures, rituals and routines are in place to celebrate culture and instill a sense of 

pride; 
~ Students are explicitly taught and supported in learning how to bridge difference and 

address conflict; 
~ Students are leading and directing their learning -setting goals, reflecting on their 

performance, and identifying how to move forward . 

Culturally Relevant Curriculum is defined differently across the country and is used 
widely to describe minimal cultural acknowledgements, like reading about Martin Luther 
King in January. We intend to subscribe to methods used by James Banks to explore 
culturally marginalized groups and their leaders. These methods help students to build 
their critical thinking by exposing the dynamics of social injustice, and their responses to 
it. James Banks describes two methods of implementing Culturally Relevant Curriculum 
that 100 BMBACS intends to adopt: 

The Transformation Approach 

This approach actually changes the structure of the curriculum and encourages 
students to view concepts, issues, themes, and problems from several ethnic 
perspectives and points of view. It explicitly provides historical context. For example, a 
unit on Thanksgiving would become an entire unit exploring cultural conflict. This type 
of instruction involves critical thinking and involves a consideration of diversity as a 
basic premise. 

The Social Action Approach 

This approach combines the transformation approach with activities to strive for social 
change. Students are not only instructed to understand and question social issues, but 
to also do something important about it. For example, after participating in a unit about 
recent immigrants to North America, students may write letters to senators, Congress, 
and newspaper editors to express their opinions about new policies. Their local history 
and context would be integrated. For example, students would learn about the history 
of the Martin Luther King Holiday and the Oakland Unified students who lobbied for this 
holiday in the 1970's. Plus, students will take further action by participating in a day of 
community service on MLK Jr. Day instead of taking a school holiday. 
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Effective Teaching Practices for Multimodal Learners 

In addition, 100 BMBACS believes that effective multicultural education acknowledges 
the many ways in which students learn and receive information and the many ways 
effective teachers present and model to ensure ALL learners can access the lesson and 
the content. 
These best practices are frequently found in Sheltered Instruction for bilingual students. 
The most effective teachers of English Language Learners and Academic English 
Development are often just very effective teachers who know how to teach to and 
differentiate for multi-modal learners. 

Specifically, 100 BMBACS classroom teachers will use: 

Realia: real objects and materials 
Manipulatives: drawings, posters, brainstorming-clusters, graphs, tables, maps, 
props multimedia presentations, storyboards, story maps 
Visuals : study-prints , textbook-illustrations, overhead-projected prints, reproductions 
of paintings, and documents 
Graphic organizers: matrices, Venn diagrams, and webs 
Planned opportunities for interaction between all individuals in the classroom: 
creating a skit and acting it out, co-operative learning , collaborative learning , and 
student-generated stories based on personal experiences 
Frontloading: provide scaffolding before a lesson to allow students to build 
background knowledge, access prior knowledge (make connections), and build 
content vocabulary 
Pre-teaching: ensure students have the vocabulary and pre-requisite skills needed 
to access a specific lesson 
Strategic grouping: interchangeable group students homo and heterogeneously for 
different types of activities 
Honoring and building from the home language: validating the home language by 
using strategies like contrastive analysis in teaching academic English 
Hands-on application-oriented learning: projects , research, real-world experiences, 
fieldwork 
Integration of technology: interactive whiteboards, videoconferencing, digital film­
making , internet for audio, media, video and visual support of content 

100 BMBACS teachers will implement effective lesson delivery: 

Into 
Before beginning a unit of material , ascertain what the student knows about the subject 
matter to be covered . This will be done in a non-graded, non-judgmental , non­
threatening manner. After determining what the student knows, introduce the major 
concepts that will be covered . 

Through 
In addition to direct instruction , the teacher contributes by utilizing realia , manipulatives, 
visuals , graphic organizers , and various modes of interaction between students. In 
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addition to reading the text and listening to the teacher's lecture, the student takes 
responsibility for his learning by participating in group-work and sharing his 
understanding with others. 

Beyond 
In order to create further understanding , the student must go beyond rote memorization 
and demonstrate real-world application of the newly-learned information through 
collaborative inquiry projects. This process requires "higher-level critical-thinking skills" 
which result in ideas generated by the student rather than ideas presented by the 
teacher or by the text. 

100 BMBACS teachers will ensure students are using higher-order thinking skills : 

Comprehension: consequences, summary, explanation, graph, chart 
Application: demonstrate, predict, construct a model 
Analysis: compare/contrast, cause/effect, diagram, differentiate, draw conclusions, 
conjecture 
Synthesis: create , invent, formulate, redesign 
Evaluation: appraise, justify, interpret, arrange ideas in order of importance 
Originality: share unique ideas, give unusual responses 
Fluency: generate quality of ideas, offer many alternatives 
Curiosity: wonder why, follow a new direction 
Flexibility: change direction of thought, vary ideas 
Imagination: fantasize, feel intuitively, predict the future 
Elaboration: provide detail , expand ideas 
Risk-taking: be unconventional , speculate 
Complexity: seek alternatives, bring order from chaos 
Reasoning: inductive/deductive reasoning 
Sequential: explaining steps in a process, sequential description/reasoning 

100 BMBACS teachers will teach to the multiple intelligences present in our 
students: 

Verbal/Linguistic: broadening vocabulary, text, lecture, audio tapes, journals 
Logical/Mathematical: charts, graphs, problem-solving , deductive reasoning, seeing 
patterns and relationships 
Visual/Spatial: graphic organizers, charts , graphs, paintings, form and construction , 
imagination, seeing oneself in different time-period 
Body/Kinesthetic: TPR (total physical response), drawing , dance, sports, learn by 
doing , hands-on, role-playing 
Musical/Rhythmic: recordings (both musical and spoken language), writing 
emotional response to music, singing , playing a musical instrument, video - dance 
and music 
Interpersonal: work and communicate with others , empathize with others, 
teamwork, listen to others , negotiate with others 
lntrapersonal: self-awareness, knowing one's own good and bad points , abilities and 
limitations , concentration , awareness , see oneself as others see him/her, see larger 
goals and work effectively to achieve them , awareness of spiritual realities that are 
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beyond mundane realities, visionary 
Naturalist: the ability to discriminate among living things (plants, animals) and 
sensitivity to other features of the natural world (clouds, rock configurations) . This 
ability was clearly of value in our evolutionary past as hunters, gatherers, and 
farmers; it continues to be central in such roles as botanist or chef. 
Existential: the ability and proclivity to pose (and ponder) questions about life, death, 
and ultimate realities . 

RIGOR 

Use of Data to Monitor and Track Learning and Growth 

100 BMBACS is in the process of developing a comprehensive assessment system that 
monitors student progress, determines the efficacy of individual teachers, and evaluates 
the success of the program as a whole . Multiple assessments, both formative and 
summative, will be used because no single assessment provides sufficient information 
on students' learning in all areas. Every 6-8 weeks , the school will administer interim 
benchmarks, and the student performance data will be reviewed by the teacher, by 
grade-level and department teams, and schoolwide. This data will be used to 
determine whether to intervene for struggling students or accelerate for students who 
are ready to move on. Teachers will be coached in developing formative assessments 
and using them to inform instruction. They will also be coached in and expected to 
track student mastery against learning objectives on a weekly basis. These mastery 
charts will be used to facilitate reflection and goal-setting with students, to modify 
lessons and identify objectives to re-teach to targeted students, to support tutors and 
mentors to be more effective, and to support overall evaluation of the instructional 
program. This regular review ensures students do not fall through the cracks. The 
Instructional Director will be expected to review all performance data every 6-8 weeks 
and collect mastery charts. He or she will maintain the school-wide database of student 
performance data and track the effectiveness of interventions and instruction. 

Pedagogy that Builds Higher Order Thinking and Complex Cognitive Tasks 

Inquiry-Based Learning 

"Tell me and I forget, show me and I remember, involve me and I understand." Inquiry­
based learning taps the instinctive nature of humans to want to know more, to explore, 
and to learn. It begins with the generation of a question. This question drives a 
hypothesis that must then be explored and investigated to determine whether the 
hypothesis is correct. Imbedded in this process is an understanding that what is 
currently known is only limited by our ability to generate questions, drives hypotheses, 
and investigate for answers. Students become aware that learning is not generated by 
a teacher but by the curiosity and interest of the learner. This empowers them to 
become independent learners and ultimately lifelong learners. 

Across the curriculum, teachers will develop inquiry projects that pose questions for 
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students to explore. At the elementary level , these inquiry activities will be structured to 
scaffold the process. Teachers will explicitly teach the skills necessary to conduct 
inquiry successfully- learning how to develop a good inquiry question, knowing how to 
formulate a hypothesis or a theory, knowing how to approach a problem, all the ways 
students can conduct research or investigate, finding evidence, and presenting a 
conclusion . 

Differentiation Through a Workshop Model 

To ensure students receive targeted direct instruction in their zone of proximal 
development, 100 BMBACS teachers will use varied aspects of the workshop model for 
a significant portion of the day. During this time, students will be working in groups on 
specific tasks , working individually on writing assignments or reading assignments, or 
conferencing with peers. The teacher will be working with small groups of students or 
with individual students to implement strategic targeted lessons. Through workshop, 
teachers will be able to do guided reading, writing conferences, goal-setting 
conferences, and targeted mini-lessons to ensure accelerating learning. 

Cooperative Learning 

100 BMBACS teachers will bring students together strategically to process information 
and practice a specific learning objective. In small groups, students can share strengths 
and also develop their weaker skills. They develop their interpersonal skills. They learn 
to deal with conflict. When cooperative groups are guided by clear objectives, students 
engage in numerous activities that improve their understanding of subjects explored. 
Some of the specific cooperative learning structures 100 BMBACS teachers might 
include Reciprocal Teaching, Jigsaw, Think-Pair-Share, and Circle the Sage. Students 
will also work on collaborative inquiry projects. 

A Focus on Discussion and Debate 

100 BMBACS values active learning where students are actively engaged in making 
meaning , making connections, and synthesizing information . For many students, 
interacting with text or with content without the ability to discuss it and think aloud 
minimizes their connection with that text or that content. Additionally, discussion and 
debate builds academic vocabulary , pushes students to seek evidence to back up a 
point, and hones their oral ability. It also supports their listening skills and their ability to 
interact respectfully even when in disagreement. 100 BMBACS teachers will use the 
structures like Formal Debates, Literature Circles, Socratic Seminars, and Fishbowls to 
stimulate discussion and discourse across the curriculum. Students will be explicitly 
taught the skills necessary to participate successfully in a discussion: asking questions, 
clarifying , staying on topic, listening , building on the ideas of others, facilitating, citing 
evidence, among others. 

Presentations and Demonstrations of Learning 
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Increasingly, the world of business is communicating through presentations. The ability 
to put together an informative, visually interesting , compelling, and concise presentation 
has become an essential skill in the business world today. Oral speaking ability is a 
fundamental skill for a leader in any industry. In addition, presenting creates community 
accountability for learning and builds confidence in students. At 100 BMBACS, 
teachers will regularly require students to present learning orally as part of their 
repertoire of assessments. Every unit will conclude with a formal presentation where 
students are required to demonstrate their learning and understanding. 

100 BMBACS students will be required at the end of every grade level to conduct 
passage presentations to a larger community audience where they will present their 
portfolio of learning and demonstrate their mastery of the academic content and skills as 
well as mastery of the 100 BMBACS principles. 

Midyear, 100 BMBACS students will be expected to present and demonstrate their 
learning to their families at a student-led conference. At these conferences, students 
will be report out on their performance against academic standards and the schoolwide 
habits and present evidence from their portfolios. 

In addition , 100 BMBACS students will have numerous on and off-campus opportunities 
to present their learning and knowledge. 100 BMBACS students will participate in 
competitions and presentations like the 100 BMBACS STEM Fair, 100 Black Men 
African American History Academic Challenge Bowl , Dr. Carter G Woodson Black 
History Bowl , World Savvy World Affairs Challenge, and Oakland Unified's MLK 
Oratorical Event. 

Curriculum that Drives Inquiry and Research 

Proven Curricular Resources 
100 BMBACS has been extensively researching the curricular programs of strong 
schools like Culture and Language Academy of Success (CLAS) in Los Angeles, PS7 in 
Sacramento, Eagle Academy in New York City, and Possibility STEM in Prince 
George's County. In addition , 100 BMBACS's founders have explored the What Works 
Clearinghouse provided by the U.S. Department of Education to select the curricular 
resources most effective with our target population. 

We are strongly exploring the following curricula -
• English Language Arts 

o K-6 : SRA Reading Mastery 
o K-12 : Keys to Reading Success 
o K-8: Spelling Power 
o 3-12: The Writers Express 

• Social Studies 
o K-12 : Teachers Curriculum Institute 
o K-12: Explicit integration of African Studies, SPICE units of study 

15 



• Mathematics 
o K-6 : SWUN MATH 
o 7-12: University of Chicago School Mathematics Project 
o K-12 : ALEKS for differentiation and intervention 

• Science and STEM 
o K-8 : Foss 
o K-5: Integration of Engineering is Elementary (STEM curriculum) 
o 6-12: Project Lead the Way High School Engineering and Middle School 

Gateway to Technology (STEM curriculum) 

Explicit Instruction Of Strategies to Effectively Process and Analyze Information 
To ensure all teachers at 100 BMBACS are building the capacity of students to 
effectively process and analyze information, all teachers will use the same strategies 
across the curriculum to support students' mastery of these strategies. 100 BMBACS 
believes mastery of these strategies is integral for college-readiness. 

• 

• 

• 

• 

• 

• 

• 

Cues and questions: Using hints and questions to activate prior knowledge and 
deepen student understand 
Identifying similarities and differences: Identifying similarities and/or differences 
between two or more items being considered 
Summarizing: Requiring students to provide a brief summary of content 
Annotating A Text: Annotating a text is an effective strategy to promote active and 
critical reading skills ; this strategy provides a number of useful acronyms that 
students can use to remember different elements of writer's craft when reading and 
annotating a text. Can be done collaboratively 
Pre-reading: Provides students with suggestions for previewing texts of different 
genre in order to read strategically based on their purposes for reading the text. 
KWL: This strategy helps students access prior knowledge, tap their personal 
interests in a topic and summarize their findings 
Note-taking: We will encourage students to use a two-column note-taking strategy . 
In the right column, they take notes to synthesize essential ideas and information 
from a text, presentation, film etc.; in the left-hand column, they interact with the 
content in any way they choose (personal connections, illustrations, etc.). 
Key Concept Synthesis: The key concept synthesis strategy helps students to 
identify the most important ideas in a text, put those ideas into their own words, and 
then make connections between among these important ideas. 
Visual Representations: Students will be taught a variety of strategies to collect, 
process and organize information visually - making use of pictures, symbols , 
shapes, colors, and line styles to illustrate relationships , connections, questions, and 
understandings 

A Focus on Science Technolo 

Students in STEM programs have access to and become proficient users of integrated 
technology. They learn how to translate hard data into argument, and do so at a level of 
rigor that prepares them to excel in STEM fields in college. While most STEM schools 
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are secondary schools , 100 BMBACS will integrate engineering and technology lessons 
into the science curriculum beginning at the elementary level. The School is exploring 
using the Engineering is Elementary (EiE) program created by the Boston Museum of 
Science. Also, we will use Project Lead the Way, a comprehensive middle and high 
school engineering curriculum that would take ensure all of our students have access to 
an articulated engineering curriculum from grades 6-12 that truly prepares them for 
success in a STEM major in college. 

The School recognizes that not all 100 BMBACS students may become STEM 
professionals. The thinking and problem-solving skills imbedded in STEM, however, will 
build a set of habits in students that will support their leadership and success in any 
field. Effective engineers are able to take information and content that they have 
acquired and apply that information to create solutions to real world problems with real 
world constraints. Technology is both a tool of the engineer and the potential outcome 
or result of the engineering . This resulting technology has the potential to advance 
human civilization. The ability to design and solve real-world problems in a constrained 
environment is driving the technological advances that are driving the future of 
civilization . Whether our students become scientists , engineers, computer scientists, 
political leaders, CEOs, or education reformers, 100 BMBACS sees the STEM focus as 
an explicit means to teach our students the skills and habits needed to become the 
innovators and solution-drivers of tomorrow. 

To expose students to the world of engineering , science and design, 100 BMBACS will 
leverage the 100 Black Men of America's formal partnership with the National Society of 
Black Engineers, to bring in mentors, speakers, internships, professional development, 
fieldwork opportunities and other valuable resources . 100 BMBACS will prepare 
students to participate in events like Science Fairs , Chemistry Olympiad , 
Craftsman/NSTA Young Inventors Awards , Intel International Science and Engineering 
Fair, Science Olympiad , Team America Rocketry Challenge, National Science Bowl 
Computer, ThinkQuest Internet Challenge, USA Computing Olympiad, FIRST Robotics 
Competition, and SimCity Future City Design. 

100 BMBACS will use the high school science program to teach the Oakland Voluntary 
Curriculum. The course and program materials are designed to provide the information 
necessary to understand the discoveries and principles of science in an increasingly 
scientific and technological society. There are three primary goals of the program: to 
promote for all students a level of science literacy that meets the National Science 
Education Standards; to develop critical thinking skills that help students understand the 
nature of science as inquiry; and to teach students how to use mathematics, technology 
and communication to innovate and solve problems in science. 

The use of laboratory activities is essential to learning science at 100 BMBACS. 
Students conduct hands-on and minds-on inquiry emphasizing observations, 
predictions, experimental design , research , data collection and analysis. Along with the 
use of mathematics and the integration of technology , writing skills are also 
incorporated into the process of teaching and learning science. This approach provides 
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100 BMBACS students with a solid understanding of physics, chemistry, and biology. 
Science is taught through a sequence of units in which students construct an 
understanding of concepts , principles, and laws of science at successfully higher levels 
of complexity and abstraction . 100 BMBACS is recommend ing the core science 
program, which includes: 

Prentice Hall Science (Biology: Exploring Life , Chemistry: Introduction to Chemistry 
Concepts and Connections, Physics, Principles with Applications , Biology, AP Edition , 
Physics, AP Edition). High School Science teachers will also implement formative 
program assessments to monitor learning and adjust instruction. Science instruction 
provides strategic support for literacy, particularly vocabulary skills and numeracy 
across the curriculum without being suspended to increase math or reading instructional 
time. All teachers will be expected participate in science curriculum specific professional 
development activities. 

Explored education in a STEM (Science, Technology, Engineering & Mathematics) 
themed program: 

SCIENCE: 
Biotechnology 
This course is designed to provide students with a comprehensive and engaging look at 
the field of biotechnology. The course consists of one part of three , fifteen-lesson units. 
Each of the units is based around a central concept as outlined below. Students will find 
graded assessments after each lesson and an exam at the end of each unit of the 
course. 

In this course , students will learn about the history of biotechnology and advances in the 
field , as well as basic information about biotechnology laboratories and careers. 
Students will learn about chemistry and units of measurement used in biotechnology, as 
well as basic biology of the cell , DNA, RNA, and proteins. Finally, students will learn 
about applications of biotechnology in the research lab and in industry, including 
enzymes, techniques, plasmids, and other key biotechnologies. At the completion of this 
course, students will have gained both a knowledge of and appreciation for the field of 
biotechnology and its impact. 

Part 1 Description 
• Unit 1 What is Biotechnology? 
• Unit 2 The Basic Science of Biotechnology 
• Unit 3 Tools and Applications of Biotechnology 

Epidemiology 
This course is designed to provide students with a comprehensive and engaging look at 
concepts and appl ications in the field of epidemiology, the study of population health . 
The course consists of one part containing three , fifteen-lesson units. Each of the units 
is based around a central concept as outl ined below. Students will find graded 
assessments after each lesson and an exam at the end of each unit of the course. 

In this course , students will be introduced to the fie ld of epidemiology, including the 
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basic concepts related to infectious disease, specializations in epidemiology, and study 
design. Students will learn about the specific parts of an epidemiology study and why 
they are important. Finally, students will learn how to understand epidemiologic studies, 
including types of sampling, selection bias, standardization , confidence intervals, and 
evidence-based research . At the completion of this course, students will have gained 
both a knowledge of and appreciation for the field of epidemiology and its impact. 

Part 1 Description 
• Unit 1 Importance and Function of Epidemiology 
• Unit 2 Parts of an Epidemiology Study 
• Unit 3 Understanding Epidemiology Studies 

Forensics 
This course is designed to provide students with a comprehensive and engaging look at 
the field of forensics . The course consists of one part containing three, fifteen-lesson 
units. Each of the units is based around a central concept as outlined below. Students 
will find graded assessments after each lesson and an exam at the end of each unit of 
the course. 

In this course, students will be introduced to the field of forensic sciences. Students will 
learn the definition of forensic sciences as well as careers , laboratories, crime scene 
processing , evidence, and the impact of media on criminal investigations and trials. 
Students will learn about specific techniques used in crime scene investigation , 
including autopsy, fingerprint analysis, DNA fingerprinting, and other types of evidence 
and analysis important to solving crimes. Finally, students will be introduced to a variety 
of specialized forensic sciences, analyze specific case studies, and learn about the 
Innocence Project and Freedom Project. At the completion of this course, students will 
have gained both a knowledge of and appreciation for the field of forensics and its 
application . 

Part 1 Description 
• Unit 1 Introduction to Forensic Sciences 
• Unit 2 Practical Forensic Applications 
• Unit 3 Forensic Specializations and Case Studies 

Genetics 
This course is designed to provide students with a comprehensive and engaging look at 
the field of genetics. The course consists of one part containing three , fifteen-lesson 
units. Each unit is based around a central concept as outlined below. Students will find 
graded assessments after each lesson and an exam at the end of each unit of the 
course. 

In this course, students will be introduced to the field of genetics. Students will learn 
about the theories of Darwin and Wallace, the concepts of adaptation , genotype and 
phenotype, and basic concepts related to cells , DNA, and RNA. Students will also learn 
about Gregor Mendel , his pioneering work in genetic variation , and the basic concepts 
that have been developed since. 
Finally, students will learn about applications of genetics, including metagenomics, 
genetically modified organisms , DNA technologies , genetic testing , and other clinical 
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and non-clinical applications of the technology. At the completion of this course, 
students will have gained both a knowledge of and appreciation for the field of genetics 
and its application . 

Part 1 Description 
• Unit 1 Basic Science of Genetics 
• Unit 2 The Tools of Genetics 
·Unit 3 Current Applications of Genetics 

Science of Computing 
Students in this course will survey the past, present, and future of computer technology. 
The course consists of one part containing three, fifteen-lesson units . Each unit is 
structured around a central concept as outl ined below. A graded assessment comes 
after each lesson and an exam ends each unit. 
Did you know that Stonehenge may actually have been used as a type of computer? 
This is the kind of fascinating information students will find in the first unit of this course. 
Also covered in this initial unit are inventions like the abacus and advancements like the 
microprocessor that have made today's technology possible. The second unit of the 
course covers the science behind the hardware and software used today. Topics like 
algorithms, operating systems, and networks are described in detail and placed into 
context as tools for human innovation . Finally, the course looks to the future , introducing 
students to foreseeable improvements to current technology and visionary 
breakthroughs like artificial intelligence, quantum security, and biological processors. 
At the completion of this course, students will have a basic understanding of the past, 
present and future of computer technology. 

Part 1 Description 
• Unit 1 The Past of Computer Technology 
• Unit 2 Present Day Computer Technology 
• Unit 3 The Future of Computer Technology 

TECHNOLOGY: 
Introduction to Technological Sciences 
Students will learn about three main fields of technological science: engineering , 
biotechnology, and information technology. The course consists of one part containing 
three , fifteen-lesson units. Each unit is based on a central concept as outlined below. 
Students will find graded assessments after each lesson and an exam at the end of 
each course. 
The first unit of the course surveys fifteen distinct sub-fields of engineering , exploring 
the science background, real-world applications, and career opportunities of aerospace, 
nuclear, software, and other types of eng ineering . The second unit involves the study of 
cutting-edge biotechnology topics like gene therapy , bioengineering crops , and 
biodegradation . The last unit of the course focuses on the study of informational 
technology, covering computer networking , data storage, and the encryption of data to 
provide secure communication . At the completion of this course, students will have a 
general knowledge of and appreciation for technological sciences and their applications. 

Part 1 Description 
• Unit 1 Engineeri ng 
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• Unit 2 Biotechnology 
• Unit 3 Information Technology 

Business Technology, Computing For College and Careers 
Introduction to Office Applications 
This course is designed to provide students with a comprehensive and engaging look at 
Microsoft® Office. The course is divided into four distinct parts, each consisting of three, 
fifteen-lesson units. Each of the units is based around a central concept as outlined 
below. Students will find graded assessments after each lesson and an exam at the end 
of each unit of the course. 

Students will learn the basics of the following Office Applications: Word, Excel®, 
Access®, and PowerPoint®. Students will learn how to use each application in detail 
and how to make the applications work for them. At the completion of this course, 
students will have gained both a knowledge of and appreciation for Microsoft® Office 
and how they can use these applications. 

Part 1 Description 
In Part 1, students will learn the basics of Microsoft® Word. Students will recognize the 
uses and benefits of using Microsoft® Word . Students will learn all of the steps in 
creating, saving , and customizing Word documents in order to meet their own needs 
and the requirements of class projects and assignments. 
·Part 1 Unit 1 Microsoft® Word- Working with Documents 
• Part 1 Unit 2 Microsoft® Word- Editing and Proofreading Documents 
• Part 1 Unit 3 Microsoft® Word- Changing the Appearance of Text 

Part 2 Description 
In Part 2, students will learn about Microsoft Excel®. Students will learn the various 
uses for 
Microsoft Excel® and recognize its application in their own personal work. By the end of 
this part of the course, students will be able to create, save, and customize Excel® 
workbooks for personal and school use. 
• Part 2 Unit 1 Microsoft Excel®- Setting Up a Workbook 
• Part 2 Unit 2 Microsoft Excel®- Performing Calculations on Data 
• Part 2 Unit 3 Microsoft Excel®- Changing Document Appearance 

Part 3 Description 
In Part 3 of this course, students will focus on Microsoft Access®, its many uses and 
how it can be applied in their own lives. Students will be able to create, save, and 
customize an Access® database and apply its use in their education and personal use. 
• Part 3 Unit 1 Microsoft Access®- Creating a New Database 
• Part 3 Unit 2 Microsoft Access®- Simplifying Data Entry with Forms 
• Part 3 Unit 3 Microsoft Access®- Locating Specific Information and Keeping it 
Accurate 

Part 4 Description 
Microsoft PowerPoint® is the focus of Part 4 of this course. Through instruction, 
students will recognize the value of Microsoft PowerPoint®. By the end of Part 4 of this 
course , students will be able to create , save, and customize PowerPoint® presentations 
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for both school and personal use. 
• Part 4 Unit 1 Microsoft PowerPoint®- Basics 
• Part 4 Unit 2 Microsoft PowerPoint®- Creating a Presentation 
• Part 4 Unit 3 Microsoft PowerPoint®- Customizing your Presentation 

ENGINEERING: 
Chemical Engineering 
This course is designed to provide students with a comprehensive and engaging look at 
chemical engineering . The course consists of one part containing three, fifteen-lesson 
units . Each of the units is based around a central concept as outlined below. Students 
will find graded assessments after each lesson and an exam at the end of each unit of 
the course. 

In th is course, students will learn the basic concepts used in chemical engineering, 
including systems of units , the periodic table of the elements, molecules, compounds, 
bonding , temperatu re and pressure. Students will learn about chemical systems and 
reactions, including stoichiometry, open and closed systems, multiple components 
systems, and chemical reactions. Finally, students will understand gases and gas laws, 
pressure, systems, energy, and enthalpy. At the completion of this course, students will 
have gained both a knowledge of and appreciation for the field of chemical engineering 
and its importance. 

Part 1 Description 
• Unit 1 Introduction to Chemical Engineering 
• Unit 2 Systems and Reactions 
• Unit 3 Gases, Pressures, Systems, and Energy 

Computer Engineering 
This course is designed to provide students with a comprehensive and engaging look at 
computer engineering . The course consists of one part containing three, fifteen-lesson 
units. Each of the units is based around a centra l concept as outlined below. Students 
will find graded assessments after each lesson and an exam at the end of each unit of 
the course. 

In this course, students will learn the basic concepts used in computer engineering , 
including the basic parts of a computer, how information is quantified, organized and 
used , and different types of information . Students will learn about information 
compression and information theory, including different types of coding , the theory of 
sound , and how sound is converted into a signal. Finally, students will learn about 
applications of computer engineering , including digital telephones, real-time data 
transmission , band limits, different types of systems, and information security. At the 
completion of this course , students will have gained both a knowledge of and 
appreciation for the field of computer engineering and its importance. 

Part 1 Description 
• Unit 1 Introduction to Computer Engineering 
• Unit 2 Information Theory, Coding and Sound 
• Unit 3 Computer Engineering Applications 
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Electrical Engineering 
This course is designed to provide students with a comprehensive and engaging look at 
electrical engineering. The course consists of one part containing three, fifteen-lesson 
units. Each of the units is based around a central concept as outlined below. Students 
will find graded assessments after each lesson and an exam at the end of each unit of 
the course. 

In this course , students will learn the basic concepts used in electrical engineering, 
including an introduction to electricity, circuits , energy, work, power, the components of 
circuits, and some simple applications of electricity. Students will learn basic circuit 
concepts, including series and parallel circuits, laws of electricity, and how circuits are 
used. Finally, students will learn about real life applications of circuits, including 
everyday items such as on/off switches. At the completion of this course, students will 
have gained both a knowledge of and appreciation for the field of electrical engineering 
and its importance. 

Part 1 Description 
• Unit 1 Introduction to Electrical Engineering 
• Unit 2 Basic Circuit Concepts 
• Unit 3 Electrical Engineering Applications 

Mechanical Engineering 
This course is designed to provide students with a comprehensive and engaging look at 
mechanical engineering . The course consists of one part containing three, fifteen-lesson 
units. 
Each of the units is based around a central concept as outlined below. Students will find 
graded assessments after each lesson and an exam at the end of each unit of the 
course. 

In this course, students will learn the basic concepts used in mechanical engineering , 
including systems of units, vectors, forces, moments, force systems, couples, and 
equilibrium problems. Students will learn about the methods of joints and sections, 
define centroids, explain distributed loads, explain center of mass and axes, and state 
the Pappus-Guldinus theorems. Finally, students will learn about dry friction, beams, 
cables, load distribution, pressure, and potential energy. At the completion of this 
course, students will have gained both a knowledge of and appreciation for the field of 
mechanical engineering and its importance. 

Part 1 Description 
• Unit 1 Introduction to Mechanical Engineering 
• Unit 2 Concepts in Mechanical Engineering 
• Unit 3 Mechanical Engineering Applications 

MATHEMATICS: 
Mathematical Processes 
This course is designed to help elementary students prepare for mathematics. The 
course consists of one part based around a central concept below. Students will find 
graded assessments after each lesson. 
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In this course, students will learn about basic mathematical operations, including : use 
mathematical language, symbols, and definitions while developing mathematical 
reasoning . Apply and adapt a variety of appropriate strategies to problem solving, 
including estimation, and reasonableness of the solution. Develop independent 
reasoning to communicate mathematical ideas and derive algorithms and/or formulas. 
At the completion of this course , students will have gained both a knowledge of and 
appreciation for the concepts of numbers and math principles. 

Number and Operation 
This course is designed to help students prepare for mathematical operations. The 
course consists of one part based around a central concept below. Students will find 
graded assessments after each lesson. 

In this course , students will learn about basic numerical operation , including: count 
objects in a set and use numbers, including written numerals to 25. Create, represent 
and recognize a set with a given number of objects Create, represent and recognize a 
set with a given number of objects. Understand addition as Hputting together" and 
subtraction as "breaking apart. " Model the numbers 1 through 10 as sums or differences 
of different sets of whole numbers (composing and decomposing numbers) . At the 
completion of this course, students will have gained both a knowledge of and 
appreciation for the concepts of math and fundamental operations. 

SAT® Math 
This course is designed to help students prepare for the mathematics portion of the 
SAT®. The course consists of one part containing three, fifteen-lesson units. Each of 
the units is based around a central concept as outlined below. Students will find graded 
assessments after each lesson and an exam at the end of each unit of the course. 

In this course, students will learn about basic mathematical theories and operations, 
including rational numbers, integers, methods to solve counting problems, and the 
characteristics of sequences and series of numbers. Students will learn how to use 
algebra to solve problems, including polynomial functions, linear equations and 
inequalities, and variation. The final unit covers geometrical shapes and how to 
calculate the area and perimeter of polygons and the circumference of circles. Students 
will also learn to solve for missing angles and sides of triangles, and understand lines, 
similar figures , and ratios . At the completion of this course, students will have gained 
both a knowledge of and appreciation for the concepts included in the SAT® Math 
exam. 

Part 1 Description 
• Unit 1 Mathematical Operations and Number Theory 
• Unit 2 Algebra and Relations Functions 
• Unit 3 Geometry, Probability and Statistics 

Leadership Training 
100 BMBACS recognizes that nurturing the leadership of underserved students will 
require a forward-thinking leadership curriculum and approach that is explicit about the 
crisis facing their communities . As an example, for African-American males, 100 
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BMBACS will engage in strategies of teaching leadership that include: 
• teaching them about their history 
• supporting them in articulating their own stories 
• exposing them to African-American and African thought leaders, and 
• engaging them in discussion and critical th inking about African-American 

leadership in America. 
With these strategies, they are empowered to be leaders in their community, their city 
and their country. Our Leadership curriculum wi ll be implemented in Brotherhood or 
Sisterhood classes and integrated throughout all of our classes. All students K-12 will 
be programmed into a Brotherhood/Sisterhood class that meets regularly . During this 
time, students will have the opportunity to build strong relationships with their peers and 
with an adult on campus, share their stories, learn about cultural histories, and 
participate in text-based discussions around the issues facing underserved communities 
today. In addition , leadership will be explicitly taught in core classes by using 
instructional strategies to naturally encourage and teach leadership- Socratic 
seminars, debates, literature circles, and other collaborative projects that build student 
capacity to communicate, facilitate , manage projects, manage teams, and build greater 
self-awareness. 

The Development of College Habits 
Brotherhood & Sisterhood also exists to provide explicit support around the 
development of college habits. The Advisor will lead students in a weekly reflection on 
their academic, social, and emotional progress and help them set goals for the coming 
week. Each advisor will begin their advisor-advisee relationship with a home visit where 
he or she will support the student in articulating his long-term goals and backwards 
mapping from those goals to support short term planning. This meeting will take place 
every year to ensure the goals evolve as the student does. Additionally, the advisor will 
have one-to-one meetings with each advisee at least once a quarter to ensure they are 
having deeper check-ins on a regular basis. 

Brotherhood/Sisterhood is also where students receive college readiness skills. 100 
BMBACS wi ll either partner with an organization like College Summit to build advisors' 
capacity to coach around college or train teachers in a curriculum like Mychal Wynn's 
college readiness curriculum for grades 6-12. 

All students will be required to take some number of college-level courses as part of 
their graduation requirement. This allows students to experience a college-level class 
and reflect on what other competencies they may require to be truly prepared for 
college. 

100 BMBACS will also leverage the 100 Black Men of the Bay Area network to provide 
11th and 12'h graders internship opportunities where students will learn the "soft" skills 
necessary to be successful in the workplace- time management, effective oral and 
written communications, workplace etiquette, managing conflict professionally- and 
have the opportunity to explore potential ca reers they are considering . Mentors will 
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support students in their internships to ensure they maximize these opportunities. 

Structures that Support Rigor 

Extended Day 
Students learn more when they are given more time to learn each day. With more time, 
teachers can delve into topics more deeply cover more topics. The School's day will be 
approximately 8 hours- from 8:00am-4:00pm. This is about 90 minutes more 
instruction each day than students in many traditional public schools receive. In 
addition, the School will provide an Extended Day Program to provide homework 
assistance, additional academic tutoring and intervention, and enrichment opportunities. 

Extended School Year 
The School will provide 200 regular days of instruction, twenty days more than 
traditional public schools provide, and twenty-five more than the legal minimum 
applicable for charter schools. Reports from the California State Department of 
Education show that standardized reading test scores increased 19.3% for year-round 
grade school students and that a greater number of year-round students met state 
score objectives than those on traditional schedules. Research is clear that more 
instructional time enhances learning and reduces the opportunities to "forget" what has 
been learned. Students in Asia attend school many more days per year than U.S. 
students: 243 days in Japan and 220 days in South Korea ; in China, students typically 
attend academic programs during breaks in the school year. The results that Asian 
countries obtain in schools that implement increased learning time and STEM 
curriculum are recognized to be superior. 

RELATIONSHIPS 

Brotherhood/Sisterhood 
As mentioned above, the Brotherhood/Sisterhood program is designed to foster strong 
relationships between students and between students and a mentor adult. 
Brotherhood/Sisterhood will be taught by many different adults, and the School will use 
this as an opportunity to engage the 100 Black Men of the Bay Area network to bring in 
strong potential advisors and mentors into our student's lives. Advisors will stay with 
the same small cohort of students over many years, ideally the entire time the student is 
at 1 00 BMBACS. This will nurture a family-like community where students support one 
another for many years , their families are in relationship, and ties are built to last their 
lifetimes. 100 BMBACS recognizes that as students develop from ages 5 to 18, the 
relative influence of family versus peers versus adult allies changes throughout. Our 
goal is to ensure there is a comprehensive support network for every student. Explicit 
time will be spent in Brotherhood/Sisterhood building relationships and using supportive 
structures to provide consultancies and celebrate successes. Students will also use this 
time to practice meditation and mindfulness and reconnect with the 100 BMBACS habits 
of mind and heart. 

Mentorin the 1 00 Wa ® 
100 Black Men have developed a holistic mentoring program that addresses the social , 
emotional and cultural needs of students ages 8-18 . Members of the 100 are trained 
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and certified to become mentors, advocates, and role models for the youth within their 
communities . The program focuses on building essential skills needed to become 
productive, contributing citizens. Workshops for students and youth include topics such 
as: 

);:> Positive Self Identity and Personal Vision 
);:> Life Ski lls 
);:> Social and Emotional Skills 
);:> Moral Character 
);:> Work Ethic 
);:> Lifelong Learning 

All Mentoring the 100 Way techniques are developed using S.M.A.R.T. goals and utilize 
the following mentoring relationship models: 

);:> 1 to 1 Mentoring 
);:> Group Mentoring 
);:> Tag T earn Mentoring 
);:> Peer to Peer Mentoring 

Smart Goals are Specific, Measurable, Attainable, Realistic, and Timely. 

lntersession 
In addition to Brotherhood/Sisterhood , once a year, 100 BMBACS will conduct a 
weeklong intersession where students are spending a week in programs that include 
physical excursions or activities, STEM projects and courses, music and theater 
workshops , service learning internships, independent study projects and more. 
lntersession can also be a time to intervene for struggling students who may either need 
academic or social/emotional support. Many of the intersession activities will take place 
off-campus and be facilitated by 100 BMBACS staff, but this is another time when 100 
BMBACS will engage its network and other partners to bring rich learning experiences 
for our students. Potential partners might include: the Headlands or Yosemite Institute, 
local hospitals, design and engineering firms, local architects , Habitats for Humanity, 
Destiny Arts, the Jack London Aquatic Center, Outward Bound , or Bay Area Wilderness 
Training , which allows for more autonomous outdoor education and experiences. 

Back-to-School Bootcamp 
During the summer, all students and their families will participate in a Back-to-School 
Bootcamp that will re-affirm the values and goals of the community; create opportunities 
for connection , celebration , and reflection ; and ensure students begin the school year 
prepared to lead and model the schoolwide cultu re and expectations. For new families 
and students, this is an opportunity to learn the schoolwide culture and expectations 
and to experience the collective power and embrace of the 100 BMBACS community. 

Supporting the Whole Child 
We bel ieve that one cannot separate the social , emotional , and physical development of 
a student from academic performance. Therefore, 100 BMBACS supports the "whole 
learner" in three ways. 

A. The school fosters a collaborative relationship between school and family . 
B. The school creates programs and partnerships to support the social , emotional , 
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and physical needs of each learner. 
C. The school involves community members and community-based organizations in 

many ways. 

A. The school fosters a collaborative relationship between school and family. 
Each student must be seen in the context of his or her family and the family must have 
ample opportunity to be involved in their student's education. Importantly, the U.S. 
Department of Education research has found that "what the family does to support the 
education of their child is more important to student success than family income or 
education." 

Family participation at 100 BMBACS may include but is not limited to: 

~ Supporting student learning by attending all student meetings and conferences. 
~ Participating in and attending school functions , such as back to school night, 

family workshops , Principal's coffees (weekly information and learning 
opportunities) , classroom potlucks and school social events. 

~ Providing input to teachers and administrators regarding curriculum and 
programmatic need. 

~ Participating in the School Site Council, and 
~ Volunteering time and resources to the school in multiple forms. 

In addition , 100 BMBACS plans to open a Family and Community Resource Center 
(FCRC), a place for parents and community members to build a strong social network 
and share essential resources. The FCRC will also function as a place where parents 
drive the agenda to create and implement programs that are requested and needed in 
the community, such as technology education, family literacy, parenting teenagers, and 
other pertinent topics . The Family and Community Resource Center will offer language 
classes, parenting workshops , classes to support economic solvency, health and 
wellness, career training , and assist families and the community in understanding the 
school and state reporting systems, and numerous college information events. 

B. The school creates programs and partnerships to support the social, emotional, and 
physical needs of each Ieamer. 

In order for a student to academically succeed , his or her social , emotional , and 
physical needs must be met. 1 00 BMBACS will put in place several in-school programs 
and partnerships with families (see above) and the community to support these needs. 
These include the use of an advisory system and mentoring to ensure that students are 
well known and ensure a sense of school community exists. Social and emotional 
issues often extend beyond the capacity of 100 BMBACS leaders. To meet the more 
acute social and emotional needs of our students 100 BMBACS employs a 
social/emotional counselor that conducts individual , group, and drop-in counseling for 
our students. The counselor also connects students and families to community 
resources to extend the quantity and specificity of care. As much as possible, we will 
build strong partnerships with effective support organizations to ensure students at 100 
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BMBACS receive quality services. 100 Black Men already has established programs 
like Dollars & $ense Youth Investment Program, SmartEdge by GMAC, Money Smart, 
Bank of America Family Home Ownership Program, Prudential Financial Literacy 
Program, Youth Movement and MOVE for Health that can be brought onto the campus. 
The School will engage organizations like Catholic Charities, Lincoln Child Center, 
Children's Hospital, Ann Martin Children's Center, Kaiser, Lifelong Medical, the 
Breathmobile, city and county resources, and others to bring much-needed services to 
our students and their families . In addition, the extensive 100 Black Men of the Bay 
Area network includes professionals in all fields , and 100 BMBACS will leverage that 
network to access doctors, lawyers, engineers, professors, scientists, bankers, CEOs, 
developers, government officials , political leaders, and others to bring needed resources 
to the school. 

C. The school involves community members and community-based organizations into 
the village that will raise our students. 

We believe that students and young adults should be supported by the entire school 
community and involved in the life of the community. As W. E. B. DuBois stated 
"Education is that whole system of human training within and without the school house 
walls , which molds and develops men." and "it is the moral imperative of the talented 
tenth to work together. .. " We believe that family members, community stakeholders, 
professionals in higher education, business leaders, activists, artists, and professionals 
in the health and social services fields must be involved in educating our students. We 
will leverage the entire 1 00 Black Men Education Network to wrap around each of our 
young people, providing all that each student needs to achieve his/her human potential. 
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In addition, community members 
will authentically take part in the 
life of the school through tutoring, 
mentoring , hosting an intern, 
evaluating senior projects, 
observing passage presentations, 
guest speaking , and assisting in 
our intersessions. 100 BMBACS 
will work to partner with 
organizations such as community 
colleges, art galleries, businesses, 
health service organizations, 
community-based organizations, 
fraternities and sororities, and 
others to create several school-

related programs such as college coursework opportunities, community based art 
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shows, a fami ly empowerment program and internship opportunities for students. 

RITUALS AND CEREMONY 

The 100 BMBACS Rituals and Ceremony serve as the foundation for and weave 
together the programmatic elements that create the relevance, rigor, and relationships. 
Rituals and Ceremony play a major part in many cultural traditions and are a driving 
force in creating cultural continuity and identity; they communicate the values and goals 
of a community and create pride and centering for its members. The School will ensure 
students experience the many aspects of their educational experience at 1 00 BMBACS 
as a "whole" by integrating Rituals and Ceremony into the day-to-day of our students. 

~ Opening and Closing: 1 00 BMBACS will open every day with a schoolwide 
meeting . All students and staff will participate in a ceremony where students 
participate in a call and response of The Scholar's Oath led by students with 
rotating students playing different roles weekly. 

~ Roses and Thorns: Daily reflection in Brotherhood/Sisterhood of what went well 
and what students can continue to work on. 

~ Meditation and mindfulness: Daily time bu ilt in to meditate , get centered and 
practice mindfulness. 

~ Healing Circles: As needed, students and staff will participate in circles to 
address community challenges and trauma 

~ Schoolwide Recognition: Weekly school-wide meetings to acknowledge classes , 
Brotherhoods/Sisterhoods, or individuals who have demonstrated the Habits of 
Brotherhood/Sisterhood 

~ Scholar's Oath: Teachers will start each class by reciting the 100 BMBACS 
Scholar's Oath which clarifies the scholars' commitment and responsibility. 

~ Back to School Bootcamp: A summer orientation to celebrate, build community 
and ensure all students start the school year prepared to model the 100 
BMBACS expectations and habits. 

~ Welcoming Ceremony: A specific ceremony for new students and families . 
~ Annual Promotion: Following passage presentations, there will be an annual 

ceremony to celebrate this rite of passage where the students leaving a grade 
level bestow the grade-level tie to the students entering the grade level. 

~ The Kente: All students will receive a simple Kente when they begin their 
journey at 100 BMBACS. As students progress th rough 100 BMBACS and 
demonstrate mastery of the habits and targeted academic standards, students 
will receive "badges" that can be woven into their Kente. Each badge will 
represent a significant academic accomplishment or a habit of mind , heart or 
community. All graduating 1 ih graders will wear their Kente over their robes at 
the graduation ceremony demonstrating their preparedness for manhood. 

In addition to the above, 100 BMBACS will implement a series of regular activities that 
enable students and adults to build community , develop strong relationships , and be 
engaged . Th is might include regular "Men vs Boys" tournaments and games, regular 
activities to honor women , elder circles , monthly Friday afternoon outings or activities , 
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and lunch and recess clubs and activities where mentors and community members 
positively interact with the students. 

· . . PLAN FOR LOW-ACHIEVING STUDENTS .·' · · . . · ·· 

Overview 

100 BMBACS has intentionally developed an educational program that uses best 
practices from multicultural education and best practices around differentiation to 
support all learners in the core classroom. 

100 BMBACS teachers will formally review students' progress every 6-8 weeks. Flags 
will be set up in the monitoring system to catch students who demonstrate a lack of 
growth despite the Tier 1 interventions in place. If a student is not making adequate 
progress, an individualized learning plan will be developed for that student. 

Tier 1 interventions in the classroom can include: 

~ In-class small group instruction two to three times per week in a specific area 
targeted for growth, monitoring progress for 6-8 weeks, utilizing strategic 
materials and resources designed to build conceptual understanding and to 
accelerate understanding 

~ Strategic modifications, supports , and accommodations 
~ Peer support and teaching by another student in the classroom 
~ Regular personal goal-setting and check-ins with the student if engagement is of 

concern 

Should the Tier 1 interventions fail to accelerate progress or be inadequate, the teacher 
will work with the Director to convene a Student Success Team. This team will be 
comprised of all the adults who work with the student at the School, other adults who 
may be effective in working with the student, any external mentors and advocates who 
have a strong relationship with the student, and the parents or guardians. At this 
meeting , the team will do a root cause analysis of the lack of progress and develop an 
interventions plan that builds on the Tier 1 classroom interventions and supplements 
with strategic Tier 2 interventions outside of the classroom. 

Tier 2 interventions inside or outside of the classroom can include: 

~ Individual or small group instruction four to five times per week in a specific area 
targeted for growth, monitoring progress for six weeks utilizing strategic 
interventions curricula designed to accelerate learning 

~ Individualized guided practice with trained parents , volunteers , older students, 
mentors, etc (practicing reading , oral discussion , debate, math problems, math 
facts , etc.) 

Tier 3 interventions occur outside of the classroom through extended day program or 
provided by on-site community based program and service providers. 
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~ Counseling services and referrals 
~ Mentoring , clubs, support groups 
~ Other health , wellness , and family interventions as needed 
~ Arts/movement therapy 
~ Tutoring 
~ Finding exciting and engaging outside-of-school activities and programs that may 

motivate the student 

After another six weeks , should a student continue to not make adequate progress, the 
Student Success Team would be reconvened and a plan developed to collect additional 
data. Additional testing may be requested or observations conducted, both inside and 
outside of the school setting . This data would help either identify a stronger more 
effective plan to address the student's needs and/or indicate whether a referral for 
Special Education may be appropriate. 

See Appendix E4: Comprehensive RTI System. 

:- ,. , , PLAN FOR STUDENTS WHO ARE ELIGIBLE FOR SPECIAL EDUCATION 

100 BMBACS shall comply with all applicable State and Federal Laws in serving 
students with disabilities, including, but not limited to, Section 504 of the Rehabilitation 
Act ("Section 504"), the Americans with Disabilities Act ("ADA") and the Individuals with 
Disabil ities in Education Improvement Act (" IDEA") . 

California law gives the school various options on how to deliver special education and 
related services either as (1) an arm of the charter-granting agency, (2) an independent 
local education agency, or (3) as a charter SELPA. During its first few years of 
operations, the School intends to function as a "public school of the local education 
agency that granted the charter" for purposes of providing special education and related 
services pursuant to Education Code Section 47641(b). As such, 100 BMBACS shall 
be categorized as a "public school" within the District in conformity with Education Code 
Section 47641 (b) , at least initially. As described below, the Charter School shall 
develop and comply with a Memorandum of Understanding ("MOU") with its LEA and/or 
SELPA partner related to the delineation of duties between the District and 100 
BMBACS. 100 BMBACS agrees to negotiate any amendments to that MOU that may 
be necessary to conform the MOU to current applicable law during the charter term . 
Such amendments, once negotiated , shall be considered a material amendment to this 
charter. 

100 BMBACS shall fulfill its fundamental obligation to provide a free appropriate publ ic 
education ("FAPE") to its students identified with disabilities. 100 BMBACS shall comply 
with all state and federal laws related to the provision of special education instruction 
and related services and all SELPA pol icies and procedures; and shall utilize 
appropriate SELPA forms . 100 BMBACS shall be responsible for its compl iance with 
Section 504 and the ADA. 
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The facilities to be utilized by the School shall provide students with disabilities equal 
access to all aspects of the educational program. 

Services for Students under the "IDEA" 

The following description regarding how special education and related services will be 
provided and funded is being proposed by 100 BMBACS for the sole purpose of 
providing a reasonably comprehensive description of the special education program in 
the Charter Petition, and is not binding on the District. The specific manner in which 
special education and related services will be provided and funded shall be set forth in a 
MOU, delineating the respective responsibilities of 100 BMBACS and the District, which 
MOU shall be executed at least three (3) months prior to the commencement of 
operation, or as otherwise agreed upon by the parties. The following provisions are 
meant to summarize the Petitioner's understanding of the manner in which special 
education instruction and related services shall be provided by the Petitioner and the 
District based upon the Petitioner's knowledge of District special education procedures. 
The following language aligns the typical "industry standard" arrangement between a 
school district and a charter school and aligns with State and Federal law which 
requires that students in charter schools receive special education and related services 
in the same manner as any other student in the District. The language that follows is 
not meant to unilaterally bind the District, or to preclude alternative arrangements 
between the District and the Petitioner as agreed upon in a MOU: 

100 BMBACS intends to provide special education instruction and related services in 
accordance with the IDEA, Education Code requirements, and applicable policies and 
practices of the Special Education Local Plan Area ("SELPA"). The School shall 
remain , by default, a public school of the District for purposes of Special Education 
purposes pursuant to Education Code Section 4 7641 (b). 

As a public school of the District, solely for purposes of providing special education and 
related services under the IDEA pursuant to Education Code Section 47641 (b), in 
accordance with Education Code Section 47646 and 20 U.S.C. 1413, 100 BMBACS 
seeks services from the District for special education students enrolled in the school in 
the same manner as is provided to students in other District schools. 100 BMBACS will 
follow the District and SELPA policies and procedures, and shall utilize SELPA forms in 
seeking out and identifying and serving students who may qualify for special education 
programs and services and for responding to record requests and parent complaints, 
and maintaining the confidentiality of pupil records. 100 BMBACS will comply with 
District protocol as to the delineation of duties between the District central office and the 
local school site in providing special education instruction and related services to 
identified pupils . An annual meeting between 100 BMBACS and the District to review 
special education policies , procedures, protocols , and forms of the District and the 
SELPA and District protocol , will ensure that 100 BMBACS and the District have an 
ongoing mutual understanding of District protocol and will facilitate ongoing compliance. 

At least initially, The District shall be designated the Local Educational Agency ("LEA") 
serving 100 BMBACS students. Accordingly, 100 BMBACS shall be deemed a public 
school of the District pursuant to Education Code Section 47641 (b) and 47646(a) . 100 
BMBACS agrees to adhere to the requirements of the Local Plan for Special Education 
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and to District pol icies. As a publ ic school of the District, solely for purposes of 
providing special education and related services under the IDEA pursuant to Education 
Code Section 47641(b) , in accordance with Education Code Section 47646 and 20 
U.S.C. 1413, 100 BMBACS seeks services from the District for special education 
students enrolled in 100 BMBACS in the same manner as is provided to students in 
other District schools. 

100 BMBACS acknowledges the importance of cooperating with the District so that the 
District can provide special education services to 100 BMBACS students. 100 BMBACS 
agrees to promptly respond to all District inquiries, to comply with reasonable District 
directives, and to allow the District access to 100 BMBACS students, staff, facilities , 
equipment and records as required to fulfill all District obligations under this Agreement 
or imposed by law. 100 BMBACS believes that the allocation of responsibility for the 
provision of services (including but not limited to referral , identification , assessment, 
case management, Individualized Education Plan ("IEP") development, modification and 
implementation) shall be divided in a manner consistent with their allocation between 
the District and its school sites. 

Staffing 

All special education services at 1 00 BMBACS will be delivered by individuals or 
agencies qualified to provide special education services as required by California's 
Education Code and the IDEA. 100 BMBACS staff shall participate in all mandatory 
District in-service training relating to special education . 

It is 100 BMBACS's understanding that the District will be responsible for the hiring , 
training , and employment of site staff necessary to provide special education services to 
its students, includ ing , without limitation , special education teachers , paraprofessionals, 
and resource specialists . In the event that 100 BMBACS and the District agree that the 
School will to hire or contract for services some or all special education staff in 
exchange for an agreed-on portion of special education funding to be passed through to 
the school , 100 BMBACS shall ensure that all special education staff hired or contracted 
is qualified pursuant to District and SEPLA policies, as well as meet all legal 
requirements. The District may review the qualifications of all special education staff 
hired by 100 BMBACS (with the agreement of the District) . Unless an agreement for 
100 BMBACS to assume responsibility for staffing is in place, the District shall be 
responsible for the hiring , training , and employment of itinerant staff necessary to 
provide special education services to 100 BMBACS students, including , without 
limitation, speech therapists , occupational therapists , behavioral therapists , and 
psychologists . 

Notification and Coordination 

1 00 BMBACS shall follow District policies as they apply to all District schools for 
responding to implementation of special education services . 100 BMBACS will adopt 
and implement District polices relating to notification of the District for all special 
education issues and referrals . 
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100 BMBACS shall follow District policies as they apply to all District schools for 
notifying District personnel regarding the discipline of special education students to 
ensure District pre-approval prior to imposing a suspension or expulsion. 100 BMBACS 
shall assist in the coordination of any communications and immediately act according to 
District administrative policies relating to disciplining special education students. 

Identification and Referral 

100 BMBACS shall have the responsibility to identify, refer, and work cooperatively in 
locating 1 00 BMBACS students who have or may have exceptional needs that qualify 
them to receive special education services. 100 BMBACS will implement District and 
SELPA policies and procedures to ensure timely identification and referral of students 
who have, or may have, such exceptional needs. A pupil shall be referred for special 
education after the resources of the regular education program have been considered, 
utilized. 

It is 100 BMBACS's understanding that the District shall provide 100 BMBACS with any 
assistance that it generally provides its schools in the identification and referral 
processes, and will ensure that 100 BMBACS is provided with notification and relevant 
files of all students who have an existing IEP and who are transferring to 100 BMBACS 
from a District school. The District shall have unfettered access to all 100 BMBACS 
student records and information in order to serve all of the school's students' special 
needs. 

100 BMBACS will follow District child-find procedures to identify all students who may 
require assessment to consider special education eligibility and special education and 
related services in the case that general education interventions do not provide a free 
appropriate public education to the student in question . 

Assessments 

The term "assessments" shall have the same meaning as the term "evaluation" in the 
IDEA, as provided in Section 1414, Title 20 of the United States Code. The District will 
determine what assessments, if any, are necessary and arrange for such assessments 
for referred or eligible students in accordance with the District's general practice and 
procedure and applicable law. 100 BMBACS shall work in collaboration with the District 
to obtain parent/guardian consent to assess 100 BMBACS students. 100 BMBACS shall 
not conduct special education assessments unless directed by the District. 

IEP Meetings 

It is 100 BMBACS's understanding that the District shall arrange and notice the 
necessary IEP meetings. IEP team membersh ip shall be in compliance with state and 
federal law. 100 BMBACS shall be responsible for having the following individuals in 
attendance at the IEP meetings or as otherwise agreed upon by the District and 100 
BMBACS/ Head of School and/or 100 BMBACS designated representative with 
appropriate administrative authority as required by the IDEA; the student's special 
education teacher; the student's general education teacher if the student is or may be in 
a regular education classroom ; the student, if appropriate; and , as needed, other 100 
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BMBACS representatives who are knowledgeable about the regular education program 
at 100 BMBACS and/or about the student. It is 100 BMBACS's understanding that the 
District shall arrange for the attendance or participation of all other necessary staff that 
may include, but are not limited to, an appropriate administrator to comply with the 
requirements of the IDEA, a speech therapist, psychologist, resource specialist, and 
behavior specialist; and shall document the IEP meeting and provide of notice of 
parental rights. 

IEP Implementation 

Pursuant to District policy and how the District operates special education at all other 
public schools in the District, unless 1 00 BMBACS assumes responsibility for a greater 
share of special education service provision, the District shall be responsible for all 
school site implementation of the IEP, except that which is implemented by general 
education teachers . 100 BMBACS shall assist the District in implementing IEPs, 
pursuant to District and SELPA polices in the same manner as any other school of the 
District. The District and Charter School will need to be jointly involved in all aspects of 
the special education program, with the District holding ultimate authority over 
implementation and supervision of services. As part of this responsibility, 100 BMBACS 
shall provide the District and the parents with timely reports on the student's progress 
as provided in the student's IEP, and at least quarterly or as frequently as progress 
reports are provided for 100 BMBACS's non-special education students, whichever is 
more. 100 BMBACS shall also provide all home-school coordination and information 
exchange unless directed otherwise by the District. 100 BMBACS shall provide the 
District with adequate notification of student progress and immediate notification of any 
considered discipline of special education students that may be related to a disability. 

Interim and Initial Placements of New Charter School Students 

For students who enroll in 100 BMBACS from another school district outside of the 
SELPA with a current IEP, the District and 100 BMBACS shall conduct an IEP meeting 
within thirty days. Prior to such meeting and pending agreement on a new IEP, the 
District and 100 BMBACS shall implement the existing IEP at 100 BMBACS, to the 
extent practicable or as otherwise agreed between the District and parent/guardian or 
as allowed by applicable law. 

Non-Public Placements/Non-Public Agencies 

The District shall be solely responsible for selecting, contracting with, and overseeing all 
non-public schools and non-public agencies used to serve special education students. 
100 BMBACS shall not hire, request services from, or pay any non-public school or 
agency to provide education or services to special education students without the prior 
written approval of the District. 100 BMBACS shall immediately notify the District of all 
parental requests for services from non-public schools or agencies, unilateral 
placements, and/or requests for reimbursement. 

Non-discrimination 
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It is understood and agreed that all children will have access to the School and no 
student shall be denied admission nor counseled out of the School due to the nature, 
extent, or severity of his/her disabil ity or due to the student's request for, or actual need 
for special education services. 

Parent/Guardian Concerns and Complaints 

The School shall follow District policies as they apply to all District schools for 
responding to parental concerns or complaints related to special education services. 
The School shall instruct parents/guardians to raise concerns regarding special 
education services, related services and rights to the District unless otherwise directed 
by the District. The School shall immediately notify the District of any concerns raised by 
parents. In addition , the School and the District shall immediately bring to the other's 
attention any concern or complaint by a parent/guardian that is in writing and/or which 
involves a potential violation of state or federal law. 

The District's designated representative, in consultation with the School's designated 
representative , shall investigate as necessary, respond to , and address the 
parent/guardian concern or complaint. The School shall allow the District access to all 
facilities, equipment, students, personnel , and records to conduct such an investigation . 

The School and the District shall timely notify the other of any meetings scheduled with 
parents/guardians or their representatives to address the parent/guardian concerns or 
complaints so that a representative of each entity may attend. The District, as the LEA, 
shall be ultimately responsible for determining how to respond to parent concerns or 
complaints , and the School shall comply with the District's decision. 

The School and the District shall cooperate in responding to any complaint to or 
investigation by the California Department of Education, the United States Department 
of Education , or any other governmental agency, and shall provide timely notice to the 
other upon receipt of such a complaint or request for investigation . 

Due Process Hearings 

The District may initiate a due process hearing or request for mediation with respect to a 
student enrolled in School if the District determines such action is legally necessary or 
advisable. The School agrees to cooperate fully with the District in such a proceeding . 
In the event that the parents/guardians file for a due process hearing, or request 
mediation , the District and the School shall work together to defend the case. In the 
event that the District determines that legal representation is needed , the School agrees 
that it shall be jointly represented by legal counsel of the District's choosing. 

The School understands that the District shall have sole discretion to settle any matter 
in mediation or due process. The District shall also have sole discretion to file an 
appeal from a due process hearing or take other legal action involving any School 
student necessary to protect its rights . 
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The School understands that it will enter into a MOU with the District regarding Special 
Education funding, and cannot at this time unilaterally dictate the funding relationship 
between the District and the School. The School anticipates, based upon State and 
Federal law that, if the District provides all special education services, the fiscal 
relationship could be summarized as follows 

Retention of Special Education Funds by the District 

The District shall retain all state and federal special education funding allocated for 
School students though the SELPA Annual Budget Plan, and shall be entitled to count 
School students as its own for all such purposes. 

Retention of ADA Funds by the District for Non-Public Placements 

The Parties acknowledge that the District may be required to pay for or provide School 
students with placements at locations other than at the School's school site in order to 
provide them with a free appropriate public education . Such placements could include, 
without limitation , programs or services in other District schools , in other public school 
districts within the SELPA, in a County Office of Education program, in a non-public 
school , at home, at a hospital, or in a residential program. When such programs or 
services are provided at District expense, the District shall be entitled to receive from 
the School the pro rata share of all funding received for such student, including, without 
limitation , all ADA funds, based on the number of instructional days or minutes per day 
that the student is not at the School site. 

Contribution to Encroachment 

The School shall contribute its fair share to offset special education's encroachment 
upon the District's general fund in accordance with Education Code Section 47646(c) . 
Accordingly, the School shall pay to the District a pro-rata share of the District's 
unfunded special education costs ("Encroachment"). At the end of each fiscal year, the 
District shall invoice the School for the School's pro-rata share of the District-wide 
Encroachment for that year as calculated by the total unfunded special education costs 
of the District (including those costs attributable to School) divided by the total number 
of District ADA (including School students) , and multiplied by the total number of School 
ADA. The School ADA shall include all School students, regardless of home district. 

Lead Contact 

The lead contact for the 100 BMBACS with regard to special education shall be the 
Head of School or his or her designee. 

Ri ht to Pursue LEA Status 

As noted above, the School will initially anticipate functioning as an arm of the district for 
purposes of special education . The School shall also retain the right to pursue 
independent local education agency (LEA) status pursuant to Education Code Section 
47641 (a) . In the event that the School opts not to establish independent LEA, it shall 
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remain an arm of the district for special education purposes as required by Education 
Code Section 47641(b) , and shall continue to receive funding and services pursuant to 
the terms of this section as updated by an MOU between the District and the School. 

High Expectations 

Students with disabilities will be held the to the same high expectations as their non­
disabled peers, modified only as allowed by IEP or 504 plan and in accordance with 
applicable law. Students will be served in the least restrictive environment and 
wherever possible special education and related services will be provided to align with 
the instruction taught in the regular classrooms. 

Section 504 of the Rehabilitation Act 

The School recognizes its legal responsibility to ensure that no qualified person with a 
disability shall , on the basis of disability, be excluded from participation, be denied the 
benefits of, or otherwise be subjected to discrimination under any program of the 
School. Any student, who has an objectively identified disability which substantially 
limits a major life activity including but not limited to learning , is eligible for 
accommodation by the School. 

A 504 team will be assembled by the Head of School and shall include the 
parent/guardian, the student (where appropriate) and other qualified persons 
knowledgeable about the student, the meaning of the evaluation data, placement 
options, and accommodations. The 504 team will review the student's existing records; 
including academic, social and behavioral records, and is responsible for making a 
determination as to whether an evaluation for 504 services is appropriate. If the student 
has already been evaluated under the IDEA but found ineligible for special education 
instruction or related services under the IDEA, those evaluations may be used to help 
determine eligibility under Section 504. The student evaluation shall be carried out by 
the 504 team, which will evaluate the nature of the student's disability and the impact 
upon the student's education . This evaluation will include consideration of any 
behaviors that interfere with regular participation in the educational program and/or 
activities. The 504 team may also consider the following information in its evaluation: 

• Tests and other evaluation materials that have been validated for the specific 
purpose for which they are used and are administered by trained personnel. 

• Tests and other evaluation materials including those tailored to assess specific 
areas of educational need , and not merely those which are designed to provide a 
single general intelligence quotient. 

• Tests are selected and administered to ensure that when a test is administered 
to a student with impaired sensory, manual or speaking skills , the test results 
accurately reflect the student's aptitude or achievement level , or whatever factor 
the test purports to measure, rather than reflecting the student's impaired 
sensory, manual or speaking skills . 
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The final determination of whether the student will or will not be identified as a person 
with a disabil ity is made by the 504 team in writing and notice is given in writing to the 
parent or guardian of the student in their primary language along with the procedural 
safeguards available to them. If during the evaluation , the 504 team obtains information 
indicating possible eligibility of the student for special education per the IDEA, a referral 
for assessment under the IDEA will be made by the 504 team. 

If the student is found by the 504 team to have a disability under Section 504, the 504 
team shall be responsible for determining what, if any, accommodations or services are 
needed to ensure that the student receives a free and appropriate public education 
("FAPE"). In developing the 504 Plan, the 504 team shall consider all relevant 
information utilized during the evaluation of the student, drawing upon a variety of 
sources, including , but not limited to , assessments conducted by the School's 
professional staff. 

The 504 Plan shall describe the Section 504 disability and any program 
accommodations, modifications or services that may be necessary. 

All 504 team participants, parents, guardians, teachers and any other participants in the 
student's education, including substitutes and tutors, must have a copy of each 
student's 504 Plan . The site administrator will ensure that teachers include 504 Plans 
with lesson plans for short-term substitutes and that he/she review the 504 Plan with a 
long-term substitute. A copy of the 504 Plan shall be maintained in the student's file . 
Each student's 504 Plan will be reviewed at least once per year to determine the 
appropriateness of the Plan , needed modifications to the plan , and continued eligibility. 

· . PLAN FOR STUDENTS WHO ARE ENGLISH LANGUAGE LEARNERS 

100 BMBACS is open to and welcomes all students and have designed an instructional 
program to support English language learners. In fact, in designing an educational 
program to support African-American boys, we have taken the best practices of SDAIE 
and Sharokky Hollie's culturally and linguistically responsive teaching to create a 
supportive and strategic learning experience for EL students. 

Identification and Reclassification of English Learners 

Home Language Survey 
The School will administer the home language survey upon a student's initial enrollment 
in the School. 

CELDT Testing 
All students who indicate that their home language is other than English will be given 
the California English Language Development Test (CELDT) within 30 days of 
enrollment5 to evaluate thei r listening , speaking, reading and writing abilities in English . 

5 The thirty-day requirement applies to students who are entering a California public school for the first time or for students who 
have not yet been CELDT tested. All other students who have indicated a home language other than English will continue with 
annual CELDT testing based upon the date last tested at the prior school of enrollment. 
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This test will be given at least annually between July 1 and October 31 until the student 
is re-designated as fluent English proficient. The School will notify all parents of its 
responsibility for CELDT testing and of CELDT results within 30 days of receiving test 
results from the publisher. The CEDL T shall be used to fulfill the requirements under the 
No Child Left Behind Act for English proficiency testing . 

English Learner Reclassification 
100 BMBACS will utilize multiple criteria in determining whether to reclassify a pupil as 
proficient in English, including but not limited to all of the following: 

);> Assessment of language proficiency using an objective assessment instrument 
including, but not limited to, the CEDL T. 

);> Staff determination that the student is able to access the curricular materials in 
English at or above the levels of native English-speaking peers 

);> School and teacher evaluations/assessments of whether the student has 
mastered grade-level standards. 

);> Parental opinion and consultation , achieved through notice to parents or 
guardians of the language reclassification and placement including a description 
of the reclassification process and the parents' opportunity to participate, and 
encouragement of the participation of parents or guardians in the reclassification 
procedure. 

Access to Core Educational Program 
English Learners will have full access to 100 BMBACS's educational program. English 
Learners will receive explicit instruction in English Language Development. All EL 
students will have an individualized learning plan with clear ELD goals. The School will 
have teachers trained in systemic English Language Development and SDAIE 
strategies to ensure all ELL students are achieving mastery of ELD standards and goals 
and all ELL students are able to fully access core content. 

With provision of help and support as needed, 100 BMBACS's English Learners will be 
expected to meet School standards in all academic and non-academic areas of the 
instructional program. 

English Language Development 
100 BMBACS understands that effective English Language Development requires 

• Systematic and explicit instruction in the English Language Development 
standards specific to the student's EL level and based on results on diagnostic 
assessments 

• Sheltered English Strategies (SDAIE) utilized throughout the entire program (Low 
affective filter; contextual clues ; multisensory experiences; use of visuals and 
examples; frequent comprehension checks; use of informal formative 
assessments; use of multiple summative assessments; appropriate lesson 
design with scaffolding, vocabulary emphasis , pre and post reading/writing , 
frontloading , grouping , modeling , tapping prior knowledge, pacing ; content­
driven) 

• Opportunities to practice and use the Eng lish language in authentic and 
challenging tasks- where students get the opportunity to apply and practice their 
ELD lessons using Academic English doing rigorous work. 
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Academic Intervention for English Learners 
ELLs who do not make the minimum expected growth of one level per year on the 
CELDT will be referred to the SST process. Language development will be tracked 
and monitored. English Language Learners will have access to the same interventions 
approach described above under Plan for Low-Achieving Students. Students not 
making adequate progress on their individualized EL goals will receive the appropriate 
Tier 1, 2, or 3 interventions. 
100 BMBACS will meet all applicable legal requirements for English Learners related to 
annual notification to parents , student identification , placement, program options, 
reclassification of fluent English proficient status, monitoring and evaluating program 
effectiveness, and standardized testing requirements. The School will implement 
pol icies to assure proper placement, evaluation and communication regarding English 
Learners and the rights of students and parents. 

PLAN FOR HIGH-ACHIEVING STUDENTS 

100 BMBACS has intentionally designed an academic program that integrates higher­
order thinking and utilizes instructional strategies that drive higher-order thinking and 
provide high-achieving students the challenge they need. In addition, the STEM 
integration and focus on inquiry will allow high-achieving students the ability to drive 
their own learning and extend their learning . Further, high-achieving students will also 
have individualized plans that ensures they have a program tailored to their 
performance levels and their strengths and areas of need. 

Additionally , because the School intends to promote the value that the growth and 
development of the whole is as valuable if not more valuable than the growth and 
development of the individual , 100 BMBACS would expect high-achieving students to 
become leaders in the classroom , teach others , or support the work and learning of their 
peers. 

The belief at 100 BMBACS is that all students are gifted , and that it is the responsibility 
of the adults to identify a student's gifts and nurture those gifts. Just as every student is 
gifted , every student is challenged , and it is the responsibility of the adults to 
strategically address those challenges and to help students become self-aware of their 
own strengths and needs. The STEM challenges presented to 100 BMBACS students 
will allow a range of creative solutions, as complex as the students choose. These 
collaborative inquiries will be designed to ensure students are challenged and that 
students leverage each other's gifts to create a more powerful collective solution to 
authentic and engaging problems . 

. " ~ . . ·:: ., ·,~ SERVING HIGH··scHO,OL ,STUDENTS .·. · . 

100 Black Men of the Bay Area Community School intends to offer a full complement of 
A-G courses (see the graduation requirements under Pupil Outcomes and Progress 
Measures) and additional courses and experiences designed to ensure our students 
graduate truly college-ready. As a public high school , the School intends to become 
fu lly accred ited through the Western Association of Schools and Colleges within three 
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years of operating our high school program to ensure the School is putting forward a 
quality education program and to ensure all students graduating from 100 BMBACS 
have access to all colleges and universities. 

While 100 BMBACS is committed to serving its students from Kindergarten to beyond 
college , the School understands that students may choose to or have to transfer to 
another school. The School will ensure all families and students are informed about 
course transferability through the mail as well as in the student/family handbook. 1 00 
BMBACS's graduation requirements exceed the UC/CSU A-G requirements . 

II. PUPIL OUTCOMES AND PROGRESS MEASURES 

Governing Law: The measurable pupil outcomes identified for use by the Charter 
School. "Pupil outcomes," for purpose of this part, means the extent to which all pupils 
of the school demonstrate that they have attained the skills, knowledge, and attitudes 
specified as goals in the school's educational program 

-California Education Code Section 47605(b)(5)(B) 

AND 

Governing Law: The method by which pupil progress in meeting those pupil outcomes 
is to be measured. 

-California Education Code Section 47605(b)(5)(C) 

PUPIL OUTCOMES · · · 

Alignment of Pupil Outcomes to 100 BMBACS Mission and Vision 

The 100 BMBACS educational program is designed so that all 100 BMBACS students 
become self-motivated, competent, lifelong learners and leaders in the 21 51 Century 
global community by ensuring proficiency in each of the following three areas: 

1. Academic Knowledge and Critical Thinking 
2. College and Career Readiness Skills 
3. Principles of Brotherhood/Sisterhood and Manhood 

1. Academic Knowledge 
100 BMBACS will ensure students have the literacy, numeracy, and thinking abilities 
needed to access, engage, and manage the complex information and opportunities of 
the 21 st Century through rigorous, standards-based instruction that fulfills or exceeds 
the UC/CSU A-G requirements in: 

Language Arts 
Students will be able to read , write , and speak for a variety of purposes to different 
audiences, and interpret and analyze different genres of texts . There will be a 
particular focus on evidence-based expository writing and comparing and analyzing 
information coming from multiple sources as well as presentation , public speaking , and 
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debate. 

Mathematics 
Students will be able to solve problems using multiple strategies, communicate an 
understanding of mathematical logic in the problem solving process, and apply 
mathematical concepts to real world scenarios. 

Social Studies 
Students will be able to research and analyze past and present events through multiple 
sources and perspectives while demonstrating a global understanding of how 
geography, government, economics, and cu lture shape their own lives and the lives of 
others. 

Science 
Students will be able to demonstrate the process of scientific inquiry through 
experimentation, data collection, analysis , and problem solving . 

Engineering 
Students will be able to design and implement solutions to real world problems with 
clearly articulated constraints, applying their knowledge and skills from language arts, 
social studies, science, mathematics, and technology. 

Visual and Performing Arts 
Students will demonstrate an understanding of how to interpret and use the visual 
and/or performing arts to communicate the ideas, experiences, and histories of diverse 
communities ; and be able to articulate and apply a set of habits and skills that enable 
them to be creative in their approaches to multidisciplinary work. 

World Language 
Students will be able to communicate effectively in reading, writing, and speaking in a 
second language. 

Physical Education 
Students will understand the relationships between nutrition , exercise, and health; have 
sufficient knowledge to make healthier choices ; and demonstrate enjoyment and fluency 
in a physical activity . 

Technology 
Students will demonstrate the ability to use technology as both a resource and a 
problem-solving tool in order to maximize the various technological resources available 
to them as learners, workers , and citizens. 

2. College Readiness Skills 
100 BMBACS understands that for students to be truly college-ready and prepared to 
succeed in college, we must recognize how challenged the educational system has 
historically been in doing this . 100 BMBACS must also explicitly identify, teach , and 
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assess for mastery the habits students will need to succeed in college. 

College Ready Habits 

;.;> Agency around how to access resources and advocate for their own learning 
;.;> Ability to organize themselves and manage their time to achieve long term goals 
);> College knowledge and comfort where they have prior knowledge of the college 

experience and a level of comfort with the expectations and flow of college 
;.;> Pride in achievement where students can focus on what they do well and excel 

and leverage their strengths to address gaps in their understanding or skills 
;.;> Compelling admission profile that allows students to feel they authentically 

belong in the college setting , that they can compete with their peers 
);> Resilience to overcome obstacles, problem-solve challenges , ask for help, and 

develop the necessary support system to survive and thrive in the college setting 

3. Principles of Brotherhood/Sisterhood and Manhood/Womanhood 
All students at 100 BMBACS will be taught personal and interpersonal competencies 
that encourage them to act ethically, to be proactive in their social behavior and 
choices , and to work effectively with others in a multicultural world . At 100 BMBACS, it 
is not quite enough to educate students for their own personal gain . 100 BMBACS 
educates students to take pride in their cultural legacies, appreciate the powerful 
interdependence between themselves and their community, and realize the promise of 
their individual and collective futures . 

Pride in your self and your history 
• Understand your history, the strengths of your community, and the power of your 

story 
• Be resilient in the face of prejudice, low expectations, and negative stereotypes 
• Be conscious of your strengths and your areas of growth; reflect regularly, 

leverage your assets, and learn from your mistakes 

Integrity in your words and actions 
• Follow through on commitments 
• Have courageous conversations 
• Demonstrate high moral character and honesty 

Collaborative in your work 
• Effectively communicate across difference and across cultures 
• Leverage the strengths of others to accomplish a common goal 
• Share the responsibility for collaborative work 
• Build strong relationships - both personal and professional 
• Be open and responsive to feedback 

A leader to yourself and others 
• Take in itiative in identifying and solving problems 
• Be thoughtful in your decision-making , conscious of the consequences and 

rewards , in the long and short term 
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• Act with the interests of the larger community in mind 
• Advocate for others who are unable to advocate for themselves 
• Ask for help when you need it 

Respect and compassion as a foundation 
• Demonstrate empathy for others 
• Be thoughtfu l about the contributions and sacrifices of others in the past and the 

present 
• Ask questions to develop deeper understanding of another's perspective 

Graduation Requirements 
Specific to high school graduation, 100 BMBACS expects all students to meet the 
following graduation requirements . 100 BMBACS's graduation requirements go above 
and beyond the A-G requirements because the 100 BMBACS founders believe that 
students who have traditionally not been successful either in getting into 4-year colleges 
and/or graduating from 4-year colleges require additional college-preparatory 
experiences to be truly college-ready. The additional requirements and the experiences 
aligned with those requirements will be designed to ensure students who meet the 
School's graduation requirements are truly college-ready. 

A: 2 years 

English B: 4 years 

Mathematics C: 3 years 

Science D: 2 years 

Foreign 
Language 

Visual & 

E: 2 years 

F: 1 year 

3 years 

4 years 

4 years 

4 years 

3 years 

1 year 

Children will have· access to foreign language~,, -·J -

instruction in these languages beginning in · · · 
0 

• 

Kindergarten; forma/Instruction for ALL studer.its' 
will be in the 81h . . . 0 ° •• 

0

' 

0 
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Performing 
Arts 

Engineering G: 1 year 

Physical 
Education/ None 
Health 

Internship None 

College 
None 

courses 

Passage 
presentation None 
s 

College 
None 

applications 

Tests/Exams None 

4 years 

3 years 

1 year or 
summer 
intensive 

1 class 

4 years 

6 applications 
3 scholarship 
applications 

, , · METHODS TO MEASURE PUPIL PROGRESS · 

Multiple Measures 

Each grade level has specific assessments and targets to measure student 
achievement and progress towards desired outcomes. The School shall meet all 
statewide standards and conduct the student assessments required pursuant to 
Education Code Section 60605, and any other statewide standards authorized in 
statute, or student assessments applicable to students in non-charter public schools. 
The School will administer all applicable state-mandated assessments such as STAR 
and the CELDT. The tools listed in the table below provide valuable assessment data 
that informs instruction , the School's program and the needs for professional 
development. 

Specific assessments named in the table below may change based on final curricular 
choices . The assessments selected represent the kind of assessment the School 
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intends to use to ensure a complete battery of summative and formative assessments, 
both curriculum-imbedded and CST-aligned benchmarks. 100 BMBACS will adopt 
quality assessments that are aligned with standards-based learning objectives. Each 
assessment will provide teachers with useful information about student progress 
towards articulated grade-level learning goals in core and non-core areas. In core 
subject areas, interim assessments will be utilized to ensure that standards-based 
teaching is resulting in learning outcomes consistent with the performance standards 
expected at each grade level. 

Assessment Table 
Subject Measurable Assessment Frequency Proficiency A nnual Goal 
Area Outcomes Tools Goal -% Students 
Language Students will be Action 4x/year Proficiency YR1 B* 
Arts expected to read Learning YR2 B+5 

grade-appropriate Systems YR3 B+10 
texts fluently and Benchmarks YR4 B+15 
with comprehension , (K-12) YR5 B+20 
to demonstrate Keys to 4x/year Benchmark Matched 
facil ity in expository Reading goals as cohort data 
and narrative writing Success indicated by indicates 10% 
forms, to (K-12) Keys to increase in K-
communicate ideas Reading 2 students 
and understandings Success benchmarking 
clearly and in detail , annually 
and to demonstrate a California 1 x/year Proficiency YR1 B* 
correct Standards YR2 B+5 
understanding of the Test (CST) YR3 B+10 
rules that govern the YR4 B+15 
English Language. YR5 B+20 

WEX (3-12) 3x/year Proficiency YR1 B* 
YR2 B+5 
YR3 B+10 
YR4 B+15 
YR5 B+20 

Standards- 3x/year 4 out of 5 point YR1 B* 
aligned report rubric (gr K-6) ; YR2 B+5 
card (K-12) >2.5GPA (gr YR3 B+10 

7-12) YR4 B+15 
YR5 B+20 

Mathematic Students will be Swun Math At the end 80% Correct YR1 B* 
s expected to of every YR2 B+5 

understand and unit YR3 B+10 
correctly apply YR4 B+15 
mathematical YR5 8+20 
concepts to simple UCSMP At the end 80% Correct YR1 B* 
and complex curriculu m- of every YR2 8+5 
problems, compute imbedded unit YR3 B+10 
accurately , and assessments YR4 8+15 
coherently explain YR5 B+20 
their mathematical Action 4x/year Proficiency YR1 8* 
reasoning . Learning YR2 8+5 

Systems YR3 8+10 
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Assessment Table 
Subject Measurable Assessment Frequency Proficiency Annual Goal 
Area Outcomes Tools Goal -%Students 

Benchmarks YR4 8+15 
(K-12) YR5 8+20 
Californ ia 1 x/year Proficiency YR1 B* 
Standards YR2 8+5 
Test (CST) YR3 8+10 

YR4 8+15 
YR5 8+20 

Standards- 3x/year 4 out of 5 point YR1 B* 
aligned report rubric (gr K-6) ; YR2 8+5 
card (K-12) >2.5GPA (gr YR3 8+10 

7 -12)) YR4 8+15 
YR5 8+20 

Science Students will FOSS Unit At the end 80% YR1 B* 
demonstrate Assessments of every YR2 8+5 
understanding of key unit YR3 8+10 
scientific concepts in YR4 8+15 
the fields of earth , YR5 8+20 
life and physical 
sciences. Students 
will be expected to 
apply their 
knowledge and skills 
in real-world 
situations. 

California 1x/year Proficiency YR1 8* 
Standards YR2 8+5 
Test (CST -5, YR3 8+8 
8, 1 0) YR4 8+11 

YR5 8+14 
Standards- 3x/year 4 out of 5 point YR1 8* 
based report rubric (gr K-5) ; YR2 8+5 
card (K-12) >2.5GPA (gr YR3 8+10 

7-12) YR4 8+15 
YR5 8+20 

Social Students will TCI Unit 3x/year 80% YR1 8* 
Science demonstrate Assessment YR2 8+5 

understanding of key YR3 8+10 
geographical , social , YR4 8+15 
historical , political , YR5 8+20 
and sociological California 1 x/year Proficiency YR1 8* 
knowledge. Students Standards YR2 8+5 
will be expected to Test (CST -8, YR3 8+8 
apply their 10, 11) YR4 8+1 1 
knowledge and skills YR5 8+14 
in real-world Standards- 3x/year 4 out of 5 point YR1 8* 
situations through based report rubric (gr K-6); YR2 8+5 
service-learning card (K-12) >2.5GPA (gr YR3 8+10 
projects. 7-12) YR4 8+15 

YR5 8+20 
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Assessment Table 
Subject Measurable Assessment Frequency Proficiency Annual Goal 
Area Outcomes Tools Goal -% Students 
STEM Students will Engineering is At the end 80% YR1 8* 

demonstrate critical Elementary of every YR2 8+5 
thinking , creativity , (EiE) unit unit YR3 8+10 
innovation, and real- assessments YR4 8+15 
world problem (K-5); PLTW YR5 8+20 
solving ; they are able end of course 
to create, design, assessments 
build , discover, 
collaborate and solve 
problems while 
applying what they 
learn in math and 
science 

English Students will be Proficiency 1 x/year Advancement 80% annually 
Language expected to gain one Indicators to next level 
Acquisition ELL level per year (CELDT etc.) 

until reclassification 
as English language 
fluent. 

Special Students will be Tri and Annual 3x/year Determined to 80% annually 
Education expected to meet the Review have Met 

annual goals Assessments Stated Goal(s) 
articulated in the in IEP 
student's 
Individualized 
Education Plan (IEP) 

Visual and Students will be Standards- 3x/year 4 out of 5 point YR1 8* 
Performing expected to gain based report rubric (gr K-6) ; YR2 8+5 
Arts ; knowledge about card (K-12) >2.5GPA (gr YR3 8+10 
Physical featured artists, gain 7-12) YR4 8+15 
Education technical vocabulary YR5 8+20 
and Health and skill related to President's 1 x/year 85tn percenti le YR1 8* 

the discipline, and Physical in all 5 events YR2 8+5 
participate with Fitness Test YR3 8+10 
confidence in (K-12) YR4 8+15 
performances and YR5 8+20 
exhibitions. 
Students will be 
expected to know the 
rules of standard 
games (e.g. 
basketball , 4-square 
etc.), play 
cooperatively and for 
fun , prepare for and 
earn the Presidential 
Fitness Award , and 
demonstrate the 
principles of health in 
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Assessment Table 
Subject Measurable Assessment Frequency Proficiency Annual Goal 
Area Outcomes Tools Goal -%Students 

their daily school 
lives. 

World Students will be Standards- 3x/year 4 out of 5 point YR1 B* 
Languages expected to gain based report rubric (gr K-6) ; YR2 B+S 

knowledge, skill and card (K-12) >2.5GPA (gr YR3 B+10 
understanding of the 7-12) YR4 B+15 
language and YRS B+20 
cultural heritage 
featured in their 
world language class Minnesota 1 x/year As indicated Annual 

Language on MLPA matched (91h -1ih grade) . 
Proficiency growth as 
Assessment indicated on 
(Spanish) MLPA 

Brotherhoo Through exploration 100 BMBACS- 2x/year Evidence- 100% 
d/ of gender roles developed based portfolio 
Sisterhood students are tools based on 

expected to develop previous work 
pride in self and done by 
history , integrity in leadership 
words and actions , team 
collaborative work 
ethic, leadership of 
self and others, and 
respect and 
compassion as a 
foundation 

• The B in the assessment chart represents the "baseline data" for year 1 of any given 
cohort. Growth will be tracked by cohort. The School anticipates and expects each 
cohort to show the growth indicated in the chart. 

Passage Presentations 
Every year, every 100 BMBACS student will be required to develop and present a 
Passage Presentation. The expectations for the passage presentation will grow every 
year as children grow. Students will present both their academic learning as well as 
their evolution as community leaders and members. This presentation will be done 
annually for families and community members with a ceremony following honoring all 
the passage presentations. Seniors will present their Capstone Projects, which is the 
design and implementation of solution that addresses a challenge or problem their 
community is facing . 

State Assessments 
Pursuant to California Education Code Section 47605(c) , 100 BMBACS will conduct 
state pupil assessments , including the California High School Exit Exam (CAHSEE) , 
STAR (California Standards Test) , the California English Language Development Test 
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(CELDT), and any other assessments as mandated by (e.g. SABE or its equivalent, 
California Fitness Exam). 100 BMBACS is subject to all state (API) and federal (AYP) 
assessment and accountability requirements. 

The results of these state assessments will be an indicator of overall school wide 
performance, class performance, grade-level performance, and subgroup performance. 
These tests will be one of multiple assessment methods used to document and monitor 
student growth on a continuum of achievement. 

Specific to High School Outcomes 

Proficiency Goal Annual Goal 
Method of 
Assessment 
CAHSEE Passing ELA and Math by 100% 

graduation 
Graduation Completing all graduation 100% 

requirements within 5 years 
(includes all students who started 
with 100 BMBACS as gth graders 
who did not transfer to another 
school) 

College Accepted to a 4-year college 100% 
Acceptance 
Rate 

SAT Math 550 *YR 1: 60% 
Critical Reading 550 YR2: 65% 
Writing 550 YR 3: 70% 

YR4: 75% 
YR5: 75% 

AP Tests Students must take and pass at *YR 1: 15% 
least one AP class YR2: 20% 

YR3: 20%% 
YR4: 25% 
YR5: 25% 

*Year 1 represents the school 's first graduating class , the Class of 2018. This cohort 
would have started with 100 BMBACS as ih graders. Year 4 represents the Class of 
2021 , a cohort that would have started with us as 41

h graders in the School's first year. 
Year 5 represents the Class of 2022 , a cohort that would have started with us as 41

h 

graders in the School's second year. 

Building a design to prepare students to apply to college and know how to complete a 
competitive , comprehensive application process, 100% of the junior class will apply to a 
minimum of three 4-year colleges and universities (UC, CSU , and other). 

Assessment Modifications and Accommodations 
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As described in Section II , the School will assure that students with disabilities either 
under the Individuals with Disabilities Improvement Act or Section 504 are included in 
State standardized assessment programs with appropriate accommodations and 
modifications when necessary and appropriate. These assessments include, but are not 
limited to the California Standards Test and the CAT 6 in accordance with their IEP or 
Section 504 plan . 

External Reporting 
The School will maintain sufficient staff and systems including technology, required to 
ensure timely reporting necessary to comply with the law and to meet all reasonable 
inquires from the District and other authorized reporting agencies. 

Use and Reporting of Data 
Data is collected , analyzed , reported and used regularly, at every grade level and in 
every subject area. 

Students are informed about their assessment results by the teacher and via report 
cards at the end of each marking period and progress reports halfway through each 
marking period. Individually and by Brotherhood/Sisterhood cohort, students will look at 
their own performance data, set goals, examine outcomes, and develop action plans in 
response to the data. 

Parents are informed about both their individual student's and the School's achievement 
progress. Students and parents will discuss individual student achievement, progress 
towards graduation, and performance on state assessments under the direction of the 
classroom teacher during Family Conferences conducted twice a year. At this time they 
find out about the progress of their student in all areas- academic, social and 
emotional. They also can ask questions about any of the assessments and their 
student's scores. They also receive standards-based report cards , mailed home, three 
times per year. Parents can request more frequent progress information . 

Parents of English Learners will also receive mandated communications on 
reclassification per Title Ill through annual CELDT testing results. Parents of students 
with IEPs will receive reports according to the plan specified in each IEP. The School 
will comply with state and federal law regarding reporting requirements, including 
parents' rights to be updated on their child 's IEP at least as frequently as the parents of 
non-disabled students receive updates on their children's academic progress. All 
Special Education students are entitled to the reports and assessment data described in 
this section that are provided to all students. 

Educators examine student performance data formally through a process called the 
Cycle of Inquiry ("COl "), which entails examining pre- and post-test data with colleagues 
in a structured way, with the objective of refining classroom practice in response to data 
and in pursuit of student mastery of standards. Educators usually engage in the COl in 
grade level or department teams. Data are examined in a public way , and instructional 
strategies for re-teaching are identified and implemented. Student outcome data also 
informs professional development plans for individual teachers , and who may receive 
personalized coaching or outside train ing as appropriate. Staff members also receive 
and analyze school-wide data on student achievement during staff meetings (looking in 
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particular at performance of special population groups like English Learners) and use 
this data to help monitor and improve the School's education program overall. 

The Directors, collaborating with teachers and Advisory Council, use the assessment 
results to create annual and targeted plans for increased achievement. The entire 
School takes ownership for implementing the plan , measuring progress and ultimately 
improving student learning . Action plans in response to data often include school-wide 
professional development. In addition , results from benchmark tests are analyzed by the 
staff and used to adjust pacing guides, direct re-teaching , and intervention services for 
students. 

The District may receive formative and summative data on student achievement through 
the School 's reports and/or presentations to the District, in accordance with the District's 
standard process for reviewing and evaluating charter school performance. At the 
District's request, the District Superintendent and two (2) designees may be authorized 
users of the School's student information system. 

Additionally, the School will publish student results annually through the School 
Accountability Report Card ("SARC"). The report includes pertinent facts and data about 
the School and will be made available to the public as required by law. 

District Visitation/Inspection 
The School will comply with a District requested visitation process to enable the District 
to gather information needed to validate the School's performance and compliance with 
the terms of this charter. The School agrees to and submits to the right of the District to 
make random visits and inspections or observations in order to carry out its statutorily 
required oversight in accordance with Education Code Section 47607. 

Response to Inquiries 
Pursuant to Education Code Section 47604.3 the School shall promptly respond to all 
reasonable inquiries including, but not limited to inquiries regarding its financial records 
from the District, County Board of Education , and the State Superintendent of Public 
Instruction. 

IV. GOVERNANCE STRUCTURE 

Governing Law: The governance structure of the school, including, but not limited to, the 
process to be followed by the school to ensure parental involvement. 

- California Education Code Section 47605.6(b)(5)(E) 

The School is a directly-funded independent charter school and will be operated by 100 
Black Men of the Bay Area Charter Schools, a California Nonprofit Public Benefit 
Corporation , pursuant to California law. 
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The School will operate autonomously from the District, with the exception of the 
supervisory oversight as required by statute and other contracted services as 
negotiated between the District and the School. Pursuant to California Education Code 
Section 47604(c), the District shall not be liable for the debts and obligations of the 
School, or for claims arising from the performance of acts, errors, or omissions by the 
School as long as the District has complied with all oversight responsibilities required by 
law. 

The School is non-sectarian in its programs, admissions policies, employment practices, 
and all other operations, shall not charge tuition, and shall not discriminate against any 
student or employee on the basis of the characteristics listed in Education Code Section 
220 (actual or perceived disability, gender, nationality, race or ethnicity, religion, sexual 
orientation, or any other characteristic that is contained in the definition of hate crimes 
set forth in Section 422.55 of the Penal Code or association with an individual who has 
any of the aforementioned characteristics) . 

The School will comply with all applicable federal , state and local laws applicable to its 
operation and will comply with the District guidelines and requirements for charter 
schools. It will retain its own legal counsel when necessary. It will purchase and 
maintain as necessary general liability, property, workers' compensation and 
unemployment insurance policies. 

See Appendix C2: Articles of Incorporation 
See Appendix C4: 100 BMBACS for Bylaws 

Board of Directors 
The School will be governed by a Board of Directors in accordance with applicable law 
and its adopted bylaws, as may be subsequently amended pursuant to the amendment 
process specified in the bylaws which shall be consistent with the terms of this charter. 

All Board meetings shall comply with the Brown Act. 

The Board will abide by a Conflict of Interest Code, which shall comply with the Political 
Reform Act. The Board complies with the Political Reform Act and Corporations Code 
Conflicts of Interest rules and any charter school specific conflicts of interest 
regulations. As required, the Conflicts Code will be submitted to the County Board of 
Supervisors for approval. 
See Appendix C3: Conflict of Interest Policy 

Board of Directors MembershiQ 
The Board of Directors consists of a minimum of 6 and a maximum of 15 regular 
members with one seat for every authorizing agency. (As provided by Education Code 
Section 47604(b) , the charter authorizer shall be entitled to one representative on the 
Board of Directors) . The majority of Board seats will be held by members of 100 Black 
Men of the Bay Area with one seat designated for the President and one seat 
designated for the Education Chair. The Board of Directors will meet monthly. In 
addition , the Board of Directors may elect a smaller group of directors to serve as the 
Board 's Executive Committee, which could meet more frequently . The founding Board 
of Directors intends to add representatives of valuable wraparound service providers 
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who support our children and families . 

Process for Electing Directors 
The initial Board members are drawn from the founders of Oakland Community School 
for Boys and the leadership of 100 Black Men of the Bay Area. This Board was 
specifically selected to ensure the capacities needed to design and operationalize a 
successful school were represented on the Board . Two seats on the Board remain 
vacant for representatives of strong partner organizations that will bring valuable 
wraparound services for families and students at the schools. 

100 BMBACS will maintain a Board of Directors with experience in not-for-profit 
governance, education program design, school administration , legal and risk 
management, finance, and community relationships. New directors can be nominated 
by sitting directors and will be elected by a majority vote of the Board. 

Duties of the Board of Directors 1 
The Board of Directors is responsible for establishing broad policies and overseeing 
high-level decisions that affect the School. Those duties include: 

- Defining or refining the organization's mission, values and vision ; 
- Setting strategic direction; 
- Adopting policies to ensure that the School is run effectively, legally, and ethically; 
- Hiring, firing, overseeing, evaluating , and supporting the School's Director; 
- Monitoring the operational budget and finances for long-term viability; and 
- Seeing that adequate funds are secured for the operating and capital needs of the 

School. 

The Board also approves policies and other documents as required by state or federal 
law, especially pertaining to categorical funds. Members of the Board may also 
participate in raising funds for the School and increasing public awareness of the 
School's work. 

The Board may initiate and carry on any program or activity or may otherwise act in a 
manner which is not in conflict with or inconsistent with or preempted by any law and 
which are not in conflict with the purposes for which schools are established. 

The Board may execute any powers delegated by law to it and shall discharge any duty 
imposed by law upon it and may delegate to an employee of the School any of those 
duties with the exception of budget approval or revision, approval of the fiscal and 
performance audits , and the adoption of Board policies. The Board however, retains 
ultimate responsibility over the performance of those powers or duties so delegated. 
Such delegation will : 

Be in writing; 
Specify the entity designated ; 
Describe in specific terms the authority of the Board of Directors being delegated , 
any conditions on the delegated authority or its exercise and the beginning and 
ending dates of the delegation ; and 
Require an affirmative vote of a majority of Board members. 
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100 BMBACS's Founding Board of Directors include: 

• 

• 

• 

• 
• 

• 
• 

• 
• 
• 

• 

Dr. Mark Alexander, President 100 Black Men of the Bay Area, retired epidemiologist 
and researcher 
Christopher Chatmon, Education Chair 100 Black Men of the Bay Area, Executive 
Director of African-American Male Achievement OUSD 
Francine Shakir, Founder and Executive Director, ASCEND Institute for Educational 
Change 

Tovi Scruggs, Executive Director Urban Services YMCA 
Loren Taylor, Member 100 Black Men of the Bay Area, Manager, PwC's' PRTM 
Management Consultants 
El-Melech Stills-Bey, Finance Chair 100 Black Men of the Bay Area 
Daryle Whyte, Member 100 Black Men of the Bay Area, Vice President Tri Valley 
Bank 
Dr. Robert Adams, President Merritt College 
Walter Robinson, Director of Admissions, UC Berkeley 
John Wade, Member 100 Black Men ofthe Bay Area, Senior Academic 
Manager/ Athletic Director, Contra Costa College 
Marcel Baker, Member 100 Black Men of the Bay Area, 4111 Grade Teacher East 
Oakland PRIDE Elementary School, OUSD 

Advisory Council 
100 BMBACS also has an Advisory Council, consisting of experts in educating African­
American youth, charter schools, teacher development, business, and community leadership. The 
Advisory Council will meet formally once each year and in addition, on an as-needed basis will 
provide guidance to school leadership, the Board of Directors, and staff on the latest research and 
best practices in the field. Their input will help shape the school ' s strategic plan for the year. In 
addition, individual members of the Advisory Council may also serve as a sounding board for the 
school leadership, the Board of Directors, and teachers on specific issues that may arise during 
the course of the year. 

The Advisory Council includes the following individuals: 

• 

• 
• 
• 
• 
• 

Dr. Louis Murdock, Chairman, Education Committee, 100 Black Men of America, Inc . 
o Vice-President & Chairman, Graduate Education, Califomia State University, 

Dominguez Hills (Retired) 
LaShawn Chatmon, Executive Director, National Equity Project 
Arnold Perkins, Director, Alameda County Public Health Department (Retired) 
Rev. Charlie Hames, Pastor, Beebe Memorial Cathedral 
Phyllis Hall, Parent/Community Advocate 
Dr. William A. Lester, Jr. , Professor of the Graduate School , Department of 
Chemistry, University of California , Berkeley 
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• Dr. Frederick L Moore, President, Building Diversity in Science 
• Elaine Brown, Representative/Organizer, Service Employees International Union 
• Brenda Harris, California Department of Education, Education Program Consultant 
• Dr. Shirley Thornton, Sausalito School Board Member 
• Jim Barnett, Venture Capitalist, Co-Founder, Xilinx 
• Greg Young, Vice President/Community Development Officer, Wells Fargo 
• Sharon Parker, STEM Expert/Lead Coach, ASPIRE Schools 
• Dr. Bryan Brown, Professor, Graduate School of Education, Stanford University 
• Dr. Patricia Nunley, Educational Consultant, Lecturer of Mills College & SF City 

College 
• Mieko Scott, Executive Director/ C.E.O. I Founder I Educator, Imagine That! 
• De Young Alexander, Chief Executive Office, Imagine That! 
• Dr. Wade Nobles, Executive Director at The Institute for Advanced Study of Black 

Family Life & Culture, Inc. 
• Jan Barker Alexander, Director of Black Community Service Center, Stanford 

University 

See Appendix C8: Resumes/Bios of Board Members and Advisory Council Members 
(partial listing) 

School Community Council (SCC) 
The School encourages all groups to participate in and share responsibility for the 
educational process and educational results . One mechanism for participation is the 
SCC, which will meet monthly, and is open to all families/caregivers and staff members. 
The School's SCC will be composed of at least 50% family and community with the 
remaining membership representing staff. The SCC will work with the School's 
leadership to review school performance data, identify priorities, assist setting school­
wide goals, give input into budgets and annual and long-term plan, and evaluate the 
effectiveness of the School's programs. They will also plan community events, raise 
funds for the school , increase awareness of the School and its accomplishments, and 
make connections with community organizations. The SCC will have one family 
member from each grade level as well as a teacher from each grade level. They will 
serve as the main contact and liaison for other families and staff members. 

Expectations and Opportunities for Family Involvement 
The School recognizes that children learn best when families are engaged in their 
education . Because of the School's unique mission, it is especially important for families 
to understand and fully support the education program. To ensure that families fully 
understand and support the School's program prior to starting classes , the School will : 

Present information about the School 's mission, goals and approaches during the 
open enrollment process. Families will be provided time to ask questions, and will 
be asked to sign a document confirming that they understand the School 's mission , 
goals and approaches. 
Present information about the School 's expectation of families in the life of the 
school during the enrollment process. Families will be provided time to ask 
questions, and will be asked to sign a document confirming that they understand the 
School 's expectations of families . 
Meet with each family 1:1 after registration and before the start of school , to answer 
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remaining questions and to learn more about their individual child and his unique 
strengths and needs. 

To encourage Family participation in all aspects of school life, the School features: 
Summer Bootcamp: All families and their children will be required to attend a week 
of Bootcamp during the summer when staff will facilitate activities to build community 
and nurture relationships between students and between families and ensure 
families and students understand the School 's policies, rituals, and expectations. 
Participation in the school community council: Each grade level will have a family 
representative on the School Community Council. 
A Family and Community Resource Center. A place specifically for families and 
community on campus that provides access to resources, technology, and relevant 
classes and workshops. 
Passage Presentations: All families are required to participate in annual Passage 
Presentations where students present their learning to family and community 
members. Following, all families are invited to attend and participate in the Annual 
Promotion where the older students will bestow the grade-level ties to the younger 
students. 
Regular Family Events: 100 BMBACS will have monthly family events that bring 
families into the school to celebrate ancestral culture and history and build 
community. 

Providing Families with Information about their Child's Progress 
During the school year, families will regularly receive information about their child's 
progress, and the School will use multiple methods to keep families informed, including : 

Families will be asked to sign off on progress reports; 
Report cards will be standards-based and distributed at the end of each marking 
period; 
Family conferences, including parent(s)/caregiver(s), student, and teacher, will be 
held twice annually to plan and assess the students' learning progress and 
determine goals; 
Families will have regular access to staff and teachers by phone and email, and staff 
will contact families regularly, both to provide positive reinforcement for academic 
growth and to inform families when students make choices that do not match the 
School's behavior and academic expectations. 
The School will hold a Student Study Team ("SST") for any student who is 
persistently tardy, absent, has behavior challenges, or struggling academically. The 
SST will include parent(s)/caregiver(s) , a school administrator, teachers, and other 
school staff. The SST will meet regularly to develop strategies and monitor to meet 
the student's needs. 

Addressing Family Concerns and Complaints 
The School is committed to working with families to address any parental concerns and 
complaints . Families are encouraged to share their ideas and concerns with the School 
Directors at any time. If the Directors are unable to resolve a family 's concern , families 
are able to contact the Chair of the Board of Directors. A formal complaint process will 
be used if necessary to address any community concerns that are not resolved through 
informal conversations . 
The School will establish complaint procedures that address both complaints alleging 
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discrimination or violations of law and complaints regarding other areas. The School will 
not, at any time, refer internal complaints to the District. 

See Appendix C9: Uniform Complaint Policy and Procedures 

The School will comply with the District policy related to charter schools to the extent it 
aligns with and does not exceed the law applicable to charter schools, as it may be 
changed from time to time as long as the charter school has been given written notice of 
the policy change. 

The School , in accordance with Education Code Section 47604.3, shall promptly 
respond to all reasonable inquiries, including but not limited to, inquiries regarding 
financial records, from the District and shall consult with the District regarding any 
inquiries. The School acknowledges that it is subject to audit by the District; if the 
District seeks an audit of the School, it shall assume all costs of such audit. 

Members of the Board, any administrators, managers or employees, and any other 
committees of the School shall comply with federal and state laws, nonprofit integrity 
standards and the District's School policies and regulations regarding ethics and 
conflicts of interest to the extent such policies and regulations align with and do not 
exceed the requirements of law applicable to charter schools. 

The School and/or its non-profit corporation will be solely responsible for the debts and 
obligations of the School. 

IV. HUMAN RESOURCES 

¥ ·v. QUALIFICATIONS OF SCHOOL. EMPLOYEES· · y 

Governing Law: The qualifications to be met by individuals to be employed by the 
school. California Education Code Section 47605 (b)(5)(E) 

100 BMBACS will recruit a driven and highly-effective faculty as representative of the 
student population as possible. The School will achieve this goal by conducting a 
national search to find teachers who have proven success working in urban settings 
with African American boys and other culturally-diverse students who are 
underrepresented and marginalized. This includes contacting the top graduate and 
education programs in the country and publicizing 100 BMBACS to experienced 
teachers. The selection procedures shall not discriminate on the basis of race, sex, 
religion, color, national origin, ancestry, physical or mental disability, medical condition, 
status as a Vietnam-era veteran or special disabled veteran, marital status, age, sexual 
orientation or any other basis protected by federal , state, or local law or ordinance or 
regulation . 

Executive Director 
Qualifications 
The Executive Director will be responsible for helping the School and students achieve 
the outcomes outlined in this charter petition . He/she will have the following 
qualifications: 
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Deep understanding of 100 BMBACS's mission and theory of action . 
Demonstrated commitment to ensuring high academic achievement for 
underrepresented and marginalized students and African American boys. 
A high level of cultural competence, with strengths working with and within 
underrepresented and marginalized communities. 
Knowledge of the history and culture of underrepresented and marginalized 
groups, including African Americans. 
A track record of initiating and managing growth; A track record successfully 
running and managing the finances of a large organization 
Proven capacity for leadership including ability to effectively assemble and 
motivate a team of professionals to achieve ambitious and measurable results 
Proven ability to develop meaningful relationships with diverse and key 
stakeholders. Familiarity with OUSD and California charter community desired . 
A track record of developing and securing resources through philanthropy and 
other funding opportunities, strategic partnerships, and mobilization of 
stakeholders. \ 
Educational leadership and/or experience working in a K-12 focused organization 
such as a traditional public school system, charter school , independent school or 
other educational organization highly desired. 
Passion for working with students from urban communities, with specific 
knowledge and understanding of the needs of students from all experiences, 
languages and backgrounds. 
Sense of humor and high ethical professional standards, 
Flexibility and adaptability to change with the necessary skills to work in a 
creative and demanding learning environment, including the ability to problem­
solve and manage ambiguity and adversity. 
Excellent organization, time management and follow-up skills; high sense of 
commitment; demonstrated ability to successfully handle multiple projects 
simultaneously; ability to work as part of a team. 
Excellent communication , presentation and interpersonal skills with 
demonstrated ability to write clearly and persuasively. 
Computer literacy and comfort with acquiring new technology skills. 

Recommended educational/eve/: Masters Degree; Doctorate Degree in relevant area 
preferred 

Recommended experience: 4+ years professional experience managing teams of 
at least 1 0, leadership experience in an urban setting working with 
underrepresented and marginalized groups, including the African-American 
community. 

Director of Schools (one lower and one upper school) 
Qualifications 
The School 's Directors are the instructional and operational leaders at 100 BMBACS, 
with responsi bi lity for ensuring the School runs efficiently and effectively and its 
students achieve the outcomes outlined in th is charter petition. The Directors will have 
the following qualifications: 
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Deep understanding of 100 BMBACS's mission and theory of action. 
Demonstrated commitment to ensuring high academic achievement for 
underrepresented and marginalized students .. 
A high level of culturally competence, with strengths working with and within 
communities of color 
Commitment to the families and community of Oakland 
Knowledge of African culture and history 
Proven capacity for leadership including ability to effectively assemble and 
motivate a team of professionals to achieve ambitious and measurable results 
Proven ability to develop meaningful relationships with diverse and key 
stakeholders 
Demonstrated knowledge of curriculum development and program design 
specific to 100 BMBACS 
Ability to facilitate cycles of data inquiry and use data meaningfully to drive hard 
equity conversations about teaching 
Ability to coach and build capacity of teachers and design and implement a 
professional development system that builds teacher capacity and effectively 
engage teachers as professionals in their own development 
Ability to provide leadership and serve as a mentor, facilitate and manage conflict 
Sense of humor and high ethical professional standards, 
Flexibility and adaptability to change with the necessary skills to work in a 
creative and demanding learning environment, including the ability to problem­
solve and manage ambiguity and adversity. 
Excellent organization, time management and follow-up skills; high sense of 
commitment; demonstrated ability to successfully handle multiple projects 
simultaneously; ability to work as part of a team. 
Excellent communication, presentation and interpersonal skills with 
demonstrated ability to write clearly and persuasively. 
Computer literacy and comfort with acquiring new technology skills. 

Recommended educational/eve!: Masters Degree; Doctorate in relevant area preferred 
Recommended experience: 4+ years professional teaching experience, preferably in an 
urban setting working with African-American youth; 4+ years professional experience as 
a school administrator or leader, preferably in an urban setting working with African­
American youth 

Brotherhood/Sisterhood Coordinator and Dean 
Qualifications 
The School 's Brotherhood/Sisterhood Coordinator and Dean is the school culture lead 
at 100 BMBACS. He or she will have the following qualifications: 

Deep understanding of 100 BMBACS's mission and theory of action . 
Demonstrated commitment to ensuring high academic achievement for African­
American boys. 
A high level of culturally competence, with strengths working with and within the 
African-American community 
A high level of effectiveness working with African-American boys, engaging , 
redirecting, supporting , and building relationships 
Commitment to the families and community of Oakland 
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Proficiency in African culture and history; experience with effective curriculum or 
programs specific to exposing African-American students to their history and 
culture 
Proven capacity for leadership including ability to effectively assemble and 
motivate a team of professionals to achieve ambitious and measurable results 
Proven ability to develop meaningful relationships with diverse and key 
stakeholders 
Ability to coach and build capacity of teachers in the implementation of a 
powerful Brotherhood/Sisterhood curriculum - a curriculum designed to support 
and teach African-American boys how to be successful in school and life 
Ability to provide leadership and serve as a mentor to children , facilitate and 
manage conflict 
Sense of humor and high ethical professional standards, 
Flexibility and adaptability to change with the necessary skills to work in a 
creative and demanding learning environment, including the ability to problem­
solve and manage ambiguity and adversity. 
Excellent organization , time management and follow-up skills ; high sense of 
commitment; demonstrated ability to successfully handle multiple projects 
simultaneously; ability to work as part of a team. 
Excellent communication , presentation and interpersonal skills with 
demonstrated ability to write clearly and persuasively. 
Computer literacy and comfort with acquiring new technology skills . 

Recommended educational/eve/: Bachelor's degree; Masters or Doctorate in relevant 
area preferred 
Recommended experience: 4+ years experience in an urban setting working with 
African-American youth 

Business and Office Manager 
Qualifications 
The School's Business and Office Manager oversees and manages all the School 's 
operations. 

Deep understanding of 100 BMBACS's mission and theory of action . 
Demonstrated commitment to ensuring high academic achievement for African­
American boys. 
A high level of culturally competence, with strengths working with and within the 
African-American community 
Commitment to the families and community of Oakland 
Knowledge of African culture and history 
Proven ability to develop meaningful relationships with diverse and key 
stakeholders 
Skilled in managing Service Level Agreements and contracts for outsourced 
services 
Proven ability to manage the office of a results-oriented organization-school 
experience preferred . 
Strong "customer service" skills 
Proven ability to execute on multiple projects under tight deadlines 
Sense of humor and high eth ical professional standards, 
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Flexibil ity and adaptability to change with the necessary skills to work in a 
creative and demanding learning environment, including the ability to problem­
solve and manage ambiguity and adversity. 
Excellent organization, time management and follow-up skills ; high sense of 
commitment; demonstrated ability to successfu lly handle multiple projects 
simultaneously; ability to work as part of a team. 
Excellent communication, presentation and interpersonal skills with 
demonstrated ability to write clearly and persuasively. 
Computer literacy and comfort with acquiring new technology skills . 

Teacher 
Qualifications 
The School's Teachers are instructional leaders with responsibility for ensuring students 
achieve the outcomes outlined in this charter petition. Teachers will have the following 
qualifications: 

Deep understanding of 100 BMBACS's mission and theory of action. 
Demonstrated commitment to ensuring high academic achievement for African­
American boys. 
A high level of culturally competence, with strengths working with and within the 
African-American community 
Commitment to the families and community of Oakland 
Knowledge of African culture and history 
Knowledge of and ability to implement the 100 BMBACS instructional program 
Passion for using multiple assessment forms and data sources to reflect on 
teaching practice and effectiveness and for receiving feedback to inform practice 
Passion for teaching African-American male students from urban communities 
Sense of humor and high ethical professional standards, 
Flexibility and adaptability to change with the necessary skills to work in a 
creative and demanding learning environment, including the ability to problem­
solve and manage ambiguity and adversity. 
Excellent organization , time management and follow-up skills; high sense of 
commitment; demonstrated ability to successfully handle multiple projects 
simultaneously; ability to work as part of a team. 
Excellent communication , presentation and interpersonal skills with 
demonstrated ability to write clearly and persuasively. 
Computer literacy and comfort with acqu iring new technology skills. 

Recommended educational/eve/: Bachelor's degree; appropriate California credential , 
NCLB compliant; 
Recommended experience: At least 2 years teaching experience with demonstrated 
success accelerating the academic outcomes for African-American male students 

Family Advocate 
Qualifications 
The School 's Family Advocate manages the Family and Community Resource Center 
and is responsible supporting the whole ch ild by partnering with the families and the 
community. The Family Advocate will have the fol lowing qualifications: 
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Deep understanding of 100 BMBACS's mission and theory of action. 
Demonstrated commitment to ensuring high academic achievement for African­
American boys and other underrepresented, marginalized students. 
A high level of culturally competence, with strengths working with and within the 
African-American community 
Commitment to the families and community of Oakland 
Knowledge of African culture and history 
Proven ability to develop meaningful relationships with diverse and key 
stakeholders 
Ability to provide leadership and serve as a mentor to children, facilitate and 
manage conflict 
Sense of humor and high ethical professional standards, 
Flexibility and adaptability to change with the necessary skills to work in a 
creative and demanding learning environment, including the ability to problem­
solve and manage ambiguity and adversity. 
Excellent organization, time management and follow-up skills; high sense of 
commitment; demonstrated ability to successfully handle multiple projects 
simultaneously; ability to work as part of a team. 
Excellent communication , presentation and interpersonal skills with 
demonstrated ability to write clearly and persuasively. 

Recommended educational/eve/: Bachelor's degree 
Recommended experience: At least two years of experience doing case management 
or working with various student and family support CBOs in Alameda County with the 
African-American community 

Student Support Coordinator 
Qualifications 
The School's Student Support Coordinator manages the Extended Day ensuring 
students have access to needed academic and extracurricular programming. The 
Student Support Coordinator will have the following qualifications: 

Deep understanding of 100 BMBACS's mission and theory of action . 
Demonstrated commitment to ensuring high academic achievement for African­
American boys and other underrepresented and marginalized students. 
A high level of culturally competence, with strengths working with and within the 
African-American community 
Commitment to the families and community of Oakland 
Knowledge of African culture and history 
Proven ability to develop meaningful relationships with diverse and key 
stakeholders 
Ability to provide leadership and serve as a mentor to children , facilitate and 
manage conflict 
Proven capacity for leadership including ability to effectively assemble and 
motivate a team to achieve ambitious and measurable results 
Ability to collect and use student performance data to evaluate a program's 
effectiveness and to design/revise a program to a higher level of effectiveness 
Sense of humor and high ethical professional standards, 
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Flexibility and adaptability to change with the necessary skills to work in a 
creative and demanding learning environment, including the ability to problem­
solve and manage ambiguity and adversity. 
Excellent organization, time management and follow-up skills; high sense of 
commitment; demonstrated ability to successfully handle multiple projects 
simultaneously; ability to work as part of a team. 
Excellent communication , presentation and interpersonal skills with 
demonstrated ability to write clearly and persuasively. 

Recommended educational/eve!: Bachelor's degree 
Recommended experience: At least two years of experience working in an urban 
setting supporting African-American youth 

Required Educational Level/ Credentialing: 
100 BMBACS's core teachers will be required to hold a California Commission on 
Teacher Credentialing certificate , permit, or other document equivalent to that which a 
teacher in other public schools would be required to hold , in accordance with Education 
Code section 47605(D , and shall meet applicable "highly qualified" requirements 
required by the No Child Left Behind Act. 100 BMBACS will maintain auditable files of 
teacher credentials on site in compliance with applicable law. 

Human Capital 
100 BMBACS shall develop a comprehensive human capital plan to attract highly­
qualified , credentialed teachers and highly-qualified and effective staff. 100 BMBACS 
recognizes the challenges before the School in recruiting excellent candidates who 
have demonstrated effectiveness with the School 's target population . The School will 
conduct a national search for its leadership and its staff. The School will utilize several 
strategies in its efforts to recruit mathematics and science teachers. 

The School will work to maintain data on teacher recruitment and retention, which will 
result in the development of policies and programs that effectively address the School's 
needs. The School will disaggregate data by teacher and student characteristics to 
ensure that all students are being taught by highly effective teachers. The type of data 
that will be collected will include but is not limited to the following : 

• Professional backgrounds of mathematics and science teacher applicants, 
including their routes into the profession. 

• Rates of attrition for mathematics and science teachers by teaching assignment. 
• Surveys of working conditions . 
• Surveys of mathematics and science teachers professional development needs. 

A key component to the School's recruitment efforts will be it's ability to build strong and 
sustainable relationships with institutions of higher education. Math and science have 
typically been hard-to-staff subjects in public schools. Therefore, the School will work 
directly with teacher preparation organizations such as Teach for America and other 
effective teacher preparation programs across the country to gain access to their alumni 
and teacher leaders. The School will also strive to develop relationships with 
universities in the immediate area to develop a pipeline of mathematics and science and 
ensure that those teachers are prepared to excel once hired . As part of those efforts , 
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the 100 Black Men of the Bay Area will leverage their relationship with The Collegiate 
100 at The University of California Berkeley to recruit mathematics and science 
teachers. Through working with the Black Community Services Center, Black Greek 
Letter Organizations and the Black Student Union, the 100 Black Men of the Bay Area 
will recruit talented Stanford undergraduates to work at the school. Additionally, the 
100 Black Men of the Bay Area envisions working with the Stanford School of Education 
in creating a pipeline to teacher recruitment. The School will also develop a teacher 
recruitment fair as part of an ongoing effort to recruit well-qualified mathematics and 
science teachers from historically-Black colleges and universities. The School will also 
look to develop relationships with organizations such as the NAACP National Society of 
Black Engineers, and other networks of African-American educators. 

The School will develop differentiated pay systems and create financial incentives to 
attract prospective mathematics and science teachers. The School will partner with the 
100 Black Men of America local chapter and national headquarters to provide incentives 
and policies that encourage and support the recruitment of qualified STEM 
professionals who have access to higher paying careers outside of education. As an 
example, the Economic Committee of the 100 Black Men of the Bay Area will develop 
partnerships with banks, mortgage companies, and home builders to give teacher 
recruits access to affordable housing in the Oakland area. 

In order to reduce attrition and migration, the School will provide prospective teachers 
with adequate information about the teaching opportunity at the School. Many teachers 
make a decision about where to work based on surface information . This often does not 
result in a best-fit for the teacher. The School desires to provide prospective 
mathematics and science teachers with sufficient information about policies and 
practices at the school to ensure a best-fit for both the teacher and the School. 

Developing high-quality, content-rich induction and professional development programs 
will help the School recruit and retain mathematics and science teachers. The induction 
program will provide both experienced and novice teachers an opportunity to socialize 
into the school while at the same time enhancing their instructional effectiveness. The 
focus of the induction will be to allow teachers new to the school to strengthen their 
content and pedagogical knowledge. Content rich professional development 
opportunities will not only strengthen teacher effectiveness but enhance student 
outcomes as well. 

The School recruitment strategies for recruiting highly qualified employees will include 
using the more established teacher recruiting services, such as EdJoin, Monster.com, 
college employment fairs, posting on educationallistserves and networking, among 
other generally acceptable strategies. 

Professional Development 
Professional development will be provided on an ongoing basis and will be built into the 
school calendar and school schedule . Professional development will take place during : 
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• 90 minutes of daily teacher collaboration and planning time built into the 
schedule 

• Weekly four-hour professional development sessions 
• 8 days of summer professional development 

Professional development needs will be assessed through analysis of student 
assessment data, annual teacher surveys, and formal staff discussions on 
recommended modifications to the educational program. Professional development will 
align with the focus areas identified in the School 's Tiered Implementation Plan. The 
School recognizes the challenge of implementing a new school's program effectively 
without prioritization and scaffolding and have therefore implemented a tiered 
implementation plan to ensure the School staff is focused annually to implement the 
described program effectively and deeply. 

See Appendix E9: Implementation Plan 

Personnel Policies 
The Board will adopt and maintain personnel policies that shall be compiled and 
included in a personnel manual that will be provided to all employees upon commencing 
employment. 

See Appendix 01: Employment Handbook 

Compensation and Benefits 

Governing Law: The manner by which staff members of the Charter Schools will be 
covered by the State Teachers ' Retirement System, the Public Employee 's Retirement 
System, or federal social security. -California Education Code Section 47605 (b)(5)(K) 

100 BMBACS will structure its employee compensation plan in a manner that will attract 
candidates with the necessary skills and experience. 

100 BMBACS teachers will participate in the State Teacher Retirement System 
("STRS"). 100 BMBACS shall seek reporting services from the District or County 
pursuant to Education Code Section 47611 .3, in exchange for the actual costs of such 
services. All employees, except for those participating in STRS, shall participate in the 
Social Security system. 100 BMBACS intends to offer 403(b) retirement benefits to non­
teaching staff. 

The Principal shall coordinate and ensure appropriate participation in applicable 
retirement programs. 

Employee Representation 

Govern in Law: A declaration whether or not the Charter School shall be deemed the 
exclusive public school employer of the employees of the Charter School for the 
purposes of the Educational Employment Relations Act.-California Education Code 
Section 47605 (b)(5)(0) 
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100 BMBACS shall be deemed the exclusive public school employer of 100 BMBACS 
teachers, staff and other employees of 100 BMBACS for purposes of the Educational 
Employment Relations Act. 100 BMBACS recognizes the employees' rights under the 
EERA provisions to organize for collective bargaining . 

Rights of School District Employees 

Governing Law: A description of the rights of any employee of the school district upon 
leaving the employment of the school district to work in a charter school and of any 
rights of return to the school district after employment at a charter school-California 
Education Code Section 47605 (b)(5)(M) 

No public school district employee shall be required to work at the School. Persons 
employed by 100 BMBACS are not considered employees of the District for any 
purpose whatsoever. Employees of the District who resign from District employment to 
work at the 100 BMBACS and who later wish to return to the District shall be treated the 
same as any other former District employee seeking reemployment. 100 BMBACS shall 
not have any authority to confer any rights to return on District employees. Sick or 
vacation leave or years of service credit at the District or any other school district will 
not be transferred to 100 BMBACS. Employment by 100 BMBACS provides no rights 
of employment at any other entity, including any rights in the case of closure of 100 
BMBACS. 

· . HEALTH AND SAFETY PROCEDURES : 

Governing Law: The procedures that the school will follow to ensure the health and 
safety of pupils and staff. These procedures shall include the requirement that each 
employee of the school furnish the school record summary as described in Section 
44237-California Education Code Section 47605(b)(5)(F) 

In order to provide safety for all students and staff, 100 BMBACS will adopt and 
implement full health and safety procedures in consultation with its insurance carriers 
and risk management experts . 

The following is a summary of the health and safety policies of 1 00 BMBACS: 

Procedures for Background Checks 
Employees and contractors of 100 BMBACS will be required to submit to a criminal 
background check and furnish a criminal record summary as required by Education 
Code Sections 44237 and 45125 .1. New employees not possessing a valid California 
Teaching Credential , as well as non-parent volunteers at the School , must submit two 
sets of fingerprints to the California Department of Justice for the purpose of obtaining a 
criminal record summary. The Principal shall monitor compliance with this policy and 
report to the 100 BMBACS Board of Directors on a quarterly basis . The 100 BMBACS 
Board Chairman shall monitor the fingerprinting and background clearance of the 
Executive Director. Volunteers who will volunteer outside of the direct supervision of a 
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credentialed employee shall be fingerprinted and receive background clearance prior to 
volunteering without the direct supervision of a credentialed employee. 

Role of Staff as Mandated Child Abuse Reporters 
All non-certificated and certificated staff will be mandated child abuse reporters and will 
follow all applicable reporting laws, the same policies and procedures used by the 
District. 

TB Testing 
Employees will be tested for tuberculosis prior to commencing employment as required 
by Education Code Section 49406. 

Immunizations 
All students enrolled and staff will be required to provide records documenting 
immunizations as is required at public schools pursuant to Health and Safety Code 
Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-
6075. 

Medication in School 
100 BMBACS will adhere to Education Code Section 49423 regarding administration of 
medication in school. 

Vision, Hearing/Scoliosis 
Students will be screened for vision, hearing and scoliosis in accordance with Education 
Code Section 49450, et seq., as applicable to the grade levels served by 100 BMBACS. 

Emergency Preparedness 
100 BMBACS shall adhere to an Emergency Management Plan drafted specifically to 
the needs of the school site in conjunction with law enforcement and the Fire Marshall. 
This plan shall include, but not be limited to the following responses: fire, flood, 
earthquake, terrorist threats , and hostage situations. If utilizing facilities that were 
previously used as a school site, any existing emergency preparedness plan for the 
school site shall be used as a starting basis for updating the plan for 100 BMBACS. 

Blood borne Pathogens 
100 BMBACS shall meet state and federal standards for dealing with blood borne 
pathogens and other potentially infectious materials in the work place. The Board of 
Directors shall establish a written infectious control plan designed to protect employees 
and students from possible infection due to contact with blood borne viruses, including 
human immunodeficiency virus (HIV) and hepatitis B virus (HBV) . 

Whenever exposed to blood or other bodily fluids through injury or accident, students 
and staff should follow current medical protocol for disinfecting procedures. 

Drug Free/Alcohol Free/Smoke Free Environment 
100 BMBACS shall function as a drug , alcohol and tobacco free workplace. 

Facility Safety 
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100 BMBACS shall utilize facilities that are compliant with the Americans with 
Disabilities Act and meet the California Building Standards Code and local building 
codes. 100 BMBACS agrees to test sprinkler systems, fire extinguishers, and fire 
alarms annually at its facilities to ensure that they are maintained in an operable 
condition at all times. The School shall conduct fi re drills as required under Education 
Code Section 32001. 

Comprehensive Sexual Harassment Policies and Procedures 

100 BMBACS is committed to providing a school that is free from sexual harassment, 
as well as any harassment based upon such factors as race, religion , creed, color, 
national origin , ancestry, age, medical condition , marital status, sexual orientation, or 
disability. 100 BMBACS will adopt the District's comprehensive policy to prevent and 
immediately remediate any concerns about sexual discrimination or harassment at 100 
BMBACS (including employee to employee, employee to student, and student to 
employee misconduct) . Misconduct of this nature is very serious and will be addressed 
in accordance 100 BMBACS sexual harassment policy, included in the Employee 
Handbook, a draft of which is included in the Appendix. 

· · DISPUTE RESOLUTION · · 

Governing Law: The procedures to be followed by the Charter School and the entity 
granting the charter to resolve disputes relating to provisions of the charter-California 
Education Code Section 47605 (b)(5)(N) 

The School recognizes that it cannot bind the District to a dispute resolution procedure 
to which the District does not agree. The policy below is intended as a starting point for 
a discussion of dispute resolution procedures. The School is willing to consider 
changes to the process outline below as suggested by the District. 

Disputes Between the School and the Charter-Granting Agency 
The staff and Governing Board members of 100 BMBACS agree to attempt to resolve 
all disputes between the District and 100 BMBACS regarding this charter pursuant to 
the terms of this section . Both will refrain from public commentary regarding any 
disputes until the matter has progressed through the dispute resolution process. 

Any controversy or claim arising out of or relating to the charter agreement between the 
District and 100 BMBACS, except any controversy or claim that in any way related to 
revocation of this charter, shall be handled first through an informal process in 
accordance with the procedures set forth below. 

(1) Any controversy or claim arising out of or relating to the charter agreement, except 
any controversy or claim that in any way related to revocation of this charter, must be 
put in writing ("Written Notification") by the party asserting the existence of such 
dispute. The Written Notification must identify the nature of the dispute and all 
supporting facts known to the party giving the Written Notification . The Written 
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Notification may be tendered by personal delivery, by facsimile, or by certified mail. The 
Written Notification shall be deemed received (a) if personally delivered , upon date of 
delivery to the address of the person to receive such notice if delivered by 5:00 PM or 
otherwise on the business day following personal delivery; (b) if by facsimile , upon 
electronic confirmation of receipt; or (c) if by mail , two (2) business days after deposit in 
the U.S. Mail. All written notices shall be addressed as follows: 

To Charter School , c/o Executive Director: 
100 BMBACS 

[Address TBD] 

To Coordinator, Office of Charter Schools: 
Office of Charter Schools 
Oakland Unified School District 
1025 Second Avenue, Room 206 
Oakland , California 94606 

(2) A written response ("Written Response") shall be tendered to the party providing the 
Written Notification within twenty (20) business days from the date of receipt of the 
Written Notification. The Written Response shall state the responding party's position 
on all issues stated in the Written Notification and set forth all fact which the responding 
party believes supports its position. The Written Response may be tendered by 
personal delivery, by facsimile, or by certified mail. The Written Response shall be 
deemed received (a) if personally delivered , upon date of delivery to the address of the 
person to receive such notice if delivered by 5:00p.m., or otherwise on the business day 
following personal delivery; (b) if by facsimile , upon electronic confirmation of receipt; or 
(c) if by mail, two (2) business days after deposit in the U.S. Mail. The parties agree to 
schedule a conference to discuss the claim or controversy ("Issue Conference"). The 
Issue Conference shall take place within fifteen (15) business days from the date the 
Written Response is received by the other party. 

(3) If the controversy, claim, or dispute is not resolved by mutual agreement at the Issue 
Conference, then either party may request that the matter be resolved by mediation . 
Each party shall bear its own costs and expenses associated with the mediation . The 
mediator's fees and the administrative fees of the mediation shall be shared equally 
among the parties. Mediation proceedings shall commence within 60 days from the 
date of the Issue Conference. The parties shall mutually agree upon the selection of a 
mediator to resolve the controversy or claim at dispute. If no agreement on a mediator 
is reached within 30 days after a request to mediate, the American Arbitration 
Association ("AAA") shall select the mediator. 

(4) If the med iation is not successful , the parties agree that each party has exhausted its 
administrative remedies and shall have any such recourse available by law. 
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V. STUDENT ADMISSIONS, ATTENDANCE, AND SUSPENSION/EXPULSION 
POLICIES 

. , , . · "' . :. .. STUDENTADMIS~ION POLICIES AND PROCEDURES 

Governing Law: Admissions requirements, if applicable. [Education Code Section 
47605(b)(5)(100BMCS) 

100 BMBACS will be nonsectarian in its programs, admission policies, and all other 
operations, and will not charge tuition nor discriminate on the basis of the characteristics 
listed in Section 220 (actual or perceived disability, gender, nationality, race or ethnicity, 
religion , sexual orientation , or any other characteristic that is contained in the definition 
of hate crimes set forth in Section 422.55 of the Penal Code or association with an 
individual who has any of the aforementioned characteristics) . 100 BMBACS shall 
comply with all appl icable legally required minimum and maximum age requirements . 

In order to ensure that all students will be placed appropriately and benefit fully from 
100 BMBACS, parent/caregivers will be strongly encouraged to participate in a pre­
admission meeting and a school tour. Upon admission, parent/caregivers will be 
encouraged to attend a family orientation . 

To achieve racial and ethnic balance reflective of the district, an open-door policy of 
welcoming students and families from the district is fostered through our open 
enrollment and lottery processes. Application to 1 00 BMBACS shall be completed and 
returned to the School no later than the deadline published for that school year to be 
included in 100 BMBACS's random public lottery. All applications will be time/date 
stamped to ensure authenticity of lottery process. 

Upon admission to 100 BMBACS, the registration process is comprised of the following: 

Completion of a student registration form ; 
Proof of Immunization; 
Home Language Survey; 
Completion of Emergency Medical Information Form; 
Proof of minimum and maximum age requirements , e.g. birth certificate; 
Authorization for the school to request and receive student records from schools 
the student has attended or is currently attending ; 
A copy of any existing Student Study Team (SST) evaluations and 
recommendations for the student shall be provided ; 
A copy of any existing 504 or Ind ividual Education Plan (IEP) for the student shall 
be provided . 

All students who wish to attend 100 BMBACS shall be admitted , up to capacity. 
Admission to 100 BMBACS shall not be determined by the place of residence of the 
student or his parent/caregiver in the State, except as provided in Education Code 
Section 47605(d)(2). 

If the number of students who wish to attend the school exceeds the School 's capacity, 
admission , except for existing students of 100 BMBACS, shall be determined by a 
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public random drawing . In the case of a public random drawing , the following 
categories of children will be exempt from the public random drawing : 1: 

1. Currently enrolled children 
2. Children of Oakland Community School for Boys Charter School founders 
3. Siblings of children currently enrolled in Oakland Community School for 

Boys Children of Oakland Community School for Boys Charter School 
Board Members 

4. Children of Children of Oakland Community School for Boys Charter 
School employees 

As part of the public random drawing , the following categories will receive weighted 
preference for admission to the school in ranked order6

: 

1. Children seeking to change schools under the public school choice 
provisions of ESEA 

2. Children residing within the boundaries of Oakland Unified School District 

All applications drawn after reach ing capacity wi ll be placed on a wait-list, in order in 
which they are drawn. 

Non-Discrimination 

Governing Law: The means by which the school will achieve racial and ethnic balance 
among its pupils that is reflective of the general population residing within the territorial 
jurisdiction of the school district to which the charter petition is submitted. 

-California Education Code Section 47605 (b)(5)(G) 

100 BMBACS will implement a student recruiting strategy that includes but is not 
necessarily limited to the following elements or strategies to ensure there is broad 
access to the school across the city. 

• The development of promotional and informational material 

• Outreach during events facilitated by 100 Black Men of the Bay Area 's many 
CBO partners and the 1 OO's many programs across the city 

• Outreach through the 100 Black Men of the Bay Area network 

• Presentations in collaboration with OUSD's African-American Male Achievement 
Task Force 

1 To comply with the Public Charter Schoo ls Grant Program as req uired by the State Board of Education approved 
RFA, OCSB will not im plement preferences for Children of OCS B employees or chi ldren of OCSB Board Members 
the period during which OCS B is receiving the Pub lic Charter Schools grant monies 

74 



• Student recruitment efforts may include, but are not limited to, direct mail, print 
advertis ing, and informational meetings directed toward targeted student 
populations. 

Public School Attendance Alternatives 

Governing Law: The public school attendance alternatives for pupils residing within the 
school district who choose not to attend charter schools. -California Education Code 
Section 47605 (b)(5)(L) 

No student may be required to attend 100 BMBACS. Students who reside within the 
District who choose not to attend 100 BMBACS may attend school within the District 
according to District policy or at another school district or school within the District 
through the District's intra and inter-district policies. Families and caregivers of each 
student enrolled in 100 BMBACS will be informed on admissions forms that the students 
have no right to admission in a particular school of a local education agency as a 
consequence of enrollment in the School, except to the extent that such a right is 
extended by the local education agency. 

-~ .. · . . SUSPENSIONlEXPlfi..SIONPROCEDURES · · . ·.. · 

Governing Law: The procedures by which pupils can be suspended or expelled­
California Education Code Section 47605 (b)(5)(J) 

This Pupil Suspension and Expulsion Policy have been established in order to promote 
learning and protect the safety and well being of all students at the School. When the 
behavior code of the School is violated, it may be necessary to suspend or expel a 
student from regular classroom instruction . This Policy shall serve as 100 BMBACS's 
policy and procedures for student suspension and expulsion ; it may be amended from 
time to time without the need to amend the charter so long as the amendments comport 
with legal requirements. Whenever possible, suspensions will be served in-school 
supervised by the Brotherhood/Sisterhood dean. School staff shall enforce disciplinary 
rules and procedures fairly and consistently among all students. The School will use 
preventive measures to reduce these incidents and tremendous focus will be placed on 
designing programs and curriculum to help students avoid conflict escalation and 
carefully consider their actions and potential outcomes. 

This Policy and its Procedures will be printed and distributed as part of the Family/ 
Student Handbook and will clearly describe discipline expectations. 100 BMBACS 
administration shall ensure that students and their families are notified in writing upon 
enrollment of all discipline policies and procedures. The notice shall state that the Pupil 
Suspension and Expulsion Policy is provided in the Family/ Student Handbook. 
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Corporal punishment shall not be used as a disciplinary measure against any student. 
Corporal punishment includes the willful infliction of or willfully causing the infliction of 
physical pain on a student. For purposes of the Policy, corporal punishment does not 
include an employee's use of force that is reasonable and necessary to protect the 
employee, students, staff or other persons or to prevent damage to school property. 

Suspended or expelled students shall be excluded from all school and school-related 
activities unless otherwise agreed during the period of suspension or expulsion . 

A student identified as an individual with disabilities or for whom 100 BMBACS has a 
basis of knowledge of a suspected disability pursuant to the Individuals with Disabilities 
Education Improvement Act of 2004 ("IDEA") or who is qualified for services under 
Section 504 of the Rehabilitation Act of 1973 ("Section 504") is subject to the same 
grounds for suspension and expulsion and is accorded the same due process 
procedures applicable to regular education students except when federal and state law 
mandates additional or different procedures. 100 BMBACS will follow all applicable 
federal and state laws including but not limited to the California Education Code, when 
imposing any form of discipline on a student identified as an individual with disabilities 
or for whom 100 BMBACS has a basis of knowledge of a suspected disability or who is 
otherwise qualified for such services or protections in according due process to such 
students. 

Grounds for Suspension and Expulsion of Students: 

A student may be suspended or expelled fo r prohibited misconduct if the act is related 
to school activity or school attendance occurring at any time including but not limited to: 
a) while on school grounds; b) while going to or coming from school ; c) during the lunch 
period , whether on or off the school campus; d) during , going to , or coming from a 
school-sponsored activity. 

Enumerated Offenses 

1. Discretionary Suspension Offenses. Students may be suspended for any of the 
following acts when it is determined the pupil: 

a) Caused , attempted to cause, or threatened to cause physical injury to another 
person . 

b) Willfully used force of violence upon the person of another, except self­
defense. 

c) Unlawfu lly possessed , used , sold or otherwise furnished , or was under the 
influence of any controlled substance, as defined in Health and Safety Code 
11053-11058, alcoholic beverage, or intoxicant of any kind . 

d) Unlawfully offered , arranged , or negotiated to sell any controlled substance 
as defined in Health and Safety Code 11 053-11 058, alcoholic beverage or 
intoxicant of any kind , and then sold , del ivered or otherwise furnished to any 
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person another liquid substance or material and represented same as 
controlled substance, alcoholic beverage or intoxicant. 

e) Committed or attempted to commit robbery or extortion . 

f) Caused or attempted to cause damage to school property or private property. 

g) Stole or attempted to steal school property or private property. 

h) Possessed or used tobacco or products contain ing tobacco or nicotine 
products, including but not limited to cigars, cigarettes , miniature cigars , clove 
cigarettes, smokeless tobacco, snuff, chew packets and betel. This section 
does not prohibit the use of his own prescription products by a pupil. 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 

j) Unlawful ly possessed or unlawfully offered , arranged , or negotiated to sell 
any drug paraphernalia , as defined in Health and Safety Code 11014.5. 

k) Disrupted school activities or otherwise willfully defied the valid authority of 
supervisors , teachers , administrators, other school officials , or other school 
personnel engaged in the performance of their duties. 

I) Knowingly received stolen school property or private property. 

m) Possessed an imitation firearm , i.e.: a replica of a firearm that is so 
substantially similar in physical properties to an existing firearm as to lead a 
reasonable person to conclude that the replica is a firearm . 

n) Committed or attempted to commit a sexual assault as defined in Penal code 
261 , 266c, 286, 288, 288a or 289, or committed a sexual battery as defined in 
Penal Code 243.4. 

o) Harassed, threatened , or intimidated a student who is a complaining witness 
or witness in a school disciplinary proceeding for the purpose of preventing 
that student from being a witness and/or retaliating against that student for 
being a witness . 

p) Unlawfully offered , arranged to sell , negotiated to sell , or sold the prescription 
drug Soma. 

q) Engaged in , or attempted to engage in hazing . For the purposes of this 
subdivision , "hazing" means a method of initiation or pre-initiation into a pupil 
organization or body, whether or not the organization or body is officially 
recognized by an educational institution , which is likely to cause serious 
bodily injury or personal degradation or disgrace resulting in physical or 
mental harm to a former, current, or prospective pupil. For purposes of this 
section , "hazing" does not include athletic events or school-sanctioned 
events. 
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r) Made terroristic threats against school officials and/or school property. For 
purposes of this section , "terroristic threat" shall include any statement, 
whether written or oral , by a person who willfully threatens to commit a crime 
which will result in death, great bodily injury to another person, or property 
damage in excess of one thousand dollars ($1 ,000), with the specific intent 
that the statement is to be taken as a threat, even if there is no intent of 
actually carrying it out, which , on its face and under the circumstances in 
which it is made, is so unequivocal , uncond itional, immediate, and specific as 
to convey to the person threatened, a gravity of purpose and an immediate 
prospect of execution of the threat, and thereby causes that person 
reasonably to be in sustained fear for his own safety or for his immediate 
family's safety, or for the protection of school property, or the personal 
property of the person threatened or his immediate family. 

s) Committed sexual harassment, as defined in Education Code Section 212.5. 
For the purposes of this section, the conduct described in Section 212.5 must 
be considered by a reasonable person of the same gender as the victim to be 
sufficiently severe or pervasive to have a negative impact upon the 
individual's academic performance or to create an intimidating , hostile, or 
offensive educational environment. This section shall apply to pupils in any of 
grades 4 to 5, inclusive. 

t) Caused , attempted to cause, threaten to cause or participated in an act of 
hate violence, as defined in subdivision (e) of Section 233 of the Education 
Code. This section shall apply to pupils in any of grades 4 to 5, inclusive. 

u) Intentionally harassed , threatened or intimidated a student or group of 
students to the extent of having the actual and reasonably expected effect of 
materially disrupting class work, creating substantial disorder and invading 
student rights by creating an intimidating or hostile educational environment. 
This section shall apply to pupils in any of grades 4 to 5, inclusive. 

v) Engaged in an act of bullying , including , but not limited to, bullying committed 
by means of an electronic act, as defined in subdivisions (f) and (g) of Section 
32261 of the Education Code, directed specifically toward a pupil or school 
personnel. 

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 
infliction or attempted infliction of physical injury to another person may be 
subject to suspension , but not expulsion , except that a pupil who has been 
adjudged by a juvenile court to have committed , as an aider and abettor, a 
crime of physical violence in which the victim suffered great bodily injury or 
serious bodily injury shall be subject to discipline pursuant to subdivision (1 ). 

2. Non- Discretionary Suspension Offenses : Students must be suspended and 
recommended for expulsion for any of the following acts when it is determined 
the pupil: 
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a) Possessed , sold , or otherwise furnished any firearm, knife, explosive, or 
other dangerous object unless, in the case of possession of any object of this 
type, the student had obtained written permission to possess the item from a 
certificated school employee, with one of the School's directors' or a 
designee's concurrence. 

3. Discretionary Expellable Offenses: Students may be expelled for any of the 
following acts when it is determined the pupil : 

a) Caused , attempted to cause, or threatened to cause physical injury to another 
person. 

b) Willfully used force of violence upon the person of another, except self­
defense. 

c) Unlawfully offered, arranged, or negotiated to sell any controlled substance as 
defined in Health and Safety Code 11053-11058, alcoholic beverage or 
intoxicant of any kind, and then sold, delivered or otherwise furnished to any 
person another liquid substance or material and represented same as 
controlled substance, alcoholic beverage or intoxicant. 

d) Committed or attempted to commit robbery or extortion . 

e) Caused or attempted to cause damage to school property or private property. 

f) Stole or attempted to steal school property or private property. 

g) Possessed an imitation firearm, i.e.: a replica of a firearm that is so 
substantially similar in physical properties to an existing firearm as to lead a 
reasonable person to conclude that the replica is a firearm. 

h) Committed or attempted to commit a sexual assault as defined in Penal Code 
261 , 266c, 286, 288, 288a or 289, or committed a sexual battery as defined 
in Penal Code 243.4. 

i) Harassed , threatened , or intimidated a student who is a complaining witness 
or witness in a school discipl inary proceeding for the purpose of preventing 
that student from being a witness and/or retaliating against that student for 
being a witness. 

j) Engaged in , or attempted to engage in hazing . For the purposes of this 
subdivision , "hazing" means a method of initiation or pre-initiation into a pupil 
organization or body, whether or not the organization or body is officially 
recognized by an educational institution , which is likely to cause serious 
bodily injury or personal degradation or disgrace resulting in physical or 
mental harm to a former, current, or prospective pupil. For purposes of this 
section , "hazing" does not include athletic events or school-sanctioned 
events. 
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k) Made terroristic threats against school officials and/or school property. For 
purposes of this section, "terroristic threat" shall include any statement, 
whether written or oral , by a person who willfully threatens to commit a crime 
which will result in death, great bodily injury to another person, or property 
damage in excess of one thousand dollars ($1 ,000) , with the specific intent 
that the statement is to be taken as a threat, even if there is no intent of 
actually carrying it out, which , on its face and under the circumstances in 
which it is made, is so unequivocal , unconditional, immediate, and specific as 
to convey to the person threatened, a gravity of purpose and an immediate 
prospect of execution of the threat, and thereby causes that person 
reasonably to be in sustained fear for his own safety or for his immediate 
family's safety , or for the protection of school property, or the personal 
property of the person threatened or his immediate family. 

I) Committed sexual harassment, as defined in Education Code Section 212.5. 
For the purposes of this section, the conduct described in Section 212.5 must 
be considered by a reasonable person of the same gender as the victim to be 
sufficiently severe or pervasive to have a negative impact upon the 
individual's academic performance or to create an intimidating , hostile, or 
offensive educational environment. This section shall apply to pupils in any of 
grades 4 to 5, inclusive. 

m) Caused , attempted to cause, threaten to cause or participated in an act of 
hate violence, as defined in subdivision (e) of Section 233 of the Education 
Code. This section shall apply to pupils in any of grades 4 to 5, inclusive. 

n) Intentionally harassed , threatened or intimidated a student or group of 
students to the extent of having the actual and reasonably expected effect of 
materially disrupting class work, creating substantial disorder and invading 
student rights by creating an intimidating or hostile educational environment. 
This section shall apply to pupils in any of grades 4 to 5 inclusive. 

o) Engaged in an act of bullying , including , but not limited to, bullying committed 
by means of an electronic act, as defined in subdivisions (f) and (g) of 
Section 32261 of the Education Code , directed specifically toward a pupil or 
school personnel. 

p) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 
infliction or attempted infliction of physical injury to another person may be 
subject to suspension , but not expulsion , except that a pupil who has been 
adjudged by a juvenile court to have committed , as an aider and abettor, a 
crime of physical violence in which the victim suffered great bodily injury or 
serious bodily injury shall be subject to discipline pursuant to subdivision (1) . 

4. Non -Discretionary Expellable Offenses: Students must be expelled for any of 
the following acts when it is determined pursuant to the procedures below that 
the pupil: 
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a) Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other 
dangerous object unless, in the case of possession of any object of this type, 
the students had obtained written permission to possess the item from a 
certificated school employee, with one of the School's directors' or a 
designee's concurrence. 

If it is determined by the Governing Board that a student has brought a fire 
arm or destructive device, as defined in Section 921 of Title 18 of the United 
States Code, on to campus or to have possessed a firearm or dangerous 
device on campus, the student shall be expelled for one year, pursuant to the 
Federal Gun Free Schools Act of 1994. 

The term "firearm" means (A) any weapon (including a starter gun) which will 
or is designed to or may readily be converted to expel a projectile by the 
action of an explosive; (B) the frame or receiver of any such weapon; (C) any 
firearm muffler or firearm silencer; or (D) any destructive device. Such term 
does not include an antique firearm. 

The term "destructive device" means (A) any explosive, incendiary, or poison 
gas, including but not limited to: (i) bomb, (ii) grenade, (iii) rocket having a 
propellant charge of more than four ounces, (iv) missile having an explosive 
or incendiary charge of more than one-quarter ounce, (v) mine, or (vi) device 
similar to any of the devices described in the preceding clauses. 

Suspension Procedure 

Suspensions shall be initiated according to the following procedures: 

1 . Conference: 

Suspension shall be preceded , if possible , by a conference conducted by one of 
the School's directors or one of the School 's designee with the student and his 
parent and, whenever practical, the teacher, supervisor or school employee who 
referred the student to one of the School's directors. 

The conference may be omitted if one of the School 's directors or designee 
determines that an emergency situation exists. An "emergency situation" 
involves a clear and present danger to the lives, safety or health of students or 
school personnel. If a student is suspended without this conference, both the 
parent/caregiver and student shall be notified of the student's right to return to 
school for the purpose of a conference. 

At the conference, the pupil shall be informed of the reason for the disciplinary 
action and the evidence against him or her and shall be given the opportunity to 
present his version and evidence in his defense. This conference shall be held 
within two school days , unless the pupil waives this right or is physically unable 
to attend for any reason including , but not limited to , incarceration or 
hospitalization. No penalties may be imposed on a pupil for failure of the pupil's 
parent or caregiver to attend a conference with school officials . Reinstatement of 
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the suspended pupil shall not be contingent upon attendance by the pupil's 
parent or caregiver at the conference. 

2. Notice to Parents/Caregivers: 

At the time of the suspension , an administrator or designee shall make a 
reasonable effort to contact the parent/caregiver by telephone or in person. 
Whenever a student is suspended, the parent/caregiver shall be notified in 
writing of the suspension and the date of return following suspension. This notice 
shall state the specific offense committed by the student. In addition, the notice 
may also state the date and time when the student may return to school. If 
school officials wish to ask the parent/caregiver to confer regarding matters 
pertinent to the suspension, the notice may request that the parent/caregiver 
respond to such requests without delay. 

3. Suspension Time Limits/Recommendation for Expulsion : 

Suspensions, when not including a recommendation for expulsion , shall not 
exceed five (5) consecutive school days per suspension. Upon a 
recommendation of Expulsion by one of the School 's directors or one of the 
School's directors' designee, the pupil and the pupil's caregiver or representative 
will be invited to a conference to determine if the suspension for the pupil should 
be extended pending an expulsion hearing. This determination will be made by 
one of the School's directors or designee upon either of the following: 1) the 
pupil's presence will be disruptive to the education process; or 2) the pupil poses 
a threat or danger to others. Upon either determination, the pupil's suspension 
will be extended pending the results of an expulsion hearing . 

Authority to Expel 

A student may be expelled either by the 100 BMBACS Board following a hearing before 
it, or by the 100 BMBACS Board upon the recommendation of an Administrative Panel 
to be assigned by the Board as needed. The Administrative Panel should consist of at 
least three members who are certificated and either a teacher of the pupil or a member 
of 100 BMBACS's Board of Directors. The Administrative Panel may recommend 
expulsion of any student found to have committed an expellable offense. 

Expulsion Procedures 

Students recommended for expulsion are entitled to a hearing to determine whether the 
student should be expelled. Unless postponed for good cause, the hearing shall be held 
within thirty (30) school days after one of the School's directors or designee determines 
that the Pupil has committed an expellable offense. 

In the event an administrative panel hears the case, it will make a recommendation to 
the Board for a final decision whether to expel. The hearing shall be held in closed 
session (complying with all pupil confidentiality rules under FERPA) unless the pupil 
makes a written request for a public hearing three (3) days prior to the hearing . 
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Written notice of the hearing shall be forwarded to the student and the student's 
parenUcaregiver at least ten (1 0) calendar days before the date of the hearing . Upon 
mailing the notice, it shall be deemed served upon the pupil. The notice shall include: 

1) The date and place of the expulsion hearing ; 
2) A statement of the specific facts, charges and offenses upon which the proposed 

expulsion is based; 
3) A copy of 100 BMBACS's disciplinary rules which relate to the alleged violation; 
4) Notification of the student's or parenUcaregiver's obligation to provide information 

about the student's status at the school to any other school district or school to 
which the student seeks enrollment; 

5) The opportunity for the student or the student's parenUcaregiver to appear in 
person or to employ and be represented by counsel or a non-attorney advisor; 

6) The right to inspect and obtain copies of all documents to be used at the hearing; 
7) The opportunity to confront and question all witnesses who testify at the hearing; 
8) The opportunity to question all evidence presented and to present oral and 

documentary evidence on the student's behalf including witnesses. 

Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery 
Offenses 

100 BMBACS may, upon a finding of good cause, determine that the disclosure of 
either the identity of the witness or the testimony of that witness at the hearing, or both, 
would subject the witness to an unreasonable risk of psychological or physical harm. 
Upon this determination, the testimony of the witness may be presented at the hearing 
in the form of sworn declarations that shall be examined only by 100 BMBACS or the 
hearing officer. Copies of these sworn declarations, edited to delete the name and 
identity of the witness, shall be made available to the pupil. 

1. The complaining witness in any sexual assault or battery case must be provided 
with a copy of the applicable disciplinary rules and advised of his/her right to (a) 
receive five days notice of his/her scheduled testimony, (b) have up to two (2) 
adult support persons of his/her choosing present in the hearing at the time 
he/she testifies, which may include a parent, caregiver, or legal counsel, and (c) 
elect to have the hearing closed while testifying . 

2. 100 BMBACS must also provide the victim a room separate from the hearing 
room for the complaining witness' use prior to and during breaks in testimony. 

3. At the discretion of the person or panel conducting the hearing , the complaining 
witness shall be allowed periods of relief from examination and cross­
examination during which he or she may leave the hearing room . 

4. The person conducting the expulsion hearing may also arrange the seating 
within the hearing room to facilitate a less intimidating environment for the 
complaining witness . 

5. The person conducting the expulsion hearing may also limit time for taking the 
testimony of the complaining witness to the hours he/she is normally in school, if 
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there is no good cause to take the testimony during other hours. 

6. Prior to a complaining witness testifying, the support persons must be 
admonished that the hearing is confidential. Nothing in the law precludes the 
person presiding over the hearing from removing a support person whom the 
presiding person finds is disrupting the hearing . The person conducting the 
hearing may permit any one of the support persons for the complaining witness 
to accompany him or her to the witness stand. 

7. If one or both of the support persons is also a witness, the School must present 
evidence that the witness' presence is both desired by the witness and will be 
helpful to the School. The person presiding over the hearing shall permit the 
witness to stay unless it is established that there is a substantial risk that the 
testimony of the complaining witness would be influenced by the support person, 
in which case the presiding official shall admonish the support person or persons 
not to prompt, sway, or influence the witness in any way. Nothing shall preclude 
the presiding officer from exercising his discretion to remove a person from the 
hearing whom he or she believes is prompting, swaying, or influencing the 
witness. 

8. The testimony of the support person shall be presented before the testimony of 
the complaining witness and the complaining witness shall be excluded from the 
courtroom during that testimony. 

9. Especially for charges involving sexual assault or battery, if the hearing is to be 
conducted in the public at the request of the pupil being expelled, the 
complaining witness shall have the right to have his/her testimony heard in a 
closed session when testifying at a public meeting would threaten serious 
psychological harm to the complaining witness and there are no alternative 
procedures to avoid the threatened harm. The alternative procedures may 
include videotaped depositions or contemporaneous examination in another 
place communicated to the hearing room by means of closed-circuit television. 

10. Evidence of specific instances of a complaining witness' prior sexual conduct is 
presumed inadmissible and shall not be heard absent a determination by the 
person conducting the hearing that extraordinary circumstances exist requiring 
the evidence be heard. Before such a determination regarding extraordinary 
circumstance can be made, the witness shall be provided notice and an 
opportunity to present opposition to the introduction of the evidence. In the 
hearing on the admissibility of the evidence, the complaining witness shall be 
entitled to be represented by a parent, legal counsel, or other support person. 
Reputation or opinion evidence regarding the sexual behavior of the complaining 
witness is not admissible for any purpose. 

Record of Hearing 

A record of the hearing shall be made and may be maintained by any means, including 
electronic recording , as long as a reasonably accurate and complete written 
transcription of the proceedings can be made. 
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Presentation of Evidence 

While technical rules of evidence do not apply to expulsion hearings, evidence may be 
admitted and used as proof only if it is the kind of evidence on which reasonable 
persons can rely in the conduct of serious affairs. A recommendation by the 
Administrative Panel to expel must be supported by substantial evidence that the 
student committed an expellable offense. Findings of fact shall be based solely on the 
evidence at the hearing. While hearsay evidence is admissible, no decision to expel 
shall be based solely on hearsay. Sworn declarations may be admitted as testimony 
from witnesses of whom the Board , Panel or designee determines that disclosure of 
their identity or testimony at the hearing may subject them to an unreasonable risk of 
physical or psychological harm. 

If, due to a written request by the expelled pupil, the hearing is held at a public meeting , 
and the charge is committing or attempting to commit a sexual assault or committing a 
sexual battery as defined in Education Code Section 48900, a complaining witness shall 
have the right to have his testimony heard in a session closed to the public. 

If an Administrative Panel is used, the Administrative Panel shall provide written findings 
of fact and a written recommendation to the Board , which will make a final determination 
regarding the expulsion. The final decision by the Board shall be made within ten (1 0) 
school days following the conclusion of the hearing . The Decision of the Board is final. 

If the decision is made not to expel, the pupil shall immediately be returned to his/her 
educational program. 

Written Notice to Expel 

Following a decision of the Board to expel , one of the School's directors or designee 
shall send written notice of the decision to expel , including the Board's adopted findings 
of fact, to the student or parent/caregiver. This notice shall also include the following: 
Notice of the specific offense committed by the student; and Notice of the student's or 
parent/caregiver's obligation to inform any new district in which the student seeks to 
enroll of the student's status with 100 BMBACS. 

One of the School 's directors or designee shall send a copy of the written notice of the 
decision to expel to the District. This notice shall include the following: a) the student's 
name and b) the specific expellable offense committed by the student. 

Disciplinary Records 

100 BMBACS shall maintain records of all student suspensions and expulsions at the 
school. Such records shall be made available to the District upon request. 

No Right to Appeal 

The pupil shall have no right of appeal from expulsion from 100 BMBACS, as the 100 
BMBACS Board 's decision to expel shall be final. 
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Expelled Pupils/Alternative Education 

Pupils who are expelled shall be responsible for seeking alternative education programs 
including , but not limited to, programs within the County or their school district of 
residence. 100 BMBACS shall work cooperatively with parents/caregivers as requested 
by parents/caregivers or by the District of residence to assist with locating alternative 
placements during expulsion . 

Rehabilitation Plans 

Students who are expelled from 100 BMBACS shall be given a rehabilitation plan upon 
expulsion as developed by the Board at the time of the expulsion order, which may 
include, but is not limited to, periodic review as well as assessment at the time of review 
for readmission. The rehabilitation plan should include a date not later than one year 
from the date of expulsion when the pupil may reapply to the School for readmission. 

Readmission 

The decision to readmit a pupil or to admit a previously expelled pupil from another 
school district or charter school shall be in the sole discretion of the Board following a 
meeting with one of the School's directors and the pupil and caregiver or representative 
to determine whether the pupil has successfully completed the rehabilitation plan and to 
determine whether the pupil poses a threat to others or will be disruptive to the school 
environment. One of the School's directors shall make a recommendation to the Board 
following the meeting regarding his determination. The pupil's readmission is also 
contingent upon the School's capacity at the time the student seeks readmission. 

Special Procedures for the Consideration of Suspension and Expulsion of 
Students with Disabilities 

1. Notification of SELPA: 

100 BMBACS, while a school of the district for special education purposes, shall 
immediately notify the SELPA and coordinate the procedures in this policy with 
the SELPA the discipline of any student with a disability or student who 100 
BMBACS or SELPA would be deemed to have knowledge that the student had a 
disability. 

2. Services During Suspension: 

Students suspended for more than ten (1 0) school days in a school year shall 
continue to receive services so as to enable the student to continue to participate 
in the general education curriculum , although in another setting , and to progress 
toward meeting the goals set out in the child's IEP/504 Plan; and receive , as 
appropriate, a functional behavioral assessment or functional analysis, and 
behavioral intervention services and modifications, that are designed to address 
the behavior violation so that it does not recur. Theses services may be provided 
in an interim alterative educational setting . 
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3. Procedural Safeguards/Manifestation Determination: 

Within ten (1 0) school days of a recommendation for expulsion or any decision to 
change the placement of a child with a disability because of a violation of a code 
of student conduct, 100 BMBACS, the parent, and relevant members of the 
IEP/504 Team shall review all relevant information in the student's file, including 
the child's IEP/504 Plan , any teacher observations, and any relevant information 
provided by the parents to determine: 

a) If the conduct in question was caused by, or had a direct and substantial 
relationship to, the child's disability; or 

b) If the conduct in question was the direct result of the local educational 
agency's failure to implement the IEP/504 Plan . 

If 100 BMBACS, the parent, and relevant members of the IEP/504 Team 
determine that either of the above is applicable for the child , the conduct shall be 
determined to be a manifestation of the child's disability. 

If 100 BMBACS, the parent, and relevant members of the IEP/504 Team make 
the determination that the conduct was a manifestation of the child's disability, 
the IEP/504 Team shall: 

a) Conduct a functional behavioral assessment or a functional analysis 
assessment, and implement a behavioral intervention plan for such child , 
provided that 100 BMBACS had not conducted such assessment prior to 
such determination before the behavior that resulted in a change in 
placement; 

b) If a behavioral intervention plan has been developed, review the 
behavioral intervention plan if the child already has such a behavioral 
intervention plan, and modify it, as necessary, to address the behavior; 
and 

c) Return the child to the placement from which the child was removed, 
unless the parent and 100 BMBACS agree to a change of placement as 
part of the modification of the behavioral intervention plan. 

If 100 BMBACS, the parent, and relevant members of the IEP/504 team 
determine that the behavior was not a manifestation of the student's disability 
and that the conduct in question was not a result of the failure to implement the 
IEP/504 Plan, then 100 BMBACS may apply the relevant disciplinary procedures 
to children with disabilities in the same manner and for the same duration as the 
procedures would be applied to students without disabilities. 

4. Due Process Appeals : 

The parent of a child with a disability who disagrees with any decision regarding 
placement, or the manifestation determination , or believes that maintaining the 
current placement of the child is substantially likely to result in injury to the child 
or to others, may request an expedited administrative hearing through the 
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Special Education Unit of the Office of Administrative Hearings or by utilizing the 
dispute provisions of the 504 Policy and Procedures. When an appeal relating to 
the placement of the student or the manifestation determination has been 
requested by either the parent or the School, the student shall remain in the 
interim alternative educational setting pending the decision of the hearing officer 
or until the expiration of the forty-five (45) day time period provided for in an 
interim alternative educational setting, whichever occurs first, unless the parent 
and the School agree otherwise. 

5. Special Circumstances: 

100 BMBACS personnel may consider any unique circumstances on a case-by­
case basis when determining whether to order a change in placement for a child 
with a disability who violates a code of student conduct. 

One of the School 's directors or designee may remove a student to an interim 
alternative educational setting for not more than forty-five (45) days without 
regard to whether the behavior is determined to be a manifestation of the 
student's disability in cases where a student: 

a) Carries or possesses a weapon, as defined in 18 USC 930, to or at 
school, on school premises, or to or at a school function ; 

b) Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a 
controlled substance, while at school , on school premises, or at a school 
function; or 

c) Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), 
upon a person while at school, on school premises, or at a school 
function. 

6. Interim Alternative Educational Setting : 

The student's interim alternative educational setting shall be determined by the 
student's IEP/504 team. 

7. Procedures for Students Not Yet Eligible for Special Education Services: 

A student who has not been identified as an individual with disabilities pursuant 
to IDEA and who has violated 100 BMBACS's disciplinary procedures may 
assert the procedural safeguards granted under this administrative regulation 
only if 100 BMBACS had knowledge that the student was disabled before the 
behavior occurred. 

100 BMBACS shall be deemed to have knowledge that the student had a 
disabil ity if one of the following conditions exists: 

a) The parent/caregiver has expressed concern in writing , or orally if the 
parent/caregiver does not know how to write or has a disability that 
prevents a written statement, to School supervisory or administrative 
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personnel , or to one of the child 's teachers, that the student is in need of 
special education or related services. 

b) The parent has requested an evaluation of the child . 
c) The child 's teacher, or other school personnel , has expressed specific 

concerns about a pattern of behavior demonstrated by the child , directly to 
the director of special education or to other school supervisory personnel. 

If 100 BMBACS knew or should have known the student had a disability under 
any of the three (3) circumstances described above, the student may assert any 
of the protections available to IDEA-eligible children with disabilities, including 
the right to stay-put. 

If 100 BMBACS had no basis for knowledge of the student's disability, it shall 
proceed with the proposed discipline. 100 BMBACS shall conduct an expedited 
evaluation if requested by the parents; however the student shall remain in the 
education placement determined by the school pending the results of the 
evaluation. 

100 BMBACS shall not be deemed to have knowledge of that the student had a 
disabil ity if the parent has not allowed an evaluation, refused services, or if the 
student has been evaluated and determined to not be eligible. 

VI. FINANCIAL REPORTING AND ACCOUNTABILITY 

BUDGET AND CASH FLOW . 

Governing Law: The petitioner or petitioners shall also be required to provide financial 
statements that include a proposed first-year operational budget, including startup 
costs, and cash flow and financial projections for the first three years of operation. 
-California Education Code Section 47605(g) . 

Financial Reporting 

100 BMBACS shall provide reports to District and the County Superintendent of Schools 
in accordance with Education Code Section 47604.33 as follows and shall provide 
additional fiscal reports as requested by the District or County Superintendent of 
Schools: 

1. By July 1, a preliminary budget for the current fiscal year. For a charter school in 
its first year of operation , financia l statements submitted with the charter petition 
pursuant to Education Code 47605(g) will satisfy this requirement. 

2. By December 15, an interim financial report for the current fiscal year reflecting 
changes through October 31. Additionally , on December 15, a copy of 100 
BMBACS's annual , independent financial audit report for the preceding fiscal 
year shall be delivered to the District, State Controller, State Department of 
Education and County Superintendent of Schools. 
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3. By March 15, a second interim financial report for the current fiscal year reflecting 
changes through January 31. 

4. By September 15, a final non-audited report from the full prior year. The report 
submitted to the District shall include an annual statement of all100 BMBACS's 
receipts and expenditures for the preceding fiscal year. 

Insurance 

100 BMBACS shall acquire and finance general liability, workers compensation, and 
other necessary insurance of the types and in the amounts required for an enterprise of 
similar purpose and circumstance. The District and the District Governing Board shall 
be named as additional insureds on all policies of 100 BMBACS. 

Administrative Services 

Governing Law: the manner in which administrative services of the School are to be 
provided. 

-Education Code Section 47605(g) 

One of the School 's directors will assume the lead responsibility for administering 100 
BMBACS under the policies adopted by 100 BMBACS's Board of Directors. 100 
BMBACS initially intends to contract with an appropriate third-party for all "back-office" 
administrative services, including but not limited to financial management, payroll, and 
budget development. 100 BMBACS may bring some or all of these services in house, 
using qualified personnel trained to work in 100 BMBACS's context, if and when it 
becomes efficient to do so. 

See Appendix 81: 100 BMBACS Financials. 

INDEPENDENT FISCAL AUDIT 

Governing Law: The manner in which an annual, independent financial audit shall be 
conducted, which shall employ generally accepted accounting principles, and the 
manner in which audit exceptions and deficiencies shall be resolved to the satisfaction 
of the chartering authority-California Education Code Section 4 7605 (b )(5)(1) 

An annual independent fiscal audit of the books and records of 100 BMBACS will be 
conducted as required under the Charter Schools Act, Education Code Sections 
47605(b)(5)(1) and 47605(m). The books and records of 100 BMBACS will be kept in 
accordance with generally accepted accounting principles, and shall be conducted in 
accordance with applicable provisions within the California Code of Regulations 
governing audits of charter schools as published in the State Controllers K-12 Audit 
Guide. 

An audit committee of the Board of Directors will select an independent auditor through 
a request for proposal format. The auditor will have , at a minimum, a CPA and 
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100 BMBACS will complete and file any annual reports required pursuant to Education 
Code section 47604.33. 

On closure of 100 BMBACS, all assets of the School , including but not limited to all 
leaseholds, personal property, intellectual property and all ADA apportionments and 
other revenues generated by students attending the School, remain the sole property of 
100 BMBACS and shall be distributed in accordance with the Articles of Incorporation 
upon the dissolution of the non-profit public benefit corporation to another California 
public educational entity. Any assets acquired from the District or District property will 
be promptly returned upon School closure to the District. The distribution shall include 
return of any unspent grant funds and restricted categorical funds to their source in 
accordance with the terms of the grant or state and federal law, as appropriate, which 
may include submission of final expenditure reports for entitlement grants and the filing 
of any required Final Expenditure Reports and Final Performance Reports, as well as 
the return of any donated materials and property in accordance with any conditions 
established when the donation of such materials or property was accepted . 

On closure, 100 BMBACS shall remain solely responsible for all liabilities arising from 
the operation of the School. 

As 100 BMBACS is operated by a non-profit public benefit corporation, should the 
corporation dissolve with the closure of the School, the Board will follow the procedures 
set forth in the California Corporations Code for the dissolution of a non-profit public 
benefit corporation and file all necessary filings with the appropriate state and federal 
agencies. 

100 BMBACS will utilize its reserve fund to undertake any expenses associated with the 
closure procedures identified above. 

VIII. IMPACT ON THE DISTRICT 

Governing Law: Potential civil liability effects, if any, upon the school and upon the 
District. (Education Code Section 47605(g) 

Civil Liability 
The School is to be operated by a California nonprofit public benefit corporation. This 
corporation is organized and operated exclusively for charitable purposes within the 
meaning of Section 501 (c)(3) of the Internal Revenue Code and California Revenue and 
Taxation Code Section 23701d . 

Pursuant to Education Code Section 47604(c) , an entity that grants a charter to a 
School operated by or as a nonprofit public benefit corporation shall not be liable for the 
debts or obligations of the School or for claims arising from the performance of acts, 
errors or omissions by the School if the authority has complied with all oversight 
responsibil ities required by law. The School shall work diligently to assist the District in 
meeting any and all oversight obligations under the law, reporting , or other District­
requested protocol to ensure the District shall not be liable for the operation of the 
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School. 

Further, the School and District shall enter into a memorandum of understanding, 
wherein the School shall indemnify the District for the actions of the School under this 
charter. The corporate bylaws of the Corporation provide for indemnification of the 
School's Board , officers, agents, and employees, and the School will purchase general 
liability insurance and Board Members and Officer's insurance to secure against 
financial risks. As stated above, insurance amounts are determined by recommendation 
and the School's insurance company for schools of similar size, location, and student 
population. The District shall be named an additional insured on the general liability 
insurance of the School. 

The School shall be responsible for all supplies and equipment that it purchased and, in 
the event of loss by fire, disaster, or theft, the District shall have no responsibility for 
such items. Further, the District shall have no responsibility for losses of student 
property for any reason whatsoever and the School shall hold the District harmless from 
any such losses. 

The School has instituted appropriate risk management practices as discussed herein , 
including screening of employees, establishing codes of conduct for children , and 
dispute resolution. 

IX. CONCLUSION 

By approving this charter, the Oakland Unified School District will be fulfilling the intent 
of the Charter Schools Act of 1992 to improve pupil learning ; increase learning 
opportunities for all pupils with special emphasis on expanded learning opportunities for 
all pupils who are identified as academically low achieving ; create new professional 
opportunities for teachers; and provide parents and pupils with expanded choices in 
education and following the directive of law to encourage the creation of charter 
schools. The Petitioners are eager to work independently, yet cooperatively with the 
District to set the highest standard for what a charter school should and can be. To this 
end , the Petitioners pledge to work cooperatively with the District to answer any 
concerns over this document and to present the District with the strongest possible 

. proposal for approval of a renewal charter. 100 BMBACS's charter term shall begin on 
July 1, 2012 and shall expire on June 30, 2017. Renewal of the charter shall be 
governed by the standards and criteria in Education Code Section 47605 and Education 
47607 as applicable. 
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educational institution audit experience and shall be included by the State Controller's 
Office on its published list as an educational audit provider. To the extent required 
under applicable federal law, the audit scope will be expanded to include items and 
processes specified in applicable Office of Management and Budget Circulars. 

It is anticipated that the annual audit will be completed within four months of the close of 
the fiscal year and that a copy of the auditor's findings will be forwarded to the District, 
the County Superintendent of Schools, the State Controller, and to the CDE by the 15th 
of December of each year. One of the School's directors, along with the audit 
committee, will review any audit exceptions or deficiencies and report to the 100 
BMBACS Board of Directors with recommendations on how to resolve them. The Board 
will submit a report to the District describing how the exceptions and deficiencies have 
been or will be resolved to the satisfaction of the District along with an anticipated 
timeline for the same. Any appeals or requests for summary review of audit exceptions 
shall be made to the Education Audit Appeals Panel. The independent fiscal audit of 
100 BMBACS is a public record to be provided to the public upon request. 

VII. FACILITIES 

Governing Law: _the facilities to be utilized by the school. The description of facilities to 
be used by the charter school shall specify where the school intends to locate. 
(Education Code Section 47605(g)) 

Facilities Strategy 
100 BMBACS currently is pursuing a site option in partnership with the Oakland Unified 
School District. As 100 BMBACS is an OUSD initiative under the African-American 
Male Achievement Task Force, OUSD is committed to locating an appropriate facility for 
100 BMBACS. 

Should the 100 BMBACS need to apply for a facility under Proposition 39, we reserve 
the right to do so. 

Trans ortation 

No transportation to and from school will be provided for students by 100 BMBACS 
except as required by law for students with disabilities, according to their Individualized 
Education Plans. 

{Jovemin Law: A description of the procedures to be used if the charter School closes, 
The procedures shall ensure a final audit of the school to determine the disposition of all 
assets and liabilities of the School, including plans for disposing of any net assets and 
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for the maintenance and transfer of pupil records. (Education Code Section 
47605(b)(5)(P)) 

Closure of the School will be documented by official action of the Board of Directors. 
The action will identify the reason for closure. The official action will also identify an 
entity and person or persons responsible for closure-related activities. 

The Board of Directors will promptly notify parents and students of 100 BMBACS, the 
District, the Alameda County Office of Education, the School's SELPA, the retirement 
systems in which the School's employees participate (e.g ., State Teachers' Retirement 
System, and federal social security) , and the California Department of Education of the 
closure as well as the effective date of the closure . This notice will also include the 
name(s) of and contact information for the person(s) to whom reasonable inquiries may 
be made regarding the closure; the pupils' school districts of residence; and the manner 
in which parents/caregivers may obtain copies of pupil records, including specific 
information on completed courses and credits that meet graduation requirements . 

The Board will ensure that the notification to the parents and students of 100 BMBACS 
of the closure provides information to assist parents and students in locating suitable 
alternative programs. This notice will be provided promptly following the Board's 
decision to close the School. 

The Board will also develop a list of pupils in each grade level and the classes they 
have completed , together with information on the pupils' districts of residence, which 
they will provide to the entity responsible for closure-related activities. 

As applicable, the School will provide parents, students and the District with copies of all 
appropriate student records and will otherwise assist students in transferring to their 
next school. All transfers of student records will be made in compliance with the Family 
Educational Rights and Privacy Act ("FERPA") 20 U.S.C. § 1232g. The School will ask 
the District to store original records of 100 BMBACS students. All records of the School 
shall be transferred to the District upon School closure. If the District will not or cannot 
store the records, 100 BMBACS shall work with the Alameda County Office of 
Education to determine a suitable alternative location for storage. 

All state assessment results , special education records, and personnel records will be 
transferred to and maintained by the entity responsible for closure-related activities in 
accordance with applicable law. 

As soon as reasonably practical , 100 BMBACS will prepare final financial records. 100 
BMBACS will also have an independent audit completed within six months after closure. 
100 BMBACS will pay for the final audit. The audit will be prepared by a qualified 
Certified Public Accountant selected by 100 BMBACS and will be provided to the 
District promptly upon its completion . The final audit will include an accounting of all 
financial assets , including cash and accounts receivable and an inventory of property, 
equipment, and other items of material value , an accounting of the liabilities, including 
accounts payable and any reduction in apportionments as a result of audit findings or 
other investigations, loans , and unpaid staff compensation , and an assessment of the 
disposition of any restricted funds received by or due to the School. 
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Table 1: Six Yea r Operating Budget in cl ud ing Start-up Yea r 
100 Black Men of the Bay Area Community School 

Revenues 
State 
Federal 
Loans 
Other Fund ra ising 
Total Revenue 

Ex pend itu res 
1000 - Certificated and Instructional Salaries 
2000- Non-Certifica ted Salari es 
3000- Retire ment and Benefits 
4000- Books and Supplies 
5000- Utili ties 
5000- Operati ng 
5000- Professional Service 
5000- Facilities 
Other Transfe rs Out 

Tota l Ex penditures 

Operating Surplus/Deficit (excludes loans and fund ra ising) 

Surplus/Defi cit 
Carry-Forward from PY 
Surpl us/Defi ci t _a s a % of Total Revenues 

BUDGETED ENDING BALANCE 
As a% of Tota l Revenues 

Yea r 0 
2012-2012 

s -
-
-

1,500,000 

$ 1,500,000 

$ 235,000 

61,251 
62,569 

273,375 

-
28,078 
30,000 

352,975 

$ 1,043,248 

$ (1,043,248) 

$ 456,752 
-
30% 

$ 456,752 

Year 2 
2013-2014 

s 2,315,775 s 3,038,444 s 
32,592 75,899 

250,000 -
250,000 500,000 

$ 2,848,367 $ 3,614,343 $ 

s 941,424 s 1,245,272 s 
243,413 250,081 
324,538 408,015 
405,855 554,598 

89,900 92,597 
64,700 85,602 

288,873 413,666 
248,935 287,961 

$ 2,607,637 $ 3,337,792 $ 

$ (259,270) $ (223,449) $ 
$ 240,730 $ 276,551 $ 

456,752 697,482 

8% 8% 

$ 974,032 I$ 
27% 

Year 3 Year4 Year 5 Year 6 

2014-2015 2015-2016 2016-2017 2017-2018 

3,879,362 s 4,849,849 s 5,456,279 s 6,083,817 

122,197 135,507 140,250 140,250 

- - - -
750,000 1,000,000 1,250,000 1,750,000 

4,751,559 $ 5,985,357 $ 6,846,530 $ 7,974,068 

1,365,271 s 1,820,418 s 2,013,455 s 2,216,256 

388,721 467,266 480,864 494,871 
487,243 643,208 710,089 770,999 

728,863 914,191 1,023,324 1,152,947 

95,375 98,236 101,183 104,219 

98,346 104,950 110,197 110,197 

548,453 707,398 822,999 949,941 

337,495 398,631 447,434 500,933 

4,049,767 $ 5,154,298 $ 5,709,547 $ 6,300,363 

(48,208) $ (168,941) $ (113,017) $ (76,296) 

701,792 $ 831,059 $ 1,136,983 $ 1,673,704 

974,032 1,675,825 2,506,883 3,643,866 

15% 14% 17% 21% 
-

1,675,825 I $ 2,506,883 I $ 3,643,866 I $ 5,317,571 

35% 42% 53% 67% 

!TOTAL EXPENDITURES PER STUDENT --- ---- ------ I N/A I $ 6,954 I $ 6,358 I $ 6,000 I $ 6,248 I $ 6,344 I $ 6,4621 
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Tabl e II : Revenues 

State, Federal and Fundraising 

100 Black Men of the Bay Area Community School 

Year 2 
Not es 2013-2014 

State 
General Purpose $ $ 1,838,288 $ 2,659,243 $ 3,538,693 $ 4,476,447 $ 5,054,315 $ 5,667,151 
Categorical Block Grant 84,600 145,692 150,791 156,069 161,531 167,185 
Economic Impact 17,888 39,394 62,78 7 68,957 70,612 70,612 
Lottery New charter schools do not receive Y11ottery funds until Y2 62,865 63,341 81,439 99,536 108,585 
Supplemental Hourly Instruction, CA HSEE 
Supplemental Hourly Instruction, 2·9 retained 

Supplemental Hourly Instruction, 2-6 STAR 

Supple mental Hourly Instruction, core subject 

Class Size Reduction 

Proposition 39 Facilities program 

Facilities Incentive Gran t program no no no no no no no 
58 740 Rent re-imbursement program not eligible not e ligible 56,250 63,750 66,938 70,284 70,284 
CDE PCSGP Grant 375,000 75,000 

Subtotal State Revenu es $ $ 2,315,775 $ 3,038,444 $ 3,879,362 $ 4,849,849 $ 5,456,279 $ 6,083,817 

Federal 

Titl e I · Compensatory Education $ 32,592 $ 75,899 $ 122,197 $ 135,507 $ 140,250 $ 140,250 
Title 2- Staff Development 
Title 2 - Piggyback Funds 

Title 4 - Safe and Drug Free Schools 

Su btotal Federa l Revenu es $ $ 32 592 $ 75,899 $ 122,197 $ 135,507 $ 140,250 $ 140,250 

l oa ns and Fundraising 
Charter School Revolving loan Fund $ 
Other Fu nd rai si ng 500,000 

Subtotal Fundraisine Revenu es $ 500,000 

lro -TAC-REVENUEs · ·------- 1 1 s 1,5oo,ooo 1 s 2,848,367 1 s 3,614,343 1 s 4,751,559 1 s 5,985,357 1 s 6,846,530 1 s 7,974,068 1 
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Table Ill : Personnel Expenditures 
Personnel ond Staffing 
100 Black Men of the Bay Area Community School 

1000 - Ce rtificated and Instructional Sa la ries 
1100- Teachers 
Substitute Teachers 
Teachers, Supplementary Hou rly 
Teachers, Staff Development 
Teachers, Other Extra Duty 
1100- SPED Teacher 
1100 - Visual and Performing Arts Special ist 
1900 - Therap ist 
1900- Nurse 
Certifi cated Staff Development 
Subtotal Certifica ted and Instructional Salaries 

2000- Non-Certificated Salaries 
2100- Instructional Aides 
2100- Inst ructional Aides, SP ED 
2200- Business Manage r 
2300- Lower School Director 
2300 - Uppe r School Director 
2400- Co mpli mentary Services Coordinator 
2400- Family Advocate 
2400- Clerk 
2900 - Maintenance and Ope rations 
2900- Security 
2900- Reserve for Coaches, Extracurricula r 
After School Tutors 
Subtotal Non-Certificated Salaries 

3000- Retirement and Benefits 
3100 - Certificated Retiremen t, Ma ndatory Benefits, Health 
3200- Non-Certificated Retirement, Mandatory Benefits, Health 
3300- Substitute Teacher Taxes and Mandatory Benefits 

Subtotal Benefits 

Year 0 
Notes 2012-2012 

Dist rict employee 

Excludes district employees $ 235,000 

hourly emplovee 
District employee 

Excludes d istrict employees $ 61,251 

Excludes district employees 
Excludes d istrict employees 

$ 62,569 

$ 820,000 $ 1,081,200 
32,800 43,248 

- -
1,800 3,672 

- -
20,000 20,400 

- 28,592 
31,824 32,460 
35,000 35,700 

$ 941,424 $ 1,245,272 

$ 45,000 $ 45,900 
80,000 81,600 

- -
-
-

35,000 35,700 
50,004 51,004 
23,409 23,877 
10,000 12,000 

$ 243,413 $ 250,081 

$ 249,077 $ 329,360 
71,472 73,400 

3,989 5,255 

$ 324,538 $ 408,015 

Year 5 Year 6 
2016-2017 2017-2018 

$ 1,191,870 $ 1,572,223 $ 1,752,490 $ 1,942,158 

47,675 62,889 70,100 77,686 

- -
5,646 5,815 5,990 5,990 

- -
20,910 43,075 44,367 45,698 

29,306 30,186 31,091 32,024 

33,272 68,540 70,597 72,714 

36,593 37,690 38,821 39,986 

$ 1,365,271 $ 1,820,418 $ 2,013,455 $ 2,216,256 

$ 47,048 $ 48,459 $ 49,913 $ 51,410 

83,640 86,149 88,734 91,396 

83,640 86, 149 88,734 91,396 

23,524 48,459 49,913 51,410 

23,524 48,459 49,913 51,410 

36,593 56,535 58,231 59,978 

52,279 53,848 55,463 57, 127 

24,474 25,208 25,965 26,744 

14,000 14,000 14,000 14,001 

$ 388,721 $ 467,266 $ 480,864 $ 494,871 

$ 367,423 $ 498,589 $ 560,701 $ 616,681 

114,035 136,997 140,904 144,929 

5,786 7,621 8,484 9,389 

$ 487,243 $ 643,208 $ 710,089 $ 770,999 

lmTAL ALL sALARIEs AND BENEFITs 1 1 s 358,820 1 s 1,so9,375 1 s 1,903,369 1 s 2,241,235 1 s 2,930,892 1 s 3,204,408 1-s--3.482,1261 
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- '•le IV: Operating Expe nditures 

'ies, Utili ties, Operating, Service and Facilities 

Black Men of the Bay Area Community School 

4000- Books and Su pplies 

4100- Approved Textbooks and Core Cu rricula r Materials 

4200 -Instructional Books Other Than Textbooks 

4300- Instructional Materia ls and Supplies 

4400- Noncapitalized eq uipme nt 

4500- Other Supplies 

4SOO- Postage and Shipping 
4500- Meeting Support, Food & Printing 

4700- School Mea ls (breakfast, lunch and snacks) 

Su btota l, Books and Su pplies 

5000- Utilities 

5500 - Electricity I Gas I Heating 

5500- Garbage I Disposal Services 

SSOO- Water 
S500- Telephone 

~1, Util it ies_ 
-- --

5000 - r-- · -~··· 

5200- Travel and Conferences 

S300- Dues and Memberships 

S400- Insurance 

SSOO- Office Cleaning Service 

S600- Copier and Office Equipment Lease 
S800- Printing and Reproduction 

S800- Staff Training and Development 

S800- Student Testing and Assessment 
S800- Transportation 

6400- Student Data Software 

6400- Techno logy, ope rating 

Subtota l, Opera t ing 

5000- Profess io nal Service 

S100- Advertising 

S100- Legal 

5100- Audit 

SPED encroachment I reserve 
District Title I Oversight Charge 

District Overs ight Cha rge 

S100- Business services 

Subtot al, Services 

SOOO- Facil iti es 

S600- Rent 
S600- Facilities Maintenance Fees 

5600- Capitalized Equipment Purchases 
S600- Repairs and Equipment Replacement 

5800- Security Services 

Subtota l, Facilities 
----

Notes 

$ 273,37S 

$ -

$ 28,078 

$ 30,000 

$ 352,975 

$ - $ 23,288 

28,12S 28,969 

4S,OOO 22,248 

3,7SO 3,863 
2,250 2,318 

3,375 3,476 

1,875 1,931 

321,480 468,S06 

$ 40S,855 $ 554,598 

$ 55,800 $ 57,474 

16,300 16,789 

10,600 10,918 

7,200 7,416 

$ 89,900 $ 92,597 

$ 3,000 $ 3,090 

4,000 4,120 

20,000 20,600 

8,000 8,240 

7,SOO 7,72S 
3,000 3,090 

1,200 2,472 

6,000 13,90S 
s,ooo S,150 
7,000 7,210 

- 10,000 

$ 64,700 $ 85,602 

$ s,ooo $ 5,1SO 

7,000 7,210 

- 12,SOO 
10S,OOO 1S1,410 

-

19,229 28,891 

152,644 208,SOS 

$ 288,873 $ 413,666 

$ 147,000 $ 151,410 

93,93S 128,311 

6,000 6,180 

2,000 2,060 

$ 248,935 $ 287,961 

$ 24,233 $ 2S,4S7 $ 13,412 $ 14,086 

30,128 31,634 33,216 34,876 

35,992 40,491 42,516 42,S16 

4,017 4,218 4,429 4,6SO 

2,410 2,531 2,657 2,790 

3,61S 3,796 3,986 4,185 

2,009 2, 109 2,214 2,32S 

626,4S9 803,9S6 920,895 1,047,S 18 

$ 728,863 $ 914,191 $ 1,023,324 $ 1,152,947 

$ 59,198 $ 60,974 $ 62,803 $ 64,687 

17,293 17,811 18,346 18,896 

11,246 11,S83 11,930 12,288 

7,638 7,868 8,104 8,347 

$ 95,375 $ 98,236 $ 101,183 $ 104,219 

$ 3,214 $ 3,374 $ 3,S43 $ 3,S43 

4,285 4,499 4,724 4,724 

21,424 22,49S 23,620 23,620 

8,S70 8,998 9,448 9,448 

8,034 8,436 8,8S7 8,8S7 

3,214 3,374 3,S43 3,S43 

3,8S6 4,049 4,2S2 4,2S2 

22,49S 25,307 26,S72 26,S72 

5,3S6 S,624 S,90S S,90S 

7,498 7,873 8,267 8,267 

10,400 10,920 11,466 11,466 

$ 98,346 $ 104,950 $ 110,197 $ 110,197 

$ S,3S6 $ S,624 $ S,90S $ 6,200 

7,498 7,873 8,267 8,680 

1S,OOO 17,SOO 20,000 22,500 

202,4S7 2S9,820 297,611 338,S33 

-
39,S22 S2,10S 61,S99 72,349 

278,621 364,476 429,617 S01,679 

$ 548,453 $ 707,398 $ 822,999 $ 949,941 

$ 1S7,466 $ 16S,340 $ 173,607 $ 182,287 

171,4S9 224,293 264,380 308,726 

6,427 6,749 7,086 7,440 

2,142 2,2SO 2,362 2,480 

$ 337,495 $ 398,631 $ 447,434 _t_ 500,933 

!TOTAL OPERATING EX-PENDITURES-- ----- ----- I I $ 684,428 I $ 1,098,262 I $ 1,434,424 I $ 1,808,531 I $ 2,223,406 I $ 2,505,139 I $ 2,818,237 I 
100BM BACS Petition, Appendix B: Financials Page 4 of 24 IV- Expend itures 



Ta ble V: Cash Flow for Yea r 1 

Monthly 
Summary 

2010-2011 

Annual Amount 

2012-2013 

REVENUES 

State s 2,315,775 s s s 648,417 $ $ s 625,259 s s $ 173,683 $ 173,683 s 173,6831 $ 173,683 

Federa l 32,592 13,037 13,037 6,518 

l oans and Fund raising 500,000 425,000 75,000 

TOTAL REVENU ES $ 2,848,367 s 425,000 $ $ 648,417 $ $ 13,037 $ 625,259 s 75,000 $ $ 186,720 $ 173,683 s 18o,2o2 I s 173,683 

% of Subtotal: 15% 0% 23% 0% 0% 22% 3% 0% 7% 6% 6o/!l_ 6% 

EX PE ND ITURES 

1000 · Certificated and Instructional Salaries 941,424 $ $ 42,364 s 81,733 s 81,733 s 81,733 s 81,733 s 81,733 s 81,733 s 81,733 s 81,733 s 81,733 s 81 ,733 

2000 · Non-Certificated Salaries 243,41 3 10,954 21,133 21,133 21,133 21,133 21,133 21,133 21,133 21,133 21 ,133 21 ,133 

3000 - Retirement and Benefits 324,538 14,604 28,176 28,176 28,176 28,176 28,176 28,176 28,176 28,176 28,176 28,176 

4000 - Books and Supplies 405,855 20,293 60,878 60,878 101,464 16,911 16,911 16,911 60,878 16,911 16,911 16,911 

5000 - Utili t ies 89,900 3,746 7,832 7,832 7,832 7,832 7,832 7,832 7,832 7,832 7,832 7,832 7,832 

5000 - Operati ng 64,700 2,696 5,637 5,637 5,637 5,637 5,637 5,637 5,637 5,637 5,637 5,637 5,637 

5000- Professional Service 288,873 12,036 25,167 25,167 25,167 25,167 25,167 25,167 . 25,167 25,167 25,167 25,167 25,167 

5000 - Faci lities 248,935 20,745 20,745 20,745 20,745 20,745 20,745 20,745 20,745 20,745 20, 745 20,745 20,745 

TOTAL EXPEN DITU RES s 2,607,637 s 39,223 s 147,595 s 251,300 s 251,300 s 291,885 s 207,332 s 207,332 s 207,332 s 251,300 s 207,332 s 207,332 s 207,332 

% of Subtotal: 2% 6% 10% 10% 11% 8% 8% 8% 10% 8% 8% 8%1 

)MONTHLY SURPLUS/ (DEFI CIT) - --- -- I $ 240,730 I Is 385,777) s (147,595)) s 397,117) s (251,300)) $ (278,849)) $ 417,927) $ (132,332)) $ (207,332)) s (64,580)) $ (33,649)) $ (27,131)) $ (33,649)) 

[MONTHLYFUND BALANCE I I I $ 385,777) $ 238,182) s 635,299 ) $ 384,000 I s 105,151 I $ 523,078 ) $ 390,746) s 183,413 I s 118,834 ) $ 85,184 I $ 58,054) $ 24,405 ) 
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Table VI: Cash Flow for Year 2 

Monthly 

Summary 
2010-2011 

REV ENUES 

State 

Federa l 

Loans and Fundra ising 

TOTAl REVENU ES 

EXPEND ITU RES 
1000 ·Certificated and Instructional Sa laries 

2000 ·Non-Certi fic ated Salaries 

3000- Retirement and Benefits 

4000 ·Books and Supplies 

5000- Utilit ies 

5000- Operating 
5000 ·Professiona l Service 

5000 ·Fa ci lities 

TOTAL EXPENDITURES 

$ 

$ 

s 

Annual Amount 

2013-2014 

3,038,444 
75,899 

500,000 

3,614,343 

%of Subtotal : 

1,245,272 
250,081 

408,015 
554,598 

92,597 

85,602 
413,666 
287,961 

3,337,792 
% of Subtotal: 

$ 

$ 

$ 

$ 

347,366 $ 

400,000 

747,366 $ 
21% 

81,733 $ 
21,133 

28,176 
41,595 

3,858 
3,567 

17,236 
23,997 

221,294 $ 
7% 

273,460 $ $ 273,460 $ 455,767 
30,3S9 

273,460 $ $ 273,460 $ 486,126 

8% 0% 8% 13% 

52,359 $ 101,016 $ 101,016 $ 101,016 
10,303 19,877 19,877 19,877 

17,093 32,977 32,977 32,977 
27,730 83,190 83,190 69 325 
8,067 8,067 8,067 8,067 
7,458 7,458 7,458 7,458 

36,039 36,039 36,039 36,039 
23,997 23,997 23,997 23,997 

183,045 $ 312,621 $ 312,621 $ 298,756 

5% 9% 9% 9% 

$ $ 273,460 $ s 235,822 s 235,822 s 235,822 s 235,822 

30,359 15,180 

100,000 

$ $ 373,460 $ $ 266,181 $ 235,822 $ 251,002 $ 235,822 

0% 10% 0% 7% 7% 7fo 7% 

$ 101,016 $ 101,016 s 101,016 s 101,016 s 101,016 $ 101,016 s 101,016 

19,877 19,877 19,877 19,877 19,877 19,877 19,877 

32,977 32,977 32,977 32,977 32,977 32,977 32,977 

23,108 23,108 23,108 83,190 23,108 23,108 50,838 

8,067 8,067 8,067 8,067 8,067 8,067 8,067 

7,458 7,458 7,458 7,458 7,458 7,458 7,458 

36,039 36,039 36,039 36,039 36,039 36,039 36,039 

23,997 23,997 23,997 23,997 23,997 23,997 23,997 

$ 252,539 $ 252,539 $ 252,539 $ 312,621 $ 252,539 $ 252,539 s 280,269 

8% 8% 8% 9% 8% 8% 8% 

[!vioNrl-li:Y siJR PLust (DEFICIT) 1 s 276,551 1 1 s s26,o12l s 90,4151 s (312,621)1 s (39,161 )1 s 187,370 1 s (252,539)1 s 12o,921l s (252,539)1 s (46,439)1 s (16,m)l s (1,538)1 s (44,447)1 

I MONTH LY FUND BALANCE I I Is 526,0721 s 616,4871 s 303,8661 s 264,7061 s 452,0761 $ 199,5371 $ 320,4581 s 67,9181 s 21,4791 $ 4,762 1 s 3,224 1 s (4i,223!] 
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Tab le VII: Cash Fl ow for Year 3 
Monthly 

Summary 
2014-2015 

REVENUES 

State 
Federa l 

loans and Fundraising 

TOTAL REVENUES 

EXPENDITURES 

1000 · Certi ficated and Instruc tiona l Salaries 

2000 ·Non-Certi ficated Salaries 

3000 - Ret irement and Benefits 

4000- Books and Supplies 

5000 - Util ities 

5000 - Operating 
5000 - Profess ional Service 

5000 - Fa cilities 

TOTAL EXP ENDITURES 

5 

$ 

s 

Annual Amount 
2014-2015 

3,879,362 

122,197 
7SO,OOO 

4,751,559 
%of Subtotal: 

1,365,271 
388,721 

487,243 
728,863 

95,375 
98,346 

548,453 
337,495 

4,049,767 

____ %of SubtQ!al: 

s 347,366 s 

600,000 

s 947,366 s 
20% 

$ 101,016 s 
19,877 

32,977 
54,66S 

3,974 

4,098 

22,852 
28,125 

s 267,583 s 
--- _ _____"lli 

349,143 s s 349,143 s S81,904 

48,879 

349,143 s s 349,143 s 630,783 
7% 0% 7% 13% 

56,891 s 109,760 $ 109,760 s 109,760 
16,598 32,022 32,022 32,022 

20,442 39,439 39,439 39 439 
36,443 109,329 109,329 91,108 
8,309 8,309 8,309 8,309 
8,S68 8,568 8,568 8,568 

47,782 47,782 47,782 47,782 
28,125 28,125 28,12S 28,125 

223,158 s 383,334 s 383,334 s 365,113 

6% 9% 9% 9% -

s s 349,143 s s 317,111 s 317,111 s 317,111 s 317,111 

48,879 24,439 

150,000 

s s 499,143 s s 365,989 s 317,111 s 341,550 s 317,111 

0% 11% 0% 8% 7% 7% 7% 

s 109,760 $ 109,760 s 109,760 $ 109,760 $ 109,760 $ 109,760 $ 109,760 

32,022 32,022 32,022 32,022 32,022 32,022 32,022 

39,439 39,439 39,439 39,439 39,439 39,439 39,439 

30,369 30,369 30,369 109,329 30,369 30,369 66,812 

8,309 8,309 8,309 8,309 8,309 8, 309 8,309 

8,S68 8,568 8,568 8,568 8,S68 8,568 8,568 

47,782 47,782 47,782 47,782 47,782 47,782 47,782 

28,125 28,125 28,125 28,125 28,12S 28,125 28,125 

s 304,374 s 304,374 s 304,374 s 383,334 $ 304,374 $ 304,374 $ 340,817 

8% 8% 8% 9% 8% 8% 8% 

!MONTHLY SURP LUS I (DEFICIT) I s 701,7921 I $ 679,783 I$ 125,984 1 s (383,334)1 $ (34,192!1 $ 265,670 I$ (304,374!1 $ 194,7681 $ (304,374!1 $ (17,345)1 $ 12,7361 s 37,1761 $ (23,70711 

MONTHLY FUND BALANCE 
BALANCE AS A % OF MONTHLY EXPENDITURES 
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Table VII : St a rt-Up Expenses 
100 Black Men of t he Bay Area Community School 
Operat ing Yea r: Start-up Year (i.e. Prior to School Opening) 

2011-2012 

Equ ipment & Supplies 

Professiona l Services & Consu lta nts 

lOOBMBACS Petition, Appendix B: Finandals 

months of FTE Certified Teache rs Sa laries 

on lease plus 2-3 months occupancy 
on lease, may be incorporated into lease. 

on lease, may be incorporated into lease. 
on lease, may be incorporated into lease. 
on lease, may be incorporated into lease. 

on grades and classes, S-10 teacher days per class grade@ $1SO 

on grades, classrooms & en rollment : 1desk/student @ $13S; 1 table/ 4 students @$100 
student @ $20- $50 each 

ITwo cll airl sJ/one desk per staff or teacher@ $300-500 

license for each workstation utilized not t o exceed site license authority. $350-500/computer 
fax machine for instructional commu nications @ $100 - $500 
for every 5 cert ificated teachers@ $350-$500 
fo r every 5 certificat ed teachers @ $150-$200 
for every 5 certificated teachers @ $250-$400 
for every 5 certificated teachers @ $1000-$1500 
for each classroom @ $150 
for the school @ $750-1500 

public & one secure printer@ $500·1000 
license for each workstation utilized not to exceed site license authority. $350-500/comput er 
for ad min communications @ $350-$750 
for the school@ $150-$350 

co ntracts @ $2500-$7500 

Page 8 of 24 VIII- Start-up Expe nses 



Graph: Cash Flow over Time 

Surplus I {Deficit) and Fund Balance by Month in Year 1 

Month 1 

July 

Month 2 Month 3 Month 4 Month 5 Month 6 Month 7 

August September October November December January 

Month 8 

February 

Month 9 

March 

MONTHLY SURPLUS/ {DEFICIT) 

MONTHLY FUND BALANCE 

$ 385,777 $ (147,595) $ 397,117 $ (251,300) $ (278,849) $ 417,927 $ (132,332) $ (207,332) $ (64,580) $ 
118,834 385,777 238,182 635,299 384,000 105,151 523,078 390,746 183,413 

Operating Surplus I Deficit and Fund Balance over Time 
·--- - - -

$700,000 

$600,000 

$500,000 

$400,000 

$300,000 

$200,000 

$100,000 

$-

$( I 00.000) 

$(200,000) 

$(300,000) IMWif~~ 
July August I September I October I Novem December I January I February I March April May 

Month 10 

April 

(33,649) $ 
85,184 

June 

Month I I Month 2 I Month 3 I Month 4 I Month 5 I Month 6 I Month 7 I Month 8 I Month 9 I Month 10 I Month II I Month 12 

• MONTHLY SURPLUS I (DEFICIT) DMONTHLY FUND BALANCE 
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Month 11 

May 

(27,131) $ 
58,054 

Month 12 

June 

(33,649) 

24,405 

CF Surplus Fund Graph 



Chart: Personnel Mix 

Teachers, Other Certificated, and Non-Certificated 

Job Class 

1100- Teach ers 

1000 Series- Other Ce rtificated 

2000 - Non-Certificated 

Number of 

FTEs in Year 1 

20.5 

1.5 

6 

!Total Personnel zs] 

• II 00 - Teachers 

100BMBACS Petition, Appendix B: Financials 

Personnel Mix 

D I 000 Series - Other Certificated 

Page 10 of 24 

1 000 Series - Other 
Certificated 

5% 

E12000- Non-Certificated 

Personnel Mix Chart 



Chart: Reven -State, Federal and Fundraising 

Funding 

Source 

State 

Federal 

Loans and Fundrais ing 

$ 

Total Revenue 

in Year 1 

2,315,775 

32,592 

500,000 

I TOTAL REVENUES ·-$-·---2;848,3671 

lOOBMBACS Petition, Appendi x B: Financials 

Revenue Mix 

Loans and Fundraising 
18% 

--- -- ------- -- ----------· 

Federal 
1% 

•state DFederal DLoans and Fundraising 

Page 11 of 24 Revenue Mix Chart 



Graph : Revenue Mix over Time 

State, Federal and Fundraising 

Fund ing Year 1 Year 2 

Source 2012-2013 2013-2014 

State 

Federal 

Loans and Fund ra ising 

lroTAL REVENU ES 

$ 
$ 

$ 

$8,000,000 

$7,000,000 

$6,000,000 

$5,000,000 

$4,000,000 

$3,000,000 

$2,000,000 

$ 1,000,000 

$-

OCSB Cha rter School Pet ition 

2,315,775 $ 3,038,444 

32,592 $ 75,899 

500,000 500,000 

2,848,367 $ 3,614,343 

2012-20 13 

Year 1 

Year 3 Year4 Year 5 

2014-2015 2015-2016 2016-2017 

$ 3,879,362 $ 4,849,849 $ 5,456,279 $ 6,083,817 

$ 122,197 $ 135,507 $ 140,250 $ 140,250 

750,000 1,000,000 1,250,000 1,750,000 

$ 4,751,559 $ 5,985,357 $ 6,846,530 $ 7,974,068 

Revenue Mix over Time 

2013-2014 2014-20 15 20 15-2016 2016-2017 2017-2018 

Year2 Year 3 Year4 Year 5 Year 6 

0 Loans and Fundraising DFederal • state 
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Chart: Salary M ix 

Teachers, Other Certificated, and Non-Certificated 

Salary Type 

1100- Certi ficated Instructional Sa laries 

1000 Series- Other Cert ificated Salaries 

2000- Non-Certificated Salar ies 

$ 

Aggregate Salary 

in Year 1 

820,000 

121,424 

243,413 

I TOTAL ALL SALARIESn $ 1,184,837 I 

• I I 00 - Certificated Instructional Salaries 

lOOBMBACS Pet ition, Appe ndix B: Financia ls 

.,. 

Salary Mix 

2000 - Non-Certificated 
Salaries 

21% 

D I 000 Series - Other Certificated Salaries 
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Salaries 

0 2000 - Non-Certificated Salaries 

Salary Mix Chart 



Chart: Operating Expenditures Mix 

Supplies, Utilities, Operating, Service and Facilities 

Expenditure Type 

4000- Books and Supplies 

5000- Utilities 

5000 - Operating 

5000 - Professional Service 

5000 - Facilities 

Aggregate Expenditures 

in Year 1 

$ 405,855 

89,900 

64,700 

288,873 

248,935 

ll"or.AL- .. ---- --$ 1,098,262 1 

5000-
Uti lities 

8% 

•4000- Books and Supplies 

lOOBMBACS Petition, Appendix B: Fin ancials 

Expenditures Mix 

05000- Util ities 

5000 - Professional Service 
26% 

0 5000- Operating 0 5000 - Professional Service 
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05000- Facil ities 

Expenditures M ix Chart 



Chart: All Expenditures Mix 

Salaries (by type), Benefits, Supplies, Utilities, Operating, Service and Facilit ies 

Expenditure Type 

1000- Certificated and Instructional Salaries 
2000- Non-Certificated Salaries 

3000- Retirement and Benefits 

4000- Books and Supplies 

5000 - Uti I iti es 

5000 - Operating 
5000 - Professional Service 

5000- Facilities 

Startup and Expansion Expenses 

Aggregate Expenditures 

in Yea r 1 

$ 941,424 

243,413 

324,538 

405,855 

89,900 

64,700 

288,873 

248,935 

lror.Ai_- - ·- s 2,607,637 1 

All Expenditures Mix 

Startup and Expans ion Expenses 
0% 

5000 - Professional Servi ce 
11 % 

lOOBMBACS Petition, Appendix B: Financials 

5000- 5000 - Utiliti es 
Operating 3% 

3% 
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2000 -Non-Certificated Salaries 
9% 

4000 - Books and Suppl ies 
16% 

3000 - Retirement and Benefits 
12% 

All Expenditures Mix Chart 



Gra ph: Operat ing Surplus I Deficit and Fund Balance over Time 

Su rplus/ Deficit 

Fund End ing Balance 

Year 1 Yea r 2 Year3 Year4 YearS Year 6 

2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 2017-2018 

$ 240,730 $ 
697,482 

276,551 $ 
974,032 

701,792 $ 
1,675,825 

831,059 $ 1,136,983 $ 1,673, 704 

2,506,883 3,643,866 5,317,571 

Operating Surplus I Deficit and Fund Balance over Time 

$6,000,000 

$5,000,000 

$4,000,000 

$3 ,000,000 

$2,000,000 

$ 1,000,000 

$-
2012-2013 20 13-2014 2014-2015 2015 -20 16 2016-2017 

Year 1 Year 2 Year 3 Year4 Year 5 

20 17-2018 

Year 6 

• Surplus/Deficit D Fund Ending Balance 
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Table IX: Student Data 

Assumptions 

100 Black M en of the Bay Area Community School 

Enrollment By Grade 

Kindergarten 

Grade 1 

Grade 2 

Grade 3 

Grade 4 

Grade 5 

Grade 6 

Grade 7 

Grade 8 

Grade 9 

Grade 10 

Grade 11 

Grade 12 

Other Enro llment (Grade 12+, etc.) 

Total Enrollment 

Daily Attendance Rate 

Overall ADA rate 

ADA Grades K-3 

ADA Grades 4-6 

ADA Grades 7-8 

ADA Grades 9-12 

Overall ADA for all grades 

Free/Reduced Price Lunch 

Free lunch 

Re duced lunch 

Number of Students 

English Language Learners 

Percentage of Students- ELL 

Number of Students 

Notes 

----------------- -

%of overal l students 

%of overa ll students 

number of free/reduced priced eligible students 

100BMBACS Petition, Appendix B: Financials 

I 
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75 75 

75 

75 75 

75 75 

75 75 

75 75 

75 

- 375 525 

94% 95% 

71 143 

212 214 

71 143 

- -

- 353 499 

0% 95% 95% 

0% 2% 2% 

- 364 509 

75 75 75 75 

75 75 75 75 

75 75 75 75 

75 75 75 

75 75 75 75 

75 75 75 75 

75 75 75 75 

75 75 75 75 

75 75 75 75 

75 75 75 75 

75 75 75 

75 75 

75 

675 825 900 975 

95% 95% 95% 95% 

214 285 285 285 

214 214 214 214 

143 143 143 143 

71 143 214 285 

641 784 855 926 

95% 95% 95% 95% 

2% 2% 2% 2% 

655 800 873 946 

Al- Student Data Assumptions 



Table X: Instructional Calendar 

Assumptions 
100 Black Men of the Bay Area Community School 

Notes 

Regular Instructional Days/Year 

I school Calendar I# of days in School Year I 200 I 200 I 200 I 200 I 200 I 200 I 

Supplemental Instructional Days/Year 

Supplementary programs 

Total 

Supplemental Instruction Hours/Day 

Supplementary programs 

Supplemental Instruction: Total Hours Possible 

Supplementary programs 

Total 

lOOBMBACS Petition, Appendix B: Financials 

After School Sessions 200 

Saturday Sessions -

Summer Sessions -
-

After School Sessions -

Saturday Sessions -
Summer Sessions -

After School Sessions 

Saturday Sessions 

Summer Sessions 

Page 18 of 24 

200 200 200 200 200 

- - - - -

- - - - -
- - - - -

- - - - -

- - - - -

- - - - -

A2- lnstr. Assumptions 



Table XI : COLAs 
COLA Assumptions 

100 Black M en of the Bay Area Community School 

Notes 

COLAs 

COLA, state drives general purpose revenue growth, below 

COLA, federa l drives fede ral revenues growth, below 

COLA, personne l costs dri ves personnel costs increase 

COLA, operat ing expenses drives expenses increa se 
-----

lOOBMBACS Petition, Appendix B: Financia /s Page 19 of 24 

2.2% 2.2% 3.5% 3.5% 3.5% 3.5% 

3.0% 3.5% 3.5% 3.5% 3.5% 3.5% 

2.0% 2.0% 2.5% 3.0% 3.0% 3.0% 

3.0% 3.0% 4.0% 5.0% 5.0% 5.0% 

A3- COLA Assumptions 



Table XII : Revenues 

Revenue and Economic Assumptions 

100 Black Men of the Bay Area Community Schaal 

Notes 

State 

General Purpose, grades K-3 I per ADA 5,215 5,332 5,518 5,712 5,911 6,118 

General Purpose, grades 4-6 I per ADA 5,215 5,332 5,518 5,712 5,91 1 6,118 

General Purpose, grades 7-8 I per ADA 5,215 5,332 5,518 5,712 5,911 6, 118 

General Purpose, grades 9-12 per ADA - 5,2 15 5,332 5,5 18 5,712 5,911 6,118 

Categorical Block Grant, grades K-3 per ADA 400 409 423 438 453 469 

Categorical Block Grant, grades 4-6 I pe r ADA 400 409 423 438 453 469 

Categorical Block Grant, grades 7-8 per ADA 400 409 423 438 453 469 

Categorical Block Grant, grades 9-12 per ADA 300 307 317 329 340 352 

Economic Impact per eligible (ELL and oovertv) student-eauivalent 318 325 337 348 360 373 

Lottery prior year ADA 127 127 127 127 127 127 

Supplemental Hourly Instruct ion, CAH SEE per student-hour served - - -
Supplemental Hourly Instruction, 2-9 retained per student-hour served - - - -
Supplementa l Hourly Instruction, 2-6 STAR per student-hour served - - -
Supplementa l Hourly Instruction, core subject per student-hour served - - -
Cla ss Size Reduction I per K-3 student in 25 :1 or less classroom 1,066 1,090 1,128 1,167 1,208 1,250 

Proposition 39 Facilities program if applicable no no no no no no no 

Faci lities Incentive Gran t program based on nonprofit status, high free/ reduced counts no no no no no no no 

SB 740 Rent re-imbursement program if > 70% free/reduced priced lunch students not eligib le not el igib le yes yes yes ves yes 

CDE PCSGP Grant - 375,000 75,000 I 

Federal 

Title I- Compensatory Education per Free/Reduced price lunch enrollment 420 435 450 466 482 499 

Ti tl e 2 - Sta ff Development per ADA 2.25 2.33 2.41 2.49 2.58 2.67 

Title 2- Piggyback Fu nds 1.8% of Tit le I, per ADA - 7.56 7.82 8. 10 8.38 8.68 8.98 

Tit le 4- Safe and Drug Free Schools per ADA 4.00 4.14 4.28 4.43 4.59 4.75 

Loans and Fundraising 

Charter School Revo lving Loan Fund 

Other Fundra ising/Grants 

lOOBMBACS Petition, Appe ndix B: Financials Page 20 of 24 A4 - Rev Assumptions 



Table XIII: S and Personnel Data 

Assumptions 

100 Block Men cythe Bay Area Community School 

Notes 
Staff Counts and Ratios 

1000 · Certificated and Instructional 

Student to Teacher Ratio #of Enrolled Students per Teacher 0.0 26.8 22.8 27.0 2S.O 25.0 25.0 

1100 ·Teachers 20.5 20.5 26.5 28.5 36.5 39.5 42.5 

1100 · SPE D Teacher District employee 0.5 0.5 0.5 0.5 1 1 1 

1100- Visua l and Performing Arts Specialist 0.5 0.5 0.5 0.5 1 1 1 

1300 · Education Director 0 0 0 0 1 1 1 

1900- Therapist 0 0 0.5 0.5 0.5 0.5 0.5 

1900- Nurse 0.5 0.5 0.5 0.5 1 1 1 
Total Certificated FTEs 22.0 22.0 28.5 30.5 41.0 44.0 47.0 

Number of Staff Development Days [per Certificated employee 60 5 5 5 5 5 5 

2000 • Non-Certificated 

2100 · Instructional Aides hourly employee 0 0 0 0 0 0 0 

2100- Instructional Aides, SPED District employee 0 0 0 0 0 0 0 

2200 · Business Manager 1 1 1 1 1 1 1 

2300 - Lower School Director 1 1 1 1 1 1 1 

2300- Upper School Director 0 0 0 1 1 1 1 

2400 · Complimentary Services Coordinator 0 0 0 0.5 1 1 1 

2400- Family Advocate 0 0 0 0.5 1 1 1 

2400- Clerk 1 1 1 1 1.5 1.5 1.5 

2900 - Maintenance and Operations 2 2 2 2 2 2 2 

2900 - Security 1 1 1 1 1 1 1 

Total Non-Certificated FTEs 6 6 6 8 9.5 9.5 9.5 

Number of Staff Development Days per Classified employee 60 4 4 4 4 4 4 

Sa lary Rate and Benefit Rate Assumptions 

1100 - Teachers 40,000 40,000 40,800 41,820 43,075 44,367 45,698 

Average Annual Teacher Days Absent 6 6 6 6 6 6 

Supplemental Hourly Rate . . -

Substitute Teacher Per Diem 130 130 130 130 130 130 130 

Teacher Ratio, Supplementa l Hourly #of Stu/Teacher 15 15 15 15 15 15 15 

Teacher Attendance Rate, Development Days 90% 90% 90% 90% 90% 90% 90% 

Teacher Per Diem 100 100 102 105 108 111 114 

1100- SPED Teacher District employee . . . . . 
1100- Visual and Performing Arts Specialist 40,000 40,000 40,800 41,820 43,075 44,367 45,698 
1300 - Lower School Director 80,000 80,000 81,600 83,640 86,149 88,734 91,396 
1300- Upper School Director 80,000 80,000 81,600 83,640 86,149 88,734 91,396 

1900- Therap ist, Pa rt-Time 56,062 56,062 57,183 58,613 60,371 62,182 64,048 

1900 -Coaches 62,400 63,648 64,921 66,544 68,540 70,597 72,714 

2100- Instructional Aides hourly employee 17,000 17,000 17,340 17,774 18,307 18,856 19,422 

2100- Instructional Aides, SPED District employee . - - . . 

2200- Business Manager 45,000 45,000 45,900 47,048 48,459 49,913 51,410 

2400- Compl imenta ry Services Coordinator 45,000 45,000 45,900 47,048 48,459 49,913 51,410 

2400- Family Advocate 45,000 45,000 45,900 47,048 48,459 49,913 51,410 

2400- Clerk 35,000 35,000 35,700 36,593 37,690 38,821 39,986 

2900- Maintenance and Operations 25,002 25,002 25,502 26,140 26,924 27,731 28,563 
2900- Security 23,409 23,409 23,877 24,474 25,208 25,965 26,744 
2900- Reserve fo r Coaches, Extracurricu lar 25,000 25,000 25,500 26,138 26,922 27,729 28,561 

3100- Certificated Retirement, Mandatory Benefits, Health %of Salary 27.4% 27.4% 27.4% 27.9% 28.4% 28.9% 28.8% 

3200- Non-Certificated Retirement, Mandato_ry_ Benefits, Health %of Salary 29.4% 29.4% 29.4% 29.3% 29.3% 29.3% 29.3% 

3300- Substitute Teacher Taxes and Mandatory Benefits %of Salary 12.2% 12.2% 12.2% 12.1% 12.1% 12.1% 12.1% 
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Table XIV: Benefi t Expense Detail 

100 Black M en af the Bay Area Community School 

Notes 

Assumed overall average salary (based on teacher average) 

M anda tory Ben efits 

Social Security 6.2% of salary 6.2% 6.2% 6.2% 6.2% 6.2% 6. 2% 6.2% 

M edica re 1.45% of sa lary 1.5% 1.5% 1.5% 1.5% 1.5% 1.5% 1.5% 

State Disabi li ty Insu rance .9% of salary 0 .9% 0.9% 0.9% 0.9% 0 .9% 0. 9% 0.9% 

Worke rs' Compensat ion 3% of salary 3% 3% 3% 3% 3% 3% 3% 

Une mployment Insu rance 3.4% of first $7,000 of salary 0.60% 0.60% 0.58% 0.5 7% 0.55% 0 .54% 0.52% 

Employment Tra ining Tax .1% of first $7,000 of salary 0.018% 0 .018% 0.017% 0.017% 0.016% 0 .016% 0 .015% 

Subtotal 
--- - - -- --- --- -- - - 12.16% 12.16% 12.15% 12.14% 12.12% 12.10% _12 . 09~_j 

Hea l th a ndR,~e~tl~re~m~e~n~t~-------------r~------~--------~--~~------~------~~~------~----~~~----------~----------~--~~~-.--~~~--.-~~~~r-~~~-,--~~~-r--~~~-r~~~~~ 
I Hea lth IS605 pe r employee per month- mix of spouse and spouse plus family covered, assumed mix of ages, HMO option I · H U. I · HU . I ·H.. . I ·H .. . · H .. I - - ... . I -- ---· I 

Ret irement, cert ifica ted /STRS contribution, then no Social Security 

Retirement, classifi ed /4% em ployer contribution via 403b plan 

Total, certificated 

Total, classi fi ed 
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Table XV: Expenditures 

Other Data Assumptions 

100 Black Men of the Bay Area Community School 

4000 uv v nJ1 ,.. ... ,..,,.., .,._.,. ...,., ..., 1 ..... ...,..., 

4100 - Approved Textbooks and Core Curricular Materials 

4200 - Inst ructi onal Books Other Than Textbooks 

4300 - Instructional Materials and Suppl ies 

4400 - Noncapita lized equ ipment 

4500 - Other Supplies 

4500- Postage and Shipping 

4500- Meeting Support, Food 

4500- Meeting Support, Printing 

4700- School Meals (breakfast, lunch and snacks) 

5000 - Util ities 

5500- Electricity I Gas I Heati ng 

5500- Ga rbage I Disposal Services 

5500- Water 

5500- Telephone_ 
---- ---------

5000 ..... ,.., .... ... ~ "'b 

5200- Travel and Confe rences 

5300- Dues and Membersh ips 

5400- Insurance 

5500 - Office Clea ning Service 

5600 - Copier and Office Equipment Lease 

5800- Print ing and Reprod uction 

5800 - Staff Training and Development 

5800- Student Testi ng and Assessment 

5800- Transport ation 

6400 - Student Da ta Softwa re 

6400- Technology, ope rating 

5000 - Professional Service 

5100 - Adve rti si ng 

5100- Legal 

5100 - Aud it 

SPED encroachment I reserve 

District Title I Oversight Charge 

District Oversight Charge 

5100 - Business services 

5000 - Facil ities 

5600- Rent 

5600 - Facilities Maintenance Fees 

5600 - Repairs and Equipment Replacement 

5800 - Security Services 
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Notes 

new and used & replacement per enrolled student 

per En rolled Student 

per Enrolled Student 

per Enrolled Student 

per Enrolled Student 

per Enrolled Student 

per Enrolled Student 

per Enrolled Student 

per Free Meals Enrolled Students per school days 

Estimated annual 

Estimated annua l 

Est imated annual 

Estimated annual 

Estimated annual 

Estimated an nual 

Estimated annual 

Estimated annual 

Est imated annual 

Estimated annual 

per Teacher 

per Enro lled Student 

Estimated annual 

Estimated annual 

Annual, for ongoing updates 

Est imated annual 

Estimated annual 

Estimated annua l 

per Enrolled Student 

% of Title 1 Revenue 

%of General Purpose and Cat. Block 

% of all Reve nue 

Estimated annual 

%of all Revenue 

Est imated annua l 

Estimated annua l 
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0.00 0.00 

75 .00 75.00 

120.00 120.00 

10.00 10.00 

6.00 6.00 

9.00 9.00 

3.50 3.50 

1.50 1.50 

4.80 4.80 

55,800 55,800 

16,300 16,300 

10,600 10,600 

7,200 7,200 

5,000 5,000 

4,000 4,000 

20,000 20,000 

8,000 8,000 

7,500 7,500 

3,000 3,000 

300 300 

75 75 

5,000 5,000 

7,000 7,000 

-

5,000 5,000 

7,000 7,000 

- -
280 280 

0% 0% 
1% 1% 

7% 7% 

147,000 147,000 

4% 4% 

6,000 6,000 

2,000 2,000 

155.00 161.20 169.26 177.72 186.61 

77.25 80.34 84.36 88.57 93.00 

123.60 128.54 134.97 141.72 148.81 

10.30 10.71 11.25 11.81 12.40 

6.18 6.43 6.75 7.09 7.44 

9.27 9.64 10.12 10.63 11.16 

3.61 3.75 3.94 4.13 4.34 

1.55 1.61 1.69 1.77 1.86 

4.94 5.14 5.40 5.67 5.95 
-

57,474 59,198 60,974 - 62,803 64,687 

16,789 17,293 17,811 18,346 18,896 

10,918 11,246 11,583 11,930 12,288 

7,416 7,638 7,868 8,104 8,347 I 

5,150 5,356 5,624 5,905 6,200 

4,120 4,285 4,499 4,724 4,960 

20,600 21,424 22,495 23,620 24,801 

8, 240 8,570 8,998 9,448 9,920 

7,725 8,034 8,436 8,857 9,300 

3,090 3,214 3,374 3,543 3,720 

309 321 337 354 372 

77 80 84 89 93 

5,150 5,356 5,624 5,905 6,200 

7,210 7,498 7,873 8, 267 8,680 

10,000 10,400 10,920 11,466 12,039 

5,150 5,356 5,624 5,905 6,200 

7,210 7,498 7,873 8,267 8,680 

12,500 15,000 17,500 20,000 22,500 

288 300 315 331 347 

0% 0% 0% 0% 0% 

1% 1% 1% 1% 1% 

7% 7% 7% 8% 8% 

151,410 157,466 165,340 173,607 182,287 

4% 4% 4% 5% 5% 

6,180 6,427 6,749 7,086 7,440 

2,060 2,142 2,250 2,362 2,480 
----
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Table XVI : Instructional Minute 

Analysis 

100 Black Men of the Bay Area Community School 

Number of Days 

Number of Minutes per 

Day 

Number of Instructional 

Minutes 

100 Black Men of the Bay Area Community School 

Instructional Minutes, Kindergarten 

Instructional Minutes, grades 1-3 

Instructional Minutes, grades 4-8 

Instructional Minutes, grades 9-12 

After School Program 

Saturday Sessions 

Summer Schoo l Sessions 

Total Instructional Minutes, Kindergarten 

Total Instructional Minutes, grades 1-3 

Total Instructional Minutes, grades 4-8 

Total Instructional Minutes, grades 9-12 

Traditional public school requirements 

Kindergarten 

Grades 1-3 

Grades 4-8 

Grades 9-12 

Ratio of minutes versus traditional public schools' 

Kindergarten 

Grades 1-3 

Grades 4-8 

Grades 9-12 
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(estimate, excludes passing time, lunch, recess) 

200 

200 

175 

175 

175 

175 

348 
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69,600 

69,600 

36,000 

50,400 

54,000 

64,800 

1.3 
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The Scholar's Oath 

I am a scholar and a winner 

I uplift my spirit through daily reflection and by serving my community. 

I elevate my mind through positive thinking, reading and problem solving. 

I strengthen my body through exercise, and by eating nutritious food. 

I compete in the spirit of friendship and fun. 

I always do my best. 

I respect my fellow scholars. 

I congratulate others for a job well done. 

I am a scholar and a winner 



ARTICLES OF INCORPORATION 

OF 

100 BLACK M EN OF THE BAY AREA CHARTER SCHOOLS 

A CALIFORNIA PUBLIC BENEFIT CORPORATION 

ONE: The name of this corporation is 100 Black Men of the Bay Area Charter Schools. 

TWO: This corporation is a nonprof it public benefit corporation and is not organized fo r the 
private gain of any person . It is organized under the Nonprofit Publ ic Benefit Corporat ion Law 
fo r cha ritable and public purposes. The specific purposes for wh ich this corporation is organized 
is to provide educat ional services that will facilitate cri t ical and creative th inking, foste r social 
responsibility and inspire academ ic excellence among its students of the community. 

THREE: The name and address in t he State of California of th is corporation's initial agent fo r 
service of process is: 

Vernon Goings 
1638 12th Street 

Oakland, California 94607-1404 

FOUR: (a) Th is corpo ration is organized and operated excl usively fo r educational purposes 
withi n t he meaning of Section 501(c)(3) of the Internal Revenue Code. 

(b) Notwithstanding any other provision of these articles, th e corporation shall not 
ca rry on any other activities not permit ted t o be carried on (1) by a corporation exempt 
f rom federal income tax under Section 501(c)(3} of the Internal Revenue Code or (2} by 
a corporation contri butions to wh ich are deductible under Section 170(c)(2) of the 
Internal Revenue Code. 

(c) No substantial part of the activities of this corporation shall consist of carrying on 
propaganda, or otherwise attempting to influence legislation, and the corporation shall 

not participate or intervene in any politi cal campaign (including the publishing or 
distribution of statements) on behalf of, or in opposition to, any candidate for public 
office. 

FIVE: The property of this corporation is irrevocably dedicated to educational charitable 
purposes and no part of the net income or assets of t he organization shall ever inure to the 
benefit of any director, officer or member thereof or t o the benefit of any private person. 
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On the dissolution or winding up of the corporation, its assets rema ining after payment of, or 
provision fo r payment of, all debts and liabilit ies of th is corporation, shall be distributed to a 
nonprofit fund, foundation, or corporation wh ich is organ ized and operated exclusively for 
educationa l charitab le pu rposes and wh ich has est ablished its tax-exempt status under Section 
501(c)(3) of the Internal Revenue Code. 

Date: ~ - I - (/ 

Mark Alexa nder, Ph.D 
Printed Name of Incorporator 

EI-Melech Y. Stills Bey 
Printed Name of Incorporator 

I 

!\tuib6T~\_ 
--~~~~~~~- ~~-------

Signatu re of Incorporator 

' . 
Signatu re of Incorporator: 
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Business Entities (BE ) 

Online Services 
- Business Search 
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- Processing Tim es 

Main Page 
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• If the status of the corporation is "Surrender," the agent for service of process is automatica lly 
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100 BLACK MEN OF THE BAY AREA COMMUNITY SCHOOL 

CONFLICT OF INTEREST POLICY 

I. Purpose 

The purpose of this policy is to ensure that the business affairs of 100 Black Men of the Bay Area 
Community School (100 BMBACS) are conducted with the intent of high business ethics, honesty, and 
integrity, and to protect its interest as a tax-exempt organization. This policy is intended to supplement 
but not replace any applicable state and federal laws governing conflict of interest for nonprofit and 
charitable organizations. 

II. Definitions 

Conflict of Interest: A situation in which a person ' s decisions are influenced by the person ' s personal 
or private interests. This includes when an individual's personal interests or concerns are inconsistent 
with what is best for the organization or business that he/she represents , or when an individual ' s 
personal interests are contrary to his/her loyalty to the organization or business of affiliation. 
Interested persons: Employees, consultants, directors, trustees, and committee members with Board of 
Director-delegated powers. 

III. Procedures 

1. Responsibility of Interested Persons 

a. Interested persons are responsible for preventing any conflict of interest from occurring. An 
interested person must not engage in any conduct that would create an actual or potential conflict of 
interest or create the appearance of such a conflict. 

b. Interested persons must not use any confidential, sensitive, or proprietary information belonging to 
100 BMBACS in any manner that is unauthorized, detrimental, or against the best interest of the 
organization. 

c. To maintain the integrity of 100 BMBACS, Interested persons may not accept inappropriate gifts or 
money, other than those of nominal value, or enter into any arrangements, financial or otherwise, that 
may create a conflict of interest. 

d. Duty to Disclose-- In connection with any actual or possible conflict of interest, an Interested person 
must disclose the existence of the financial interest and be given the opportunity to disclose all material facts 
to the Board or Executive Committee. 

e. Recusal of Self- Any director may recuse himself or herself at any time from involvement in any 
decision or discussion in which the director believes he or she has or may have a conflict of interest, without 
going through the process for determining whether a conflict of interest exists. 

2. Determination of a Conflict of Interest 

After full disclosure and discussion of the arranged interest, and all material facts, the Board of 
Directors, in closed session without the presence of the Interested person, shall vote to make a 

Approved _____ by Board of Directors 



determination of a conflict of interest, and a possible resolution. An ad hoc committee may also be 
formed to investigate the details of the matter and bring information back to the Directors for a final 
determination and vote. 

3. Addressing the Conflict of Interest 

The Board of Directors or committee shall, by a majority vote of the Disinterested, determine the best 
fair and reasonable solution or arrangement to address the conflict of interest. Appropriate disciplinary 
and corrective actions by the Disinterested members shall be taken. 

VI. Annual Statements 

Each director, principal officer and member of a committee with Board delegated powers shall sign a 
statement which affirms such person: 

a. Has received a copy ofthe conflict of interest policy, 

b. Has read and understands the policy, 

c. Has agreed to comply with the policy, and 

d. Understands that I 00 BMBACS is charitable and in order to maintain its federal tax exemption it must 
engage primarily in activities that accomplish one or more of its tax-exempt purposes. 

Approved _____ by Board of Directors 



BYLAWS 
of 

100 BLACK MEN OF THE BAY AREA CHARTER SCHOOLS 

A CALIFORNIA PUBLIC BENEFIT CORPORATION 

ARTICLE 1 
PURPOSE 

SECTION 1. OBJECTIVES AND PURPOSE 

The purpose of this corporation is to manage, operate, guide, direct and promote one or more Califomia 
public charter schools. Also in the context of these purposes, the Corporation shall not, except to an 
insubstantial degree , engage in any other activities or exercise of power that do not further the purposes of 
the Corporation . 

The Corporation shall not carry on any other activities not permitted to be carried on by: (a) 
a corporation exempt from federal income tax tmder section 501(c)(3) of the Internal Revenue 
Code, or the coiTesponding section of any future federal tax code; or (b) a corporation, contributions to 
which are deductible under section 170( c)(2) of the Internal Revenue Code, or the corresponding section 
of any fuh1re federal tax code. No substantial part of the activities of the Corporation shall consist of the 
cauying on of propaganda, or otherwise attempting to influence legislation , and the Corporation shall not 
participate in, or intervene in (including the publishing or distributing of statements) any political 
campaign on behalf of or in opposition to any candidate for public office . 

SECTION 1. NUMBER 

ARTICLE2 
BOARD OF DIRECTORS 

The Corporation shall have a minimum of nine (9) and a maximum ofthirteen (13) directors and 
collectively they shall be known as the Board of Directors. The number may be changed by 
amendment of this Bylaw, or by repeal of this Bylaw and adoption of a new Bylaw, as provided 
in these Bylaws. 

SECTION 2. POWERS 

Subject to the provisions of the California Nonprofit Public Benefit Corporation law and any 
limitations in the Articles of Incorporation and Bylaws relating to action required or permitted to 
be taken or approved by the members, if any, of this Corporation, the activities and affairs of this 
Corporation shall be conducted and all corporate powers shall be exercised by or under the 
direction of the Board of Directors. 



SECTION 3. DUTIES 

It shall be the duty of the directors to : 

(a) Perfonn any and all duties imposed on them collectively or individually by law, by the 
Articles oflncorporation of this Corporation, or by these Bylaws; 

(b) Appoint and remove, employ and discharge, and, except as otherwise provided in these 
Bylaws, prescribe the duties and fix the compensation, if any, of all officers, agents and 
employees of the Corporation; 

(c) Supervise all officers, agents and employees of the Corporation to assure that their duties are 
performed properly; 

(d) Meet at such times and places as required by these Bylaws; 

(e) Register their addresses with the Secretary of the Corporation and notices of meetings mailed 
or telegraphed to them at such addresses shall be valid notices thereof. 

SECTION 4. TERMS OF OFFICE 

Each director shall hold office until the next mmual meeting for election of the Board of 
Directors as specified in these Bylaws, and until his or her successor is elected and qualifies . 

SECTION 5. COMPENSATION 

Directors shall be allowed reasonable advancement or reimbursement of expenses incurred in the 
performance of their regular duties as specified in Section 3 of this Article. Directors may not be 
compensated for rendering services to the Corporation in any capacity other than director unless 
such other compensation is reasonable and is allowable under the provisions of Section 6 of this 
Article. 

SECTION 6. RESTRICTION REGARDING INTERESTED DIRECTORS 

Notwithstanding any other provision of these Bylaws, not more than twenty percent (20%) of the 
persons serving on the Board may be interested persons. For purposes of this Section, "interested 
persons" means either: 

(a) Any person currently being compensated by the Corporation for services rendered it within 
the previous twelve (12) months, whether as a full- or part-time officer or other employee, 
independent contractor, or otherwise, excluding any reasonable compensation paid to a director 
as director; or 

(b) Any brother, sister, ancestor, descendant, spouse, brother-in-law, sister-in-law, son-in-law, 
daughter-in-law, mother-in-law, or father-in-law of any such person. 
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SECTION 7. PLACE OF MEETINGS 

Meetings shall be held at such locations as determined by the Board of Directors, provided that 
notice of such meeting is provided as required in Article 2, Sections 10 and 11 of these Bylaws. 
Any meeting, regular or special, may be held by conference telephone, electronic video screen 
communication, or other communications equipment. Participation in a meeting through use of 
conference telephone constitutes presence in person at that meeting so long as all directors 
participating in the meeting are able to hear one another. Participation in a meeting through use 
of electronic video screen communication or other communications equipment (other than 
conference telephone) constitutes presence in person at that meeting if all of the following apply: 

a) Each director participating in the meeting can communicate with all of the other directors 
concurrently; or 

b) Each director is to provide the means of participating in all matters before the Board, 
including, without limitation, the capacity to propose, or to interpose an objection to, a specific 
action to be taken by the Corporation. 

SECTION 8. REGULAR AND ANNUAL MEETINGS 

All meetings of the Board of Directors and its committees shall be called, noticed, and held in 
compliance with the provisions of the Ralph M. Brown Act ("Brown Act"). Regular meetings of 
Directors shall be held as the Board may fix from time to time, with notice as to the time and 
place of such meetings to be given to each Director by the methods stated in Article III, Section 
3 (e). If this Corporation makes no provision for members, then, at the annual meeting of 
directors held each year, directors shall be elected by the Board of Directors in accordance with 
this section. Cumulative voting by directors for the election of directors shall not be permitted. 
The candidates receiving the highest number of votes up to the number of directors to be elected 
shall be elected. Each director shall cast one vote, with voting being by voice or ballot. 

SECTION 9. SPECIAL MEETINGS 

Special meetings of the Board of Directors may be called by the President of the Corporation, the 
Chairperson ofthe Board, the Vice Chairperson, and the Secretary, or by any two directors, and 
such meetings shall be held at the place, within or without the State of California, designated by 
the person or persons calling the meeting, and in the absence of such designation, at the principal 
office of the Corporation. 

SECTION 10. NOTICE OF MEETINGS 

Notice of regular and special meetings ofthe Board shall be in compliance with the provisions of 
the Ralph M. Brown Act ("Brown Act") . An agenda containing a brief description of each item 
to be considered or discussed will be posted at least 72 hours prior to a regular meeting. 

Special meetings of the Board shall be held upon four ( 4) days' notice by first-class mail or forty­
eight ( 48) hours' notice delivered personally or by telephone or telegraph. If sent by mail or 
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telegraph, the notice shall be deemed to be delivered on its deposit in the mails or on its delivery 
to the telegraph company. Such notices shall be addressed to each director at his or her address 
as shown on the books of the Corporation. Notice ofthe time and place ofholding an adjourned 
meeting need not be given to absent directors if the time and place of the adjourned meeting are 
fixed at the meeting adjourned and if such adjourned meeting is held no more than twenty-four 
(24) hours from the time of the original meeting. Notice shall be given of any adjourned regular 
or special meeting to directors absent from the original meeting if the adjourned meeting is held 
more than twenty-four (24) hours from the time of the original meeting. 

SECTION 11. CONTENTS OF NOTICE 

Notice of meetings not herein dispensed with shall specify the place, day and hour ofthe 
meeting. The purpose of any Board meeting need not be specified in the notice. 

SECTION 12. WAIVER OF NOTICE AND CONSENT TO HOLDING MEETINGS 

The transactions of any meeting of the Board, however called and noticed or wherever held, are 
as valid as though the meeting had been duly held after proper call and notice, provided a 
quorum, as hereinafter defined, is present and provided that either before or after the meeting 
each director not present signs a waiver of notice, a consent to holding the meeting, or an 
approval of the minutes thereof. All such waivers, consents, or approvals shall be filed with the 
corporate records or made a part of the minutes of the meeting. 

SECTION 13. QUORUM FOR MEETINGS 

A quorum shall consist of more than fifty percent (50%) ofthe total number of Directors. 

Except as otherwise provided in these Bylaws or in the Articles of Incorporation of this 
Corporation, or by law, no business shall be considered by the Board at any meeting at which a 
quorum, as hereinafter defmed, is not present, and the only motion which the Chair shall 
entertain at such meeting is a motion to adjourn. However, a majority of the directors present at 
such meeting may adjourn from time to time until the time fixed for the next regular meeting of 
the Board. 

When a meeting is adjourned for lack of a quorum, it shall not be necessary to give any notice of 
the time and place of the adjourned meeting or of the business to be transacted at such meeting, 
other than by armouncement at the meeting at which the adjournment is taken, except as 
provided in Section 1 0 of this Article. 

The directors present at a duly called and held meeting at which a quorum is initially present 
may continue to do business notwithstanding the loss of a quorum at the meeting due to a 
withdrawal of directors from the meeting, provided that any action thereafter taken must be 
approved by at least a majority of the required quorum for such meeting or such greater 
percentage as may be required by law, or the Articles oflncorporation or Bylaws ofthis 
Corporation. 
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SECTION 14. MAJORITY ACTION AS BOARD ACTION 

Every act or decision done or made by a majority of the directors present at a meeting duly held 
at which a quorum is present is the act ofthe Board of Directors, unless the Articles of 
Incorporation or Bylaws of this Corporation, or provisions of the California Nonprofit Public 
Benefit Corporation Law, particularly those provisions relating to appointment of cormnittees 
(Section 5212), approval of contracts or transactions in which a director has a material frnancial 
interest (Section 5233) and indemnification of directors (Section 5238e), require a greater 
percentage or different voting rules for approval of a matter by the Board. 

SECTION 15. CONDUCT OF MEETINGS 

Meetings ofthe Board of Directors shall be presided over by the Chairperson of the Board, or, if 
no such person has been so designated or, in his or her absence, by the Vice President of the 
Corporation or, in the absence of each of these persons, by a Chairperson chosen by a majority of 
the directors present at the meeting. The Secretary of the Corporation shall act as secretary of all 
meetings of the Board, provided that, in his or her absence, the presiding officer shall appoint 
another person to act as Secretary of the Meeting. 

Meetings shall be governed by "Roberts Rules of Order", as such rules may be revised from time 
to time, insofar as such rules are not inconsistent with or in conflict with these Bylaws, with the 
Articles of Incorporation of this Corporation, or with provisions of law. 

SECTION 16. ACTION BY UNANIMOUS WRITTEN CONSENT WITHOUT MEETING 

Any action required or permitted to be taken by the Board of Directors under any provision of 
law may be taken without a meeting, if all members of the Board shall individually or 
collectively consent in writing to such action. For the purposes of this Section only, "all members 
of the Board" shall not include any "interested director" as defined in Section 5233 of the 
California Nonprofit Public Benefit Corporation Law. Such written consent or consents shall be 
filed with the minutes of the proceedings of the Board. Such action by written consent shall have 
the same force and effect as the unanimous vote ofthe directors. Any certificate or other 
document filed under any provision of law which relates to action so taken shall state that the 
action was taken by unanimous written consent of the Board of Directors without a meeting and 
that the Bylaws ofthis Corporation authorize the directors to so act, and such statement shall be 
prima facie evidence of such authority. 

SECTION 17. VACANCIES 

Vacancies on the Board of Directors shall exist (1) on the death, resignation or removal of any 
director, and (2) whenever the number of authorized directors is increased. 

The Board of Directors may declare vacant the office of a director who has been declared of 
unsound mind by a frnal order of court, or convicted of a felony, or been found by a final order 
or judgment of any court to have breached any duty under Section 5230 and following of the 
California Nonprofit Public Benefit Corporation Law. 
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If this Corporation has any members, then, if the Corporation has less than fifty (50) members, 
directors may be removed without cause by a majority of all members, or, if the Corporation has 
fifty (50) or more members, by vote of a majority of the votes represented at a membership 
meeting at which a quorum is present. 

If this Corporation has no members, directors may be removed without cause by a majority of 
the directors then in office. 

Any director may resign effective upon giving written notice to the Chairperson of the Board, the 
President, the Secretary, or the Board of Directors, unless the notice specifies a later time for the 
effectiveness of such resignation. No director may resign if the Corporation would then be left 
without a duly elected director or directors in charge of its affairs, except upon notice to the 
Attorney General. 

Vacancies on the Board may be filled by approval of the Board or, if the number of directors 
then in office is less than a quorum, by (1) the unanimous written consent of the directors then in 
office, (2) the affirmative vote of a majority of the directors then in office at a meeting held 
pursuant to notice or waivers of notice complying with this Article of these Bylaws, or (3) a sole 
remaining director. If this Corporation has members, however, vacancies created by the removal 
of a director may be filled only by the approval of the members. The members, if any, of this 
Corporation may elect a director at any time to fill any vacancy not filled by the directors. 

A person elected to fill a vacancy as provided by this Section shall hold office until the next 
annual election of the Board of Directors or until his or her death, resignation or removal from 
office. 

SECTION 18. NON-LIABILITY OF DIRECTORS 

The directors shall not be personally liable for the debts, liabilities, or other obligations of the 
Corporation. 

SECTION 19. INDEMNIFICATION BY CORPORATION OF DIRECTORS, OFFICERS, 
EMPLOYEES AND OTHER AGENTS 

To the extent that a person who is, or was, a director, officer, employee or other agent of this 
Corporation has been successful on the merits in defense of any civil, criminal, administrative or 
investigative proceeding brought to procure a judgment against such person by reason of the fact 
that he or she is, or was, an agent of the Corporation, or has been successful in defense of any 
claim, issue or matter, therein, such person shall be indemnified against expenses actually and 
reasonably incurred by the person in connection with such proceeding. 

If such person either settles any such claim or sustains a judgment against him or her, then 
indemnification against expenses, judgments, fines, settlements and other amounts reasonably 
incurred in connection with such proceedings shall be provided by this Corporation but only to 
the extent allowed by, and in accordance with the requirements of, Section 5238 ofthe California 
Nonprofit Public Benefit Corporation Law. 
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SECTION 20. INSURANCE FOR CORPORATE AGENTS 

The Board of Directors may adopt a resolution authorizing the purchase and maintenance of 
insurance on behalf of any agent of the Corporation (including a director, officer, employee or 
other agent of the Corporation) against any liability other than for violating provisions of law 
relating to self-dealing (Section 5233 of the California Nonprofit Public Benefit Corporation 
Law) asserted against or incurred by the agent in such capacity or arising out of the agent's status 
as such, whether or not the Corporation would have the power to indemnify the agent against 
such liability under the provisions of Section 5238 of the California Nonprofit Public Benefit 
Corporation Law. 

ARTICLE3 
OFFICERS 

SECTION 1. NUMBER OF OFFICERS 

The officers of the Corporation shall be a President, a Secretary, and a Chief Financial Officer 
who shall be designated the Treasurer. The Corporation may also have, as determined by the 
Board of Directors, a Chairperson ofthe Board, one or more Vice Presidents (Vice-Chairs), 
Assistant Secretaries, Assistant Treasurers, or other officers. Any number of offices may be held 
by the same person except that neither the Secretary nor the Treasurer may serve as the President 
or Chairperson of the Board. 

SECTION 2. QUALIFICATION, ELECTION, AND TERM OF OFFICE 

Any person may serve as officer of this Corporation. Officers shall be elected by the Board of 
Directors, at any time, and each officer shall hold office until he or she resigns or is removed or 
is otherwise disqualified to serve, or until his or her successor shall be elected and qualified, 
whichever occurs first. 

SECTION 3. SUBORDINATE OFFICERS 

The Board of Directors may appoint such other officers or agents as it may deem desirable, and 
such officers shall serve such terms, have such authority, and perform such duties as may be 
prescribed from time to time by the Board of Directors. 

SECTION 4. REMOVAL AND RESIGNATION 

Any officer may be removed, either with or without cause, by the Board of Directors, at any 
time. Any officer may resign at any time by giving written notice to the Board of Directors or to 
the President or Secretary of the Corporation. Any such resignation shall take effect at the date of 
receipt of such notice or at any later date specified therein, and, unless otherwise specified 
therein, the acceptance of such resignation shall not be necessary to make it effective. The above 
provisions of this Section shall be superseded by any conflicting terms of a contract which has 
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been approved or ratified by the Board of Directors relating to the employment of any officer of 
the Corporation. 

SECTION 5. VACANCIES 

Any vacancy caused by the death, resignation, removal, disqualification, or otherwise, of any 
officer shall be filled by the Board of Directors. In the event of a vacancy in any office other than 
that of President, such vacancy may be filled temporarily by appointment by the President until 
such time as the Board shall fill the vacancy. Vacancies occurring in offices of officers appointed 
at the discretion of the Board may or may not be filled as the Board shall determine. 

SECTION 6. DUTIES OF PRESIDENT 

The President shall be the head of the Corporation and shall, subject to the control ofthe Board 
ofDirectors, supervise and control the affairs of the Corporation and the activities ofthe officers. 
He or she shall perform all duties incident to his or her office and such other duties as may be 
required by law, by the Articles oflncorporation of this Corporation, or by these Bylaws, or 
which may be prescribed from time to time by the Board of Directors. Unless another person is 
specifically appointed as Chairperson of the Board ofDirectors, he or she shall preside at all 
meetings of the Board of Directors. If applicable, the President shall preside at all meetings of 
the members. Except as otherwise expressly provided by law, by the Articles oflncorporation, or 
by these Bylaws, he or she shall, in the name of the Corporation, execute such deeds, mortgages, 
bonds, contracts, checks, or other instruments which may from time to time be authorized by the 
Board of Directors. 

SECTION 7. DUTIES OF VICE PRESIDENT 

In the absence of the President, or in the event of his or her inability or refusal to act, the Vice 
President shall perform all the duties of the President, and when so acting shall have all the 
powers of, and be subject to all the restrictions on, the President. The Vice President shall have 
other powers and perform such other duties as may be prescribed by law, by the Articles of 
Incorporation, or by these Bylaws, or as may be prescribed by the Board of Directors. 

SECTION 8. DUTIES OF SECRETARY 

The Secretary shall certify and keep at the principal office of the Corporation, the original, or a 
copy of these Bylaws as amended or otherwise altered to date. 

Keep at the principal office of the Corporation or at such other place as the Board may 
determine, a book of minutes of all meetings of the directors, and, if applicable, meetings of 
committees of directors and of members, recording therein the time and place of holding, 
whether regular or special, how called, how notice thereof was given, the names ofthose present 
or represented at the meeting, and the proceedings thereof. 

See that all notices are duly given in accordance with the provisions of these Bylaws or as 
required by law. 
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Be custodian of the records and of the seal of the Corporation and see that the seal is affixed to 
all duly executed documents, the execution of which on behalf of the Corporation under its seal 
is authorized by law or these Bylaws. 

Keep at the principal office of the Corporation a membership book containing the name and 
address of each and any members, and, in the case where any membership has been terminated, 
he or she shall record such fact in the membership book together with the date on which such 
membership ceased. 

Exhibit at all reasonable times to any director of the Corporation, or to his or her agent or 
attorney, on request therefor, the Bylaws, the membership book, and .the minutes ofthe 
proceedings of the directors of the Corporation. 

In general, perform all duties incident to the office of Secretary and such other duties as may be 
required by law, by the Articles of Incorporation of this Corporation, or by these Bylaws, or 
which may be assigned to him or her from time to time by the Board of Directors. 

SECTION 9. DUTIES OF TREASURER 

Subject to the provisions of these Bylaws relating to the "Execution ofinstruments, Deposits and 
Funds," the Treasurer shall have charge and custody of, and be responsible for, all funds and 
securities of the Corporation, and deposit all such funds in the name of the Corporation in such 
banks, trust companies, or other depositories as shall be selected by the Board of Directors. 

Receive, and give receipt for, monies due and payable to the Corporation from any source 
whatsoever. 

Disburse, or cause to be disbursed, the funds of the Corporation as may be directed by the Board 
of Directors, taking proper vouchers for such disbursements. 

Keep and maintain adequate and correct accounts of the Corporation's properties and business 
transactions, including accounts of its assets, liabilities, receipts, disbursements, gains and losses. 

Exhibit at all reasonable times the books of account and fmancial records to any director of the 
Corporation, or to his or her agent or attorney, on request therefor. 

Render to the President and directors, whenever requested, an account of any or all of his or her 
transactions as Treasurer and of the financial condition of the Corporation. 

Prepare, or cause to be prepared, and certify, or cause to be certified, the fmancial statements to 
be included in any required reports. 

In general, perform all duties incident to the office of Treasurer and such other duties as may be 
required by law, by the Articles ofincorporation of the Corporation, or by these Bylaws, or 
which may be assigned to him or her from time to time by the Board of Directors. ' 
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SECTION 10. COMPENSATION 

The salaries of the officers, if any, shall be fixed from time to time by resolution of the Board of 
Directors, and no officer shall be prevented from receiving such salary by reason of the fact that 
he or she is also a director of the Corporation, provided, however, that such compensation paid a 
director for serving as an officer of this Corporation shall only be allowed if permitted under the 
provisions of Article 3, Section 6 ofthese Bylaws. In all cases, any salaries received by officers 
of this Corporation shall be reasonable and given in retum for services actually rendered for the 
Corporation which relate to the performance of the charitable or public purposes of this 
Corporation. 

ARTICLE4 
COMMITTEES OF THE BOARD OF DIRECTORS 

SECTION 1. EXECUTIVE COMMITTEE 

The Board of Directors may, by a majority vote of directors, designate two (2) or more of its 
members (who may also be serving as officers of this Corporation) to constitute an Executive 
Committee and delegate to such Committee any of the powers and authority of the Board in the 
management ofthe business and affairs of the Corporation, except with respect to: 

(a) The approval of any action which, under law or the provisions of these Bylaws, requires the 
approval of the members or of a majority of all of the members. 

(b) The filling of vacancies on the Board or on any committee which has the authority of the 
Board. 

(c) The fixing of compensation of the directors for serving on the Board or on any committee. 

(d) The amendment or repeal of Bylaws or the adoption of new Bylaws. 

(e) The amendment or repeal or any resolution of the Board which by its express terms is not so 
amendable or repealable. 

(f) The appointment of committees of the Board or the members thereof. 

(g) The expenditure of corporate funds to support a nominee for director after there are more 
people nominated for director than can be elected. 

(h) The approval of any transaction to which this Corporation is a party and in which one or 
more of the directors has a material financial interest, except as expressly provided in Section 
5233(d)(3) of the California Nonprofit Public Benefit Corporation Law. 

By a majority vote of its members then in office, the Board may at any time revoke or modify 
any or all of the authority so delegated, increase or decrease but not below two (2) the number of 
its members, and fill vacancies therein from the members of the Board. The Committee shall 
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keep regular minutes of its proceedings, cause them to be filed with the corporate records, and 
report the same to the Board from time to time as the Board may require. 

SECTION 2. OTHER COMMITTEES 

The Corporation shall have such other committees as may from time to time be designated by 
resolution ofthe Board of Directors. Such other committees may consist of persons who are not 
also members of the Board. These additional committees shall act in an advisory capacity only to 
the Board and shall be clearly titled as "advisory" committees. 

SECTION 3. MEETINGS AND ACTION OF COMMITTEES 

Meetings and action of committees shall be governed by, noticed, held and taken in accordance 
with the provisions of these Bylaws concerning meetings of the Board of Directors, with such 
changes in the context of such Bylaw provisions as are necessary to substitute the committee and 
its members for the Board of Directors and its members, except that the time for regular 
meetings of committees may be fixed by resolution of the Board of Directors or by the 
committee. The time for special meetings of committees may also be fixed by the Board of 
Directors. The Board of Directors may also adopt rules and regulations pertaining to the conduct 
of meetings of committees to the extent that such rules and regulations are not inconsistent with 
the provisions of these Bylaws. 

ARTICLES 
EXECUTION OF INSTRUMENTS, DEPOSITS AND FUNDS 

SECTION 1. EXECUTION OF INSTRUMENTS 

The Board of Directors, except as otherwise provided in these Bylaws, may by resolution 
authorize any officer or agent of the Corporation to enter into any contract or execute and deliver 
any instrument in the name of and on behalf of the Corporation, and such authority may be 
general or confined to specific instances. Unless so authorized, no officer, agent, or employee 
shall have any power or authority to bind the Corporation by any contract or engagement or to 
pledge its credit or to render it liable monetarily for any purpose or in any amount. 

SECTION 2. CHECKS AND NOTES 

Except as otherwise specifically determined by resolution of the Board of Directors, or as 
otherwise required by law, checks, drafts, promissory notes, orders for the payment of money, 
and other evidence of indebtedness of the Corporation shall be signed by the Treasurer and 
countersigned by the President of the Corporation. 

SECTION 3. DEPOSITS 

All funds ofthe Corporation shall be deposited from time to time to the credit of the Corporation 
in such banks, trust companies, or other depositories as the Board of Directors may select. 
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SECTION 4. GIFTS 

The Board of Directors may accept on behalf of the Corporation any contribution, gift, bequest, 
or devise for the charitable or public purposes of this Corporation. 

ARTICLE6 
CORPORATERECORDS,REPORTSANDSEAL 

SECTION 1. MAINTENANCE OF CORPORATE RECORDS 

The Corporation shall keep at its principal office in the State of California: 

(a) Minutes of all meetings of directors and committees of the Board, indicating the time and 
place of holding such meetings, whether regular or special, how called, the notice given, and the 
names of those present and the proceedings thereof; 

(b) Adequate and correct books and records of account, including accounts of its properties and 
business transactions and accounts of its assets, liabilities, receipts, disbursements, gains and 
losses; 

(c) A copy ofthe Corporation's Articles oflncorporation and Bylaws as amended to date, which 
shall be open to inspection by the members, if any, of the Corporation at all reasonable times 
during office hours. 

SECTION 2. CORPORATE SEAL 

The Board of Directors may adopt, use, and at will alter, a corporate seal. Such seal shall be kept 
at the principal office of the Corporation. Failure to affix the seal to corporate instruments, 
however, shall not affect the validity of any such instrument. 

SECTION 3. DIRECTORS' INSPECTION RIGHTS 

Every director shall have the absolute right at any reasonable time to inspect and copy all books, 
records and documents of every kind and to inspect the physical properties of the Corporation. 

SECTION 4. RIGHT TO COPY AND MAKE EXTRACTS 

Any inspection under the provisions of tllis Article may be made in person or by agent or 
attorney and the right to inspection includes the right to copy and make extracts. 

SECTION 5. ANNUAL REPORT 

The Board shall cause an annual report to be furnished not later than one hundred and twenty 
(120) days after the close of the Corporation's fiscal year to all directors ofthe Corporation and, 
ifthis Corporation has members, to any member who requests it in writing, which report shall 
contain the following information in appropriate detail: 
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(a) The assets and liabilities, including the trust funds, of the Corporation as of the end of the 
fiscal year; 

(b) The principal changes in assets and liabilities, including trust funds , during the fiscal year; 

(c) The revenue or receipts of the Corporation , both unrestricted and restricted to particular 
purposes, for the fiscal year; 

(d) The expenses or disbursements of the Corporation, for both general and restricted purposes, 
during the fiscal year; 

(e) Any information required by Section 7 of this Article. 

The annual report shall be accompanied by any report thereon of independent accountants, or, if 
there is no such report, the certificate of an authorized officer of the Corporation that such 
statements were prepared without audit from the books and records of the Corporation. 

If this Corporation has members, then, if this Corporation receives TWENTY-FIVE 
THOUSAND DOLLARS ($25,000), or more, in gross revenues or receipts during the fiscal 
year, this Corporation shall automatically send the above annual report to all members, in such 
manner, at such time, and with such contents, including an accompanying report from 
independent accountants. or certification of a corporate officer, as specified by the above 
provisions of this Section relating to the annual report. 

ARTICLE7 
FISCAL YEAR 

SECTION 1. FISCAL YEAR OF THE CORPORATION 

The fiscal year of the Corporation shall begin on July 1 and end on June 30 of each year. 

SECTION 1. AMENDMENT 

ARTICLES 
AMENDMENT OF BYLAWS 

Subject to any provision of law applicable to the amendment of Bylaws of public benefit 
nonprofit corporations, these Bylaws, or any of them, may be altered, amended, or repealed and 
new Bylaws adopted as follows: 

(a) Subject to the power of members, if any, to change or repeal these Bylaws under Section 
5150 ofthe Corporations Code, by approval ofthe Board of Directors unless the Bylaw 
amendment would materially and adversely affect the rights of members, if any, as to voting or 
transfer, provided, however, if this Corporation has admitted any members, then a Bylaw 
specifying or changing the fixed number of directors of the Corporation, the maximum or 
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minimum number of directors, or changing from a fixed to variable Board or vice versa, may not 
be adopted, amended, or repealed except as provided in subparagraph (b) of this Section; or 

(b) By approval of the members, if any, of this Corporation. 

ARTICLE9 
AMENDMENT OF ARTICLES 

SECTION 1. CERTAIN AMENDMENTS 

Notwithstanding the above sections ofthis Article, this Corporation shall not amend its Articles 
of Incorporation to alter any statement which appears in the original Articles of Incorporation of 
the names and addresses of the first directors of this Corporation, nor the name and address of its 
initial agent, except to correct an error in such statement or to delete such statement after the 
Corporation has filed a "Statement oflnformation for Domestic Non-Profit Corporation" 
pursuant to Sections 6210, 8210, or 9660 of the California Corporations Code. 

ARTICLE 10 
PROIDBITION AGAINST SHARING CORPORATE PROFITS AND ASSETS 

SECTION 1. PROHIBITION AGAINST SHARING CORPORATE PROFITS AND 
ASSETS 

No member, director, officer, employee, or other person connected with this Corporation, or any 
private individual, shall receive at any time any of the net earnings or pecuniary profit from the 
operations of the Corporation, provided, however, that this provision shall not prevent payment 
to any such person of reasonable compensation for services performed for the Corporation in 
effecting any of its public or charitable purposes, provided that such compensation is otherwise 
permitted by these Bylaws and is fixed by resolution of the Board of Directors; and no such 
person or persons shall be entitled to share in the distribution of, and shall not receive, any of the 
corporate assets on dissolution ofthe Corporation. All members, if any, ofthe Corporation shall 
be deemed to have expressly consented and agreed that on such dissolution or winding up of the 
affairs of the Corporation, whether voluntarily or involuntarily, the assets of the Corporation, 
after all debts have been satisfied, shall be distributed as required by the Articles oflncorporation 
of this Corporation and not otherwise. 
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WRITTEN CONSENT OF DIRECTORS ADOPTING BYLAWS 

We, the undersigned, are all of the persons named as the initial directors in the Articles of 
Incorporation of 1 00 Black Men of the Bay Area Schools, a California nonprofit Corporation, 
and, pursuant to the authority granted to the directors by these Bylaws to take action by 
unanimous written consent without a meeting, consent to, and hereby do, adopt the foregoing 
Bylaws, consisting of 15 pages, as the Bylaws of this Corporation. 

Dated: 

Director 
' ---
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CERTIFICATE 

This is to certify that the foregoing is a true and correct copy ofthe Bylaws of the Corporation 
named in the title thereto and that such Bylaws were duly adopted by the Board of Directors of 
said Corporation on the date set forth below. 
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Curriculum Vitae 

Mark Alexander, PhD 
1638 lih Street 

Oakland, CA 94607-1404 
Tel. (510) 501-4331 
Fax. (510) 217-3439 

EDUCATION: University of California, Berkeley, PhD, Epidemiology, 1994 

University of California, Berkeley, MPH, Epidemiology, 1982 

University of California, Santa Cruz, BA, Biology, 1974 

University of Nairobi, Kenya, East Africa, (University of California, 

Education Abroad Program) 1972-1973 

POSTGRADUATE TRAINING: 

1993-1994: 

1998 

Medical Effectiveness Research Center (MERC) Fellow, University of California 
San Francisco. 

National Institute on Aging, National Institutes of Health, Summer Institute on 
Aging Research, Airlie, Virginia. 

RESEARCH AND PROFESSIONAL EXPERIENCE: 

2002-Present 

1990-2007: 

Executive Director, Youth Movement-Tommie Smith Youth Athletics, 2002-
present. Tommie Smith Youth Athletics (TSYA) is a Bay Area wide effort that 
harnesses the talent and resources of several different community organizations 
and focuses on the health and physical fitness of at-risk youth. The goals of 
TSY A are to: develop a model low-cost, community driven-school based fitness 
program in low-income neighborhoods, improve the fitness test scores of 
children in Bay Area schools, develop healthy food choice habits among children 
in target schools, establish youth athletic clubs in Bay Area communities, and to 
revitalize Bay Area after-school/weekend youth sports programs. The TSY A 
model is being replicated in several U.S. cities, and in France. 

Research Scientist, the Permanente Medical Group, Inc. , Division ofResearch, 
Health Services Research Group, Oakland, California (Retired). Research 
scientist at the Division of Research (DOR) Kaiser Permanente Northern 
California, with an emphasis on cardiovascular epidemiology, and committed to 
improving health outcomes of people of color (see SELECTED PUBLICATIONS 
below). 



1994-2004: 

Spring 1990: 

Assistant Director/Epidemiologist, Medical Effectiveness Research Center 
(MERC), University of California, San Francisco, California. Researcher, and 
administrator responsible for the day-today operation of the Center, MERC was 
established within the UCSF School of Medicine in 1993. MERC unites 
investigators from multiple disciplines, departments and schools in conducting 
clinical and outcomes research on health services, specific medical conditions, 
and prevention that addresses racial and ethnic disparities in health and health 
care. MERC is committed to promoting the development of minority 
investigators and supports training and men to ring of students, residents, fellows 
and junior faculty. MERC has built a network of relationships with diverse 
community-based organizations and strives to incorporate the community 
perspective in training and research (see SELECTED PUBLICATIONS below). 

Graduate Student Instructor, Introduction to Epidemiology, School of Public 
Health, University of California, Berkeley, CA. 

SELECTED PUBLICATIONS: 

Roach M, Alexander M. The significance of race in time from symptom recognition to medical 
consultation for black and white women with breast cancer. Breast Diseases: A Year Book 
Quarterly 1993 ; 4(1) :22-23. 

Roach M, Alexander M. Prognostic significance of race and survival from breast cancer: a 
model for assessing the reliability of reported survival differences. J N atl Med Assoc. 1995; 
87:214-21 9. 

Alexander M , Grurnbach K, Selby J, Brown AF, Washington AE. Hospitalization for 
congestive heart failure: explaining racial differences. JAMA. 1995;274:1037-1042. 

Alexander M , Grurnbach K, Remy L, Rowell R, Massie B. Congestive heart failure 
hospitalizations and survival in California: pattern according to race/ethnicity. Am Heart J. 
1999; 137:919-27. 

Alexander M, Tekawa I, Hunkeler E, Fireman B, Rowell R, Selby J, Massie B, Cooper W. 
Evaluating hypertension control in a managed care setting. Arch Intern Med. 1999; 
159:2673-2677. 

Brown AF, Posner S, Alexander M, Gathe J, Washington EA, Perez-Stable EJ. Racial and 
ethnic differences in hormone replacement therapy. J Gen Int Med. 1999; 14:663-669. 

Alexander M, Baker L, Clark C, McDonald KM, Rowell R, Saynina 0, Hlatky MA. 
Management of ventricular arrhythmias in diverse populations in California. Am Heart J. 
2002;144:431-9. 

Ansari M, Alexander M, Tutar A, Bello D. Massie BM. Cardiology participation improves 
outcomes in patients with new onset heart failure in the outpatient setting. JACC. 
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2003;41 :62-68 

Ansari, M, Alexander M, Tutar A, Massie BM. (2003). "Incident cases of heart failure in a 
community cohort: importance and outcomes of patients with preserved systolic function." 
Am Heart J 146(1): 115-20. 

Alexander M, Gordon NP, Davis CC, Chen RS. Patient knowledge and awareness of 
hypertension is suboptimal: results from a large health maintenance organization. J Clin 
Hypertens (Greenwich). Jul-Aug 2003 ;5(4):254-260. 

Selby N, Peng T, Karter AJ, Alexander M, Sidney S, Lian J, Pettitt D. High rates of co­
occurrence of hypertension, elevated low-density lipoprotein cholesterol, and diabetes 
mellitus in a large managed care population. Am J Manag Care. Feb 2004; 1 0(2 Pt 2): 163-
170. 

Brown DR, Alexander M. Guest Editors. Recruiting and retaining people of color in health 
research studies. J Aging & Health (Supplemental issue). Nov 2004; 16(5). 

SELECTED REPORTS/GUIDELINES: 

Washington EA, Watson SE, Alexander M, Bindman A, Pinderhuges H, Perez-Stable EJ. 
The health status of African Americans in California. Woodland Hills: The California 
Endowment and California Health Care Foundation, 1997. 

Al-Mufti H, Alexander M, Minkoff J, Muldowney W, Richmond C, Kayman S. Clinical 
Practice Guideline for Screening, Evaluation and Management of Adult Hypertension. 
Kaiser Permanente Northern California, TPMG Department of Quality and Utilization, 
Oakland, CA. January, 1999. 

COMMUNITY SERVICE: 

Alameda County Community Health Services Agency Advisory Committee, 1983-1985. 
Served as an advisor to this agency charged with the responsibility of providing health services 
for the residents of.Alameda County, including identification and analyses of the health status of 
the population, achieving the appropriate degrees of prevention and control of communicable 
diseases and environmental hazards to citizens, identification ofbasic health service needs of the 
County population, and development of appropriate programs to deal with these needs 

100 Black Men of the Bay Area Inc., Chairman, Board of Directors, 2010. 

Chairman, Health & Wellness Committee, 1998-2009. In response to the burgeoning 
childhood obesity epidemic in our communities, the 100 Black Men ofthe Bay Area 
established the Youth Movement/Tommie Smith Youth Athletics initiative in 2002. This 
program sponsors year-round track and field clinics and track meets where children are 
physically conditioned, athletically trained and benefit from group mentoring. The purpose of 
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Youth Movement is to promote recreation, health and wellness under the mentorship of 
highly qualified coaches, world-class athletes and Olympians. 

100 Black Men of America, National Health & Wellness Committee, Chairman, 2001-
Present. Advisor to the Board of Directors, on health and wellness issues that affect the Black 
Community. The "1 00" is concerned about the well being of the whole community and the 
whole person: physical, emotional/psychological, and spiritual. The 100's initiatives are aligned 
with three objectives: 1) increasing public awareness regarding health issues which 
disproportionately impact the black community, 2) increase awareness and expand knowledge 
among black people regarding current research, therapies and practices which have demonstrated 
efficacy in the treatment of illnesses that disproportionately affect black people, and 3) to help 
shape public policy regarding the local, state, and national health policy impacting the black 
community. The 100 teams up with other non-profit organizations to promote preventative 
health strategies, deliver screenings and provide education on conditions that impact the Black 
community. 

Bay Area African American Health Initiative, Member, Council of Elders, 2004. The Bay 
Area African American Health Initiative is a dynamic multi-pronged effort to support 
collaborative efforts with the many diverse African American health and service oriented 
organizations in the Bay Area. 

Students Run Oakland, Board Member, 2005-present. Students Run Oakland (SRO) is a non­
profit running program that serves low-income high school students in Oakland. SRO uses the 
concept of training for a marathon to teach at-risk youth the values of goal setting, discipline and 
commitment, which can become skills they can use in academics and other areas of their lives. 

American Heart Association, Member of the Western States Affiliate African American 
Task Force, 2004-present. The goals of the Taskforce are to educate community leaders, 
organizations and AHA staff about their role in integrating the African-American community 
with approved programs and information with particular emphasis on nutrition, physical activity 
and chain of survival; To build awareness of CVD and stroke among African-American 
communities, including youth and seniors, through educational outreach with community health 
agencies, hospitals, schools, churches, government health agencies, professional, social and civic 
organizations and African-American Media; and to establish partnerships and collaborations 
with African-American businesses and leaders to support continued AHA activities (i.e. MOVE 
for Health) within the African-American communities. 

Urban Services YMCA of the East Bay, Board Chair, 2005-2008. Two community-based 
YMCA's serve East and West Oakland, California and a YMCA Teen Center that together make 
up the Urban Services YMCA. The Urban Services YMCA was designed to provide placed 
based health and wellness services to reduce sedentary behavior in children and families and 
increase physical activity among African American adults and children. 

CERTIFICATES: 

USA Track & Field Level I Coach 



Alexander, Page 5 

USA Track & Field Official 



Education 
2010-2011 

1989-1992 

1986-1988 

Experience 
2010 -Present 

Summer 2010 

MARCEL BAKER 
418 Vernon St, Apt 5 
Oakland, CA 9461 0 

mbake67@yahoo.com (702) 238-8208 

LOYOLA MARYMOUNT UNIVERSITY 
Preliminary Multiple Subject Teaching Credential 

GPA 4.0/4.0 

LOS ANGELES, CA 

SAN JOSE STATE UNIVERSITY SAN JOSE, CA 
Bachelor of Science in Business Administration/Finance, Minor in Economics, December 199 2 
GPA 3.2/4.0 

DE ANZA COLLEGE 
General Education Courses 

OAKLAND UNIFIED SCHOOL DISTRICT 
4TH Grade Teacher, East Oakland PRIDE Elementary School. 

• Instructed 26 fourth graders in a SEI classroom. 

CUPERTINO, CA 

OAKLAND,CA 

• Improved ELA assessment scores from 5% proficient (per 3rd grade CST 2010) to 48% 
proficient or above (per 4th grade CST 2011 ); 19% tested as advanced. 

• Improved math assessment scores from 24% proficient (per 3rd grade CST 2010) to 72% 
proficient or above (per 4th grade CST 2011); 48% tested as advanced. 

• Conducted after school tutoring for both ELA and math for students in need of extra 
instruction in a small group setting. 

• Mentored 19 African-American students during formal weekly mentoring sessions, which 
reduced suspension rate significantly. 

• Introduced and trained the fourth grade instructional team on the Swum Math lesson 
approach in 2010. Lead implementation of Swun Math across the 4th grade level. 
Significantly improved test scores across the grade level from 28% proficient/advanced 
to proficient/advanced 64%. Adopted as a school norm to be rolled out for 2011 -1012 
school year. 

• Selected as recipient of the Urban Educator of the Year Award by Loyola Marymount 
University in recognition of outstanding achievements by a first year teacher. 

• Member ofthe Instructional Leadership Team. 
• Lead instructor of School Culture Committee for 2011-2012 school year. 

TEACH FOR AMERICA (TFA) LOS ANGELES, CA 
Teacher. Selected from more than 46,000 applicants nationwide to join national teacher corps of 
recent college graduates and other professionals who commit to teach in under-resourced public 
schools. Participated in intensive training program to develop the skills and knowledge needed to 



2006-Present 

2003-2006 

1998-2003 

Professional 
velopment 

Community 

2003-2009 

2006-2008 

Personal 

achieve significant gains in student achievement. Taught in a summer school program for 
students in Los Angeles area public schools, under the supervision of a faculty of experienced 
teachers. Engage in a full schedule of professional development activities, including seminars, 
discussion groups, workshops, individual and group reflections, readings, and 'learning teams ' 
specific to teaching license area. 

1ST COMMERCE BANK (CAPITOL BAN CORP AFFILIATE) NORTH LAS VEGAS, NV 
Vice President I Sr. Commercial Banker. Responsible for growth and maintenance of diverse 
commercial loan portfolio. Underwrite credits to meet corporate lending policy and present to 
lending committee for approval. 

DESERT COMMUNITY BANK (CAPITOL BANCORP AFFILIATE) LAS VEGAS, NV 
Commercial Loan Officer. Managed a portfolio of loans, which met the established lending 
requirements of the bank. Solicited and developed all types of business activity, specializing in 
commercial loan relationships. 

CHEVRON FEDERAL CREDIT UNION OAKLAND, CA 
Credit Administrator. Assisted lending department is reviewing and decision making process for 
consumer loan applications. Made final underwriting decision on all exception loan applications. 

Results for English Learners 
Assessment for Learning - Math 

June 2011 
August 2011 

100 BLACK MEN OF LAS VEGAS, INC. (NON-PROFIT) LAS VEGAS, NV 
Mentor I Board of Directors Member. Served as mentor to low-income inner city youth in 
three separate schools on Las Vegas, NV. Met with youth weekly to discuss grades, behavioral 
issues, and life skills. Twice elected to Board of Directors as Treasurer and Financial Secretary. 
Served as head of Education Committee. Started the Mentoring Through Baseball Program in 
2004. The program grew to serve over 60 mentees mmually at no cost to the fmnilies as I wrote 
grants to fund the program 100% each year. 

100 ACADEMY OF EXCELLENCE. (NON-PROFIT) LAS VEGAS, NV 

Financial Secretary I Board of Directors Member. Part of original Board of Directors 
responsible for the organization and startup of charter school. Controlled all aspects of financial 
operations of school. 

Conducted fmancial literacy seminars focusing on how to fmance a college education at Andre 
Agassi College Preparatory Academy, Canyon Springs High School, and various conmmnity 
centers in the Las Vegas area. Head Boys Middle School Basketball Coach for four years at 
Andre Agassi College Preparatory Academy in Las Vegas, NV. 

~--------------------------------- --



EI-Melech Stills Bey 
1 939 Harrison Street, Suite 216 

Oakland, CA 9461 2 

(51 0) 273-8642 Office. (51 0) 229-8434 Mobile 
stills@ss-ac.com 

SUMMARY OF QUALIFICATIONS 

Over 15 years of total audit experience including external and internal audit. 

Over eight (8) strong years of Internal Audit experience with top-ranked, US based, large 
international engineering services firm. 

Thorough know ledge of the application of US Generally Accepted Accounting Principles. 
Excellent ability to build relationships w ith key company personnel. 

Results-oriented, hands on professional, w ith a successful record of accomplishments in Internal 
Audit. 

Major strengths include strong leadership, pro ject management, organizational, and problem­
solving skills; excellent verbal and written communication skills; competent, strong team player; 
attention to detail; and dutiful respect for compliance in all regulated employment environments. 

Solid experience w ith major systems implementation/ projects, internal controls and business 
processes analysis. 

A clear vision tow ards accomplishment of goals w ith a "Value Added" approach . 

Supervisory skills in external and internal auditing. 
Supervisory skills including coaching, interview ing, scheduling, planning and budgeting, hiring, 
firing and training. 

• Thorough technical proficiency of performance of audits including compliance, financial and 
operational. 

Experienced in specialized audits including Ethics/ Forensic, Federal Acquisition Regulation (FAR), 
Sarbanes-Oxley Section 404 (SOX 404) and Foreign Corrupt Practices Act (FCPA). 

Managing Member 
SS-AC M& T, LLC 

PROFESSIONAL EXPERIENCE 

(formerly STILLS & STILLS Accountants and Consultants) 

Oakland, CA 

October 1 994 - Current 

Perform management consulting services that include accounting, planning and budgeting, 

audits/ review s/ compilations, compliance audits/ review s (company, FCPA, government/other 
regulatory agencies, SOX 404, etc.), risk assessments of management controls, training and other 
consulting services; and 

Perform tax consulting services that include preparation of corporate (C&S Corp), estates & trusts, 
individual, professional athletes, LLC/ LLP, partnerships and tax-exempt organizations tax returns 
and other tax services. 



Internal Audit Manager 
Senior Internal Au ditor 
Internal Auditor 
URS Corporation, San Francisco, CA 

Managed the San Francisco corporate based internal audit team. 
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June 2000 to May 2009 

Developed audit programs for Foreign Corrupt Practices Act based audits for the Internal Audit 

group. 

Managed, supervised, led and performed internal audits of systematic and operational functions 

and developed and presented to operational management recommendations for best practices 

and / or deficiencies identified in operational functions. 

Manager/ supervisor and lead for complex operational and specialized audit engagements 

including Eth ics / Forensic, FAR, SOX 404 and FCPA requiring detailed planning that incorporates 

comprehensive analysis to identify Company business risks and determination of appropriate 

audit objectives. 

Supervised and collaborated w ith e xternal auditors/ consultants w hen employed to assist w ith 

large international ly based audits. 

Performed labor floorchecks in conjunction w ith operational audits to ensure compliance w ith FAR. 

Developed audit programs, utilize data analysis tools and direct an audit team through the audit 

process, ensuring audit reports and work papers are completed in an efficient and timely manner. 

Liaison for Internal Aud it to the Financial Compliance Group to effectively plan for SOX 404 

readiness w ith external auditors. 

Collaborated w ith process o w ners including w alkthroughs to identify best practices and process 

improvement opportunities. 
Worked in partnership w ith Financial Compliance Group and process ow ners to incorporate sound 

internal controls and SOX 404 requirements. 

Performed company risk assessment to better plan, execute and report upon audits w ith the 

greatest risk of loss w ithin the company. 

Developed elect ronic audit annual plan for the Internal Audit Department. 

Performed compliance and operational internal audits and developed recommendations for best 

practices and / or deficiencies identified in operational functions. 

Manager, Audit & Tax January 1995- June 2000 

Gusman & Associates CPA Firm, Oakland, CA 

Planned, performed and reported upon financial and overhead audits for small to large 

corporations. 

Prepared reports and related financial statements for audit clients . 

Documented and communicated audit finding s to the partner and management as required. 

Performed compilations and audit reviews. 

Review ed financial statements and working papers of the audit. 

Performed critical review s of systematic and operational functions of audit areas and developed 

recommendations for enhancement. 

Prepared interim analyses to test audit areas after the implementation of controls to enhance the 

effectiveness of operations. 

Performed FAR compliance audits including labor floorchecks and business travel and expense 

audits. 

Reviewed and approved budget reports to be submitted to third party funding agencies. 

• Trained, guided and motivated staff for timely and accurate completion of audits. 
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OTHER EMPLOYMENT HISTORY 

Merchandising/ Accounts Payable Manager, Crescent Jewelers, Inc., Oakland, CA 

RELEVANT VOLUNTEER PROFESSIONAL EXPERIENCE 

Interim Chief Financial Officer 
Finance Committee Chairman 
Board of Directors, Member 
1 00 Black Men of the Bay Area Inc., Oakland, CA 

June 2008 to Current 

Assist the Board of Directors in its oversight responsibilities relating to fiscal management along 
w ith selected committee members. 

Review and recommend approval of an annual operating budget; 

• Regularly review financial results; 

Establish and ensured the imp lementation of fiscal policies; 

Ensure the maintenance of an appropriate capital structure; 

Oversee the management of organization-w ide financial assets; 

In conjunction w ith the Legal Committee, ensure the maintenance of the organization's status with 
federal, state and local taxing agencies; and, 

Select and engage financial auditor for annual audit and serve as the liaison between the 

organization and the financial auditor. 

Ensure that management employs personnel and systems capable of providing timely and 
accurate financia l information to key decision-makers in order to assist the organization in the 
proper and prudent management of its financial resources. 

In the absence of a Chief Financial Officer, perform interim duties of the Chief Financial Officer 

until Fin a nce Committee recruits or recommends a replacement to the Board of Directors. 

EDUCATION 

SOUTHERN UNIVERSITY A&M COLLEGE, Baton Rouge, LA 

Bachelor of Science, Accounting (May, 1994) 

PROFESSIONAL AFFILIATIONS 

1 00 Black Men of the Bay Area, Inc. 

California Registered Tax Preparers 

National Association of Black Accountants 

REFERENCES AVAILABLE UPON REQUEST 





De Young Alexander 
Educator & Business Visionary 

Mailing Address: 2817 High Street# 11 Oakland, CA 94619 

(510) 230-6251 alexander@hi5ent.net 

•!• Event & Fundraiser Planning 
•!• Problem Solving 
•!• Entrepreneurship 
•!• Instruction of Autistic Chi ldren 
•!• Writing/Editing 
•!• Business Development 
•!• Curriculum Development 

Imagine That, CA 

AREAS OF EXPERTISE 

•!• Alternative Models of Education 
•!• Strategic testing 
•!• Childhood Literacy Development 
•!• Account principles 
•!• Information Technology 
•!• Professional Tutorial Services 
•!• Technology Instruction 

Professional Experience 

Board of Directors I Chief Financial Officer, (2010- Present) 

esponsible for setting guidelines and for setting the mission of the company and assuring that all actions are related to 

nd adhere to that mission, ensure financial documents, agreements, and applications are completed on time, custodial 

of all funds received by the organization and maintain accurate records of all financial transactions, safeguard monthly, 

weekly, and daily minimum standards. 

Arthur Young Debris Removal, CA 

Operations Administrator, (2009- Present) 

Manage Payroll Preserve up-to-date billing system, carry out billing, collections and reporting activities according to 

specific guidelines, verifies accounts by reconciling bank statements and transactions, monitoring customer account 

details for non-payments, delayed payments and other irregularities. Coordinator for workers compensation claims. 

Charles Schwab, CA 

Accounting Operations Specialist, (2006- 2007) 

Converting Custodial and IRA accounts, account authentications and irregularities, facilitate restricted and blocked 

accounts, Quality Assurance Lead for signature verification projects. 

Unaffiliated, CA 

Professional Tutor, (2006- Present) 

Provide tutorial and academic support services for k-12 students, develop workshops and academic support sessions, 

organize, facilitate, and track tutorial sessions, communicate deficiencies with parents and teacher. 

Education 
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Associate of Art in Business Administration, Heald College, Hayward CA (2007) 

Associate of Science in Software Technology, Heald College, Hayward CA (2007) 

Advisory Experience 

Consultant/ Advisory- Office of African American Male Achievement, Oakland, CA. 2011 - Present. Conduct workshops, 

research and data collection of past and present OUSD statistics. 

Consultant/ Advisory- Partnership of AAMA, Imagine That, OUSD, Together We Can, AlA, Oakland, CA. 2011- Present. 

Conduct workshops, literacy education strategies, trust exercises, youth development, cascade learn ing. 

MEMBERSHIP & AFFILIATION 

Block By Block Organizing Network (BBBON) 
Oakland Bay Area CARES 

Volunteer in Probation (Alameda County Probation Department) 

References Available Upon Request 

Page 2 of 2 



Robert A. Adams, Ed. D. 
President, Merritt College 
Peralta Community College District 
12500 Campus Drive 
Oakland, California 94619 
(510) 436-2501 Fax: (510) 436-2514 
E-mail: radams@peralta.edu 
Web Site: www.merritt.peralta.edu 

Professional Experience 
• Vice President Student Affairs, Santa Monica College 
• Associate Vice President of Student Affairs, Santa Monica College 
• Dean of Student Activities, Santa Monica College 
• Department Chair, Counseling, Santa Monica College 
• Director of Outreach, Santa Monica College 
• Director, Extended Opportunity Program and Services, Santa Monica College 
• Counselor, Extended Opportunity Program and Services, Santa Monica College 
• Director, VEA Program, Los Angeles Trade Tech College 
• Head Counselor, Educational Opportunity Center, University of California, Los Angeles 
• Instructor, Santa Monica College, University of Southern California, and Compton Unified School District 

Professional and Civic Organizations 
• California Community College Chief Executive Officers' Board of Directors 
• Western Region Council on Black American Affairs 
• Association of California Community College Administrators 
• Association of California Community College Administrators' Commission for Legislation and Advocacy 
• Presidents' Round Table • Association of Pan African Doctoral Scholars, Incorporated 
• Kappa Alpha Psi 
• Major League Baseball's Reviving Baseball in the Inner City 
• Past Board Member of the Charles Drew Medical School Saturday Science Academy 

Education 
• Ed.D., Educational Management Pepperdine University, Malibu, California 
• M.A., Education University of Southern California Los Angeles, California 
• B.A., Psychology Loyola Marymount University Los Angeles, California 

The Institution 
Merritt College is a public, comprehensive two-year community college serving the diverse East Bay 
communities of the San Francisco Bay Area for over 50 years. The college combines modern, spacious, 
facilities with a spectacular view of the entire Bay Area. An integral part of a busy urban community, the 
location provides a sense of tranquility and peace on a 125-acre site in the hills of East Oakland. 

One of the four colleges of the Peralta Community College District in Alameda County, Merritt College offers a 
comprehensive day and evening program for transfer, technical and occupational training, and basic skills 
education. Merritt College is committed to meeting the educational needs of the diverse student population it 
serves. 

Whether a student plans to transfer to a university, acquire technical skills for entrance or advancement in 
employment, has a desire for educational enrichment, or wants to develop the foundational skills necessary 
to enter a field of his or her choice, Merritt offers courses online, on campus, and in the community. Merritt 
a lso offers opportunities for intellectual and cultural growth at the Fruitvale Education Center, 1900 Fruitvale 
Avenue, Oakland 



OAKLAND, Calif., July 11,2011 - At its June 17, 2011 meeting in 
Sacramento, the Chief Executive Officers of the California 
Community Colleges (CEOCCC) installed Merritt College 
President Dr. Robert Adams as its newly elected Vice-President 
North. A branch of the Community College League of California 
(CCLC), the CEOCCC is a nonprofit public benefit corporation 
whose voluntary membership is comprised of the 72 local 
community college districts in California. 



Loren M. Taylor 
1955 Northshore Drive, Richmond, CA 94804 

Phone: 5 J 0.541. 76 I 7 Email: CustomTaylor@gmail.com 

EXECUTIVE SUMMARY 

• Management consultant with a proven track record of translating strategic visions into tangible and 
sustainable improvement 

• Strong interest in leveraging skills and experiences from Corporate America to improve the lives of Oakland 
residents through educational reform, economic development and coordination of city-wide youth 
engagement activities 

• Experience successfully enhancing business operations through development of strategic alliances, optimization 
of business processes and application of cutting edge technology 

• Expertise managing interdisciplinary teams in developing innovative, customer-focused, and enterprise-level 
pro grams/services 

PROFESSIONAL EXPERIENCE 

2006 - Present Manager, PRTM Management Consultants Mountain View, CA 
Published "Capturing the Value of Innovation " in Electric Light & Power Magazine (2 008) 
Received Certification in Production & Inventory Management (CP IM) from AP ICS (2006) 

• Innovative Product/Program Development: Led complex and multi-faceted product and 
service development initiatives for leading companies in the healthcare, energy, and 
te lecommunications industries . Example projects include: 

o Leading a cross-functional team in overhauling an underperforming service program for 
an industry leading utility company - Managed the optimization of a key business 
processes leading to a 39% decrease in cycle time and a ten-fold increase in program 
effectiveness. 

o Leading a project to improve the new services development processes for a national 
healthcare company - Assessed existing processes and led cross-functional core teams 
in the design, development, and validation of the new processes, templates , and tools. 

o Deve loping strategic decision-making tools to help a telecommunications company 
decide how to allocate scarce resources in light of unanticipated financial challenges 

• Organizational Effectiveness and Process Improvement: Guided the development/ 
redesign of both internally and externally facing business functions within heavily 
regulated multi-billion dollar corporations. Example projects include: 

o Leading the redes ign of a major US corporation 's project management office - Updated 
policies & procedures and revamped the communication strategy to improve the success 
of their $7B project portfolio 

o Serving as a business project manager in the integration of a Swiss pharmaceutical 
company and a North American biotech company- Facilitated integration activities for 
for the supp ly chain planning, contract manufacturing, and quality functions, moving the 
projects from being behind schedule to ahead of schedule within three months. 

o Facilitating the development of a continuous quality improvement program for the 
Energy Efficiency organization of a $10+ Billion US uti lity company - Positioned the 
client to deliver a 17-fold improvement in key performance indicators. 

• Strategic Marketing and Service Delivery: Developed a marketing and service delivery 
plan to address both immediate tactical needs and longer-term strategic ones for the key 
customer segments of a $10 billion dollar California corporation. Example projects 
include: 



2001-2005 

1999-2001 

EDUCATION 

2005 

2001 

1999 

o Pe1forming a deep-dive analys is of key customer segments - Used primary and 
secondary research to identify opportuniti es for strategic alliances and collaborations 
throughout the serv ice delivery process 

o Assessing existing organizational capabilities and developing 20 specific 
recommendations for increasing service volume and customer satisfaction - The 
majority of which were implemented by the client and helped them to deliver against 
department goals 

• Workforce Training and Development: 

o Leading the leaming needs assessment and deve loping trammg strategies and 
curriculum for key ro les in a leading biotech company's commercial organization. 

o Developing , administering , and co-presenting a two-day Project Management training 
course for a global management team within the development organization of a large 
medical device company - Secured high ratings from training participants 

o Managing training related activities for employees of a public utility company who 
supported their primary Energy Efficiency and Demand Response programs 

Clinical Systems Engineer, Kaiser Foundation Hospitals Berkeley, CA 

• Technology Planning & Development: Served as medical technology consultant in the 
design, construction, and equipping of radiology and cardiology departments for new 
hospitals and medical office buildings. 

• Team Management & Conflict Resolution: Unified a newly formed team of engineers, 
managing interpersonal issues that arose between team members, and revitalizing a 
project that initially threatened to be behind schedule and over budget 

• Capital Budgeting & Strategic Planning: Facilitated regional and cross-functional 
teams of senior and mid-level management in developing and executing a 
comprehensive $60 million capital equipment strategy resulting in improved alignment 
with organizational priorities. 

• Enterprise-Wide Project Implementation: Coordinated the radiology departments from 
19 hospitals and more than 30 medical office buildings in optimizing workflow, 
streamlining service delivery , overhauling communications, and improving inter­
departmental collaboration leading to an annualized cost savings of more than $300,000 

Clinical Engineer, Baystate Health System Springfield, MA 

Master of Business Administration, University of California at Berkeley 
Emphasis on General Management and Business Strategy 
• International Exchange Program: SDA Bocconi University in Milan, Italy (Fall 2005) 
• International Business Dev. Program: Consultant for BizWomen, Inc in Ghana (Summer 2004) 

Master of Science- Biomedical Engineering, University of Connecticut 
Concentration in Technology Management for Health Systems 

Bachelor of Science- Biomedical Engineering, Case Western Reserve University 
Minor in Spanish 

BOARDS & ACTIVITIES 

2008- Present Scoutmaster, Boy Scout Troop 100 Oakland, CA 
Co-founder of troop that is focused on serving low-income youth 

2009- Present Member, 100 Black Men ofthe Bay Area Oakland, CA 
Member of the Education Committee and the Charter School Design Team 



2005 - Present Secretary, West Oakland Health Council Board of Directors 
Chair of the board training & development committee 

Oakland, CA 



EDUCATION 

Patri cia Nunl ey's CV 

Patricia L. Nunley, EdD 
Curriculum Vitae 

971 Market Street Oakland, Ca 94607 
(510) 836-5237 Home 

patricia nunley@aol.com 

2011 Ed.D., Educational Leadership 
Mills College, Oakland, Ca 

Dissertation: Urban Head Start Teachers' Classroom Interactions with Black Male 
Preschoolers Identified as "Challenging" or "Externalizing'~· Opportunities for 
teaching Self-Regulation Chair: Sabrina Zirkel 

2002 MA in Early Childhood Education, 
Mills College, Oakland, Ca 

1980 BS Business Administration with a concentration in Marketing 
San Francisco State University 

PROFESSIONAL CERTIFICATION 

2004 State of California Commission on Teaching Credentials 
Child Development Program Director Permit · 

2011 Social & Emotional Foundations for Early Learning for Faculty 
2010 WestEd's Program for Infant Toddler Care for College Instructors 

2008 Second Step Violence Prevention Curriculum Preschool 9th Grade 

CERTIFICATIONS 

2010 Research Course on African Americans and Education AERA 

2009 Multicultural Infusion Project for College Instructors SF City College 

2008 

Clients with Substance Abuse Issues Every Child Counts 
PLAY! Kindergarten & Early Care Education & Collaborative 
Edinburgh Maternal Postnatal Depression Scale Every Child Counts 

Ages & Stages Questionnaires and ASQ-SE 
Family Centered Care 

1 

Every Child Counts 
Every Child Counts 



Pa tri cia Nunley's CV 

Maternal Mental Health 
Early Steps to Reading Success II 

Every Child Counts 
Preschool Instruction Network 

2007 Detection of Vision Problems in Children Prevent Blindness Program 

2006 

2005 

Immunization for Child Care Centers SF Immunization Coalition 
Child Health Care Advocate CA Childcare Health Program 
Discrimination and Harassment in the Workplace SF State University 

The Creative Curriculum for Preschool 

Community Care Licensing Component III 
Preschool for All Leadership Institute 

Teaching Strategies, Inc 

CCL 
Child Dev. Policy Institute 

2004 Director Mentor Institute CA Early Childhood Mentor Program 
Desired Results for Children & Families CA Dept of Education 

EMPLOYMENT 
College 

2010- present Adjunct Faculty Leadership Program in Early Childhood Education 
School of Education, Mills College, Oakland, CA 
Graduate Teaching: "Working With Families & Communities 
Non-Teaching Activities: Leadership Program Mentor 

Discussant for Mills Leadership Program In 
Early Childhood 2011 Capstone Presentation 

2007 - present Adjunct Faculty Child Development Department 
San Francisco City College, San Francisco, CA 
Undergraduate Courses Taught: 

Substitute Teaching in Early Education Programs 
Parent/Child Observations 
Youth Development & Communities 

Non-Teaching: College Faculty Multicultural Infusion Project 

2009 - present Adjunct Faculty Child Development Department 
Merritt College, Oakland, CA 
Student's Taught: Undergraduate 
Course Taught: 

The Child, The Family, The Community 
Non-Teaching: Accreditation Review Committee 

2 



Patricia Nunley's CV 

Early Childhood Development 

2008-2009 

2006-2008 

2002-2005 

2000-2002 

Children's Program Manager 
Homeless Shelter 

Head Start Center Director 
San Francisco State University 

Fellowship Academy & Preschool 
Interim Head of School 
Preschool Director 
1st Grade Teacher 
K-4 & K-5 Teacher 

Mills College Laboratory School 
Afterschool Program Teacher 
Preschool Teacher 

Consulting- Selected Contracts 

2011 WestEd- Center for Child and Family Studies 
2010 Teach Tomorrow in Oakland- Oakland Unified School District 
2009 Head Start- City of Oakland 
2009 Child Development Department- Berkeley Unified School District 

Community Service- Selected Recent Examples 

2011 African American Male Achievement Task Force 
2011 Allen Temple Black Male Health Project 
2010 Policylink (Boys & Men of Color Leadership & Learning Network) 
201 1 New Way Forward Mentoring Program 

Professional Service 

2010 Faculty Focus Group Participant- CA Learning Foundations 
Black Infant Health Advisory Board 
East Bay Assoc. for Education of Young Children- Board Member 
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Patricia Nunley's CV 

Federal Grant Reviewer 

2009 Panel Chair for Administration for Children and Families the Office 
of Head Start's Discretionary Grant Review Process in Washington, 
DC 

2009 Reviewer for Administration for Children and Families the Office of 
Early Head Start's Discretionary Grant Review Process in 
Washington, DC 

2011 Reviewer for Office of Family Assistances Pathway to Fatherhood 
Discretionary Grant Review Process in Washington, DC 

2011 Reviewer for Office of Family Assistance Prisoner Re-Entry Program 
Discretionary Grant Review Process in Washington, DC 

Awards and Honors 

American Education Research Association's Hillard & Sizemore Fellow 

Peralta College District Leadership Institute 

Nominee for Walt Disney Hand Teacher of the Year 

Fellowship Academy & Preschool Teacher of the Year 

Offices Held in Professional Memberships 

Bay Area Chapter of the Association of Black Psychologist - Board Member 

East Bay Association for the Education of Young Children - Board Member 

Alameda County Black Infant Health Program- Advisory Board Member 

Professional Memberships 

American Education Research Association 

National Association of Black Psychologist 

National Association for the Education of Young Children 

National Association for the Education of Homeless Children & Youth 
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2003 



Patricia Nunley's CV 

National Association for Black Child Development 

Institute for the Study of the African American Child 

Publications 

Nunley, P. (2011). "Urban Head Start Teachers' Classroom Interactions with Black Male 
Preschoolers Identified as "Challenging" or "Externalizing" Dissertation for Mills 
College School of Education 

Zirkel, S., Johnson, T., Nunley, P. (2011). African American Identity and Education: A 
Conceptual Framework for Research and Theory (Manuscript in Preparation) 

Nunley, P. (2012) . "The Impact of the Intersection of Racism, Sexism, Classism, and 
Chronic Exposure to Community Violence on the Manifested Classroom Behaviors 
of Urban Black Male Preschoolers"(Manuscript in Preparation) 

Presentations 

Keynote Addresses 

Nunley, P. (2010, April). Keynote address" Young Warriors in the Preschool Classroom" 
at the Community Service Bureau Reflections on the California Head Start 
Associations Education Conference, Concord, CA 

Nunley, P. (2009, December). Keynote address "Warriors in Preschool Classrooms'' for 
the San Juan Unified School Districts Preschool Cultural Competency Workshop, 
Carmichael, CA 

Nunley, P. (2009, May). Keynote address" Working with Diverse Student Populations" 
for Berkeley Unified School District's Early Childhood Department, Berkeley, CA 

Invited Talks 

Nunley, P. (2011, June). Paper presentation "The Student-Teacher Relationship: 
Teaching to Equip Black Males for STEM Success" at the Annual Math, Science 
Career & Technical Education Conference for K-14 Teachers and Future Teachers 
focusing on increasing access for ALL students in math, science and CTE content, 
San Francisco City College, San Francisco, CA 

Nunley, P. (2011, April). Paper presentation "Preschool Teachers as the Mediator: 
Student-Teacher Interactions with Black Males Who Exhibit "Externalizing" 
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Pa tricia Nunley's CV 

BehaviorsH for the Annual Meeting of the American Education Research 
Association 

Nunley, P. (2010, November). Paper presentation "Watch Out Your Teenager is 
Watching You" at the Annual D.I.V.A. Conference for the Sacramento Chapter of 
the National Black Child Development Institute, Sacramento, CA 

Nunley, P. (2010, May) . Study presentation "Asian Immigrant Child Development 
Students" at the Faculty Development MiniGrant Presentations for San Francisco 
City College's Multicultural Infusion Project, San Francisco, CA 

Nunley, P., Becerril, C, Clover, K, Hollis, M., Lewis, R., Rodriguez, N. (2010, January). 
Discussant on panel "Future Teachers on Todays Students: What We See and 
What We Will Do'~ Presented at the Annual Conference for the East Bay 
Associations for the Education of Young Children, Oakland, CA 

Nunley, P. (2010, April). Panel presenter "Educating African-American BoysHfor A Call 
to Action Educating African-Americans for the 21st Century for Inward Journeys 
Consulting at Mills College, Oakland, CA 

Nunley, P. (2010, February). Panel presenter for "The Teacher-Student Relationship 
with African-American Preschool Age Males Who Have Been Identified as Having 
ADHD" for the Alameda County Black Infant Health Role of Men Program, 
Oakland, CA 

Nunley, P. (2010, February). Paper presentation "Preschool Teachers' Relationships 
with Black Male Preschoolers Who Exhibit Challenging BehaviorH panel on 
Challenging Behaviors, Intervention & Developmental Services at the Second 
Annual Edward Zigler Western Research Institute for the California Head Start 
Association, Long Beach, CA 

Nunley, P. (2009, October). Paper presentation "Understanding Attachment" at the 
Black Infant Health Baby Shop for the Black Infant Health Program, San Leandro, 
CA 

Nunley, P. (2009, July). Planned paper presentation "Effects of Home/essness on 
Children and Families"to Alameda County 4 C's, San Leandro, CA 

Nunley, P. & Davis, A. (2009, March). Paper presentation "Black Boys & Challenging 
Behavior: Implications for Early Childhood Classroom Management" at the 
Annual Conference for the California Association for the Education of Young 
Children, Sacramento, CA 
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Patricia Nu nley's CV 

Nunley, P. (2008, July). Paper presentation "Parent's Understanding of Preschool 
Brains" presented for Parent Training for San Francisco Head Start, San 
Francisco, CA 

Papers Presented at Conferences and Meetings 

Nunley, P. (2011, July). "Ensuring the Civil Rights of Preschoolers'~ Un-presented 
accepted paper presentation at the Annual Meeting of the Association of Black 
Psychologist, Washington, DC. 

Nunley, P. (2011, March) . Paper presentation "Other People's Children are the 
Children: Preparing Children & Teachers for the Global Economy" at the Annual 
Conference for the California Association for the Education of Young Children's 
Center for Social Change, Sacramento, CA 

Nunley, P. (2011, February). Paper presentation " Young Warriors in the Preschool 
Classroom: Teacher-Student Relationships Between Urban Black Male 
Preschoolers and their Classroom Teachers" at the Annual Education Conference 
for the California Head Start Association, San Francisco, CA 

Nunley, P. & Davis, A. (2010, November). Paper presentation "Young Warriors in 
Preschool Classrooms: The Importance of Positive Teacher-Child Relationships of 
Black Boys Who Exhibit Challenging Classroom Behavior" at the Annual 
Conference National Association for the Education of Young Children the National 
Black Child Development Institute Session, Anaheim, CA 

Nunley, P. (2010, October) . Paper presentation "So You Want Me To Be A Psychologist 
Too: Applied Mental Health in the Preschool Classroom" at the Ohlone College 
Annual Conference for Early Childhood Educators, Fremont, CA 

Nunley, P. (2010, October). Paper presented "Applied Mental Health in the ECE 
Classroom" at the Annual ECE Conference for Ohlone College's Child 
Development Department, Fremont, CA 

Nunley, P. (2010, July). Paper presented " Young Afrikan Warriors in the Preschool 
Classroom'' at the Annual Conference for the Association of Black Psychologist, 
Chicago, ILL 

Nunley, P. (2010, April) . Paper presented "Preschool Teachers and Black Preschool 
Boys" at the Annual Conference for the Ca lifornia Head Start Association, Long 
Beach, CA 
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Patricia Nunley's CV 

Nunley, P. & Davis, A. (2010, March). Paper presented "Preschool Teachers& Black 
Boys" at the Annual Conference of the Black Child Development Institute, 
Anaheim, CA 

Nunley, P. (2010, March). Paper presented "Coming Home to A Shelter" at the Annual 
Conference for the California Association for the Education of Young Children, 
Long Beach, CA 

Nunley, P. (2008, June). Paper presented "Black Boys & Classroom Behavior: 
Implications for Preschool Classroom Management" at the Annual Summer 
Health Institute for the California Head Start Association, Riverside, CA 

Professional Development Workshops 

Nunley, P. (2011, January). Training on "Succeeding Against The Odds: Black Males 
on College Campuses" for Spring 2011 Professional Development Day for San Francisco 
City College, San Francisco, CA 

Nunley, P. (2010, May). Training "Working with Black Male Students who Exhibit 
Challenging Behavior" for Cohort I of the Oakland Unified School District and the Office 
of the Mayor's Teach Tomorrow in Oakland, Oakland, CA 

Nunley, P. (2009, May). Training "Working with Black Male Preschoolers with 
Challenging Classroom Behaviors"for Berkeley Unified School District's Early Childhood 
Staff, Berkeley, CA 

References 

Sabrina Zirkel, Ph.D. Associate Dean School of Education Mills College, Oakland, CA 

James L. Moore, III Ph.D. Associate Provost, The Ohio State University, Columbus, OH 

Sylvia Buford, Ed.D. Tenured Professor San Francisco City College, San Francisco, CA 

Joe C. Canton, Ph.D. Executive Director, Canton & Associates, Pacifica, CA 
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Tovi Scruggs, M.Ed. 
Visionary - Educational L eader- Master Teacher 

Mailing Address: 2601-C Blanding Avenue, #338, Alameda, CA 94501 

(510) 708.5340 asa2tovi@hotmail.com 

SENIOR-LEVEL ADMINISTRATION 

--------------------------~AREAS OF EXPERTISE ______________________ _ 

• Successful WASC Accreditation coordination 

• Strategic Planning and Leadership 

• Organizational D esign and Development 

• Powerful Teaching & Learning 

• Personal Growth & D evelopment Expert 

• Project Planning/Execution 

• Writing/ Editing 

• Community & Service Events 

• Community Partnerships 

• Alternative Education Models 

• Problem Solving 

*Teacher Coaching/Professional Development 

* Culturally-Relevant Instruction 

* Parent Champion Coach™ 

* Diversity Training 

* Special Event & Commencement Planning 

* Small Learning Communities 

* Standards-Based Instruction 

* Training and Leadership Development 

* Entrepreneurship 

* Team Building/Trust Building 

* Public Speaking and Presentation 

_______________________ PROFESSIONAL EXPERIENCE. __________________ _ 

Executive Director, Urban Services Branch, YMCA of the East Bav, Oaldand, CA. September 2010-

present. 

Founder & Chief Educational Officer, ASA Educational Services, Oaldand, CA. September 2009-

present. ASA ("ah-sah"- means "life is given"). ASA Educational Services is an educational advocacy f1m1 
with a track record for creating and providing strategic educational programs proven to enhance learning and 

success. Our work addresses the growing numbers of educational institutions with inadequate academic 

services .and opportunities for students, insufficient parent participation, and the cultural-disconnect facing 

urban educators. ASA's invaluable services address the crisis and overall problems of the academic 

achievement gap. ASA E ducational Services provides teacher coaching, consulting, curriculwn development, 

parent education seminars, and academic workshops for students. ASA is focused on creating the P arent 

Champion ™ who is committed to winning and academic achievement for their children. 

\V\vw.asaedservices.com 

Co-Founder and Executive D irector, ASA Academy & Community Science Center, Oaldand, CA. 

August 2000- August 2009. ASA Academy (Grades 6- 12) was an educational model & framework for 

responsibly and powerfully educating African-American youth in a culturally-relevant setting with academic 

rigor, helping to close the academic achievement gap . ASA doubled growth and resources for over 4 years. 

ASA Academy proudly celebrates 100% graduation & college-going rates. Key Responsibilities: 



• Coordinating WASC Accreditation, and UC a-g college level coursework approval and curriculum 

• Facilitating community partnerships 

• Supervising/ training/ men to ring/ evaluating teachers and staff 

• Designing & coordinating Professional Development 

• Creating master schedule, curriculum design, and handbooks 

• Recruiting of all stake-holder groups 

• Coordinating & executing numerous special events & fundraisers 

• Conducting student discipline/ counseling/ scheduling 

• Organizing and supervising campus safety to create a positive climate for learning 

• Designing and facilitating parent workshops as well as formal parent/teacher conferences 

• Organizing student events and activities 

• Planning and organizing events for parent participation 

• Designed marketing materials and outreach efforts 

Assistant Principal, Royal Sunset Continuation High School, San Lorenzo Unified School District, San 

Lorenzo, CA. August 1998-August 2002. Key Responsibilities: 

• Restructuring the continuation high school academic programs to increase graduation rates more 
than 100% for two years 

• Organizing and supervising campus safety 

• Conducting student discipline/ counseling/ scheduling 

• Facilitating parent/ teacher conferences 
• Participating in IEP meetings for special education students 

• Being an active community liaison 
• Evaluating teachers and staff 
• Supervising leadership of after school program with various community-based organizations 

• Supervising/ training/ men to ring staff 
• Organizing student events and activities 

• Planning and organizing evening events for parent participation 

• Planning and organizing graduation commencement 

• Interviewing potential staff members 

• Serving on numerous school & district-wide committees 

Acting-Assistant Principal, San Lorenzo High School, San Lorenzo Unified School District, San Lorenzo, 

CA. November 1997- June 1998. Responsible for: student discipline, campus safety, conducting parent 

conferences, evaluating teachers and staff, WASC preparation, teacher coverage duties, and planning 

graduation commencement. 

English and Health Teacher, San Lorenzo High School, San Lorenzo Unified School District, San 

Lorenzo, CA. August 1994- November 1997. Responsible for: implementing and designing innovative 

curriculum and methodologies designed for youth of color, maintaining classroom management, maintaining 

parent contact, developing and evaluating student achievement, creating standards for Language Arts and 

Health in accordance with the CA State Framework, participating as an agent of social and educational 

change in both the English and Health Departments. Also taught "Sheltered Health" to ELD Students. 



PROFESSIONAL HIGHLIGHTS while Teaching(1994 - 1997) 
Teacher-Leader (1994 -1997) -instruct and support teachers in facilitating changes in classroom 

instruction, organization, and management to increase student learning and achievement, especially students 

of color. 

Human Relations/Certified Diversity Trainer (1994- Present) -led workshops for all stake-holders to 

effectively learn to listen, respect, and value the traditions and contributions of every culture. 

"True Colors" Trainer (1996) - educate both students and teachers to learn about people and personality 

traits beyond race/ color; team-building to develop effective strategies and intervention methods based on 

"personality-types". 

Beginning Teacher Support and Assessment (BTSA) Support Provider (1996) - supported and coached 

new teachers in the si..x modules designated for successful teaching. 

Mentor Teacher, English & Health Depts., San Lorenzo Unified School District, San Lorenzo, CA. 

Spring 1997 - Spring 1998. Youngest teacher in district to ever hold this hmzo1~ 
Site Representative Council Member, San Lorenzo High School, 1995-1997. Provided representation and 

input as a teacher representative on a council that consists of every major campus stakeholder: parents, 

students, teachers, and administration. Tlus council is the major decision-making body on campus, and all 

members must be voted to the council. 

Youth Empowerment Services (YES) Coordinator (1995-1997)- designed and organized school-wide 

and ail-day activities that fostered student awareness of consequences of tobacco and drug-use as well as 

team/ community-building skills. 

Successfully presented the following culturally-relevant novels for San Lorenzo School Board 

adoption: Native Son, Ahvqys Running, Monster, and Makes Me Wanna H oller 

__________ CONSULTANT EXPERIENCE _________ _ 

Consultant/School Design Team Member, "Charter School For Black Boys" - The 100 Black Men 

of the Bay Area, Oakland, CA. April2010 to presen t. Development, organization, and strategic plan for 

new school to open Fall 2011. Also serving as Co-Chair for Curriculum & Instruction Committee, Secondary 

School Emphasis. 

Consultant, Parent Equity Coalition for Tracey Unified School District, Tracy, CA. April2010 to 

present. Development, organization, and strategic plan for newly formed parent group charged 'W-ith closing 

the academic acruevement gap and increasing cultural-relevancy. 

Consultant, "PATHS: Providing Access to HIV-Testing through Schools" - Educational Training & 

Research Associates, Scotts Valley, CA 2009. Revised resource guide, refining content and layout. 

Consulted with developers and representatives on rev-isions and recommendations. 

Consultant, "Focus On Youth: HIV Prevention" - Educational Training & Research Associates, 

Scotts Valley, CA 2007. Revised workshop curriculum to be more culturally-relevant. Met with Center for 

Disease Control Representatives to articulate action plan for revision, dissemination, and implementation. 

Consultant/Diversity Trainer for New College, San Francisco, CA. Summers 1999 & 2000. Conducted 

workshops and presented lughly sensitive material for teacher credentialing candidates. 



Curriculum Consultant & Teacher Advisor/Trainer, Real Alternatives Program, Berkeley, CA. 

Summers 1996 & 1997. Responsible for: designing and conducting a summer intensive teacher training 

program to prepare and support teachers and college students in teaching new material to highly at-risk youth 

of color; evaluating and m entoring teachers in methodology and classroom management, and designing 

curriculum to be delivered by other teachers. 

______________________ EDUCATION ____________________________ __ 

Bachelor of Arts Degrees in English and Social Welfare, University of California at Berkeley, Berkeley, 
CA. May 1993. 
Master of Arts in Education (emphasis in teaching), Mills College, Oakland, CA. May 1995. 
Secondary Teaching Credential in English and Health, Mills College, Oakland, CA. May 1994. 
CLAD Training, Alameda County Office of Education, Hayward, CA. March 1996. 
Tier 1 Administrative Credential Program in Education, Mills College, Oakland, CA. May 1998. 
Non-Profit Management Program, California State University East Bay, Hayward, CA 1999-2000. 

_________________ KEYNOTES & PRESENTATIONS ____________________ __ 

The College Board "Dream Deferred Conference" Presentation: "Successful Models of Educating 
African-American Youth," - 2007 
California Girls State Keynote: "Spiritual Leadership: Leading With Your Spirit" - 2007 
Fun Fact: T ovi attended CA Girls State in 1989, elected Lt. Governor, & appointed as one of two 
representatives of CA at Girls Nation in Washington, D. C. 
Connecting Communities Coalition Keynote: ' 'Bridging the Home to School Connections"- 2008 
Crocker Highlands Elementary School Parent Coalition Presentations: "Creating a College-Going 
Culture at Home"- 2007 AND 'What Parents Can Do ... Because School is Not Enough"- 2008 
Black Infant Health Care Conference Keynote: "Preparing Our Children for Success" - 2009 
San Francisco National Association of Black Accountants Education Conference Keynote: 
"Community Responsibility for the Success of All Youth"- 2010 

___________________ .A WARDS & ACCOLADES _______________________ _ 

Nominated as one of the "10 Most Influential" Mrican-Americans in the Bay Area for City Flight 
Magazine, April2003 (ASA represented by Sharon Parker, Co-Founder) 
"Unsung Hero Award" by National Council of Negro \V'omen, Oakland Chapter, 2004 
"101 Outstanding Women" Award by The Black Expo, Oakland, CA, 2006 
"101 Champions for Our Youth" Award by The Black Expo, Oakland, CA, 2008 
"2009 Woman of Greatness" Award by Oakland Mayor Ron Dellums Model City Summit, 2009 

_____________________ .MEMBERSHIP & AFFILIATIONS ____________________ __ 

Alpha Delta Kappa Sorority for Educators (ADK) 

California Alliance of African American Educators (CAAAE) 

East Bay Independent Schools Association (EBISA) 

The Miraculous Foundation Christian Center Church (MFCC) 

References Available Upon Reqztest 



ASCEND Institute 

Curriculum Vitae 
Francine Olivia Shakir 

CURRENT POSITIONS 

HOME 

EDUCATION 

Founder/Executive Director 
ASCEND Institute for Educational Change 
P.O. Box 3402, Oakland, CA 
foshakir@ascendinstitute.com 
www.ascendinstitute.com 

Interim Program Development Officer 
Richard Oakes Multicultural Center 
San Francisco State University 
Cesar Chavez Student Center 
www. sfsustudentcenter. com/rome 

255 Sheridan Road 
Oakland, CA 94618-2717 
(51 0) 652-8324 

University of San Francisco, Ed.D., 2001 
International and Multicultural Education 
Dissertation Title: "Addressing Inequities in Educational Opportunity: Th e 
Making Waves Model " 

San Francisco State University, M.A. Education, 1996 
Special Interest 
Field Research Title: "Culturally-Congruent Education for African 
American Students " 

University of San Francisco, B.A. 1976 
Creative Writing 

RESEARCH INTERESTS 

Professional Development in Education 
Social/Cultural Issues in Education 
Parent Involvement in School & Community Development 



EDUCATIONAL LEADERSHIP CONSULTING 

Professional Development 

Founder and Executive Director, ASCEND Institute for Educational Change 2003- present. 
ASCEND is a non-profit professional development organization, designed to facilitate 

the process of reflective critical analyses to promote self-awareness, definition of educational 
issues, and collaborative change for excellence in education. Through its workshop sessions, 
educators gain beneficial information for insightful and logical questioning of the values, beliefs, 
experiences and socialization related to learning and self-efficacy, and how these elements effect 
the educational outcomes oftheir students. Previous contracts included Los Angeles Unified 
School District and West Contra Costa Unified School District. 

Senior Associate, Performance Fact, Inc. 7/2008-11/2009 
This Oakland California-based consulting firm designs strategic plans and 

implementation programs for school improvement, throughout the U.S. As a senior associate, 
my primary work has been to design a culturally responsive practices program and support 
leaders throughout the implementation process: 

• Facilitate team learning with school leadership teams to explore culturally responsive 
teaching practices, leadership practices, and organizational practices. 

• Provide support to teacher-leaders to identify root causes of low-academic achievement. 
• Help educators align the school plan to address the high priority needs of culturally 

diverse student groups. 

ADMINISTRATIVE EXPERIENCE IN EDUCATION 

Interim Program Development Officer, Richard Oakes Multicultural Center, Cesar Chavez 
Student Center, San Francisco State University February 2010 - current 

The Richard Oakes Multicultural Center (ROMC) provides a collaborative and 
supportive environment that promotes a multi-ethnic, culturally-conscious University. The 
primary tasks of this position are to promote academic and extra-curricular programming to unite 
people in the pursuit of self-determination, identity development, and knowledge of personal and 
human experiences. 

Director, Program Operations, Making Waves Education Program, Richmond, California, 
1998-2003 

Making Waves Education Program is a non-profit, community-based college preparatory 
program serving youth, in grades 5-12, enrolled in West Contra Costa public schools, in general, 
and in Richmond, California schools, primarily. This eight-year academic model is targeted for 
urban students who are educationally under-served, economically disadvantaged, and in need of 
additional academic support. The program's primary objective is to provide academic, fmancial 
and moral support; thus ensuring educational preparation, enrollment, and graduation from 
colleges and universities throughout the U.S. 

My responsibilities included daily oversight of program operations, and developing new 
programs to build a "learning community" for parents, teachers, students, and the Richmond 
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community. These new programs supported the academic and social needs of the culturally, 
linguistically, and ethnically diverse students enrolled in Making Waves and their families. 
Among these programs was a teacher-development "action research" project designed for pre­
service teachers/tutors. Other responsibilities included grant writing, resolving student-family 
issues, human resources, and managing outside contracts. 

San Francisco State University, Cesar Chavez Student Center, 1992-2008 Positions: 

The mission ofthe S.F.S.U. Student Center is " ... to provide and maintain facilities and 
support services that promote and enrich the educational, social, and cultural needs and 
objectives ofthe diverse campus and local communities". Accordingly, having worked in 
numerous Student Center positions, I consistently interacted with culturally, ethnically, and 
linguistically diverse students and staff. This personal and social engagement cultivated my 
understanding of social and cultural influences on worldviews and learning. Important 
perspectives on issues ofhigher education and student needs within this diverse educational 
setting were also gained .. 

- Special Projects Consultant, August 2003-2008 
This position was developed to ensure the completion of several critical projects within 
the organization. Responsibilities include staff/organizational development, Best 
Practices Program development, and facility improvement planning and management 

- Assistant Director for Operations, 199 2 - 1999 
This position was created to serve the needs of a rapidly increasing campus community. 
The position focus, in general, is facilities management and includes planning and project 
management of building (capital) improvements, structural engineering and maintenance, 
environmental health and safety, contracted vendor operations, supervision, and hiring of 
engineering and operations staff. Oversight and coordination of cultural events involving 
national and international dignitaries. 

TEACHING 

Higher Education 

Lecturer, Department of Elementary Education, College of Education, San Francisco State 
University, Fall 2007 - Spring 2008. 

• Developmental Teaching and Learning in Diverse Settings (783) Upper division course 
• Working with Families in Group Settings (604) Upper division course 

Working with Families in Group Settings (604) offers important insight on social and 
cultural values and norms within a service-oriented context, and considers these values when 
working with parents, students and the community representing diverse groups. Research and 
experience-based principles of effective teaching and learning practices were explored to give 
authenticity and meaning to the phenomena. These classes were taught from both an educational 
and social service framework and focused on the complexity of cultural diversity in education 
and social service. 

Class objectives for Developmental Teaching and Learning in Diverse Settings (783) 
were to understand human growth, development and learning theory, and to apply these 
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understandings to teaching practices and cuniculum to improve the emotional, social and 
academic development of urban classroom students. 

Lecturer, Dept. of Africana Studies, College of Ethnic Studies, San Francisco State University 
Fall 2006 - Spring 2007. 

• Black Child Development (525); and Teaching the Black Experience (650) 

These upper division courses, taught from an educational framework, focus on the 
development of African-American children by analyzing culture, identity-development, learning 
styles, health and various social and economic impacts on their intellectual, spiritual and social 
development. The courses introduce conventional and non-conventional approaches and 
programs designed to address the perceived educational needs of African American and Latino 
children. Finally, students research topics that are relative to the educational needs of African 
American and other educationally under-served and marginalized children, and present projects 
and models to support their "wholistic" development. 

Co-Principal Investigator, Urban Teacher Apprenticeship Project (UTAP) 2000- 2003 
University of California, Berkeley/Making Waves Education Program 

With funding provided by University of California, Berkeley and the Fullerton Family 
Foundation, the Urban Teacher Apprenticeship Project (UTAP) functioned as a teacher- training 
program. Using a critical pedagogical framework supporting "learning and action" approaches to 
teaching, UT AP's primary objective was to supplement in pre-service teacher preparation for 
inner city classrooms. The satellite urban classrooms of Making Waves, (Richmond and San 
Francisco locations) were used as classroom laboratories and training centers. In this role, I 
taught undergraduate and graduate level pre-service teachers. Topics covered included (but were 
not limited to): culturally-relevant teaching/learning; transforrnative education for social change; 
historical influences on the socialization of students of color; baniers to successful academic 
outcomes; structure & needs of public schools, school policy and policy development. 

Elementary and Secondary Education 

Making Waves Education Program- Elementmy Advisor, Richmond, California, (1995-99) 

This philanthropic college preparatory program is designed to academically, socially and 
fmancially support students attending public schools in the West Contra Costa Unified Schools. 
My work with these students, grades 6 through 8, entailed substantive focus on enhancing self­
efficacy, discipline, and academic success through rigorous academic skill building. 
Responsibilities included detailed tracking of students' academic, social, and emotional progress, 
as well as relevant observable factors impacting the students' learning competence. 

PAPERS/WORKSHOPS PRESENTED 

"Black Child Developm.ent: Teaching Self-Love for Resilience and Academic Success ". 
Presented at Bay Area Coalition for Equitable Schools, 2008 Small Urban Schools Symposium, 
Oakland, CA. 4/26/08. 
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"Do You Have the Heart? Asking the Hard Questions About The Vocation of Teaching ". 
Presented at ASCEND Institute for Educational Change- Fomm on Education and Culture, San 
Francisco State University, San Francisco, CA. 2/25/05 

"Challenging the Mainstream Paradigm for Teacher Education: A Service-Learning Model for 
Future Teachers of African American Students ". Presented at the 2003 Annual Meeting of the 
American Educational Researchers Association (AERA), Chicago, IL. 4/24/03. 

"Improving Enrollment & Retention of Students of Color: A Model of Community-based 
Support ". Presented at the 2003 Annual Conference, National Association ofindependent 
Schools (NAIS), New York, N.Y. 2/27/03 

"Critical Pedagogical Model for Change and Social Action ". Presented at the 2002 National 
Black Child Development Institute (NBCDI) Annual Conference, Atlanta, GA, 10/27/02. 

"Effective Teachers - The Public School Dilemma: Implications for Transforming Teacher 
Preparation Programs ". Presented at the IX Scientific Seminar on the Quality of Education, 
Havana and Matanzas, Cuba, 2/11 /02. 

PUBLICATIONS 

"Challenging the Mainstream Paradigm for Teacher Education: A Service-Learning Model for 
Future Teachers of African American Students" . ERIC #ED481215 
Research presented at the 2003 A.lmual Meeting of the American Educational Researchers 
Association (AERA), Chicago, IL. 4/24/03. 

''Addressing Inequities In Educational Opportunity - What We All Should Know" (In Progress) 

RESEARCH PROJECTS 

Urban Teacher Apprenticeship Project (UTAP), Principal Investigator 
Grant awards for this research: 
2000-2001 : University of California, Berkeley, $28, 000; Fullerton Family 
Foundation, $28, 000. 2001-2002: U C. Berkeley, $35, 000; Fullerton Family 
Foundation $35,000. 2002-2003: Fullerton Family Foundation $35,000. 

The rationale of the Urban Teacher Apprenticeship Project (UTAP) was to test a 
model for teacher preparation by looking at: a) the academic outcomes of student participants 
compared to their peers, and b) the learning outcomes of the pre-service teacher participants. 
UT AP was an intervention designed to supplement the formal academic training of 
prospective teachers, in preparation for working with the ethnically diverse student 
populations that dominate the inner city schools, particularly in West Contra Costa County 
(Richmond, California) and Oakland, California. The program was designed to immerse 
participants in the cultural climate and community envir01m1ent of these diverse students 
while receiving extensive training and coaching in preparation for effective urban school 
teaching. 

Implemented as a "pilot" action research project in the 2000-2001 academic year, the 
effects ofthe project have shown positive results for generating an increase in classroom 
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readiness for the pre-service teachers, helping to transform previous assumptions, and beliefs 
with practical knowledge and understanding. This research also suggests that students receiving 
academic support under tllis model will receive greater academic benefits, compared to their 
peers. 

''Addressing Inequities in Educational Opportunity: The Making Waves Model", Doctoral 
Research, 2001 . 

This qualitative single-case study sought to investigate and describe an academic 
intervention model utilized by Making Waves Education Program (MWEP), in Richmond, 
Califonlia. The study included cun-ent MWEP participants, their parents, administrators, and 
teachers, totaling approximately 75 subjects. This community-based philanthropic academic 
support program is designed to support academically under-served students of color attending 
public schools in the West Contra Costa Unified School District. Using multiple units of 
analysis, the study sought to reveal attitudes and values of teachers, administrators, students, and 
parents to discover those program elements said to be most effective for addressing the unmet 
needs of this student population. The theoretical framework was guided by the principles of 
cultural continuity, Black education historical ideology, education for liberation, culturally 
relevant teaching and leanling, and ensuring academic success. 

"Culturally-Congruent Educationfor African-American Students". Graduate Study Research, 
1996. 

Tllis study investigated how the use of African-centered curricula and teaching 
methods impacted the self-concept and academic achievement of African American 
children, and teacher perceptions about adnlinistering the method. The study included 
teachers, students, and the administrator in an urban elementary public school setting. 
Examination of students ' written work, classroom observations, and 
teacher/administration interviews provided the data to analyze student self-concept, 
teaching methods, teacher perceptions and attitudes, and methodological effectiveness. 
An analysis of reading and math test scores revealed significant academic differences of 
students learning under the culture-congruent methods compared to those in traditional 
settings. Overall, students' perceptions of ability, environmental supportiveness, and goal 
value, pointed to potentially enhanced efficacy for children learning through such 
frameworks . 

''A.fi'ican American Isla~nic Education: School Influences on Identity Development" (In progress) 

This study examines the cultural model of African-American Muslims and how their 
beliefs influence their American schooling strategies. The study intends to discover the most 
salient factors leading to school success in terms of the movement toward a cultural renewal, 
theory of commitment, and day-to-day religious practice by group members. Some of the 
questions the study attempts to answer include 1) what effect(s) does the Islamic epistemology 
have on the perceptions of schooling for African-American students? 2) what social/political 
ideals and models are reinforced in these classrooms, and to what extent do these ideals/models 
reflect the African-American experience and the Islamic experience?; and 3) how are the 
principles & practices of the religion infused in the cun-iculum? 
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PROFESSIONAL SERVICE 

Conununity Roots Academy, Richwzond, California 
Design Team Mem,ber, fall200 7 -2010; President ofthe Board, Jan 2011- Present 

This fomih to eighth grade chmier school is scheduled to open in fall 2012, and will serve 
predominantly low-income Latino, African American, and Southeast Asian students. Charter 
approval is anticipated by early fall 2011 . 

Black Coalition on AIDS, San Francisco, California 
Trustee, 2003- 2008 
Founded in 1986, the mission of the Black Coalition on AIDS (BCA) is to stop the spread 

ofHIV/AIDS and eliminate health disparities in the Black community. BCA strives to achieve 
its mission by providing health and wellness services including, but not limited to, education, 
advocacy, housing, health case management and other health-promoting activities. 

Leadership High School, San Francisco, California 
Trustee, 2001- 2003; Vice-Chairperson, Board of Directors, 1997- 1999 
Chairperson, 1996-1997 
Leadership High School is San Francisco Unified School District's first secondary charter 

school. This public school, devoted to providing effective community leaders and education at 
its highest standards, opened September 1997 at Golden Gate University in San Francisco. 
Leadership High provides the first comprehensive high school leadership program in the country. 
My initial role was to work with the school's founder a11d principal, advisors, and co-trustees to 
develop the overall design of the school and its academic programs. The school now serves 
approximately four hundred students, grades 9 through 12, and is San Francisco's third highest 
ranking public school. 
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ELAINE BROWN 

Biographical Overview 

2011 

• Elaine Brown is a former leader of the Black Panther Party. She is author of A Taste of Power 
(Pantheon, 1992) and The Condemnation of Little B (Beacon Press, 2002). A Taste of Power 
has been optioned for film production by de Passe Entertainment. 

• Elaine is presently co-authoring For Reasons of Race and Belief, The Trials of Jamil Al-Amin 
(H. Rap Brown) with Karima Al-Amin (for 2012 publication by Lawrence Hill Books), and she 
is completing the non-fiction book Melba andAl7 A Story of Black Love in Jim Crow America 
(for 2012 publication by Feminist Press). She is the editor of Messages to Our Brothers and 
Sisters on the Other Side of the Wall, a collection of autobiographical essays by black prisoners 
in New Mexico, published by the New Mexico Department of African American Affairs (2007). 

• Elaine is the Executive Director of the Michael Lewis Legal Defense Committee, supporting the 
legal appeal of Lewis ("Little B"), who, arrested in 1997 in Atlanta, Georgia, at the age of 13 for 
a murder he did not commit, was convicted and sentenced to life in prison. 

• In 1996, she established the nonprofit education corporation Fields of Flowers, in Atlanta; m 
1997, she co-founded Mothers Advocating Juvenile Justice; and, in 2002, co-founded and 
became a Board member of the National Alliance for Radical Prison Reform; in 2010, she 
founded the Concerned Coalition to Respect Prisoners' Rights. Elaine is a member of the 
Geechee Council of Georgia, a partner in Seize the Time, Inc., a member of the Committee to 
Free Romaine "Chip" Fitzgerald. 

• In November 2005, Elaine ran for mayor of Brunswick, Georgia, with the intent of using the 
office to create a base of economic power for the city's majority black and poor population 
through redistribution of the massive revenues of the city's port. Later, she became a co­
founder of the Brunsvvick Women's Association for a People's Blueprint. 

• Elaine regularly lectures at colleges and universities throughout the country on "New Age 
Racism in America" and realization of the vision of eliminating racism, gender oppression and 
class disparity toward an inclusive and egalitarian world society. 

• Elaine lived in France for seven years before returning to the U.S. in 1996, and has traveled 
extensively throughout the world, from China, North Korea, Vietnam, Cuba, Algeria to 
Germany, Italy, Russia, Argentina, Uruguay, Costa Rica, Belize and elsewhere. 

• Elaine studied classical piano for years, and has recorded two albums of original songs, one for 
Motown records, Until We're Free, and her 1969 album, Seize the Time, which includes "The 
Black Panther Party National Anthem" (The Meeting), re-released as a CD in 2007 by Warner 
Bros. 

• Elaine grew up in the ghettos of North Philadelphia, is listed as a distinguished graduate of the 
Philadelphia High School for Girls, and attended Temple University, UCLA, Mills College and 
Southwestern University School of Law. She is the mother of one adult daughter, Ericka 
Abram. Her papers have been acquired by Emory University. 





GREG YOUNG 

Greg is Vice-President, Community Development Officer for Wells 
Fargo based in Redwood City, CA. In his role, Greg mobilizes Wells 
Fargo ' s human and financial resources to foster sustainable 
solutions for critical community needs, especially in low-and 
moderate-income areas. Prior to his return to Wells Fargo in 2011, 
Greg held a variety of leadership roles in Wells Fargo, American 
Express, and Procter & Gamble. 

Most recently, Greg was the Executive Director of the Bay Area 
Leadership Foundation, an Oakland based non-profit which provides 
academic assistance, tutoring, mentoring, and scholarship to 
underserved high school students in the Bay Area. In 2008, he was 
one of the Founding Partners of Think Feel Know, a San Francisco 
based personal and executive coaching firm. Greg has worked with 
clients from Wells Fargo, Bank of America, Saint Francis Memorial 
Hospital, California Transplant Donor Network, Cisco, and Global 
Fund for Women. 

Greg clearly has a Rassion around commun ity and giving back. He 
has volunteered in Oakland Public Schools, the East Bay 
Conservation Corps, Vacaville State Prison, and the East Bay 
Leadership Foundation. Greg currently serves on the boards of the 
Bay Area Leadership Foundation, Youth Employment Partnership, 
HIP Housing, Habitat for Humanity Greater San Francisco, and the 
NOVA Workforce Investment Board in Silicon Valley. 

He has been a guest lecturer on a variety of topics at U.C. Berkeley 
and Cal State East Bay. In the fallh Greg currently teaches a 
Financial Management Course in t e Scl10ol of Business and 
Management at Notre Dame de Namur University in Belmont, CA. 

In the government sector, Greg spent time in Washington D.C. 
where he was Chief Legislative Clerk for Senator Edward M. 
Kennedy on the Labor and Human Resources Committee. In this 
role, Greg worked on several key appointments during the Clinton 
Adm inistration as well as issues dealing with minimum wage and 
the overhaul of the federal job training legislation . Locally, Greg has 
served on the Martinez Planning Commission, Library Commission, 
and the Contra Costa Library Commission. In 2004, Greg ran for 
Contra Costa County Board of Supervisors for District 2 . 

Greg has a solid academic background with a Bachelor of Arts in 
Mass Communications from the University of California at Berkeley, 
a Master of Arts in Counseling Psychology from the University of 
San Francisco, and an Executive MBA from St. Mary's College in 
Moraga, CA. 

Greg currently resides in Martinez, CA with his wife of 12 years 
Sherry, and their 3 children ages 10, 8, and 2. 

October 2011 



Frederick L. Moore has helped carve a path for under-represented minority 
students interested in the sciences. While finishing his Ph.D. at UC San Francisco nine 
years ago, Moore cofounded the nonprofit Building Diversity in Science to provide 
mentoring and resources to young people in hopes of improving their access to world­
class universities and careers in science. In 2007, he launched the Scientific 
Empowerment Movement, a statewide initiative that connects urban youth to science and 
teclmology through sports and entertainment. 

Moore is a role model who has been willing to share the details of his success in 
order to craft a better roadmap for others. A native of Fairfield, Calif., he began his 
academic pursuit at Solano Community College and later transferred to UC Berkeley, 
where he studied genetics and graduated with honors in 1996. He went on to study human 
reproductive genetics at UC San Francisco and received his Ph.D. in 2002. Moore has 
won fellowships from the National Science Foundation and Ford Foundation and he was 
awarded the Martin Luther King Jr. Award from UC San Francisco for his humanitarian 
and community service work. He most recently was awarded the prestigious Peter Haas 
Public Service Award from UC Berkeley, which is the highest honor bestow to an alumni 
ofUC Berkeley. 

The cofounder and Managing Partner of PotentSci LLC, a consulting and book­
publishing company that focuses on science education, Moore co-edited Finding Your 
North: Self-Help Strategies for Science-Related Careers, which was published in 2006. 

Moore is also faculty at City College of San Francisco, where he runs their Math 
Engineering Science Achievement (MESA) program. 



Mieko Scott 
510-689-7601 (cell) 

miekoscott@gmail.com 

Objective 
To util ize my skill s and expertise to help ensure the success of children in a socially changing society . 

Skills and Abilities 
* Microsoft Word/Excel 
* Data Entry 
* Accounting and Payroll 
* ECE units 
* CPR and First A id Trained 
* Multiple Subjects Teaching Credential 

Work History 
April II to Present Afri can American Male Achievement Oakland, CA 
Literacy Coordinator 

Creates and implements instructional activities for AAMA that contribute to a climate where students are actively engaged 
in meaningful learning experi ences. 

Ass ists in assess ing changing curricul ar needs fo r AAM and offers plans for improvement. 

Identifies, selects, and modifies instmctional resources to meet the needs of the students with varying backgrounds, 
learning styles, and special needs. 

Maintains effective and effic ient record keeping procedures fo r AAMA. 

Prov ides a pos itive environment in which students are encouraged to be actively engaged in the learning process. 

Secures assessment data and tools fo r use in selecting and tracking progress of students. 

Secures all base learning materials for use with K-2 grades for use in the AAMA literacy program. 

Communicates effectively, both orally and in writing, with students, parents, and other profess ionals on a regular basis. 
Collaborates with peers to enhance the instructional environment. 

Ensures that student growth and achievement is continuous and appropriate for age group, subject area, and/or program 

Partic ipates in training meetings and presentations about teaching and summer program. 

Tra ins student mentors and teachers. 

Creates awareness advertisements fo r summer program 

January 09 to Present Googie & Larry Reid Go lf Tournament Oakland, CA 
Golf Tournament Coordinator 

• Act as Secretary at all meetings recording all minutes, distri buting prior to fo llow-up meeting 

• Coordinate all meetings in a timely manner 

• Support the Co-Chairs(s) and manages go lf to urnament operations, including reg istration (tee sheets) 

• Assist with events and tournaments 

• Creates Marketing Initiatives & Avenues 

• Public Relations, Branding & Merchandising 

• Corresponds with dignitaries and rental s when necessary 

• Ass ist players/outside services 

• Seek in-kind of go lf-related food and beverage and go lf instruction 

• Interviews, trains, supervises, counsels, schedules and evaluates staff working on tournament 

• Ass ists in manag ing the financia l aspects ofthe operation including profitab ility 

• Overseas forecasting, budgeting, invo icing and inventory control 

• Seek donations for raffl e, auction etc. 

• Act as treasurer on the day of tournament; count and document all incoming monies and payments received day of tournament 

February 08 to Present 
Executive Director 

Imagine That Kids 

o leading and directing the overall operations in accordance w ith children grades K-5 needs 

o mainta ining excellent service quality 

o meeting corporate financial goa ls within establ ished budgetary guidelines 

o fundraising, operational planning/execution, and the complexities of personnel management 

• overall strateg ic and operational direction, including all educational programs 

Oakland, CA 



• work ing with diverse groups of people including the Board, staff, managers, clients, funding resources, agencies such as the OUSD 
and the community 

August 07 to February 2008 

• K-2 Teacher 

East Oakland Leadership Academy 

• 
• 
• 

Preparing lessons !Tom students in grades K-2 

Instructing students from the Voyager Teaching Material 

Coordinating monthly fi eld-trips 

Teaching Phonics, Science, Math and Language Arts to students in grades K-2 

January 07 to May 25, 2007 Emerson Elementary 
Student Teacher S'h grade 

• 
• 
• 

Working with 5'h grade students on Open Court curri cu lum 

Teaching various ass ignment in Math, Language Arts, Science, Social Studies 

Ass isting in working with students in essay writing 

Assisting in working with individual students in Math 

August 06 to Dec 06 Crocker High land Elementary 
Stude nt Teacher Kindergarten 

March 05 to Jan 06 Melrose Elementary 
T utor (K-1 ") 

April 01 to Sept 03 Meyer Sound Labs. 
Accounts Payable Coordin a tor 

June 98 to February 0 I Total Axcess.Com 
Administra tive Assista nt, Payroll Clerk 

June 97 to June 98 Ku Koo 4 Toddlers 
Director, Day Ca re Provider 

Educatio n 
Cal State East Bay (formerly Hayward) 

Bachelor of Arts degree in Liberal Studies 
Minor in Childhood Stud ies 
Mul tiple Subject Teach ing Creden tial 

References Available Upon Request 

Oakland, CA 

Oakland, CA 

Oakland, CA 

Oakland, CA 

Berkeley CA 

Oakland, CA 

Ant ioch, CA 

Concord, CA 



Mieko Scott is the founder of Imagine That! Mieko specializes in Early Childhood 
Education. She holds a B.A. in Liberal Studies with a minor in Childhood 
Development as well as a California Multiple Subject Teaching Credential. Mieko 
possesses a wealth of knowledge around young children. Through Mieko's 
experience and education she has acquired the skills to plan organized activities and 
enforce educationally appropriate curriculum for young children, their families, and 
the surrounding communities. In 2011 Mieko received a "Community Hero" award 
from 100 Black Men of America Inc. 





Wade Nobles, Ph .D. 

Dr. Nobles is professor emeritus in the Department of Africana Studies, the School of Ethnic Studies at San 
Francisco State University and is the founder and Executive Director of the Institute for the Advanced 
Study of Black Family , Life and Culture , Inc . in Oakland. As the director of the Institute for the Advanced 
Study of Black Family Life & Culture, Inc., Dr. Nobles has served as the leader of numerous community 
based development initiatives. He has written and conducted over sixty seven funded community-based 
research, training and development projects. His specific research interest include African-centered 
education, African psychology , Black self-concept, racial identity formation and human authenticity, cross­
cultural and ethno-human functioning, socio-poli tical 
systems and psycho-cultural development, African-American fami ly dynamics, psychological aspects of 
mythology , Black child development and parenting, 
systems of human transformation, African spirituality and traditional African healing systems. 

A found ing member of the Association of Black Psychologists and former national President (1994-95). 
Dr. Wade W. Nobles is the author of over sixty-five (65) articles, chapters, research reports and books; is 
the co-author of the seminal article in Black Psychology, Voodoo or IQ: An Introduction to African 
Psychology and the author of Seeking the Sakhu: Foundational Writings in African Psychology, an 
anthology of over thirty years of African centered research and scholarship. In recognition of his 
scholarship and community work, Dr. Nobles was appointed to serve on the California State Commission 
on the Status of the African American Males. He has served as a member of the White House Conference 
on Families, 1980 (Jimmy Carter); The President's Commission on Mental Health (Member), Special 
Populations Sub-Panel on Mental Health of Black Americans , 1979 (Jimmy Carter); The White House 
Conference on Drug Free America, 1984 
(Ronald Reagan) and served as a select Diasporan Scholar to the Conference of Intellectuals from Africa 
and the Diaspora on "Africa in the 21st Century-Integration and Renaissance" in Dakar Senegal, (October 
2004). 

In 1989 Dr. Nobles was initiated as a devotee of Ifa by Chief Priest Ifayemi Elebuibon, the A wise of 
Osugbo, Osun State Nigeria and in 1996, Dr. Nobles received the high honor of being enstooled as a 
traditional Chief, the 
Nkwasohene, of Akwasiho-Kwahu Region of Ghana West Africa. His stool name is Nana Kwaku Berko I.. 
Upon being ens tooled as an African sub-chief for development, Dr. Nobles has been reintegrated back into 
the ancient clan system of the royal chieftancy of the Akan civilization . Since that time he has co-led "The 
Enyimnyam Project" , a unique and special study-development project designed to 
connect Africans from the Diaspora with Africans from the continent. 



100 Black Men of the Bay Area Community School 
Discipline Policy 

100 Black Men of the Bay Area Community School(JOO BMBACS) wants each student to enjoy a secure learning 

environment and a rich educational experience These discipline guidelines were developed to promote 
consistency in dealing with unacceptable behaviors and to require students to become increasingly more 

responsible fo r their behavior. 

As a student grows toward responsible citizenship and independence, he/she must develop acceptable 
behavioral traits that show progress toward and understanding of the respect for constituted authority and 
the rights of others in his/her environment. As part of the learning process, a student must be held 
accountable for his/her actions and recognize that there are negative consequences for choices that lack 
judgment, respect for self or others or self-discipline. We expect everyone to be 100% responsible for their 
own behavior at all times. When a student chooses to make a poor choice and "break the rules," you can trust that 
adults at the school will enforce consequences . 

A comprehensive review of any specific incident in relation to a student's past behavior and/or his/her 
current circumstances might result in a different penalty being assessed than that outlined below should 
the facts of the situation warrant a different disciplinary action. 

Parents will be notified regularly of disciplinary issues that arise with their child as well as those that impact the 
larger learning community . 

This document defines the behavioral expectations for students and provides information to students and parents 
relating to these expectations and the consequences for violations. 

RULES AND CONSEQUENCES 
If a student chooses to break the rules, a consequence will follow. Repeated failure to follow school rules could 
result in suspension from school. Serious violations, Level III 's, will result in suspension on the first occurrence. 
Repeated violati ons may result in more serious consequences, including expulsion. Level IV behaviors are 
mandatory recommendations for expulsion. 

Generally actions that are dangerous, that are unfair to others (interrupting games), that ruin the environment 
(l ittering), or that show disrespect to others are considered viol ations of the rules. Some examples of inappropriate 

behavior and possi ble consequences are: 



Unacceptable Behaviors Level Level Level 
I n Ill 

Name call ing X 
Littering X 
Being in unass igned areas at unassigned times X 
Failure to follow classroom, bathroom, cafeteria, or playground rules X 
Misuse of library or labs X 
Inappropriate dress X 
Disrespect to other students X 
Talking back or being disrespectful to adults X 

Bullying X 
Malicious teasing X 
Major disruption of teaching or learning X 
Profanity/abus ive language X 
Use of skateboards, ro ller blades, or any wheeled mode of transportation on X 
campus during school operational hours 

Fighting which is aggressive and intentional X 
Verbal threats and/or intimidation of others X 
Profanityjabusive language directed towards a student or adult. X 
Sexual Harassment (grades 4- 12) X 
Physical abuse of a student or adult X 
Willful defiance X 
Theft of personal/school property X 
Vandalism of personal/school property X 
Possession of realistic toy weapons X 
Possession/use of alcohol, tobacco or tobacco products, or a controlled substance X 

Level I - Behaviors that are minor violation of classroom and school rules. However, repeated violations 
may result in suspension. For th e first offense the teacher and/or principal will take one or more of the 
followin g actions: 

• Student/teacher conference • Office referral 
• Teacher-held detention • Intervention program 
• Add itional ass ignments • Suspension from class 
• Parent contact/conference 



Level II- Behaviors that hinder positive school climate and interfere with student and campus safety. 
Repeated violations may result in suspension. 

Consequences: 
First Offense 
One or more of the following 
shall occur: 
Parent/guardian contact/ 
conference 
Written warning 

Detention 
Exclusion from school activities 
Intervention program 

Second Offense 
One or more of the following 
shall occur: 
Parent/guardian contact/ 
conference 
Written warning 

Detention 
Exclusion from school activities 
Intervention program 
At home detention 

Third Offense 
One or more of the following 
shall occur: 
Parent/guardian contact! 
conference 
Written warning 

Detention 
Exclusion from school activities 
Intervention program 
1-3 day suspension 

Level III - Behaviors that are serious violations and threaten the safety of students and disrupt the 
instructional or operational process at a school. Repeated violations of Level I and Level II behaviors 
apply. Repeated violations may result in expulsion. 

Consequences: A parent/guardian conference will be made for each violation. In addition, please review below. 

First Offense 
One or more of the following 
Shall occur: 
1-3 day suspension 
Exclusion from school activities 
Police involvement 
Intervention program 

Second Offense 
One or more of the following 
shall occur: 
3-5 day suspension 
Exclusion from school activities 
Police involvement 
Intervention program 

Third Offense 
One or more of the following 
shall occur: 
5 day suspension 
Exclusion from school activities 
Police involvement 
Intervention program 
Recommendation for expulsion 
Involuntary transfer to another 
school or program. 

Level IV- Behaviors that are MANDATORY RECOMMENDATIONS FOR EXPULSION 
By law, students causing serious physical injury; possessing weapons, controlled substances, dangerous objects, 
or explosives; selling drugs; committing robbery/extortion; committing or attempting to commit sexual 

assault/sexual battery , or assault or battery upon a school employee, must be recommended for or against 

expulsion which the principal must report to the 100 BMBACS Board of Directors. 

ITEMS NOT ALLOWED AT SCHOOL 
Several types of items are not to be brought to school. They include, but are not limited to: 
• Guns, knives or weapons of any kind, including BB guns, "air-soft" guns, pellet guns, paintball guns, and/or toy 
guns 
·Water pi stol s, water balloons, squirt tubes 
• Matches, lighters, firecrackers, caps, or other dangerous explosive devices 
• Pepper spray, tear gas, etc. 
• Radios, tape recorders, laser pointers, cameras 



Suspension 

The policies and procedures for suspension and expulsion of 100 BMBACS students set forth in this document 

comply with the policies and procedures identified in the California Education Code. These policies and 

procedures will be enforced fairly, uniformly, and consistently without regard to race, creed, color, sex, or any 

other prohibited classification. 

Notice of Regulations 

At the beginning of each school year, the principal of each school shall ensure that all students and 

parents/guardians are notified in writing of all school rules related to discipline, suspension and expulsion. 

(Education Code 35291.5, 48900.1 , 48980) Notification shall include information about the availability of 

individual school rules and all I 00 BMBACS policies and regulations pertaining to student discipline. (Education 

Code35291) 

Suspension 
Suspension is the temporary removal of a student from class instruction for adjustment or disciplinary reasons. A 

suspension does not mean any of the following: 

1. Reassignment to another education program or class at the same school where the student will receive 
continuing instruction for the length of day for students of the same grade level; 

2. Referral to a certificated employee designated by the principal to advise students; 
3. Removal from the class, but without reassignment to another class or program, for the remainder of the class 

period without sending the student to the principal or designee as provided in Education Code 48910. 
Removal from a particular class shall not occur more than once every five school days . 

While on suspension from school, the student is not to loiter on or about any school grounds at any time, nor to 

attend any 100 BMBACS activity at any time, no matter where such activity may be taking place. Violation may 

result in fmiher disciplinary action. 

Suspension from school can only be imposed when other means of correction fai l to bring about proper conduct. 

However, a student may be suspended on a first offense if# 1, #2, or #3 occurs : 

1. The student committed any ofthe following violations: 

a) Caused or threatened to cause physical injury 

b) Will fully used force on another person except in self-defense 

c) Possessed a dangerous object 

d) Possessed, used, or furnished a controlled substance or alcoholic beverage 

e) Arranged to sell or furni sh a "look alike" controlled substance 

f) Committed robbery or extortion 

2. The student 's presence at school causes a danger to persons or property 

3. The student 's presence at school threatens to di srupt the instructional process 



Authority to Suspend 

1. A teacher may suspend a student only from his/her classroom for the day of the suspension plus the 
following school day. 

2. The Principal or his/her designee may suspend a student from class, classes or the school campus for a period 
not to exceed five school days. 

3. The CEO or designee may extend a student's suspension pending final decis ion by the 100 BMBACS Board 
of Directors - Executive Committee (" 1 00 BMBACS Executive Committee") on a recommendation for 
expulsion. 

4. A Special Education student being considered for expulsion may be suspended for ten (10) consecutive days 
pending assessment and an IEP Team meeting. The suspension may also be extended pending final decision 
by the 100 BMBACS Executive Committee on a recommendation for expulsion. 

A pupil may not be suspended or expelled for any of the acts enumerated unless the act is related to school 

activity or school attendance occurring within a school under the jurisdiction of the CMO, designee, or principal. 

A pupil may be suspended or expelled for acts that are enumerated in this section and related to school activity or 

attendance that occur at any time, including, but not limited to any of the following: 

• While on school grounds . 
• While going to or coming from school. 
• During the lunch period whether on or off the campus . 
• During, or while going to or coming from, a school sponsored acti vity . 

Grounds for Suspension and Expulsion 
The following information is provided in order to provide uniformity within I 00 BMBACS in matters of student 
misconduct requiring disciplinary action. 

expul sion: 

The following offenses constitute grounds for suspension and 

• 

• 

• 

• 
• 

Caused, attempted to cause, or threatened to cause phys ical injury to another person or willfully used 
force or violence upon the person of another, except in self-defense. (Education Code 48900(a)) A 
student who aids or abets the infliction or attempted infliction of physical injury on another person, as 
defined in Penal Code 31, may be suspended, but not expelled. However, a student may be suspended or 
expell ed pursuant of Education Code 48900(a) once he/she has been adjudged by a juvenile court to have 
committed, as an aider or abettor, a crime of physical violence in which the victim suffered great or 
serious bodily injury. (Education Code 48900(s). 
Possessed, sold, or otherwise furnished any firearm, knife, explosive, or other dangerous object unless, in 
the case of possession of any object of this type, the student had obtained written permiss ion to possess 
the item from a certificated school employee, with the principal or designee's concurrence. (Education 
Code 48900(b )) 
Unlawfully possessed, used, sold, or otherwise furnished, or was under the influence of, any controlled 
substance as defined in Health and Safety Code 11053-11058, a lcoholic beverage, or intoxicant of any 
kind. (Education Code 48900(c)) 
Unlawfully offered, arranged, or negotiated to se ll any controlled substance as defined in Health and 
Safety Code 11053 -11 058, alcoholi c beverage or intoxicant of any kind, and then so ld , delivered or 
otherwise fu rnished to any person another liquid, substance or material and represented same as 
controll ed substance, alcohol beverage or intoxicant. (Education Code 48900(d)) 
Comm itted or attempted to comm it robbery or extortion. (Educat ion Code 48900(e)) 
Ca used or attempted to cause damage to school property or private property. (Education Code 48900(f)) 
Notification to oli ce re uired for students in rades K-12 . 



• 
• 

• 
• 

• 

• 

• 

• 

• 
• 

• 

Note: Parents can be held financially liable for damages up to $10,000 and shall also be liable for the 
amount of any reward not exceeding $10,000. (Education Code 48904, Government Code 53069.5) 
Stole or attempted to steal school property or private property. (Education Code 48900(g)) 
Possessed or used tobacco or any products containing tobacco or nicotine products, including but not 
limited to cigars, cigarettes, miniature cigars, clove cigarettes, smokeless tobacco, snuff, chew packets 
and betel. This restriction shall not prohibit a student from using or possessing his/her own prescription 
products. (Education Code 48900(h)) 
Committed an obscene act or engaged in habitual profanity or vulgarity. (Education Code 48900(i)) 
Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug paraphernalia, as 
defined in Health and Safety Code 11014.5. (Education Code 48900G)) 
Disrupted school activities or otherwise willfully defied the valid authority of supervisors, teachers, 
administrators, other school officials, or other school personnel engaged in the performance of their 
duties. (Education Code 48900(k)) 
Knowingly received stolen school property or private property. (Education Code 48900(1)) 
Possessed an imitation firearm , i.e. , a replica of a firearm that is so substantially similar in physical 
properties to an existing firearm as to lead a reasonable person to conclude that the replica is a firearm . 
(Education Code 48900(m)) 
Committed or attempted to commit a sexual assault as defined in Penal Code 261, 266c, 286, 288, 288a or 
289, or committed a sexual battery as defined in Penal Code 243.4. (Education Code 48900(n)) 

o Sexual Assault: includes rape, various types of sexual abuse, and lewd and lascivious conduct. 
(Penal Code 261, 266c, 286, 288, 288a, 289) 

o Sexual Battery: the touching of an intimate part of another person, if the touching is against the 
will of the person being touched, and is for the specific purpose of sexual arousal, sexual 
gratification, or sexual abuse. (Penal Code 243.3) 

Harassed, threatened, or intimidated a student who is a complaining witness or witness in a school ' 
disciplinary proceeding for the purpose of preventing that student from being a witness and/or retaliating 
against that student for being a witness. (Education Code 48900( o )) 
Unlawfully offered, arranged to sell, or sold the prescription drug Soma. (Education Code 48900(p)) 
Hazing - Any method of initiation or pre initiation into a student organization or any pastime or 
amusement engaged in with respect to such an organization which causes, or is likely to cause, bodily 
danger, physical harm, or personal degradation or disgrace resulting in physical or mental harm, to any 
student or other person attending any school. (Education Code 48900( q)) 
Made terrorist threats against school officials and/or school property . (Education Code 48900.7) Note: 
Terrorist threat is any statement, whether oral or written, by a person who willfully threatens to commit a 
crime which will result in death, great bodily injury to another person, or property damage in excess of 
$ 1,000. 

A student in grades 4 through 12 is also subject to suspension or recommendation for expulsion when it is 
determined that he/she: 

• 
• 

Committed sexual harassment as defined in Education Code 212.5 (Education Code 48900.2) 
Caused, attempted to cause, threatened to cause, or participated in an act of hate violence as defined in 
Education Code 233 (Education Code 48900.3) 
Intent ionally harassed, threatened or intimidated a student or group of students to the extent of having the 
actual and reasonably expected effect of materially disrupting class work, creating substantial diso rder, 
and invading engaged in harassment, threats or intimidation against 100 BMBACS personnel or students 
that is suffic iently severe or pervas ive to have the actual and reasonably expected effect of materi ally 
di srupting class work, creating substantial disorder, and invad ing the rights of school personnel or 
students student ri ghts by creating an intimidating or hostil e educational environment (Education Code 
48900.4) 



• Caused or attempted to cause damage; or stealing or attempted to steal; or knowingly receiving stolen 
school property including electronic files and databases. Aiding and Abetting: Defined in Section 31 of 
the Penal Code, the infliction or attempted infliction of physical injury to another person may suffer 
suspension, but not expulsion. Except that a pupil who has been adjudged by a juvenile court to have 
committed, as an aider or abettor, a crime of phys ical violence in which the victim suffered great bodily 
injury or serious bodily injury shall be subject to discipline pursuant to subdivision a of 48900 which 
authorizes (Education Code 48900(s)) 

• Harassed, threatened, or intimidated another student or 100 BMBACS personnel. (Education Code 
48900.4) 

Procedures in Cases Requiring Suspension 
Step One: The school site administrator or teacher investigates the incident and determines whether or not it 

merits suspension. 

Investigations: Keep in mind that: 

1. School officials may investigate, interrogate, and search students based upon reasonable 
suspicion (a greatly reduced standard as opposed to the requirement of probable cause); 

2. No school official ever needs a search warrant in doing a search in conjunction with a school­
related investigation; 

3. Miranda Rights do not apply in situations in which school officials are pursuing disciplinary 
policy, even if the questioning is likely to reveal criminal activity which may be reported to the 
police; and 

4. Standard school operations are not subject to Parental Notification requirements - the school 
official does not need to notify or obtain permiss ion from the parent of an involved student as to 
how to act or proceed, and the parent cannot bind the school by demanding such notification. 
(New Jerseyv. T.L.O., [1985]) 

Searches: In order to investigate an incident, or where there is reasonable suspicion, a student's attire, 

personal property, vehicle or school property, including books, desks, and school lockers, may be 

searched by a principal or designee who has reasonable suspicion that a student possesses illegal items or 

illegally obtained items. These may include illegal substances, drug paraphernalia, weapons or other 

objects or substances that may be injurious to the student or others . Illegally possessed items shall be 
confiscated and turned over to the police. 

Step Two: The school site administrator determines the appropriate length of the suspension (up to five school 

days) . Note: A teacher may suspend a student only from his/her classroom for the day of the suspension plus the 

follow ing schoo l day. 

Step Three: Unless a student poses a danger to the life, safety, or health of students or school personnel, a 

suspension will be preceded by an informal conference between the principal and student, in which the student 
shall be informed of the reason for the suspension, the evidence against them, and be given the opportunity to 

present his or her defense. At the time of suspension, a school employee will make a reasonable effort to contact 

the student 's parents in person or by telephone. Jn the event that a teacher sus ends a student from class the 

teacher shall ask the arent to attend a arent-teacher conference re ardin the sus ension as soon as ossible . 

Step Four: School administra tor fill s out a Notice of Suspension Form. The parent will be given written notice of 

the suspension usi ng this form . A copy of this fonn is also sent to the 100 BMBACS home office (Attention 

Director of Student Services) and placed in the principa l's private student fil es - suspension notices should not be 

placed in the student 's cumulative fil e. 



Step Five: Prior to the suspension or expulsion of any student, the principal or designee shall notifY appropriate 

city or county law enforcement authorities of any student acts of assault which may have violated Penal Code 

245. (Education Code 48902) Upon reporting such an incident, the principal or designee with secure a written 

copy of the police report and a copy of that report shall be pl aced in the private student files . 

The principal or designee also shall notifY appropriate city or county law enforcement authorities of any student 

acts which may involve the possession or sale of narcotics or of a controlled substance or possession of weapons 

or firearms in violation of Penal Code 626.9 and 626.10. (Education Code 48902) 

Within one school day after a student's suspension or expulsion, the principal or designee shall notifY appropriate 

city or county law enforcement authorities, by telephone or other appropriate means, of any student acts which 

may violate Education Code 48900(c) or (d), relating to the poss~ss ion, use, offering or sale of controlled 
substances, alcohol or intoxicants of any kind. (Education Code 48902) 

Specifically: 

• 

• 

• 

• 

• 
• 

• 

• 
• 

Prior to suspending a student from school for an assault upon any person with a deadly weapon or by 
force likely to produce great bodily injury . (Ed . Code 48902) 
A non-accidentally inflicted physical injury upon a minor student by another student which requires 
medical attention beyond the level of school-applied first aid. (Penal Code 11166) 
A non-accidentally inflicted physical injury by any person upon any minor which requires any medical 
attention. A report must be made to police or a child protection agency . (Penal Code 11166) 
Actual or suspected sexual abuse or physical abuse of any minor child. A report must be made to a child 
protection agency. (Penal Code 11166) 
An attack or assault on, or the menacing of, any school employee by a student. (Ed. Code 44014) 
A directly communicated threat by a student or any person to inflict unlawful injury upon the person or 
property of a school employee to keep the employee from fulfilling any official duty or for having 
fulfilled any official duty . 
Possession of any controlled substance, drug paraphernalia, alcoholic beverages or intoxicants, including 
glue containing toluene. Possession of such materials is illegal , and upon confiscation, cannot be retained 
by school personnel. (Ed. Code 48900( c)) 
Acts of school misconduct in violation of court imposed conditions on probation. (Ed . Code 48267) 
Truancy of any student under court ordered mandatory attendance . 

Step Six: The school administrator may require the student and his/her parent or guardian to sign a contract that 

states the conditions that the student is expected to meet while at the school. Copies of the signed contract are 

kept by the school site, the student and parent or guardian and the 100 BMBACS home office. 

Appeals Process: 

A student or the student 's parents/guardians may appeal those disciplinary actions, other than expulsion, imposed 

upon a student for hi s/her school related offenses. 

• Appeal s must be made first in writing at the schoo l level, and should be directed to the principal. The 
principal or principal's designee will attempt to resol ve the appeal with a written response within ten (10) 
school days . 



• After appeal at the school level, if further appeal is desired, the appeal should be made to the 100 
BMBACS Home Office and should be directed to the CEO or designee (Director of Brotherhood and 
Mentoring) for reso lution with a written response within fifteen (1 5) school days. 

• After appeal at the 100 BMBACS administrative level, if further review is desired, the appeal may be 
forwarded to the 1 00 BMBACS Executive Committee for resolution with a written response within 20 
school days. 

If any appeal is denied, the parent may place a written rebuttal to the action in the student' s file . 

Expulsion 
Expulsion is the involuntary removal of a student from all 100 BMBACS schools and 100 BMBACS programs 

for acts of specified misconduct. Except for single acts of a grave nature, expulsion is used only when there is a 

history of misconduct, when other forms of discipline (including suspension) have failed to bring about proper 

conduct, or when the student ' s presence causes a continuing danger to other students. Final action is only taken 

by vote of the 100 Black Men of the Bay Area Community School Board of Directors (the "Board")- Executive 

Committee ("1 00 Black Men of the Bay Area Community School Executive Committee"). 

In the event that a student is recommended for expulsion from 100 BMBACS, he or she is entitled to a hearing 

and, among other things, advance written notice of the rights and responsibilities enumerated in Education Code 

section 48918. Written notice of these due process rights shall be provided at least 10 days in advance of the date 

set for the hearing. (Ed. Code 48918) 

Expulsion proceedings for a currently identified Special Education student require additional due process 

procedures. 100 BMBACS wi ll follow all due process procedures for Special Education students included in this 

document and in the Education Code. 

While under expulsion, a student cannot enroll in another California school 100 BMBACS without approval of 

that 100 BMBACS Board of Education. Certain expelled students may enroll only in Juvenile Court Schools, 

County Community Schools, or 100 BMBACS operated Community Day Schools (AB922) during the duration of 

the expulsion. 

Expellable Offenses 

Category I- Mandatory Expulsion 
Under the mandatory provisions of Education Code 489 15(c), a student who has committed one or more 

of the following acts must be recom mended fo r expulsion and the I 00 BMBACS Executive Committee 

must expel the student -- Upon fi nding that the student committed any of the following acts ; the Board 

shall expel the student. (Educati on Code 48915) 

• 
• 

Possess ing, as verifi ed by a I 00 BMBACS employee, or selling or otherwise furnishing a firearm, 
unless the student had obtained prior wri tten permission to possess the item from a certifi cated 
school employee, with the principal or designee's concurrence 
Brandi shing a kn ife as defined in Education Code 489 15(g) at another person 
Unlawfully se lling a controlled substance listed in Health and Safety Code 11053-11058 
Committing or attempting to commit a sexual assault or committing a sexual battery 
Possess ing an explosive as defi ned in 18 USC 92 1 



Category II- Mandatory Recommendation for Expulsion 
Under the mandatory provision of Education Code 48915(a), a student who has committed one of the 

following acts of misconduct must be recommended for expulsion unless particular circumstances 

render it inappropriate. 

• Causing serious physical injury to another person, except in self-defense 
• Possession of any knife as defined in Education Code 48915(g), explosive or other dangerous 

object of no reasonable use to the student 
• Unlawful possession of any controlled substance, as listed in Health and Safety Code 11053-

11058, except for the first offense for the possession of not more than one avoirdupois ounce of 
marijuana, other than concentrated cannabis 

• Robbery or extortion 
• Assault or battery upon any school employee as defined in (Penal Code 240 and 242) 

Category III- Expulsion May Be Recommended 

In accordance with Education Code 48915 and by direction of the California Board of Education, a 

student may be considered for expulsion for committing any act not listed in Category I or II and 

enumerated in Education Code sections 48900, 48900.2, 48900.3, 48900.4, or 48900.7. Note: The 100 

BMBACS Executive Committee's decision to expel a student for violations included in Categories II and 

Ill must be based on a finding of one or both of the following: 

1. Other means of correction are not feasible or have repeatedly failed to bring about the proper 
conduct. 

2. Due to the nature of the act, the presence of the pupil causes a continuing danger to the physical 
safety ofthe pupil or others. (Ed. Code 48915(b) and 48915(e).) 

Procedures in Cases Requiring the Extension of Suspension and/or Expulsion 

Step One: School site administrator investigates an incident and determines whether the offense results in 

a suspension. If so, the administrator follows the procedures to suspend the student outlined previously. 

Step Two: A meeting is held within five school days of the student 's suspension to extend the suspension 

pending the expulsion process. The student and his/her parent or guardian are invited to attend this 

meeting with the CEO or designee. School site administrators or teachers may also be present. At this 

meeting the offense and repercussions are discussed -- if the student has committed an offense that 

requires a recommendation of mandatory expulsion, this is discussed and understood by all parties. 

Step Three: A letter from 100 BMBACS is sent to the student and parent or guardian regarding the 

expu lsion hearing. This letter notifies the student and parent or guardian when and where the expulsion 

hearing will take place and the ri ghts of the student with respect to the hearing as provided under Ed. 

Code 489 18. The expulsion hearing must occur within thirty days of the offense, unless the student and 

parent or guardian request a postponement. The written notification of the hearing must be forw arded to 

the pupi I and the parent at least ten (I 0) calendar days prior to the date set for the hearing. The notice 

must include: 



• 

• 
• 

• 

The date and place of the hearing 
A statement of the specific facts and charges upon which the proposed expulsion is based; 
A copy of the 100 BMBACS disciplinary rules which relate to the alleged violation; 
Notice that the hearing is an opportunity for the pupil and the parent/guardian to appear in person 
or be represented by counsel or by a non-attorney adviser, inspect and obtain copies of all 
documents to be used at the hearing, to confront and question all witnesses who testify at the 
hearing, to question all the evidence presented, and present oral and documentary evidence on the 
pupil's behalf. Note: If the pupil is to be represented by counsel or by a non-attorney adviser, 
such written notice must be received by 100 BMBACS at least five (5) calendar days prior to 
the hearing. 
Notice that the parent/guardian or the pupil is obligated to advise any new school district of the 
student 's status with 100 BMBACS. 

Step Four: The school site administrator files papers that are available for review by the student and 

his/her parent or guardian. These papers may include, but are not limited to, the following: A record of 

student attendance and grades; a record of previous infractions; a statement of the facts surrounding the 

case made by a site administrator; a statement of the facts surrounding the case made by a witness. 

Step Five: The student and his/her advocate prepare their presentation to the expulsion hearing board and, 

if necessary, subpoena witnesses. The student's advocate is any person (attorney or non-attorney) of the 
student's choice who is willing and able to represent the student at the expulsion hearing. 

Step Six: Process of the Expulsion Hearing 

a) Closed Session: Notwithstanding the provisions of Government Code 54953 and Education Code 

3 5145, the Board shall conduct a hearing to consider the expulsion of the student in a session closed 

to the public unless the student requests in writing at least five days prior to the hearing that the 

hearing be a public meeting. If such request is made, the meeting shall be public unless another 

student's privacy rights would be violated . 

Whether the expulsion hearing is held in closed or public session, the Board may meet in closed 
session to deliberate and determine whether or not the student should be expelled. If the Board 

admits any other person to this closed session, the parent/guardian, the student, and the counsel of the 

student shall also be allowed to attend the closed session. (Education Code 48918(c)) 

If a hearing that involves a charge of sexual assault or sexual battery is to be conducted in public, a 

complaining witness shall have the right to have his/her testimony heard in closed sess ion when 

testifying in public would threaten seri ous psychological harm to the witness and when there are no 

alternati ve proced ures to avoid the threatened harm, including but not limi ted to videotaped 

deposition or contemporaneous exam ination in another place comm unicated to the hearing room by 
closed-circu it television . (Education Code 48918(c)) 



b) Record of Hearing: A record of the hearing shall be made and may be maintained by any means, 
including electronic recording, as long as a reasonably accurate and complete written transcription of 
the proceedings can be made. (Education Code 48918(g)) 

c) Subpoenas: Before commencing a student expulsion hearing, the Board may issue subpoenas, at the 
request of either the student or the CEO or designee, for the personal appearance at the hearing of any 
person who actually witnessed the action that gave rise to the recommendation for expulsion. All 
subpoenas shall be issued in accordance with the Code of Civil Procedure 1985-1985.2 and enforced 
in accordance with Government Code 11455.20. (Education Code 48918(i)) 

Any objection raised by the student or the CEO or designee to the issuance of subpoenas may be 

considered by the Board in closed session, or in open session if so requested by the student, before the 
meeting. The Board's decision in response to such an objection shall be final and binding. 

(Education Code 48918(i)) 

If the Board determines that a witness would be subject to unreasonable risk of harm by testifying at 

the hearing, a subpoena shall not be issued to compel the personal attendance of that witness at the 

hearing. However, that witness may be compelled to testify by means of a sworn declaration. 

(Education Code 48918(i)) 

Presentation of Evidence: While technical rules of evidence do not apply to expulsion hearings, 
evidence may be admitted and used as proof only if it is the kind of evidence on which reasonable 

persons can rely in the conduct of serious affairs. Relevant evident of any kind may be admitted and 
given probative effect if it the kind upon which reasonable persons are accustomed to rely. Hearsay 

is an acceptable form of evidence and is admissible. (Education Code 48918(f) and (h)) 

In cases where a search of a student's person or property has occurred, evidence describing the 

reasonableness of the search shall be included in the hearing record. 

d) Testimony by Complaining Witnesses: The following procedures shall be observed when hearings 
involve allegations of sexual assault or sexual battery by a student: (Education Code 48918) 

I) Any complaining witness shall be given five days' noti ce before being called to testify. 
2) Any complaining witness shall be entitled to have up to two adult support persons, including 

but not limited to a parent/guardi an or legal counsel, present during his/her testimony . 
3) Before a complaining witness testifies, support persons shall be admoni shed that the hearing 

is confidential. 
4) The person presiding over the hearing may remove a support person whom he/she finds is 

di srupting the hearing. 
5) If one or both support persons are also witnesses, the hearing shall be conducted according to 

Penal Code 868 .5. 



e) Evidence of specific instances of prior sexual conduct of a complaining witness shall be presumed 
inadmissible and shall not be heard unless the person conducting the hearing determines that 
extraordinary circumstances require the evidence to be heard. Before such a determination is made, 
the complaining witness shall be given notice and an opportunity to oppose the introduction of this 
evidence. In the hearing on the admissibility of this evidence, the complaining witness shall be 
entitled to be represented by a parent/guardian, legal counsel or other support person. Reputation or 
opinion evidence regarding the sexual behavior of a complaining witness shall not be admissible for 
any purpose. 

f) In order to facilitate a free and accurate statement of the experiences of the complaining witness and 
to prevent discouragement of complaints, the 100 BMBACS shall provide a non-threatening 
environment. 

1) The 100 BMBACS shall provide a room separate from the hearing room for the use of the 
complaining witness before and during breaks in testimony. 

2) At the discretion of the person conducting the hearing, the complaining witness shall be 
allowed reasonable periods of relief from examination and cross-examination during which 
he/she may leave the hearing room . 

3) The person conducting the hearing may: 
• Arrange the seating within the hearing room so as to facilitate a less intimidating 

environment for the complaining witness 
• Limit the time for taking the testimony of a complaining witness to the hours he/she is 

normally in school, if there is no good cause to take the testimony during other hours 
• Permit one of the support persons to accompany the complaining witness to the witness 

stand 

Step Seven: Within three school days after the hearing, the Discipline Review Board shall determine 

whether to recommend the expulsion of the pupil to the 100 BMBACS Executive Committee. The 

decision of the Board to expel may be based solely on substantial evidence relevant to the charges 

adduces at the hearing. While hearsay is admissible and acceptable as a form of evidence, no decision to 
expel a student may be based solely upon hearsay. 

If the Discipline Review Board decides not to recommend expulsion, the expulsion proceedings shall be 

terminated and the pupil immediately shall be reinstated and permitted to return to a classroom 

instructional program, any other instructional program, a rehabilitation program, or any combination of 

these programs. The decision not to recommend expulsion shall be final. 

Step Eight: If the Discipline Review Board recommends expulsion, findings of fact in support of the 

recommendation shall be prepared and submitted to the 100 BMBACS Executive Committee. The 

Board 's decision on whether to expel a student shall be made within 10 school days after the cone! usion 

of the hearing, unless the student requests in writing that the deci sion be postponed . (Education Code 
48918(a)) Note: Ifthe Board does not meet on a weekly bas is, its decision on whether to expel a student 

shall be made within 40 schoo l days after the student is removed from hi s/her school of attendance, unl ess 

the student requests in writing that the decision be postponed. (Education Code 48918(a)) 



Final Action by the Board 

Whether the expulsion hearing is conducted in closed or public session by the Board, a hearing officer, or an 

administrative panel, the final action to expel shall be taken by the Board at a public meeting. (Education Code 

48918(j)) If the Board conducts the hearing and reaches a decision not to expel, this decision shall be final and 

the student shall be reinstated immediately. 

Upon ordering an expulsion, the Board shall set a date when the student shall be reviewed for readmission to a 

school within the 100 BMBACS. For a student expelled for an act listed under "Mandatory Recommendation and 

Mandatory Expulsion" above, this date shall be one year from the date the expulsion occurred. 

Written Notice to Expel 

The CEO or designee shall send written notice of the decision to expel to the student or parent/guardian. This 

notice shall include the following: 

1. The specific offense committed by the student for any of the causes for suspension or expulsion listed in 
Education Code 48900(a)-( o ), Education Code 48900.2-48900.4 and Education Code 48915( c) (Education 
Code 48900.8) 

2. The fact that a description of readmission procedures will be made available to the student and their 
parent/guardian (Education Code 48916) upon their request for readmission at a later day. 

3. Notice ofthe right to appeal the expulsion to the County Board ofEducation (Education Code 48918) 
4. Notice of the student's or parent/guardian's obligation to inform any new district or school in which the 

student seeks to enroll of the student's expelled status with 100 BMBACS, pursuant to Education Code 
48915.1 (Education Code 48918) 

Steps to Appeal 

The student or parent/guardian is entitled to file an appeal of the Board's decision to the County Board of 

Education . The appeal must be filed within 30 days of the Board's decision to expel, even if the expulsion action 

is suspended and the student is placed on probation. (Education Code 48919) 

The student shall submit a written request for a copy of the written transcripts and supporting documents from the 

100 BMBACS simultaneously with the filing of the notice of appeal with the County Board of Education. The 

100 BMBACS shall provide the student with these documents within 10 school days following the student's 

wri tten request. (Education Code 48919) 

Readmission 

Readmission procedures shall be as follows: 

1. Upon written request from the pupil and parent/guardi an no earli er than a full year from the date of expulsion, 
the I 00 BMBACS shall consider readmi ss ion of the student. (Education Code 48916) 

2. The CEO or designee shall hold a conference with the parent/guardian and the student. At the conference the 
student's rehabil itation shall be revi ewed. School regulations shall be reviewed and the student and 
parent/guardian shall be asked to indicate in writing their willingness to comply with these regulations. 

3. The CEO or designee shall transmit to the Board his/her recommendation regard ing readmiss ion. The Board 
shall consider th is recommendation in closed session if information would be disclosed in violation of 



Education Code 49073-49079. If a written request for open session is received from the parent/guardian or 
adult student, it shall be honored. 

4. If the readmission is granted, the CEO or designee shall notify the student and parent/guardian, by registered 
mail, of the Board's decision regarding readmission. 

5. The Board may deny readmission if it finds that the student has not satisfactorily demonstrated rehabilitation 
or that the student continues to pose a danger to campus safety or to other 100 BMBACS students or 
employees. (Education Code 48916) The Board shall provide written notice to the expelled student and 
parent/guardian describing the reasons for denying re-admittance into the regular program. (Education Code 
48916) 

Maintenance of Records 

The Board shall maintain a record of each expulsion, including the specific cause of the expulsion. The expulsion 
record shall be maintained in the student's mandatory cumulative record and sent to any school in which the 

student subsequently enrolls. (Education Code 48900.8, 48918(k)) 

The CEO or designee shall, within five working days, honor any district's request for information about an 

expulsion. (Education Code 48915.1) 



Sample Uniform Complaint Procedure Form 
CDE, T0?-004 English , Ariel Font 
Page 1 of 1 

California Department of Education] 
~ategorical Programs Complaints Management; Legal , Audits and Compliance Branch (December 201 0)] 

Sample Uniform Complaint Procedures Williams Settlement Form 

For Education Code Section 35186 Complaints 

Education Code (EC) Section 35186 created a procedure for the filing of complaints concerning deficiencies related to 
instructional materials, conditions of facilities that are not maintained in a clean or safe manner or in good repair, and 
teacher vacancy or misassignment. The complaint and response are public documents as provided by statute. Complaints 
may be filed anonymously. However, if you wish to receive a response to your complaint, you must provide the following 
contact information. 
Response requested : 0 Yes 0 No 
Name: (Optional) Mailing Address : _________________ _ 

Phone Number: (Optional) Day: 

Issue of complaint (please check all that apply): 
1. Textbooks and Instructional Materials 

Evening: _______________ _ 

0 A pupil , includ ing an English learner, does not have standards-aligned textbooks or instructional materials or 
state-adopted or district-adopted textbooks or other required instructional materials to use in class. 

0 A pupil does not have access to textbooks or instructional materials to use at home or after school. This does not 
require two sets of textbooks or instructional materials for each pupil. 

0 Textbooks or instructional materials are in poor or unusable condition , have missing pages, or are unreadable due 
to damage. 

0 A pupil was provided photocopied sheets from only a portion of a textbook or instructional materials to address a 
shortage of textbooks or instructional materials. 

2. Facility Conditions 
0 A condition poses an urgent or emergency threat to the health or safety of students or staff, including : gas leaks, 

nonfunctioning heating , ventilation , fire sprinklers or air-conditioning systems, electrical power failure , major sewer 
line stoppage, major pest or vermin infestation , broken windows or exterior doors or gates that will not lock and 
that pose a security risk, abatement of hazardous materials previously undiscovered that pose an immediate 
threat to pupils or staff, structural damage creating a hazardous or uninhabitable condition , and any other 
emergency conditions the school district determines appropriate. 

0 A school restroom has not been maintained or cleaned regularly , is not fully operational and has not been stocked 
at all times with toilet paper, soap, and paper towels or functional hand dryers. 

0 The school has not kept all restrooms open during school hours when pupils are not in classes , and has not kept 
a sufficient number of restrooms open during school hours when pupils are in classes. 

3. Teacher Vacancy or Misassignment 
0 Teacher vacancy - A semester begins and a teacher vacancy exists. (A teacher vacancy is a position to which a 

single designated certificated employee has not been assigned at the beginning of the year for an entire year or, if 
the position is for a one-semester course, a position to which a single designated certificated employee has not 
been assigned at the beginning of a semester for an entire semester.) 

0 Teacher misassignment- A teacher who lacks credentials or training to teach English learners is assigned to 
teach a class with more than 20 percent English learner pupils in the class . 

0 Teacher misassignment - A teacher is assigned to teach a class for which the teacher lacks subject matter 
competency . 

Date of Problem: _ _ _______________________ _____________ __ 

Location of Problem (School Name, Address , and Room Number or Location): ___ _ ___________ _ 

Course or Grade Level and Teacher Name:----------------- -------------

lease describe the issue of your complaint in detail. You may attach additional pages if necessary to fully describe the situation. 

Please file this complaint at the following location : 
(Principal or the designee of the district superintendent and address) 
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ACKNOWLEDGMENT OF RECEIPT 
100 BLACK MEN OF THE BAY AREA COMMUNITY SCHOOL 

EMPLOYEE HANDBOOK 2012-2013 

EMPLOYEE NAME: _________ _ 

I acknowledge that I have received a copy of the 2012-2013 100 Black Men of the Bay Area 
Community School Staff Handbook. I understand and agree that I have been given the 
opportunity to ask any questions about the policies in the Handbook. I understand and agree 
that it is my responsibility to read and familiarize myself with the policies and procedures 
contained in the Handbook. 

I understand and agree that my employment is governed by the guidelines set forth in this 
Handbook and any written revisions to this book or any written policies that are distributed or 
posted. I understand and agree that the statements contained in the Handbook are guidelines 
and not intended to create any contractual or other legal obligations or to alter the at-will 
nature of my employment with the School. In the event I do have an employment contract 
which expressly alters the at-will relationship, I agree to the foregoing except with reference to 
an at-will employment status. 

I understand and agree that other than the Board of the Schoot no person has authority to 
enter into any agreement, express or implied, for employment for any specific period of time, 
or to make any agreement for employment other than at-will; only the Board has the authority 
to make any such agreement and then only in writing signed by the Board President. 

Employee's Signature: ___________ _ Date: _____ _ 

Please sign/ date this page, and return to the School 
Administrator 



ACKNOWLEDGMENT OF RECEIPT 
100 BLACK MEN OF THE BAY AREA COMMUNITY SCHOOL 

EMPLOYEE HANDBOOK 2012-2013 

EMPLOYEE NAME: ____________________ _ 

I acknowledge that I have received a copy of the 100 Black Men of the Bay Area Community 
School (100 BMBACS) Employee Handbook. I understand and agree that I have been given the 
opportunity to ask any questions about the policies in the Handbook. I understand and agree 
that it is my responsibility to read and familiarize myself with the policies and procedures 
contained in the Handbook. 

I understand and agree that my employment is governed by the guidelines set forth in this 
Handbook and any written revisions to this book or any written policies that are distributed or 
posted. I understand and agree that the statements contained in the Handbook are guidelines 
and not intended to create any contractual or other legal obligations or to alter the at-will 
nature of my employment with the School. In the event I do have an employment contract 
which expressly alters the at-wi ll relationship, I agree to the foregoing except with reference to 
an at-wil l employment status. 

I understand and agree that other than the Board of 100 BMBACS, no person has authority to 
enter into any agreement, express or implied, for employment for any specific period of time, 
or to make any agreement for employment other than at-will; only the Board has the authority 
to make any such agreement and then only in writing signed by the Board President. 

Employee's Signature: ___________ _ Date: _____ __ 

Please retain this copy for your records. 
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INTRODUCTION TO HANDBOOK 

As an employee of 100 Black Men of the Bay Area Community School (100 BMBACS), you are 
an important member of a team effort. We hope that you will find your position with us 
rewarding, challenging and productive. Because our success depends upon the dedication of 
our employees, we are highly selective in choosing new members of our team. We look to you 
and our other employees to contribute to the School's success. 

This Staff Handbook is designed to help employees get acquainted with 100 Black Men of the 
Bay Area Community School. It explains some of our philosophies and beliefs, and describes, 
in general terms, some of our employment guidelines. Although this Handbook is not 
intended to be an exclusive or comprehensive policies and procedures manual, we hope that it 
will serve as a useful reference document for employees throughout their employment at the 
School. While this Handbook sets forth the policies and guidelines that govern your 
employment at the School, it is not intended to be a contract (express or implied), nor is it 
intended to otherwise create any legally enforceable obligations on the part of the School or 
its employees. In no way does the Handbook replace any official plan documents (e.g., health 
insurance, retirement plan, etc.) or insurance contracts, which will govern in all cases. This 
Handbook supersedes and replaces all previous personnel policies, practices, and guidelines. 

Due to the fact that 100 Black Men of the Bay Area Community School is a growing and 
changing organization, it reserves full discretion to add to, modify, or delete provisions of this 
Handbook, or the policies and procedures on which they may be based, at any time without 
advance notice. 100 Black Men of the Bay Area Community School also reserves the right to 
interpret any of the provisions set forth in this Handbook in any manner it deems appropriate. 

No individual other than the President of the Board of Directors has the authority to enter into 
any employment or other agreement that modifies School policy. Any such modification must 
be in writing. 

This Handbook is the property of the School, and it is intended for personal use and reference 
by employees of the School. Circulation of this Handbook outside of the School requires the 
prior written approval of the Principal. 

Employees must sign the acknowledgment form at the back of this Handbook, tear it out, and 
return it to the School's Administrative Office. This will provide the School with a record that 
each employee has received this Handbook. 

When you start, 100 Black Men of the Bay Area Community School will provide you with 
necessary paperwork concerning your employment and will give you time with your manager 
to review your job functions, have a tour, and meet your co-workers. Please use this time to 
ask any questions you may have. We want to ensure that you have a great start! 
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MISSION AND VISION 

THE 100 BLACK MEN OF THE BAY AREA COMMUNITY SCHOOL 

The mission of 100 Black Men of the Bay Area Community School is to prepare young men 
with the skills, tools, and multiple intelligences needed to be entrepreneurial leaders in the 
fields of science, technology, engineering, and mathematics; and to instill confidence and a 
sense of responsibility for leading social change. The educational model of 100 BMBACS 
supports a life-long commitment to personal excellence, leadership, civic responsibility, and 
service to the community, environment and a global society. 

100 Black Men of the Bay Area is committed to developing a truly excellent school that 
effectively nurtures and taps the human potential of every student. 100 BMBACS will serve as 
a replicable model and a demonstration school for providing a quality K-12 education for 
African-American boys and will serve to support the larger education community in its efforts 
to close the achievement gap for African-American boys. 
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CONDITIONS OF EMPLOYMENT 

Equal Employment Opportunity Policy 

100 Black Men of the Bay Area Community School is an equal opportunity employer. Federal 
and state laws prohibit discrimination in hiring, promotions, pay, discharge and other 
employment actions where the decision is based on such prohibited reasons as the 
employee's or applicant's race, color, national origin, ancestry, religion, sex, sexual 
orientation, marital status, pregnancy, age, physical or mental disability, medical condition, 
veteran status, or any other legally protected status. Such laws also require reasonable 
accommodation of religious belief and protected disabilities. Employees who need such 
reasonable accommodation must promptly inform the School of their need so that an 
interactive process can occur. 

The School is committed to following these laws in all respects. This policy extends to all 
employees and to all aspects of the employment relationship, including the hiring of new 
employees and the training, transfer, promotion, compensation, and benefits of existing 
employees. 

Employment at Will 

Our School is committed to changing the trajectory of young men being educated in Oakland, 
California. All of us depend on our employees' excellent job performance for our success. As a 
result, all employees are expected to provide excellent and reliable service to the School, our 
students, our parents, and our fellow employees. 

For this reason, all School employees are employed on an at-will basis. This means that both 
the School and you have the right to terminate employment, and the School may change your 
job, at any time, for any reason, with or without prior notice or cause. 

This Handbook is intended to make that mutual at-will relationship perfectly clear, and to 
make clear that no one has any express or implied contract limiting your right to resign, or the 
School's right to terminate or change your employment, at any time, for any reason, with or 
without prior notice or cause. Furthermore, that at-will relationship can be changed only by 
an express individual written employment agreement signed by the President of the Board of 
Directors and you that expressly changes this at-will relationship, and not by any other 
person, statement, act, series of events, or pattern of conduct. Furthermore, by choosing to 
remain at 100 Black Men of the Bay Area Community School, current employees understand 
and accept this relationship as an integral part of their employment with us. 

Policy Prohibiting Harassment 

100 Black Men of the Bay Area Community School does not tolerate the harassment of any 
employee for any reason by any other employee, supervisor, manager, or person with whom 
the School does business. In addition, harassment for any discriminatory reason, such as race, 
color, national origin, ancestry, religion, sex, sexual orientation, marital status, pregnancy, age, 
physical or mental disability, medical condition, veteran status, or any other legally protected 
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status, is a violation of various state and federal laws, which subject the individual harasser to 
liability for any such unlawful conduct. 

With this policy, as well as our policies regarding proper email and Internet usage, the School 
prohibits not only actions that are severe enough to be unlawful, but also conduct and 
comments which are not severe enough to violate state or federal law but which are still 
inappropriate in our workplace. 

);> Prohibited Conduct/Comments 

• 

• 

• 

Racial or ethnic remarks, slurs, or jokes, or any other comments or conduct that 
disparages individuals or groups based on any discriminatory factors. 

Physical conduct, including assault, unwanted touching, intentionally blocking 
normal movement, or interfering with work because of sex, race, or any other 
protected status. 

Deferential or preferential treatment based on any of the protected classes 
above. 

• Sexual harassment. Sexual harassment includes many forms of offensive sexual 
behavior, including, but not limited to: 

• Physical assaults of a sexual nature, such as : 

• 

• 

rape, sexual battery, molestation or attempts to commit these 
assaults; and 

intentional physical conduct that is sexual in nature, such as 
touching, pinching, patting, grabbing, brushing against another's 
body, or poking another's body. 

• Unwanted sexual advances, propositions or other sexual comments, such 
as: 

• 

• 

• 

sexually oriented gestures, notices, remarks, jokes, or comments 
about a person's sexuality or sexual experience; 

preferential treatment or promises of preferential treatment to an 
employee for submitting to sexual conduct, including soliciting or 
attempting to solicit any employee to engage in sexual activity for 
compensation or reward or deferential treatment for rejecting 
sexual conduct; and 

subjecting or threats of subjecting an employee to unwelcome 
sexual attention or conduct or intentionally making performance 
of the employee's job more difficult because of the employee's 
sex. 
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Sexual or discriminatory displays or publications anywhere at the 
workplace by employees, such as: 

• 

• 

• 

displaying pictures, cartoons, posters, calendars, graffiti, 
objections, promotional materials, reading materials, or other 
materials that are sexually suggestive, sexually demeaning or 
pornographic or bringing to work or possessing any such material 
to read, display or view at work; 

reading publicly or otherwise publicizing in the work 
environment materials that are in any way sexually revealing, 
sexually suggestive, sexually demeaning or pornographic; and 

displaying signs or other materials purporting to segregate an 
employee by sex in an area of the workplace (other than 
restrooms or similar rooms) . 

The illustrations of harassment and sexual harassment above are not to be construed as an 
all-inclusive lis t of prohibited acts under this policy. 

In addition, no supervisor of staff may have a dating or sexual relationship with any employee 
to whom they assign work, evaluate, or influence employment or compensation decisions 
without both parties promptly informing the Principal of such relationship, so that 
appropriate assurances/arrangements can be made to assure mutual consent and no adverse 
impact in the workplace. 

~ Prevention Procedure 

All employees are responsible for ensuring a harassment-free workplace. To that end, any 
employee who is subjected to offensive comments or conduct should immediately report the 
conduct to his or her immediate supervisor andjor the School's Administrative Office. 
Employees may use the complaint forms attached as Appendices A and B to this Handbook 

In addition, any other employee or supervisor who becomes aware of any such objectionable 
conduct by any employee, supervisor, vendor, independent contractor, parent, or any vendor 
with whom the School does business should immed ia tely advise the School's Administrative 
Office to ensure that the conduct does not continue. 

As soon as a report or complaint is made to the School's Administrative Office, it will take 
prompt investigatory, corrective and preventative action as appropriate in the circumstances. 
In the process, reports of harassment will be maintained in confidence to the extent practical 
to enable a reasonable investigation and reasonable correction and prevention steps. 

Any supervisor or employee who engages in conduct prohibited by this policy is subject to 
termination. 

No employee will be retaliated against for bringing concerns to the School's attention. 
Therefore, do not allow an inappropriate or unlawful situation to continue by not reporting it, 

100 Black Men of the Bay Area Community School2012-13 Employee Handbook 5 



regardless of who is creating that situation. No person in this School is exempt from this 
policy. 

Compliance with All Laws 

School policy prohibits any discrimination and retaliation against an employee for any 
prohibited reason. If you believe that such activity is occurring, inform the Administrative 
Office immediately, and appropriate investigatory and remedial action will be taken. 

Child Abuse & Neglect Reporting 

Each member of the 100 Black Men of the Bay Area Community School staff is a mandated 
child -abuse reporter and shall follow all applicable reporting laws, as well as the same policies 
and procedures used by the District. 

Mandated reporters must report suspected child abuse or neglect under the California Child 
Abuse and Neglect Reporting Act. "Child" is defined as a person under the age of 18 years. A 
mandated reporter is any individual who is an employee of a youth organization or public 
school. The term "child abuse or neglect" includes sexual abuse; negligent treatment or 
maltreatment of a child by a person responsible for the child's welfare under circumstances 
indicating harm or threatened harm to the child's health or welfare including both acts and 
omissions on the part of the responsible person; willful cruelty or unjustifiable punishment; 
unlawful corporal punishment or injury; and abuse or neglect in out-of-home care. Child 
abuse or neglect does not include an accidental injury. 

All employees of 100 Black Men of the Bay Area Community School must report suspected 
abuse immediately or as soon as is practicable (and within 36 hours) by telephone, to Child 
Protective Services ((510) 259-1800), any police department, sheriffs department, county 
probation department (if designated by the county to receive mandated reports), or the 
county welfare department. School district police or security departments are not accep table 
reporting agencies. The individual making the report must also prepare and submit a written 
report to the reporting agency within 36 hours of receiving the information concerning the 
incident. This report must be on the mandated state form, which is available in the School 
Administrative Office or at http: 1/ag.ca.gov /childabuse/pdf/ss 8572.pdf. 

Employees shall not contact the child's family or any other persons to determine or 
investigate the cause of the suspected abuse or neglect. Any interview of the child should be 
conducted in a professional manner, after consulting with the School's Administrative Office. 
In any investigation of suspected child abuse or neglect, all persons participating in the 
investigation of the case shall consider the needs of the child victim and shall do whatever is 
necessary to prevent psychological harm to the child. 

ID!gibility for Employment 

100 Black Men of the Bay Area Community School will employ only authorized workers. All 
new hires must provide proof of identity and work eligibility in accordance with U.S. 
Immigration and Homeland Security Regulations. Employees must complete and sign a Form 
I-9 and produce valid documents designated by the U.S. Department of Justice, which establish 
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both identity and employment eligibility within three (3) working days of hire. Failure to 
comply may result in termination. 

Whistleblower Polic 

100 Black Men of the Bay Area Community School requires its directors, officers, employees, 
and volunteers to observe high standards of ethics in the conduct of their duties and 
responsibilities within the School. As representatives of the School, such individuals must 
practice honesty and integrity in fulfilling all responsibilities and must comply with all 
applicable laws and regulations. The purpose of this whistleblower policy is to create an 
ethical and open work environment, to ensure that the School has a governance and 
accountability structure that supports its mission, and to encourage and enable directors, 
officers, employees, and volunteers of the School to raise serious concerns about the 
occurrence of illegal or unethical actions within the School before turning to outside parties 
for resolution. 

Under the whistleblower policy, all directors, officers, employees, and volunteers have a 
responsibility to report any action or suspected action taken within the School that is illegal, 
unethical, or violates any adopted policy of the School. Anyone reporting a violation must act 
in good faith, without malice to the School or any individual at the School and have reasonable 
grounds for believing that the information shared indicates that a violation has occurred. A 
person who makes a report does not have to prove that a violation has occurred. However, 
any report which the reporter has made maliciously or which the reporter has good reason to 
believe is false will be viewed as a serious disciplinary offense. No one who in good faith 
reports a violation, or who, in good faith, cooperates in the investigation of a violation shall 
suffer harassment, retaliation, or adverse employment action for reporting or cooperating 
with an investigation into a violation. 

Drug-Free Workplace 

100 Black Men of the Bay Area Community School recognizes a responsibility to help provide 
a safe and productive work and learning environment for all employees and students and to 
minimize the public safety risks of our School. Toward this end, the School has a particular 
concern about substance abuse, since it can affect an employee's productivity and efficiency; 
jeopardize the safety of the employee, coworkers, students, and the public; impair the 
reputation of the School and its employees; and violate state and federal statutes. 

For these reasons, we have developed this policy to deal with those whose drug or alcohol use 
affects the rest of us . 

);> Alcohol 

The possession, consumption, purchase or sale of alcohol on School premises is prohibited. 
Furthermore, no employee shall be under the influence of alcohol while on School premises or 
while performing School business off School premises. 
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>- Legal Drugs 

"Legal drugs" are those prescribed or over-the-counter drugs which are legally obtained by 
the employee and used for the purpose for which they were prescribed and sold. 

Even such legal drugs may affect the safety of the employee, coworkers, students, or the 
public. Therefore, any employee who is taking a legal drug which might impair safety, 
performance, or any motor function must advise his or her supervisor before reporting to 
work under such medication. If the School determines that such use does not pose any safety 
risk, the employee will be permitted to work. 

>- Illegal Drugs 

"Illegal Drugs" are drugs or controlled substances that are (1) not legally obtainable or (2) 
legally obtainable but not obtained in a lawful manner. Examples include cocaine, marijuana, 
and illegally-obtained prescription drugs. 

The purchase, sale, use, transfer, possession, presence in one's system of a detectable amount 
of an illegal drug by any employee, or an employee's being under the influence of the same is 
prohibited (1) on School premises, (2) where the employee is performing School business off 
School premises, or (3) where such activity away from School premises affects the employee's 
suitability for continued employment or may harm the reputation of the School and its 
employees. 

Any violation of this policy may be grounds for disciplinary action up to and including 
termination. 

Confidential Information 

All information relating to students including, but not limited to, personal information, 
schools attended, addresses, contact numbers and progress information, is confidential in 
nature, and may not be shared with or distributed to unauthorized parties. All records 
concerning special education student shall be kept strictly confidential and maintained in 
separate files. Failure to maintain confidentiality may result in disciplinary action, up to and 
including termination. 

Conflict of Interest 

You are expected to work for the best interest of the School at all times. Each employee has an 
obligation to avoid situations involving actual or potential conflict of interest, such as any 
agreement, activity, or other situation that is or could be construed as in conflict with the 
School's best interests. 

An employee involved in any relationships or situations which may constitute a conflict of 
interest should immediately and fully disclose the relevant circumstances to the School's 
Administrative Office, the Principal, or the Board of Directors, for a determination about 
whether a potential or actual conflict exists. If an actual or potential conflict is determined to 
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exist, the School may take whatever corrective action appears appropriate in the 
circumstances. Failure to disclose facts shall constitute grounds for disciplinary action. 

Em lo ment of Relatives 

100 Black Men of the Bay Area Community School may refuse to hire relatives of present 
employees if doing so could result in actual or potential problems in supervision, security, 
safety or morale, or create potential conflicts of interest. 100 Black Men of the Bay Area 
Community School defines "relatives" as spouses, children, siblings, parents, in-laws and step­
relatives. Under most circumstances one relative may not supervise another. If two 
employees marry or become related, causing actual or potential problems such as those 
described above, only one of the employees will be retained with 100 Black Men of the Bay 
Area Community School, unless accommodations can be made to eliminate the actual or 
potential problems. The employees will have thirty (30) days to decide which relative will 
stay with 100 Black Men of the Bay Area Community School. If this decision is not made 
within the time allowed, the department director will make the decision, taking the 
employment history and job performance of both employees into account. 

No Smoking 

100 Black Men of the Bay Area Community School is a no-smoking facility. 

THE WORKPLACE 

Employment Classifications 

For purposes of salary administration and eligibility for overtime payments and employee 
benefits, 100 Black Men of the Bay Area Community School classifies its employees as defined 
below. If you change positions during your employment, you will be informed of any change 
in your status. Please direct any questions you may have regarding your employment 
classification or status to the School 's Administrative Office or your direct supervisor. 

);;> Nonexempt Employees: Employees who are entitled to be paid overtime in 
accordance with applicable federal and state wage and law hours. They may be either 
full-time or part-time employees. 

Exempt Employees: Employees who are not required to be paid 
accordance wi th applicable federal and state wage and hour laws. 
professional employees (teachers), outside sales representatives, 
employees in administrative positions are typically exempt. 

Employment Status 

);;> Regular Full-time Employees 

overtime in 
Executives, 

and certain 

Employees hired to work at 100 Black Men of the Bay Area Community School on a full-time, 
40-hour workweek on a regular basis. Such employees may be "exempt" or "nonexempt" as 
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defined above. They are eligible for employee benefits as described in this Handbook as well 
as those benefits required by law. 

~ Regular Part-time Employees 

Employees hired to work fewer than 40 hours per week on a regular basis. Such employees 
may be "exempt" or "nonexempt" as defined above. Employees working 30 or more hours per 
week are eligible for prorated benefits as described in this Handbook. 

~ Temporary jSeasonaljContractjlntern Employees 

Employees engaged to work for a limited period of time to fill a specific need within 100 Black 
Men of the Bay Area Community School. A temporary jseasonaljcontractjintern employee 
earns no employment benefits except where specifically indicated or required by law. A 
temporary employee may be offered and may accept a new temporary assignment with 100 
Black Men of the Bay Area Community School and still retain temporary status. 
Temporary jseasonaljcontractjintern employees are not eligible for benefits, outside of 
federal and state mandated benefits, unless specifically stated in employment agreement. 
People hired from temporary employment agencies are employees of the agency and not of 
100 Black Men of the Bay Area Community School. 

Rehired Employees (Bridging of Service Credit) 

An employee rehired after more than a year from his or her last date of employment with 100 
Black Men of the Bay Area Community School is considered a new employee from the date of 
the rehire; otherwise, for service-credit purposes, the rehired employee's original date of 
employment will be used. For purposes of vacation accrual only, the original date of 
employment will be used for employees who previously worked at 100 Black Men of the Bay 
Area Community School as an employee of an outside agency, so long as the break in service 
between employment with the agency and employment with 100 Black Men of the Bay Area 
Community School does not exceed one year. 

Job Duties 

Upon employment, each employee will be given a job description or other explanation of his 
or her job responsibilities and duties of the tasks . Be aware that your job responsibilities may 
change at any time during your employment. From time to time, you may be asked to work on 
special projects or to assist with other work necessary or important to the operation of your 
department or 100 Black Men of the Bay Area Community School. Your cooperation and 
assistance in performing such additional work is expected and appreciated. 

100 Black Men of the Bay Area Community School reserves the right, at any time, with or 
without notice, to alter or change job responsibilities, reassign or transfer job positions or 
assign additional job responsibilities. 

100 Black Men of the Bay Area Community School2012-13 Employee Handbook 10 



Work Schedules 

100 Black Men of the Bay Area Community School normally is open for business between the 
hours of 8:30 a.m. and 4:30 p.m., Monday through Friday. Your supervisor will assign your 
individual work schedule. All employees are expected to be at their desks or workstations at 
the start of their scheduled shifts, ready to work. The workweek begins at 12:01 a.m. Monday 
and ends at midnight on Sunday. 100 Black Men of the Bay Area Community School reserves 
the right to change work schedules and assign employees to special schedules as deemed 
necessary for effective operations. When a change in work schedule is necessary, every effort 
will be made to provide reasonable advance notice to the employees. Any request to change 
work hours must be approved in advance by the employee's supervisor. 

Meal and Rest Periods 

All non-exempt employees are authorized and permitted to take a full 10-minute paid rest 
period near the middle of the second half of the first half of their shift and again near the 
middle of the second half of their shift at a time that does not interfere with School operations. 

In addition, 100 Black Men of the Bay Area Community School provides all non-exempt 
employees with the right and opportunity to take at least a one-half hour unpaid meal period 
by the beginning of the 5th hour after they begin work each day. 

To the greatest extent possible, your supervisor will schedule your meal and rest periods. You 
are expected to observe your assigned working hours and the time allowed for meal and rest 
periods. Do not leave the premises during your rest period and do not take more than ten 
(10) minutes for each rest period. You may leave the premises during your meal period. If 
you do not receive a meal or rest period, you must advise the Administrative Office in writing 
so that all working time can be properly paid at that time. Additionally, you must accurately 
record your meal period on your time-sheet. Willful failure to use your meal period may 
result in disciplinary action. 

Attendance and Tardiness 

All employees, whether exempt or non-exempt, are expected to arrive at work consistently 
and on time. Absenteeism and tardiness negatively affects the School's ability to implement 
its educational program and disrupts consistency in students' learning. 

If you find it necessary to be absent or late, you are expected to telephone the School's 
Administrative Office as soon as possible but no later than one-half hour before the start of 
the workday. If you are absent from work longer than one day, you are expected to keep the 
School's Administrative Office sufficiently informed of your situation. 

As noted in the section of this Handbook concerning the Rules of Conduct, excessive or 
unexcused absences or tard iness may result in disciplinary action up to and including 
termination. Absence for more than three (3) consecutive days without notifying the School's 
Administrative Office will be considered a voluntary resignation from employment. 
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Timekeeping Requirements 

All non-exempt employees are required to record time worked on a timesheet (Non-Exempt 
Timesheet) for payroll purposes. Employees must record their own time at the start and at 
the end of each work period, including before and after the lunch break. Employees also must 
record their time whenever they leave the building for any reason other than 100 Black Men 
of the Bay Area Community School business. Any errors on your timesheet should be 
reported immediately to your supervisor. Your supervisor must initial any changes on the 
timesheet. Completing another employee's timesheet, allowing another employee to complete 
your timesheet, or altering a timesheet is not permissible and may result in disciplinary 
action. Non-exempt employees must record all hours worked. 

Exempt employees are required to complete the Exempt Employee Work Performed Record 
Sheet for the purpose of indicating whether or not they worked and what type of payment 
they should receive. 

Due to the limited time frame in which payroll must be processed, all employees are required 
to complete and submit their timesheets by the 15th of each month. Failure to submit a 
timesheet will result in non-payment for hours worked, and may result in disciplinary action. 

The way in which time is tracked may change from time to time. In the event of any change, 
employees will be given adequate notice and instruction as to the new procedure. 

Computer and Telecommunication Resources Policy 

100 Black Men of the Bay Area Community School's Computer and Telecommunication 
Resources Policy ensures that its resources are used properly by all personnel, including but 
not limited to employees, participants, consultants, and other persons working with 100 Black 
Men of the Bay Area Community School who use the e-mail system. 

The rules and obligations described in this policy apply to all users of the resources, wherever 
the user may be located. It is every person's obligation to use the resources responsibly, 
professionally, ethically and lawfully, and subject to the following requirements: 

1. Business Use. The e-mail system is meant to be used for business purposes of 100 
Black Men of the Bay Area Community School. Personal e-mail accounts are not to be 
used for professional communications. 

2. Ownership. All email accounts and information and messages that are created, sent, 
received or stored on the e-mail system are the sole property of 100 Black Men of the 
Bay Area Community School and not the property of the employee or other personnel. 

3. E-mail Review. 100 Black Men of the Bay Area Community School reserves the right 
to monitor, access, read, delete, copy, disclose and use all e-mail without prior notice to 
the originators and recipients of such e-mail. E-mail may be monitored and read by 
authorized personnel for any violations of law, breaches of 100 Black Men of the Bay 
Area Community School policies, communications harmful to 100 Black Men of the Bay 
Area Community School, or for any other reason. 
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4. E-mail Content. Emails should be professional, courteous and in compliance with all 
applicable laws. 

5. Prohibited Acts. Users may not use the resources of 100 Black Men of the Bay Area 
Community School for any illegal purpose or violation of any policy; in a manner 
contrary to the best interests of 100 Black Men of the Bay Area Community School; in 
any way that discloses confidential information of 100 Black Men of the Bay Area 
Community School or third parties; or for personal or pecuniary gain. Provided below 
is a non-exclusive list of prohibited acts associated with your use of our email system. 
When considering the appropriateness of engaging in a particular act, personnel 
should be guided by both the specific prohibitions and the other mandates set forth in 
this pol icy. Prohibited activities include: 

a. Using any words, images or references that could be viewed as libelous, 
offensive, harassing, illegal, derogatory, discriminatory, or otherwise offensive. 

b. Transmitting, creating, receiving, or storing any information that might be 
considered inappropriate in the workplace, including, but not limited to, 
messages or images that are lewd, obscene, sexually explicit, or pornographic 
(e.g ., sexually explicit or racial messages, jokes, or cartoons). 

c. Creating or transmitting messages or images that might be considered 
inappropriate, harassing or offensive due to their reference to race, sex, age, 
sexual orientation, marital preference, religion, national origin, physical or 
mental disability, or other protected status. 

d. Downloading, copying or transmitting documents or software protected by 
third party copyrights in violation of those copyrights. Without prior 
consultation with the Administrative Office, users may not do any of the 
following: (1) copy software for use on their home computers; (2) provide 
copies of software to any independent contractors or participants of 100 Black 
Men of the Bay Area Community School programs or to any other third party; 
(3) install software on any of 100 Black Men of the Bay Area Community 
School's workstations or servers; ( 4) download any software from the Internet 
or other on-line service to any of 100 Black Men of the Bay Area Community 
School's workstations or servers; (5) modify, revise, transform, recast, or adapt 
any software; or (6) reverse-engineer, disassemble, or decompile any software. 
Any user with a question concerning a copyright issue, or who becomes aware 
of any misuse of software or violation of copyright law, should contact the 
School's Administrative Office. 

e. Using encryption devices and software that have not been expressly approved 
by 100 Black Men of the Bay Area Community School. 

f. Deliberately wasting or unfairly monopolizing any of the resources, including 
excessive use of the e-mail system for personal purposes, sending mass mailings 
or chain letters, spending excessive amounts of time on the Internet, playing 
games, engaging in on-line chat groups, printing multiple copies of large 
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documents, undertaking excessively large OCR scanning projects, or otherwise 
creating unnecessary network traffic. 

6. Securi . The e-mail system is to be used only by authorized persons, and personnel 
must have been issued an e-mail password in order to use the system. Personnel shall 
not disclose their codes or passwords to others and may not use someone else's code 
or password without express written authorization from an authorized officer of 100 
Black Men of the Bay Area Community School. 

7. No Presumption of PrivacyLConfidentiality. E-mail communications should not be 
assumed to be private and security cannot be guaranteed. Highly confidential or 
sensitive information should not be sent through e-mail. Personnel are required to use 
email in a manner that will not risk the disclosure of proprietary and other information 
to persons outside 100 Black Men of the Bay Area Community School. In addition, as 
explained above, 100 Black Men of the Bay Area Community School reserves the right 
to monitor its employees' email communications. 

8. Message Retention and Creation. Users expressly waive any right of privacy in 
anything they create, store, send, or receive on or through the resources, regardless of 
whether such material may be protected by password or other special entry code or 
procedure. 100 Black Men of the Bay Area Community School makes its resources 
ava ilable to users solely to assist them in the performance of their jobs. Access to 
resources is within the sole discretion of 100 Black Men of the Bay Area Community 
School and use of the resources is a privilege that may be revoked at any time. 
Generally, users are given access to our various technologies based on their job 
functions. Only employees whose job performance will benefit from the use of 100 
Black Men of the Bay Area Community School's resources will be given access to the 
necessary resources. 

9. Viruses. Any files downloaded from e-mail received from non-100 Black Men of the 
Bay Area Community School sources must be scanned with 100 Black Men of the Bay 
Area Community School's virus detection software. If a computer does not have a virus 
protection system and/or any viruses, suspected tampering or system problems 
should be immediately reported to our network administrator. 

10. Passwords. All passwords must be made known to the network administrator. The 
use of passwords to gain access to our computer systems or to access specific files does 
not provide users with an expectation of privacy. 

11. Retention in the Event of Liti ation Sub oena or Re ulato Inguiry. It is 100 
Black Men of the Bay Area Community School's policy to comply with all legal 
proceedings. In the event of any threatened or actual litigation, subpoena, 
administrative or regulatory inquiry, criminal proceeding, or the like, our personnel 
are prohibited from deleting, discarding, or destroying any relevant documents and/or 
e-mails. 
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12. No Waiver. Any delay or failure to discipline personnel for violations of this policy 
will not constitute a waiver of the rights of 100 Black Men of the Bay Area Community 
School. 

Questions regarding e-mail technical usage or terms contained in this policy should be 
directed to the Network Administrator and/or the School's Administrative Office. 

Personal Business 

100 Black Men of the Bay Area Community School' facilities for handling mail and telephone 
calls are designed to accommodate School business. Please have your personal mail directed 
to your home address and limit personal telephone calls to an absolute minimum. Personal 
calls should not be made outside your immediate dialing area. Do not use School material, 
time or equipment for personal projects. 

Employee Blogs 

If an employee decides to keep a personal blog that discusses any aspect of his/her 
workplace activities, the following restrictions apply: 

• 

• 

• 

• 

• 

• 

• 

School equipment, including its computers and electronics systems, may not be used 
for these purposes. 

Student and employee confidentiality policies must be followed . 

Employees must make clear that the views expressed in their blogs are their own and 
not those of the School. 

Employees may not use the School's logos, trademarks and/or copyrighted material 
and are not authorized to speak on the School's behalf. 

Employees are not authorized to publish any confidential information maintained by 
the School. 

Employees are prohibited from making discriminatory, defamatory, libelous or 
slanderous comments when discussing the School, the employee's supervisors, co­
workers and competitors. 

Employees must comply with all School policies, including, but not limited to, rules 
against sexual harassment and retaliation. 

100 Black Men of the Bay Area Community School reserves the right to take disciplinary 
action against any employee whose blog violates this or other School policies. 

News Media Contacts and Inquiries From Outsiders 

The news media occasionally may approach employees for interviews or comments. Only 
employees designated by the Principal may comment to news reporters on 100 Black Men of 
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the Bay Area Community School policy or events relevant to 100 Black Men of the Bay Area 
Community School. 

In addition, employees may be contacted by persons outside of the School regarding current 
or former employees or students. Because these inquiries often involve confidential 
information and/or legal issues, refer the caller to the Administrative Office rather than 
involve yourself in the disclosure of confidential information or in a legal dispute involving 
others. 

Notice Posting 

Notices required by law are regularly posted on our bulletin board(s) or designated area(s), 
such as in the teachers' lounge. Employees should make it a practice to review them 
frequently so that they can keep current regarding news about 100 Black Men of the Bay Area 
Community School. Employees may not post or remove items on the bulletin board(s) or 
designated area(s) without approval from their supervisor. The same restrictions apply to 
bulletin boards located in employee break areas. Employees who wish to post on the bulletin 
board should obtain approval from their supervisor. 

Receiving Gifts 

The Gift Receiving Policy delineates policies and guidelines governing the acceptance of gifts 
by the School and its employees and provides guidance to prospective donors regarding 
making gifts to the School. 

Although we appreciate any donor who is interested in donating a gift to our School, the 
School will not: 

• 

• 

• 

• 

• 

accept gifts that violate federal or municipal laws; 

accept gifts that require the School to provide special consideration or treatment to 
any client, donor, entity, etc.; 

accept gifts that require the School to deviate from its normal hiring, promotion or 
contracting procedures; 

accept gifts in any cash amount without approval from the Principal and/or Board of 
Directors; or 

accept gifts from organizations whose core activities may be in direct conflict with the 
mission of the School or which may limit the School's ability to provide services. 

The School respectfully reserves the right to refuse any gift it believes is not in its best 
interests. Additionally, School employees may not accept any gifts on the School's behalf 
without the prior consent of the Principal. Under no circumstances shall a School employee 
accept monetary gifts consisting of, but not limited to, gift certificates, coupons, entertainment 
tickets, etc. from prospective donors. The only gifts acceptable to receive without the prior 
consent of the Principal are those small, peripheral gifts, including small food baskets or 
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edible treats (i.e. food baskets, chocolate treats, pastries, etc) . This policy does not prohibit the 
occasional receipt of genuine gifts of nominal items such as holiday gifts so long as the amount 
received by an employee over a calendar year does not exceed $50. 

Employer Property 

All equipment provided by the School, such as lockers, computers, desks, file cabinets, 
computer systems, computer software, facsimile machines, phones, and other items, is the 
property of 100 Black Men of the Bay Area Community School and is to be used for School 
purposes only. All property should be kept clean. If any damage to School property occurs, 
report such damage to the Office Manager immediately. These items may need to be reviewed 
by 100 Black Men of the Bay Area Community School in the ordinary course of business, or 
whenever a need arises, without prior notice to the employee and not necessarily in the 
employee's presence. For this reason and to safeguard personal items and information, any 
personal or private information, documents, or items should be kept at home. 

100 Black Men of the Bay Area Community School reserves the right to enter and review all 
computer databases and electronic transmissions, including, but not limited to, computer, 
electronic, facs imile, telephone, and voice mail systems. In addition, 100 Black Men of the Bay 
Area Community School reserves the right to assign and/or change passwords and personal 
codes for its communication technologies systems, keep a record of all passwords and codes 
used, and override any password system. 

All communication technologies, related storage media, and databases are the property of 100 
Black Men of the Bay Area Community School and must be used for School-related purposes 
only. Prior authorization must be obtained before any 100 Black Men of the Bay Area 
Community School property may be removed from the premises. 

In the event of termination, all personal items should be removed at the time the terminated 
employee leaves School premises. Personal items left in the workplace are subject to disposal 
if not claimed at the time of an employee's termination. 

Cell Phone Policy 

Cell phones are to be used for 100 Black Men of the Bay Area Community School business 
only. Incoming and outgoing personal calls, except in an emergency, are not allowed. In 
addition, download ing or accessing the Internet generates additional charges and therefore 
also is not allowed. Any user found to be exceeding average minutes (a figure based on all 
users) may face disciplinary action, which may include losing cell phone privileges, re-paying 
the School for unauthorized usage costs and/or other disciplinary action. 

Dress Code and Other Personal Standards 

100 Black Men of the Bay Area Community School expects employees to maintain a neat, 
clean, professional appearance in their dress and grooming consistent with their roles as 
representatives of the School, role models to students, and educators in the community. Items 
that are not acceptable include blue jeans; shorts; mini-skirts; ripped, torn or dirty clothing; 
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flip flops; sneakers; and beach shoes. Employees arriving at work improperly dressed or 
groomed may be sent home to change. 

Parking 

Employees may park their vehicles in any 100 Black Men of the Bay Area Community School 
marked space, if space permits. If space is unavailable, employees must park in permissible 
public areas on the streets in the vicinity of 100 Black Men of the Bay Area Community School 
property. Employees may not use parking areas specifically designated for visitors, other 
companies, or 100 Black Men of the Bay Area Community School vehicles. 100 Black Men of 
the Bay Area Community School is not responsible for any loss or damage to employee 
vehicles or contents while parked on 100 Black Men of the Bay Area Community School 
property. 

Solicitation and Distribution of Literature 

We believe that the following rules will help us provide a safe, pleasant, and efficient work 
place for all of our employees. 

~ Solicitation by Employees: Employees may not engage in solicitation of other 
employees for any purpose or organization during working time. In addition, no 
employee shall represent 100 Black Men of the Bay Area Community School in support 
of any cause or organization unless directed to do so by his or her manager. 

Distribution by Employees: Employees may not distribute written materials during 
working time or in working areas. 

Solicitation by Outsiders: Unless part of a school sponsored event, under no 
circumstances will non-employees be permitted to solicit or to distribute written 
material for any purpose on 100 Black Men of the Bay Area Community School 
property. 

Health and Safety Policy 

100 Black Men of the Bay Area Community School is committed to providing and maintaining 
a healthy and safe work environment for all employees. 

You are required to follow safe and healthy work practices at all times. You are required to 
report immediately to the School's Administrative Office any potential health or safety 
hazards, and all injuries or accidents. 

In compliance with Proposition 65, the School will inform employees of any known exposure 
to a chemical known to cause cancer or reproductive toxicity. 

100 Black Men of the Bay Area Community School complies with Cal/OSHA ergonomics 
standards for minimizing workplace injuries, including but not limited to repetitive motion 
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injuries, and believes that reduction of ergonomic risk is instrumental in maintaining a safe 
environment and the well-being of our employees and students. 100 Black Men of the Bay 
Area Community School provides appropriate resources to create a risk-free environment 
and, consistent with this, will train employees regarding safe working habits and will make 
adjustments and modification to equipment as necessary. 100 Black Men of the Bay Area 
Community School encourages safe and proper work procedures and requires all employees 
to follow safety instructions and guidelines. If you have any questions about ergonomics or 
require an evaluation, please contact the Administrative Office. 

Criminal Background Checks 

As required by law, all individuals working or volunteering at the School will be required to 
submit to a background criminal investigation. Ensuring the safety and the wellbeing of 
students is the School's top priority, and the School will not permit any activity that could 
jeopardize this objective. The School will not employ individuals who have been convicted for 
a controlled substance or sex offense, or a serious or violent felony. Additionally, should an 
employee, during his/her employment with the School, be convicted of a controlled substance 
or sex offense, or a serious or violent felony, the employee must immediately report such a 
conviction to the School's Administrative Office. 

Tuberculosis Testing 

All employees, contract food handlers, substitute teachers, and student teachers serving under 
the supervision of an educator, must submit written proof from a physician of an examination 
for tuberculosis (TB) within sixty (60) days of hire showing that they are free of active TB. In 
addition, any entity providing student services to the School will be contractually required to 
ensure that all contract workers have had TB testing that shows them to be free of active TB 
prior to conducting work with School students. 

The examination for tuberculosis consists of an approved TB test, which, if positive or in the 
absence of skin testing, will be followed by an x-ray of the lungs. All employees will be 
required to undergo a TB examination at least once every four ( 4) years after hire; food 
handlers will be required to have annual TB exams. Volunteers may be required to undergo a 
TB examination as necessary. TB examination is a condition of initial employment with the 
School and the cost of the exam will be borne by the applicant. 

Documentation of employee and volunteer compliance with TB exams will be kept on file in 
the Administrative Office. 

Security Protocols 

100 Black Men of the Bay Area Community School is committed to providing a secure 
workplace for students, employees, vendors, and contractors, and has developed guidelines to 
further this commitment. Please be aware of unknown persons loitering in parking areas, 
walkways, entrances and exits, and service areas, and immediately report any suspicious 
persons or activities to the School's Administra tive Office. Secure your desk or office at the 
end of the day. When called away from your work area for an extended length of time, do not 
leave valuable or personal articles around your work station that may be accessible. The 
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security of facilities as well as the welfare of our employees and students depends upon the 
alertness and sensitivity of every individual to potential security risks. You should 
immediately notify the School's Administrative Office when keys are missing or if security 
access codes or passes have been breached. 

Occupational Safety 

100 Black Men of the Bay Area Community School is committed to the safety of its employees, 
vendors, contractors and the public; it is the School's policy that accident prevention is of 
primary importance in all aspects of School operation and administration. 100 Black Men of 
the Bay Area Community School expects each School supervisor to provide safe and healthy 
working conditions for all employees and prevent accidents through acceptance and use of 
safe practices. The School also expects each employee to accept and promote the School's 
established safety regulations and procedures. The School will make reasonable efforts to 
provide adequate safety training to all employees. If an employee is ever in doubt about how 
to perform a job or task safely, he or she should request assistance. Unsafe conditions must be 
reported immediately. 

Failure to comply with or enforce School safety and health rules, practices, and procedures 
could result in disciplinary action up to and including termination. 

Accident/Incident Reporting 

Every employee must immediately or as soon as is practical report any accident or injury 
occurring during work or on School premises so that arrangements can be made for medical 
or first aid treatment, as well as for investigation and follow-up purposes. 

Reporting Fires and Emergencies 

Every employee must report fires and other emergencies quickly and accurately. All 
employees should know the local emergency numbers such as 911. In addition, employees 
should report any emergency to the School's Administrative Office. 

100 Black Men of the Bay Area Community School2012-13 Employee Handbook 20 



EMPLOYEE WAGES AND BENEFITS 

Payroll Withholdings 

As required by law, the School shall withhold Federal Income Tax, State Income Tax, Social 
Security (FICA) and State Disability Insurance from each employee's pay as follows: 

• 

• 

• 

• 

Federal Income Tax Withholding: The amount varies with the number of exemptions 
the employee claims and the gross pay amount. 

State Income Tax Withholding: The same factors that apply to federal withholdings 
apply to state withholdings. 

Social Security (FICA): The Federal Insurance Contribution Act requires that a certain 
percentage of employee earnings be deducted and forwarded to the federal 
government, together with an equal amount contributed by the School. 

State Disability Insurance (SDI): This state fund is used to provide benefits to those out 
of work because of illness or disability. 

Your check voucher reflects each deduction made from your paycheck. If you do not 
understand the deductions, ask the School's Administrative Office staff for explanation. 

All Federal, State, and Social Security taxes will be automatically deducted from paychecks. 
Federal tax withholding is determined based on the Form PRINCIPAL-4. Each employee 
should complete a Form PRINCIPAL-4 upon hire and report any changes in filing status to the 
School's Administrative Office. Any employee may change the number of withholding 
allowances he or she wishes to claim at any time by filling out a new Form PRINCIPAL-4 and 
submitting it to the School's Administrative Office. The office maintains a supply of these 
forms. 

At the end of the calendar year, a "withholding statement" (Form PRINCIPAL-2) will be 
prepared and forwarded to each employee for use in connection with preparation of income 
tax returns . The Form PRINCIPAL-2 shows Social Security information, taxes withheld and 
total wages. If you do not receive a Form PRINCIPAL-2, please contact the School's 
Administrative Office. 

Overtime Pay 

Whether an employee is exempt from or subject to overtime pay will be determined on a case­
by-case basis and will be indicated in the employee's job description. Generally, teachers and 
principals are exempt. Non-exempt employees may be required to work beyond the regularly 
scheduled workday or workweek as necessary. Non-exempt employees will receive time and 
one half their regular straight-time hourly rates fo r all hours worked in excess of eight (8) 
hours in one day or forty ( 40) hours in one week and on the seventh consecutive day of work, 
and double time for all hours worked after twelve (12) hours in one day. 
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100 Black Men of the Bay Area Community School will attempt to distribute overtime evenly 
and accommodate individual schedules. All overtime work must be requested and approved 
in advance by the Principal and properly documented on a timecard. 

Exempt employees may have to work hours beyond their normal schedules as work demands 
require. No overtime compensation will be paid to these exempt employees. 

Payment of Wages 

Paydays are scheduled on the last work day of the month in which the work is performed, for 
the monthly pay periods ending on the last day of the month. If a regular payday falls on a 
Saturday or Sunday, employees will be paid on the previous Friday. If a regular payday falls 
on a holiday, employees will generally be paid on the previous business day, and if not, the 
following business day. Paychecks normally are available by 12:00 p.m., and must be picked 
up from your supervisor. If you observe an error on your check, please report it immediately 
to your supervisor. 

100 Black Men of the Bay Area Community School offers direct payroll deposit for all 
employees. You may begin and stop direct payroll deposit at any time. To begin direct payroll 
deposit, you must complete the Direct Deposit form (available from the Administrative Office) 
and return it to the Administrative Office no later than the 15th of the month that the service 
is to begin. 

To stop automatic payroll deposit, complete the Direct Deposit form (available from the 
Administrative Office) and return it to the Administrative Office no later than the final day of 
the pay period that the service is to end. You will receive a regular payroll check on the first 
pay period after the receipt of the form, provided it is received no later than the final day of 
the pay that the service is to end. 

Pay for Mandatory Meetings/Training 

100 Black Men of the Bay Area Community School will pay non-exempt employees for their 
attendance at meetings, lectures, and training programs, under the following conditions: 

• 

• 

• 

attendance is mandatory; 

the meeting, course or lecture is directly related to the employee's job; and 

the employee's supervisor notifies the employee of the need to attend the event in 
advance. 

The employee will be paid at his or her regular rate of pay for attendance at meetings, lectures 
and training programs, including travel time beyond his or her normal commute time to work. 
If an overnight stay is required, employees will be paid for the number of hours each day that 
they would normally be at work plus overtime pay where required by law. 
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Expense Reimbursements 

Employees who have expense accounts or who have incurred business expenses must submit 
required receipts and the Expense Reimbursement to the School's Administrative Office. In 
order to process requests for reimbursements, employees must have their department 
manager sign the appropriate form. 

If you have any questions about the 100 Black Men of the Bay Area Community School 
expense reimbursement policy, contact the School's Administrative Office. 

Wa e Attachments and Garnishments 

Under normal circumstances, the School will not assist creditors in the collection of personal 
debts from its employees. Creditors, however, may resort to certain legal procedures such as 
garnishments, levies or judgments, which require the School, by law, to withhold part of your 
earnings. 

You are strongly encouraged to avoid such wage attachments and garnishments. If the School 
receives a wage garnishment request concerning you, the School's Administrative Office staff 
will contact you to discuss how to proceed. 

Medical/Health Benefits 

100 Black Men of the Bay Area Community School offers a comprehensive health insurance 
plan for eligible employees. Regular full - and part-time employees who work at least thirty 
(30) hours per week are eligible for health insurance on the first day of the month following 
completion of thirty (30) days of service. Temporary employees are not eligible for health 
benefits. 

Employees pay a portion of the monthly premium for employee health benefits. 100 Black 
Men of the Bay Area Community School pays the remainder of the premium for eligible 
employees up to the designated benchmark. Employees will be notified of their contribution 
amount at the time they sign up for the specific benefit, and this amount will be deducted from 
their paychecks. Eligible employees may be responsible for the monthly premium costs for 
their dependents' coverage. 

In the event of an increase in health insurance premium rates, all employees may be required 
to contribute to the cost of increased premiums to retain coverage. Details about health 
insurance coverage are available in a separate publication from the School's Administrative 
Office. 

Your coverage will begin on the first day of the month following completion of thirty (30) days 
of service. Your enrollment form must be submitted to The School's Administrative Office as 
soon as possible. This form serves as a request for coverage and authorizes any payroll 
deductions necessary to pay for your coverage. For the 2012-2013 school year, coverage will 
not begin until October 1, 2012. 
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Cal-COBRA Benefits 

When your coverage under the School's medical and/or dental plans ends, you or your 
dependents can continue coverage for up to 36 months. To continue coverage, you must pay 
the full cost of coverage-your contribution and the School's previous contribution, plus a 
possible administrative charge. 

Medical coverage for you, your spouse, and your eligible dependent children can continue for 
up to 18 months if coverage ends because: 

• your employment ends; or 

• your hours of employment are reduced below the amount required to be considered a 
full-time employee or part-time, making you ineligible for the plan. 

Your spouse and eligible dependents can continue their health coverage for up to 36 months if 
coverage ends because: 

• you die while covered by the plan; 

• you and you r spouse become divorced or legally separated; 

• you become eligible for Medicare coverage, but your spouse has not yet reach age 65; 
or 

• your dependent child reaches an age which makes him or her ineligible for coverage 
under the plan (age 19 or if a full-time student age 25) . 

100 Black Men of the Bay Area Community School will notify you or your dependents if 
coverage ends due to termination or a reduction in your work hours. If you become eligible 
for Medicare, divorced or legally separated, die, or when your child no longer meets the 
eligibility requirements, you or a family member are responsible for notifying the School 
within 30 days of the event. 100 Black Men of the Bay Area Community School will then notify 
you or your dependents of your rights. 

Health coverage continuation must be elected within 60 days after receiving notice of the end 
of coverage, or within 60 days after the event causing the loss, whichever is later. 

There are certain cir cumstances under which coverage will end automatically. This happens 
if: 

• the time period for coverage end; 

• premiums for continued coverage are not paid timely; 

• you (or your spouse or child) become covered under another group health plan; 

• 100 Black Men of the Bay Area Community School stops providing group health 
benefits; 
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• you (or your spouse or child) become entitled to Medicare. 

Retirement Plan 

100 Black Men of the Bay Area Community School provides a 403(b) plan for eligible non­
teacher employees in order to assist in saving for their retirement. All eligible employees age 
18 or over may begin contributing their own money on a pre-tax basis. For information 
regarding eligibility, contributions, benefits and tax status, contact the School's Administrative 
Office. Teacher employees are eligible to participate in the California State Teachers 
Retirement System. Details on the retirement programs are available from the School's 
Administrative Office. 
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PERSONNEL EVALUATION AND RECORD KEEPING 

Performance Evaluations 

100 Black Men of the Bay Area Community School will conduct performance reviews for all of 
its employees at least once a year. Teachers will be reviewed twice each school year. 

Your performance evaluations may cover factors such as job criteria, critical duties and tasks 
of a job, attainment of goals, and 100 Black Men of the Bay Area Community School values. 
The performance evaluations are intended to make you aware of your progress, areas for 
improvement and objectives or goals fo r future work performance. Favorable performance 
evaluations do not guarantee increases in salary or promotions. Salary increases and 
promotions are solely within the discretion of 100 Black Men of the Bay Area Community 
School and depend upon many factors in addition to performance, including availability of 
funds. After the review, you will be required to sign the evaluation report to acknowledge 
that it has been presented to you, that you have discussed it with your supervisor, and that 
you are aware of its contents. You may add a rebuttal statement to your review that will be 
maintained in your personnel file . 

Performance Improvement Plan 

Employees who are having performance or behavioral difficulties may be placed on a 
performance improvement plan. This plan will detail the current issue(s) and outline 
improvement plan steps and goals to assist the employee in a successful outcome. 
Performance Improvement Plans will be initiated by the Supervisor and will be done in 
writing with input from the Principal. Both the Supervisor and the employee are expected to 
sign off on the plan and meet at the specified times to work through the issues. A 
Performance Improvement Plan does not create any express or implied right to continued 
employment through the course of the plan; an employee may be terminated at any time 
before implementation or during the course of a Performance Improvement Plan. 

Personnel Files and Record-Keeping Protocols 

100 Black Men of the Bay Area Community School maintains personnel files, the accuracy of 
which is very important. If the information in your personnel file is incorrect, a problem may 
arise concerning payroll deductions, employee benefits, employee verification or other 
important matters. You must notify the Administrative Office immediately whenever there is 
a change in your employee information, including home address, telephone number, marital 
status, employment benefit beneficiaries, emergency contacts, or number of dependents. 

You have the right to inspect certain documents in your personnel file, as provided by law, in 
the presence of a School representative, at a mutually convenient time. You may add your 
comments to any disputed item in the file. 100 Black Men of the Bay Area Community School 
will restrict disclosure of your personnel file to authorized individuals within the School. A 
request for information contained in the personnel file must be directed to the Principal. Only 
the Principal or his/her designee is authorized to release information about current or former 
employees. Disclosure of information to outside sources will be limited. The School will, 
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however, cooperate with requests from authorized law enforcement or local, state or federal 
agencies conducting official investigations or as otherwise legally required. 

HOLIDAYS, VACATIONS AND LEAVES 

Holidays 

100 Black Men of the Bay Area Community School' calendar reflects any and all holidays 
observed by the School. The following holidays are generally observed by public entities, 
including public schools: 

• New Year's Day 

• Martin Luther King, Jr.'s Birthday 

• President's Day 

• Memorial Day 

• Independence Day 

• Labor Day 

• Veteran's Day 

• Thanksgiving 

• Friday after Thanksgiving 

• Christmas Eve 

• Christmas Day 

Regular full-time employees shall be paid eight (8) hours pay for the holiday. Regular part­
time employees will receive holiday pay based on a proration of their regularly scheduled 
work week hours to a forty-hour week. 

If a holiday occurs during a vacation period, the employee will be paid the holiday rate for that 
day and will not be charged for a vacation day for that day. 

Employees on a leave of absence do not receive holiday pay. 

Vacation 

Teachers follow the school calendar set for each academic year and are ineligible for vacation 
or paid holidays other than what is included in the school calendar. 

Regular full- and part-time non-teacher employees who work a minimum of thirty (30) hours 
per week accrue paid vacation in accordance with the following policy: 

100 Black Men of the Bay Area Community School2012-13 Employee Handbook 27 



Active service commences with an employee's first day of work and continues thereafter 
unless broken by an absence without pay, a leave of absence or termination of employment. 
Temporary employees do not accrue paid vacation. 

Accrual for full-time regular employees other than the Principal (whose contract specifies 
vacation allowance): 

~ 0-3 Years 3.33 Hours per pay period 10 days per year 

~ 4-10 Years 5.00 Hours per pay period 15 days per year 

~ 11 +Years 6.70 Hours per pay period 20 days per year 

Employees working fewer than forty (40) hours per week but a minimum of thirty (30) hours 
per week accrue vacation proportionately to the number of hours worked. Vacation pay will 
be at the employee's normal pay rate on the first day of the vacation and will be paid on the 
normal pay day. 

Employees may not accrue more than two hundred (200) hours of vacation. Once this cap is 
reached, no further vacation will accrue until some vacation is used. When some vacation is 
used, vacation time will begin to accrue again. Employees should not take vacation before it is 
earned, i.e., on "credit." 

Vacation schedules must be coordinated and cleared with your supervisor. 100 Black Men of 
the Bay Area Community School schedules determine permissible vacation periods, to which 
employees may need defer or otherwise adjust accordingly. 

An employee whose employment terminates will be paid for accrued unused vacation days. 

Employees on unpaid leaves of absence do not accrue vacation time. 

Sick Leave 

Employees accumulate sick leave in order to provide paid time off for incapacitation due to 
illness. It is intended to be used only when actually required to recover from illness or injury; 
sick leave is not for "personal" absences. Time off fo r medical and dental appointments can be 
treated as sick leave. 100 Black Men of the Bay Area Community School will not tolerate 
abuse or misuse of the sick-leave privilege. 

100 Black Men of the Bay Area Community School offers paid sick leave to regular full- and 
part-time employees who work a minimum of thirty (30) hours per week. Full-time 
employees accr ue four hours of paid sick leave per pay period, or one day per month. Part­
time employees (who work a minimum of thirty (30) hours per week) accrue sick leave 
proportionately to the number of hours worked. Temporary employees do not accrue paid 
sick leave. 

Earned sick leave accrues to a maximum of two hundred eighty (280) hours. No additional 
sick leave will be earned beyond this until accrued sick leave is used. Because sick leave is 

100 Black Men of the Bay Area Community School2012-13 Employee Handbook 28 



available only if the employee is incapacitated due to illness, 100 Black Men of the Bay Area 
Community School does not pay employees for accrued but unused sick leave. 

100 Black Men of the Bay Area Community School may require a medical note for requests to 
take sick leave for more than three (3) consecutive business days. 

Employees may use their yearly sick leave accrual to attend to a child, parent, spouse, 
domestic partner, or domestic partner's child who is ill. Leave for this purpose may not be 
taken until it has actually accrued. 

Once an employee has exhausted sick leave, the employee may continue on an unpaid medical 
leave depending upon the facts and circumstances of the employee's basis for leave. 
Employee requests for unpaid medical leave must be approved in advance by the School. 

Unpaid Leave of Absence 

100 Black Men of the Bay Area Community School recognizes that special situations may arise 
where an employee must leave his or her job temporarily. At its discretion, the School may 
grant employees leaves of absence. Any unpaid leave of absence must be approved in advance 
by the Principal. 

The granting of a leave of absence always presumes the employee will return to active work 
by a designated date or within a specific period. 

If you are currently covered, medical, and dental coverage will remain in force during a 
medical or worker's compensation leave of absence, provided you pay the appropriate 
premiums. Whether you are required to pay your own premiums will depend upon the length 
of your leave of absence. During a family /medical leave, your medical and dental benefits will 
remain in force provided you pay the appropriate premiums. Benefits are terminated the day 
any other type of leave begins. If an employee fails to return from a leave and is subsequently 
terminated, the employee is entitled to all earned but unused vacation pay, provided that the 
vacation pay was earned prior to the commencement of leave. 

No vacation time is accrued during any type of unpaid leave of absence. 

Pregnancy Disability Leave 

100 Black Men of the Bay Area Community School complies with the California Pregnancy 
Disability Act, which allows female employees to take an unpaid leave of absence for a 
reasonable period of time not to exceed four ( 4) months for disabilities on account of 
pregnancy, childbirth, or related medical conditions. 

~ Employee Eligibility Criteria 

To be eligible for pregnancy disability leave, the employee must be disabled by pregnancy, 
childbirth, or a related medical condition and must provide appropriate medical certification 
concerning the disability. 
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);> Qualifying Events 

The four-month pregnancy disability leave allowance includes any time taken (with or 
without pay) for any of the following reasons: 

• 

• 

• 

the employee is unable to work; 

the employee is unable to perform any one or more of the essential functions of her 
job; or 

the employee is unable to perform any one or more of the essential functions of her job 
without undue risk to herself, the successful completion of her pregnancy, or to other 
persons. 

Please note that a woman suffering from severe morning sickness is considered "disabled" by 
pregnancy. Also, a woman who needs time off for prenatal care is considered "disabled." 

);> Duration of Pregnancy Disability Leave 

Pregnancy disability leave may be taken in one or more periods, but not to exceed four 
months total. "Four months" means the number of days the employee would normally work 
within four months. For a full-time employee who works five eight-hour days per week, four 
months means 88 working and/or paid eight-hour days of leave entitlement based on an 
average of 22 working days per month for four months. 

If an employee works less than full time, the number of working days is calculated on a pro 
rata basis. For example, if an employee works half-time, "four months" may mean 44 eight­
hour days or 88 four-hour days, or four months of whatever the employee's normal half-time 
schedule is. 

Pregnancy disability leave runs concurrently with FMLA leave, but not with CFRA leave. The 
maximum amount of leave entitlement for pregnancy-related disabilities will be 4 months 
plus 12 weeks ( 4 months of pregnancy disability leave, of which 12 weeks might be FMLA 
leave plus 12 weeks of CFRA leave). 

);> Pay During Pregnancy Disability Leave 

An employee on pregnancy disability leave must use all accrued paid sick leave and may use 
any or all accrued vacation time at the beginning of any otherwise unpaid leave period. The 
receipt of vacation pay, sick leave pay, or state disability insurance benefits will not extend the 
length of pregnancy disability leave. Vacation pay and sick leave accrue during any period of 
unpaid pregnancy disability leave only until the end of the month in which the unpaid leave 
began. 

);> Health Benefits 

The provisions of the School's various employee benefit plans govern continued eligibility 
during pregnancy disability leave; these provisions may change from time to time. When a 
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request for pregnancy disability leave is granted, the School will give the employee written 
confirmation of the arrangements made for the payment of insurance premiums during the 
leave period. 

~ Seniority 

An employee on pregnancy disability leave remains an employee of the School and a leave will 
not constitute a break in service. When an employee returns from pregnancy disability leave, 
she will return with the same seniority she had when the leave commenced. 

~ Medical Certifications 

An employee requesting a pregnancy disability leave must provide medical certification from 
her healthcare provider on a form supplied by the School. Failure to provide the required 
certification in a timely manner (within fifteen (15) days of the leave request) may result in a 
denial of the leave request until such certification is provided. 

A recertification is required if leave is sought after expiration of the time estimated by the 
healthcare provider. Failure to submit a required recertification may result in termination of 
the leave. 

~ Requesting and Scheduling Pregnancy Disability Leave 

1. You may request pregnancy disability leave by completing a Request for Leave 
form and submitting it to the School's Administrative Office. When you make 
your request, you will be provided with a notice advising you of your right to 
take pregnancy disability leave. 

2. Provide not less than thirty (30) days or, where that is not possible, as much 
notice as is practicable, for all foreseeable needs for pregnancy disability leave. 
Failure to provide such notice is grounds for denial or delay of the leave 
request, except if the need for pregnancy disability leave was an emergency and 
was otherwise unforeseeable. 

3. Please make a reasonable effort to schedule foreseeable planned medical 
treatments so as not to unduly disrupt the School's operations. 

4. Pregnancy disability leave may be taken intermittently or on a reduced leave 
schedule when medically advisable, as determined by the employee's healthcare 
provider. 

5. If you need intermittent leave or leave on a reduced leave schedule that is 
foreseeable based on planned medical treatment, you may be transferred 
temporarily to an available alternative position for which you are qualified that 
has equivalent pay and benefits and that better accommodates recurring 
periods of leave than your regular position. 
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6. In most cases, the School will respond to a pregnancy disability leave request 
within two (2) days of acquiring knowledge that the leave qualifies as 
pregnancy disability and, in any event, within ten (10) days of receiving the 
request. If a pregnancy disability leave request is granted, the School will notify 
you in writing and leave will be counted against your pregnancy disability leave 
entitlement. This notice will explain your obligations and the consequences of 
failing to satisfy them. 

);> Return to Work 

Upon timely return at the expiration of your pregnancy disability leave period, you may be 
entitled to return to the same position unless you would not otherwise have been employed in 
the same position at the time you request reinstatement or if preserving your job would 
substantially undermine the School's ability to operate safely and efficiently. If you are not 
reinstated to the same position, you may be reinstated to a comparable position unless there 
is no comparable position available or if doing so would substantially undermine the School's 
ab ility to operate safely and efficiently. 

When a request for pregnancy disability leave is granted, the School will give you a written 
guarantee ofreinstatement at the end of the leave (subject to the limitations explained above). 

Before you will be permitted to return from a pregnancy disability leave of three days or more 
you must obtain a certification from your healthcare provider that you are able to resume 
work. If you can return to work with limitations, the School will evaluate those limitations 
and, if possible, will accommodate you as required by law. If accommodation cannot be made, 
you will be medically separated from the School. 

);> Employment During Leave 

While on pregnancy disability leave, you may not accept employment with any other 
employer without the School's written permission. Acceptance of such employment will be 
deemed a resignation from employment. 

Industrial Injury Leave (Workers' Compensation) 

100 Black Men of the Bay Area Community School, in accordance with State law, provides 
insurance coverage for employees who suffer work-related injuries. The workers' 
compensation benefits provided to injured employees may include: 

• 

• 

• 

medical care; 

cash benefits, tax-free to replace lost wages; and 

vocational rehabilitation to help qualified injured employees return to suitable 
employment. 

To ensure you receive any worker's compensation benefits to which you may be entitled, you 
must: 
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• 

• 

• 

• 

immediately report any work-related injury to the Administrative Office; 

seek medical treatment and follow-up care if required; 

complete a written Employee's Claim Form (DWC Form 1) and return it to the 
Administrative Office; and 

provide the Administrative Office with a certification from your health care provider 
regarding the need for workers' compensation disability leave as well as your eventual 
ability to return to work from the leave. 

It is the School's policy that employees injured on-the-job receive appropriate medical 
attention. 100 Black Men of the Bay Area Community School, with the help of its insurance 
carrier, has selected medical centers to meet this need. Each medical center was selected for 
its ability to meet anticipated needs with high quality medical service at a location that is 
convenient to the School's operation. 

If you are injured on the job, you should go to (or be taken to) the approved medical center for 
treatment. If your injuries require the use of emergency medical systems ("EMS"), such as an 
ambulance, the medical center selected by EMS personnel will be recognized as an approved 
center. 

All accidents and injuries must be reported to the School's Administrative Office and to the 
individual responsible for reporting to the School's insurance carrier, Republic Insurance. If 
you fail to report a work-related injury by the end of you shift, you may experience a loss of 
insurance coverage. You may choose to be treated by your personal physician at your own 
expense, but you are still required to go to the School's approved medical center for 
evaluation. All job-related injuries must be reported to the appropriate State Workers' 
Compensation Bureau and the insurance carrier. 

When there is a job-related injury that results in lost time, the employee must have a medical 
release from the School's approved medical facility before returning to work. In addition, 
where there is reason to believe that employee impairment may have been a factor in a job­
related injury, the School will require a blood test, urinalysis, or other drug/alcohol screening. 

Bereavement Leave 

Exempt employees are entitled to a leave of up to five (5) work days without loss of pay due to 
a death in the immediate family (parent, spouse, son/ daughter, sister /brother, parents-in-law, 
son/daughter-in-law, grandparents, grandchild). Bereavement pay will not be used in 
computing overtime pay. Any scheduled days off (including weekends, holidays and 
vacations) falling during the absence will be counted as both bereavement leave and 
scheduled days off. 
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Jury Duty or Witness Leave 

For all exempt employees, the School will pay for time off if you are called to serve on a jury. 
For all non-exempt employees, the School will pay for up to five (5) days if you are called to 
serve on a jury. 

Volunteer Firefighters and Peace Officers 

No employee shall be disciplined for taking time off to perform emergency duty as a volunteer 
firefighter, peace officer or emergency rescue worker. You are also eligible for unpaid leave 
for required training. If you are an official volunteer firefighter, please inform and alert the 
Administrative Office that you may have to take time off for emergency duty before doing so 
when possible. 

Domestic Violence Leave 

Employees who are victims of domestic violence are eligible for unpaid leave. You may 
request leave if you are involved in a judicial action, such as obtaining restraining orders 
and/or appearing in court to obtain relief and ensure your health, safety or welfare, or that of 
your child(ren) . 

You should provide notice and certification of your need to take leave under this policy. 
Certification may be sufficiently provided by any of the following: 

• A police report indicating that the employee was a victim of domestic violence. 

• A court order protecting or separating the employee from the perpetrator of an act of 
domestic violence, or other evidence from the court of the prosecuting attorney that 
the employee appeared in court. 

• Documentation from a medical professional, domestic violence advocate, health-care 
provider or counselor that the employee was undergoing treatment for physical or 
mental injuries or abuse resulting in victimization from an act of domestic violence. 

100 Black Men of the Bay Area Community School will, to the extent allowed by law, maintain 
the confidentiality of an employee requesting leave under this provision. The length of unpaid 
leave an employee may take is limited to 12 weeks as provided for under the federal Family 
and Medical Leave Act. Employees may use accrued sick and or vacation time for this type of 
leave. 

Voting Time Off 

If an employee does not have sufficient time outside of working hours to vote in an official 
state-sanctioned election, the employee may take off enough working time to vote. Such time 
off shall be taken at the beginning or the end of the regular working shift, whichever allows 
for more free time and the time taken off shall be combined with the voting time available 
outside of working hours to a maximum of two (2) hours combined. Under these 
circumstances, an employee will be allowed a maximum of two (2) hours of time off during an 
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election day without loss of pay. When possible, an employee requesting time off to vote shall 
give the School's Administrative Office at least two (2) days notice. 

Leaves for School Visits and Activities 

Employees are encouraged to participate in the school activities of their child(ren). Any 
absence for this purpose is subject to the following conditions: 

• 

• 

• 

• 

• 

• 

• 

Parents, guardians, or grandparents having custody of one or more children in 
kindergarten or grades 1 to 12 may take time off for a school activity. 

The time off for school activity participation cannot exceed eight hours in any calendar 
month, or a total of 40 hours each school year. 

Employees planning to take time off for school visitations must provide as much 
advance notice as possible to the Administrative Office. 

If both parents are employed by 100 Black Men of the Bay Area Community School, the 
first employee to request such leave will receive the time off. The other parent will 
receive the time off only if the leave is approved by the Principal. 

Employees must use vacation time in order to receive compensation for this time off 
unless the employee is exempt and the time off is less than a full day. 

Employees who do not have paid time off available will take the time off without pay . 

Employees must provide the Administrative Office with documentation from the 
school verifying that the employee participated in a school activity on the day of the 
absence for that purpose. 

If an employee who is the parent or guardian of a child facing suspension from school is 
summoned to the school to discuss the matter, the employee should alert the Principal as soon 
as possible before leaving work. 

External Employee Education Leaves 

From time to time, employees may wish or need to attend training programs, seminars, 
conferences, lectures, meetings, or other outside activities, for personal benefit or the benefit 
of 100 Black Men of the Bay Area Community School. Attendance at such activities, whether 
required by 100 Black Men of the Bay Area Community School or not, requires the advance 
written approval of the Principal. To obtain approval, any employee wishing to attend an 
activity must submit a written request detailing all relevant information, including date, 
hours, location, cost, anticipated expenses, and the nature, purpose and justification for 
attendance. Attendance at any such event further is subject to the following policies on 
reimbursement and compensation: 

• For attendance at events required or authorized by 100 Black Men of the Bay Area 
Community School, customary and reasonable expenses will be reimbursed upon 
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submission of proper receipts. Acceptable expenses generally include registration fees, 
materials, meals, transportation and parking. Reimbursement policies regarding these 
expenses should be discussed with your supervisor in advance. 

• Employee attendance at authorized outside activities will be considered hours worked 
for non-exempt employees and will be compensated in accordance with normal payroll 
practices. 

This policy does not apply to an employee's voluntary attendance, outside of normal working 
hours, at formal or informal educational sessions, even if such sessions generally may lead to 
improved job performance. While 100 Black Men of the Bay Area Community School generally 
encourages all employees to improve their knowledge, job skills and promotional 
qualifications, such activities do not qualify for reimbursement or compensation under this 
policy unless prior written approval is obtained as described previously. 
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DISCIPLINE AND TERMINATION OF EMPLOYMENT 

Rules of Conduct 

To ensure the security and personal safety of employees and students and continuity of School 
operations, the School has developed Rules of Conduct that must be followed by all 
employees. Failure to follow these Rules of Conduct may result in discipline up to and 
including termination. The specification of these Rules of Conduct serves to notify employees 
of the types of actions that could result in discipline and/or termination, and in no way alters 
the at-will employment relationship of employees of the School. If an employee is working 
under a contract with the School that grants procedural rights prior to termination, the 
procedural terms in the contract shall apply. 

);> Expectations 

100 Black Men of the Bay Area Community School employs the top educators and staff and 
expects its employees to display the highest degree of professionalism. School employees act 
as community leaders and role models for students. Consistent with this, all employees must: 

• 

• 

• 

• 

• 

• 

• 

Understand and apply the mission and guiding principles of 100 Black Men of the Bay 
Area Community School both in the classroom and in other school-related activities. 

Work cooperatively and collaboratively with all school staff to ensure the effective 
implementation of the school program. 

Develop a sense of community in the School while respecting and responding 
appropriately to the strengths and needs of students. 

Model core values of 100 Black Men of the Bay Area Community School: respect, 
responsibility and compassion. 

Implement the 100 Black Men of the Bay Area Community School educational program 
with fidelity. 

Maintain a clean and organized School space that is conducive to student learning . 

Work with parents, our most essential partners in the education of the students, in 
modeling to students the importance of teaching and learning as life tools. 

Prohibited Conduct 

Conduct prohibited by the School includes, but is not limited to, the following: 

• 

• 

Insubordination, including the refusal to perform an assigned task or duty or act in 
accordance with instructions provided by an employee's manager or proper authority. 

Inefficiency, including deliberate restriction of output, carelessness or unnecessary 
wastes of time or material, and neglect of job duties or responsibilities . 
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• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

Unauthorized solicitation, collection of contributions, and distribution of literature, 
written or printed matter, on School property during on-duty time. While this rule 
does not apply to employees on breaks or otherwise off-duty, it does prohibit such 
employees from engaging in such activity with other employees who are performing 
their work tasks. 

Damaging, defacing, and/or engaging in the unauthorized removal, destruction or theft 
of School or an employee's property. 

Fighting or attempting to start a fight on School premises . 

Violating the School's drug and alcohol policy . 

Using or possessing firearms, weapons or explosives of any kind on School premises . 

Gambling on School premises . 

Tampering with or falsifying any report or record including, but not limited to, 
personnel, absentee, sickness or production reports or records, specifically including 
applications for employment and time cards. 

Filling out the timesheet of another employee or permitting or arranging for another 
employee to fill out your time sheet. 

Using profane, abusive or threatening language in conversations with other employees 
and/or intimidating or interfering with other employees. 

Conducting personal business during business hours andjor using of telephone lines 
for personal calls without permission. 

Engaging in excessive absenteeism or tardiness . 

Posting any notices on School premises without prior written approval of the Principal, 
unless posting is on a School bulletin board designated for employee postings. 

Engaging in immoral or indecent conduct. 

Being convicted of a criminal act. 

Engaging in sabotage or espionage (industrial or otherwise) . 

Violating the School's harassment policy . 

Failing to report a job-related accident to the employee's manager or failing to take or 
follow prescribed tests, procedures or treatment. 

Sleeping during work hours . 
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• Releasing confidential School, employee, or student information without authorization. 

• Engaging in acts of dishonesty or displaying dishonesty. 

• Refusing to speak to supervisors or other employees. 

• Engaging in any other conduct detrimental to employees, students, or the School's 
interests and/or its efficient operations. 

Engaging in prohibited conduct may result in discipline up to and including termination. For 
employees who possess an employment contract that provides for other than at-will 
employment, the procedures and process for discipline and termination in the contract shall 
govern. 

)> Prohibited Off-Duty Conduct 

While the School does not seek to interfere with the off-duty and personal conduct of its 
employees, certain types of off-duty conduct may interfere with the School's legitimate 
business interests. For this reason, employees are expected to conduct their personal affairs 
in a manner that does not adversely affect the School's integrity, reputation, or credibility. 
Illegal or immoral off-duty conduct by an employee that adversely affects the School's 
legitimate business interests or the employee's ability to perform his or her work will not be 
tolerated. 

The School requires the full time energies of all employees. Therefore, the School discourages 
its employees from obtaining additional employment. The School further prohibits the 
following: 

• Additional employment that conflicts with an employee's work schedule, duties, and 
responsibilities. 

• Additional employment that creates a conflict of interest or is incompatible with the 
employee's position. 

• Additional employment that impairs or has a detrimental effect on the employee's 
work performance. 

• Additional employment that requires the employee to conduct work or related 
activities on the School's property during the employer's working hours or use the 
School's facilities and/or equipment, 

• Additional employment that directly or indirectly competes with the business or the 
interests of the School. 

Employees who wish to secure additional employment that may create a real or apparent 
conflict of interest must submit a written request to the School explaining the details of the 
additional employment. 100 Black Men of the Bay Area Community School shall not provide 
workers' compensation coverage or any other benefit for injuries occurring from or arising 
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out of additional employment. Authorization to engage in additional employment can be 
revoked at any time. 

Termination of EmRloyment 

Should it become necessary for you to terminate your at-will employment with the School, 
please notify the Principal regarding your intention as far in advance as possible. For non­
teacher employees, at least two (2) weeks' notice is expected whenever possible. For teacher 
employees, at least one month's notice is expected whenever possible. 

When your employment terminates, you will be entitled to all earned but unused vacation 
pay. If you are participating in the medical and/or dental plan, you will be provided 
information on your rights under COBRA 

Employment Verifications 

All requests for employment verifications must be directed to the Principal or his/her 
designee. No other employee is authorized to release verifications for current or former 
employees. By policy, 100 Black Men of the Bay Area Community School discloses only the 
dates of employment and the title of the last position held by former employees. With written 
authorization from the employee, 100 Black Men of the Bay Area Community School will 
release salary or wage information to institutions such as banks or credit unions, or 
prospective employers. 

100 Black Men of the Bay Area Community School 2012-13 Employee Handbook 40 



INTERNAL COMPLAINT REVIEW 

The purpose of the "Internal Complaint Review Policy" is to afford all employees of the School 
the opportunity to seek internal resolution of their work-related concerns. All employees 
have free access to the School Administrator or Board of Directors to express their work­
related concerns. 

Filing of Complaint 

If complaints cannot be resolved informally, employees may file a written complaint with the 
School Administrator or Board President as soon as possible after the events that give rise to 
the employee's work-rel ated concerns. The written complaint should set forth in detail the 
basis for the employee's complaint. 

Investigation 

An objective and timely investigation of all complaints which cannot be resolved informally 
will be undertaken. This includes meeting separately with the employee and with others who 
either are named in the complaint or who may have knowledge of the facts set forth in the 
complaint. 

100 Black Men of the Bay Area Community School will attempt to treat all internal complaints 
and their investiga tion as confidential, recognizing, however, that in the course of 
investigating and resolving internal complaints some dissemination of information to others 
may be necessary or appropriate. 

Upon completion of the investigation, the School Administrator or his/ her designee shall 
report the finding(s) to the employee in writing. 

Non-Retaliation 

If an employee has filed a complaint in good faith, the employee will not be disciplined or 
otherwise penalized for lodging the complaint. If an employee believes that he or she is being 
retaliated against for lodging a complaint, the employee should immediately notify the School 
Administrator or Board President. 
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MODIFICATION OF EMPLOYEE HANDBOOK 

This Employee Handbook contains the employment policies and practices of the School in 
effect at the time of publication. 100 Black Men of the Bay Area Community School reserves 
the right to amend, delete or otherwise modify this Handbook at any time. 

Any written changes to the Handbook will be distributed to all employees. No oral statements 
can in any way alter the provisions of this Handbook. 
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APPENDIX Principal_ 

HARASSMENT COMPLAINT FORM 

It is the policy of the School that all of its employees be free from harassment. This form is 
provided for you to report what you believe to be harassment, so that the School may investigate 
and take appropriate disciplinary or other action when the facts show that there has been 
inappropriate conduct. 

If you are an employee of the School, you may file this form with the School Administrator or 
Board President. 

Please review the School's policies concerning harassment for a definition of harassment and a 
description of the types of conduct that are considered to be harassment. 

100 Black Men of the Bay Area Community School will undertake every effort to handle the 
investigation of your complaint in a confidential manner. In that regard, the School will disclose 
the contents of your complaint only to those persons having a need to know. For example, to 
conduct its investigation, the School will need to disclose portions of your factual allegations to 
potential witnesses, including anyone you have identified as having knowledge of the facts on 
which you are basing your complaint, as well as the alleged harasser. 

In signing this form below, you authorize the School to disclose to others the information you 
have provided herein, and information you may provide in the future. Please note that the more 
detailed information you provide, the more likely it is that the School will be able to address your 
complaint to your satisfaction. 

Charges of harassment are taken very seriously by the School both because of the harm caused to 
the person harassed, and because of the potential sanctions that may be taken against the 
harasser. It is therefore very important that you report the facts as accurately and completely as 
possible and that you cooperate fully with the person or persons designated to investigate your 
complaint. 

Your Name: _____________ _ Date: _______________ _ 

Date of Alleged I nci dent( s): ----------------------------------

Name of Person(s) you believe harassed you or someone else: _ __________ _ 

List any witnesses that were present: ________________ _ 

Where did the incident(s) occur? _________________ _ 
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Please describe the events or conduct that are the basis of your complaint by providing as 
much factual detail as possible (i.e. specific statements; what, if any, physical contact was 
involved; any verbal statements; what did you do to avoid the situation, etc.) (Attach 
additional pages, if needed): 

I acknowledge that I have read and that l understand the above statements. I hereby 
authorize the School to disclose the information I have provided as it finds necessary in 
pursuing its investigation. 

l hereby certify that the information I have provided in this complaint is true and correct and 
complete to the best of my knowledge and belief. 

Date: ______ _ 
Signature of Complainant 

Print Name 

Received by: ____________ _ Date: 
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APPENDIX 

COMPLAINT FORM 

Your Name: ______________ Date: ________ _ 

Date of Alleged lncident(s): ___________________ _ 

Name of Person(s) you have a complaint against: ______________ _ 

List any witnesses that were present: __________________ _ 

Where did the incident(s) occur? 

Please describe the events or conduct that are the basis of your complaint by providing as much factual 
detail as possible (i. e. specific statements; what, if any, physical contact was involved; any verbal 
statements; what did you do to avoid the situation, etc. ) (Attach additional pages, if needed): 

I hereby authorize the School to disclose the information I have provided as it finds necessary 
in pursuing its investigation. I hereby certify that the information I have provided in this 
complaint is true and correct and complete to the best of my knowledge and belief. I further 
understand providing false information in this regard could result in disciplinary action up to 
and including termination. 

Date: ______ _ 
Signature of Complainant 

Print Name 

To be completed by School: 

Received by: _________ _ Date: ______ _ 
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100 BLACK MEN OF THE BAY AREA COMMUNITY SCHOOL (100 BMBACS) 

Health and Safety Plan 

I. Establishment of the School Safety Team 

Policy 

All OUSD schools are held accountable to ensure the safety of all students, staff, and 
visitors. As such, 100 BMBACS will develop a School Safety Team (SST) which will be 
comprised ofthe upper and lower school principals, teachers, classified staff and a 
parent representative, and other members, as necessary. The School Safety Team will 
establish goals, strategies and activities to ensure that emergencies are handled in a 
timely and efficient manner. The school will also establish a Crisis Response Team that 
will serve as the front-line emergency officers who are responsible for the overall safety 
of occupants including but not limited to disseminating information, directing and 
leading first aid response needs, and search and rescue efforts. 

Procedure 

The SST will assess the overall school climate, and the potentiality of student unrest or 
crime on campus, and will develop goals, strategies and programs to address student 
needs to maintain a high level of school safety and positive school climate. (Ed Code 
32282). To determine school climate, various data will be taken into account, including 
but not limited to the following: 

• 
• 
• 
• 
• 

Student observations 
Attendance 
Suspensions 
Office referrals 
Student and parent input 

II. Child Abuse 

Policy 

All non-certificated and certificated staff will be mandated child abuse reporters and will 
follow all applicable reporting laws, he same policies and policies used by the district. 
Failure to report a suspected incident of child abuse, within 48 hours can result in criminal 
prosecution. Protect th e victim and protect yourself. 



Procedure 

In the case of sexual assault (child assaulted on or near school property) the following 
procedures should be followed: 

1. Accompany victim to safe place at school and remain with her /him 
2. Protect evidence of sexual assault 
3. Notify Child Protective Services (CPS), and Police without delay 
4 . Notify district police and school nurse or appropriate staff immediately 

Sexual Abuse (Suspicion of past sexual incidents): 
1. Notify CPS and describe evidence: Crisis Line (510) 259-1800 
2. Notify district police and school nurse or appropriate staff immediately. (Staff 

should not treat unless the victim's life is threatened) 
3. Leave notification of family to CPS or the Police 

Do not Destroy Evidence of Sexual Abuse: 
1. Do not wash clothes or victim's body or underwear. Do not have victim undress. 
2. Do not allow victim to wash or wipe body 
3. Do not wipe away dirt, semen or dried blood 
4. Stay with the victim and reassure her /him of safety 

Suspected Physical Abuse or Significant Neglect: 
1. Notify appropriate staff and CPS immediately. 
2. Notify CPS and describe evidence. CPS will advise you of next steps. Follow their 

directions. 
3. Notify immediate director/supervisor 

III. Sexual Harassment 

Policy 

The Governing Board prohibits sexual harassment of district employees and job applicants. 
The Board also prohibits retaliatory behavior or action against district employees or other 
persons who complain, testify or otherwise participate in the complaint process 
established pursuant to this policy and the administrative regulation. 

The Superintendent or designee shall take all actions necessary to ensure the prevention, 
investigation and correction of sexual harassment, including but not limited to: 

1. Providing periodic training to all staff regarding the district's sexual harassment 
policy, particularly the procedures for filing complaints and employees' duty to use 
the district's compla int procedures in order to avoid harm. 



2. Publicizing and disseminating the district's sexual harassment policy to staff. 

3. Ensuring prompt, thorough and fair investigation of complaints. 

4. Taking timely and appropriate corrective/remedial actions after completion of 
investigation. This may require interim separation of the complainant and the 
alleged harasser, and subsequent monitoring of developments. 

Procedure 

Any district employee or job applicant who feels that he/she has been sexually harassed, or 
who has knowledge of any incident of sexual harassment by or against another employee, a 
job applicant or a student, shall immediately contact his/her supervisor, the principal, 
district administrator or Superintendent to obtain procedures for filing a complaint. 
Complaints of sexual harassment shall be filed in accordance with AR 4031- Complaints 
Concerning Discrimination in Employment (See Complaint Form, Appendice X a.) 

An employee may bypass his/her supervisor in filing a complaint where the supervisor is 
the subject of the complaint. 

A supervisor, principal or other district administrator who receives a harassment 
complaint shall promptly notify the Superintendent or designee. 

All complaints and allegations of sexual harassment shall be kept confidential to the extent 
necessary to carry out the investigation or take other subsequent necessary action. (5 CCR 
4964) 

Any district employee who engages or participates in sexual harassment, or who aids, 
abets, incites, compels or coerces another to commit sexual harassment against a district 
employee, job applicant or student, is in violation of this policy and is subject to 
disciplinary action, up to and including dismissal. 



COMPLAINT FORM 

Your Name: ___________________ Date: _____ _ 

Date of Alleged Incident(s): _____________________ _ 

Name(s) of Person(s) you have a complaint against: 

List any witnesses that were present: ____ ______________ _ 

Where did the incident(s) occur? 

Please describe the events or conduct that are the basis of your complaint by providing as much 
factual detail as possible (i .e. specific statements; what, if any , physical contact was involved; 
any verbal statements; what did you do to avoid the situation , etc.) (attach additional pages, if 
needed): 

I hereby authorize the School to disclose the information I have provided as it finds necessary in 
pursuing its investigation . I hereby certify that the information I have provided in this complaint 
is true and correct and complete to the best of my knowledge and belief. I further understand 
providing false information in this regard could result in disciplinary action up to and including 
termination . 

Signature of Complainant Date 

Print Name 
~~~~~~---------------

To be completed by School : 
• Received by: __________________________ Date: _____ _ 



IV. Emergency Disaster Procedures and Drills 

Earthquake 

Earthquake procedures in the classroom or office 
At the first indication of ground movement, you should DROP to the ground. It will soon be 
impossible to stand upright during the earthquake. Getting to the ground will prevent 
being thrown to the ground. You should seek protective COVER under or near desks, 
tables, or chairs in a kneeling or sitting position. You should HOLD onto the table or chair 
legs. Holding onto the legs will prevent it from moving away from you during the quake. 
Protect your eyes from flying glass and debris with your arm covering your eyes. 

You should remain in the DROP position until ground movement ends. Be prepared to 
DROP, COVER and HOLD during aftershocks. 

After ground movement ends, check for injuries and safely evacuate the building. Move to 
a safe, open area, away from power lines and other overhead hazards. 

Earthquake procedures in other parts of the building 
At the first indication of ground movement, you should DROP to the ground. Take COVER 
under any available desk, table, or bench. If in a hallway, drop next to an inside wall in a 
kneeling position and cover the back of the neck with your hands. After ground movement 
ends, check for injuries and safely evacuate the building. Move to a safe, open area, away 
from power lines and other overhead hazards. 

Earthquake procedures while outside 
At the first indication of ground movement, move away from overhead hazards such as 
power lines, trees, and buildings. DROP to the ground and COVER the back of the neck with 
your hands. Be aware of aftershocks. Do not re-enter buildings until it is determined safe 
to do so. 
While in a vehicle, you should pull over to the side of the road and stop. If you are on a 
bridge, overpass, or under power lines, continue on until you are away from the overhead 
dangers. Wait until the ground movement stops and check for injuries. Be aware of after 
shocks, downed wires, or roads blocked by debris. 

Fire Procedures 

If your clothes (or someone else's) catch fire, STOP, DROP AND ROLL! 

1. Sound alarm if it has not already been done. 
2. Call 9-1-1, identify problem, school building address and location of fire (if known). 
3. Evacuate the buildings immediately for any fire or suspected fire. 
4. Take your attendance cards. 
5. Close classroom windows. 
4. Lead your class out the assigned exit door. 



5. Close the classroom door. 
6. Walk to the designated area outside of the school building. 
7. Take attendance to make sure that all children are accounted for. 
8. Support staff will check bathrooms and common areas to make sure that all children 
6. exited the school building. 
7. Talking is NOT PERMITTED at any time during an emergency drill. 
8. Children must walk in an orderly fashion and listen carefully for additional 

instructions. 

Other Procedures 

1. Children will be expected to exit along with the teacher of a special class they are 
attending. 

2. In the event that a child is unattended (i.e., going to the bathroom, nurse, office) when 
the fire alarm sounds, he or she should leave the building through the nearest exit and 
quietly find his/her way to the class's normal line-up area. 

3. At times, an exit or hallway may be obstructed. Teachers are expected to react calmly 
and make a decision as to an alternate route. Questions to discuss with children at the 
beginning of the year include: 

a. What would you do if our regular exit were blocked? 
b. What would you do if you were in the Library? 
c. Computer Room? . 
d. Resource Center? 
e. Bathroom? 

4. In the event that an emergency drill takes place when the children are at an assembly, 
each class will exit the auditorium doorway nearest where it is seated and then proceed 
quickly through the auditorium driveway or front doors and proceed to the designated 
assembly area. 

5. Upon arrival, the Fire Department will assume command. 
6. Principal will be accountable for teachers and school district staff. Teachers will be 

accountable for students. 
7. Notify State Administrator's Office of incident. 

Fire Extinguisher Instructions: 

P Pull safety pin from the handle 
A Aim at the base of the fire 
S Squeeze the trigger handle 
S Sweep from side to side 

Never attempt to fight a fire larger than a wastebasket size. Even a small fire can 
generate enough smoke to cause serious injury. Never attempt to fight a fire by 
yourself. Call for help. Always stay between the fire and the exit. 



BOMB THREAT PROCEDURES 
The following procedures have been prepared by the school's safety committee in the event 
that a bomb threat is received. It takes into account the fact that the school is responsible 
for a large number of students, teachers, and other staff, and that administrators must do 
all that is prudent and possible in the event of imminent danger. Please read these 
procedures carefully. 

I. When A Call Is Received 

A. The person receiving the call should make every effort to connect the caller with 
the principal, assistant principal, or teacher in charge. 

B. If the person receiving the call is unable to accomplish the above, he or she 
should gather as much pertinent information as possible, including: 

1. Site of the bomb 
2. When it is set to go off 
3. What kind of device it is 
4. Name, sex, and location of caller 
5. Approximate age of caller 
6. Voice tone, accent, background noises 
7. Exact nature of threat 

C. Immediately after the call is received, the person should give information to the 
principal, assistant principal, or teacher in charge. 

D. Principal notifies the superintendent, who will initiate procedures based upon 
his or her judgment. 

II. Search and Evacuation Procedures 

A. The fire alarm will sound. 
B. Teachers not responsible for exiting a class will scan the floor in which they are 

located before exiting and notify the principal's designee outside the school 
building immediately if anything looked suspicious. 

C. Custodial personnel will search boiler rooms, janitorial supply rooms, sink 
closets, waste containers, and other areas as directed. 

D. If no bomb is found, a search of all lockers may be ordered. 
E. No one is to handle any suspicious-looking package or device! 

III. Reentry After Evacuation 

A. The highest ranking police department official shall inform the principal that a 
reasonable search has been conducted . 

B. Based upon such information, and in consultation with police and fire 
depa rtment officials, the principal shall decide when it is appropriate to reenter 



the building. If the decision is made not to reenter the building, instructions to 
proceed to the designated evacuation site will be given. 

C. Immediately after the call is received, the person should give information to the 
principal, assistant principal, or teacher in charge. 

D. Principal notifies the superintendent, who will initiate procedures based upon his 
or her judgment. 

Shelter-In-Place Procedures 

Emergency Lockdown 
If it is determined that the safety and health of students and staff are in jeopardy, an 
announcement will be made to alert of potential danger. The Shelter-In-Place alert shall be 
given by the District. 

The announcement will be: "TEACHERS, LOCK YOUR DOORS AND WINDOWS" A 
messenger must be sent to outdoor fields and tracks. Upon hearing this 
announcement, the following steps must be implemented: 

1. Teachers should quickly check halls and get students into classrooms. 
2. Lock doors, close blinds. 
3. Teachers will keep all students in the classroom until an all clear has been sounded. 
4. Teachers will maintain (as best they can) a calm atmosphere in the classroom, 

keeping alert to emotional needs of students. 
5. Staff without students will report to the office for instruction or as otherwise 

directed. 
6. Head secretary will operate the phones and radio. Other clerical staff will deliver 

messages as needed and work with Principal and Police Services. 
7. Staff will not evacuate or leave their assigned area unless authorized by Principal or 

Police Services. 
8. When the emergency is over, a coded "all clear" will be announced. 
9. The Crisis Response Team will meet to determine needs of school. 
10. Each staff member will document exactly what occurred in their area of 

responsibility. This will be done as soon as possible. 

Crisis Response Team Procedures 

ONCE A CRISIS SITUATION BECOMES KNOWN, THE FOLLOWING ACTIONS WILL TAKE 
PLACE: 
Principal (or designee): 

1. Verifies occurrence 
2. Gathers facts and details 



3. Contacts family, if applicable 
4. Notifies superintendent of schools 
5. Notifies police 
6. Contacts public information officer 
7. Initiates staff and parent phone chains, if applicable 
8. Calls for a meeting of the crisis response team 

Crisis Response Team: 

1. Shares available information and the sources 
2. Assesses situation 
3. Develops plan for same and/or next day 
4. Develops memo to be distributed to staff, to be read over the phone, and given to 

public information officer for distribution to media 
5. Prepares for meeting with entire staff 
6. Assigns individuals to remain with students so that the team can meet with staff if 

emergency is during the school day 
7. Assigns individuals to make calls and answer phones 
8. Plans for individuals to talk with students in classrooms 
9. Develops list of closely connected or at-risk students for individual counseling 

Principal and Crisis Response Team: 
Meet with school staff to: 

1. Describe the event in detail 
2. Discuss plan for the rest of the day and/ or next day 
3. Distribute statement for the public 
4. Review procedures to use with media 
5. Review approach to inform specific grade levels or individual students 

6. Answer questions 
7. Request additional assistance from school system or municipality 
8. Deploy staff personnel to speak with classes and counsel individuals 
9. Continue to monitor and assess situation 

Principal: 
1. Distributes information to staff and public 
2. Conducts end-of-day staff briefing 
3. Plans for next day(s) 
4. Assesses response and operations with the team 

Shelter-in-Place 
When instructed or when an alerting system triggers to shelter-in-place, please: 

1. SHELTER. Go inside the neares t building or classroom and remain there. You are 
looking for enclosed protection from the outside. 



Students should also be advised to do the following when possible: 
A Select rooms on higher floor levels and avoid basements. 
B. Select an internal room or a room with as few windows as possible. 
C. Choose a room with bathroom facilities and water. You may need to 

shelter in place for an extended period of time. 
D. Custodial personnel will search boiler rooms, janitorial supply rooms, sink 
closets, waste containers, and other areas as directed. 
E. If no bomb is found, a search of all lockers may be ordered. 
F. No one is to handle any suspicious-looking package or device! 

2. SHUT. Close all doors and windows. The tighter and more complete the seal the 
better. Close as many windows and doors between the outside and your shelter-in­
place room as possible. Close curtains and then stay away from the windows. 

3. LISTEN. Remain quiet to hear critical instructions from school officials. 

Fire Drills 

The principal shall hold fire drills at least once a month at the elementary level, and 
not less than twice every school year, at the middle and high school level. The drills 
will alternate between a morning and afternoon schedule. A proposed schedule for 
academic year 2012-2013 is provided below. 

Proposed Fire Drill Schedule 
Academic Year 2012-2013 

2012-2013 Lockdown Drill Schedule 



The principal shall hold two lockdown drills every school year at elementary, 
middle and high school level. A proposed lock-down drill schedule for academic 
year 2012-2013 is provided below as Attachment __ . 



Type of 
Drill 

Earthquake 
Fire 
Lockdown 

Emergency Drill Report 
Oakland Community School for Boys 

Month/Day /Year Time of Time Number of 
Day Duration persons 

evacuated 

Number of 
Staff 
Supervising 
Drill 

Comments: _____ _ ___________ __________ _ 

Principal: ___________ _ _ Date: ________ _ 

Completed from must be returned to 
OUSD Emergency Preparedness Program Manager 



Important Information 
EMERGENCY TELEPHONE NUMBER DIRECTORY 

PURPOSE 

ALL EMERGENCIES 

Law Enforcement 

Oakland Police Dept. 

EMERGENCY 

Oakland Police Dept. 

NON-EMERGENCY 

Non Emergency 
Fire/Paramedics 

Local Hospitals 

Poison Control 

Emergency Preparedness 
Program Manager 

Principal Lower School 

Principal Upp er School 

Custodian 

Secretary/ Oth er 

AREA 

All Areas 

Oakland School Police 

City of Oakland 

City of Oakland 

City of Oakland 

Children's Hospital 

Alameda County 

OUSD Management 

879-3670 (office) 

DIAL 

9-1-1 

224-1001 

9-1-1 

777-3211 

777-3333 

238-3030 

428-3240 

1-800-222-1222 



Emergency Evacuation 
Procedures for Safe Ingress and Egress 

Beyond planning for daily ingress/egress routes and emergency evacuation routes, schools 
must plan for assisting students, staff and visitors with disabilities. Under the Americans 
with Disabilities Act of 1990, individuals who are deaf/hard of hearing, blind/partially 
sighted, mobility impaired and/or cognitively /emotionally impaired must be assisted. 

A. Considerations for Planning for People With Disabilities: 

1. Identify the population of people with disabilities 

2. Students with disabilities are located in self-contained SOC and SH classrooms 

3. There are certified teachers and paraprofessionals trained to assist students with 
disabilities 

4. Determine proper signage and equipment 

5. The facility has been reviewed and certified by the school district's department of 
buildings and grounds 

6. The facility is reviewed for proper signage and equipment on a yearly basis 

B. Assigned Staff Trainers On Assisting Individuals With Disabilities 

Name: TBD Title: Principal 

Name: TBD Title: Teacher, Severely Handicapped Class 

Name: TBD Title: Teacher, Special Day Class 

C. Planning 

100 BMBACS must identify the location of potential evacuation sites based on the potential 
circumstances that may cause movement/relocation of the school population in the event 
of an emergency. 

On-Campus Evacuation/ Assembly Location 

TBD Pending Location of School 



Off-Campus Evacuation/ Assembly Location 

a. Location TBD 

b. Establish a memorandum of agreement with the evacuation site(s) 

c. Enter Date of Agreement 

In the event of an airborne chemical or biological release, it is safest for students and 
staff to remain indoors at the school site. Follow the "Shelter-in-Place" procedures. 



Principal's Checklist for Emergency Evacuation 

0 Determine appropriate evacuation areas that have been pre-designated. 

0 Activate alarm/PA system or send message runner. 

0 Telephone emergency service personnel: 

,/ 9-911 
./ Superintendent's office 
./ Utilities 

Activate key personnel to: 

0 Attend to the injured. 

0 Assure complete evacuation and student/staff are accounted for. 

0 Ensure special needs students are evacuated accord ingly. 

0 Secure school for specific emergency. 

0 Clear road/fire lanes for emergency vehicles (pre-assigned). 

0 Assure that injured students/staff are reported to medical services for care and 

transportation to hospitaljemergency medical center. 

0 Be contact person for emergency services, District, utility and/or news media personnel and 

provide needed aid (pre-assigned). 

0 Direct employees to aid those from the emergency services, District, utilities and other 

authorities. Avoid entering damaged areas unless specifically asked. 

0 Assure the facility is thoroughly inspected by the custodian, fire officials and District 

Operation personnel before re-entry is allowed. 

0 Seek Superintendent or designee/ Assistant Superintendents approval for school closure if 

damage cannot be immediately restored or repaired. 

0 If possible, have students/staff re-enter parts of the school that are declared safe. 

0 Make sure all students/staff are accounted for once outside. 



Employees Checklist for Emergency Evacuation 

0 Upon emergency alert, secure work area as advised and depart/report to assigned area. 

0 Perform duties as pre-assigned by the Principal in cooperation with emergency services 

personnel. 

0 DO NOT re-enter the building without permission or request of emergency service 

authorities. 

0 Remain in the general assembly areas and calm students if not assigned another duty. 

0 If dismissed, inform Principal of departure. 

0 When signaled to re-enter safe areas of the schoot quickly do so. 

0 Upon safe re-entry, report anything amiss to the Principal. 



Teachers Checklist for Emergency Evacuation 

0 Upon alert, assemble students for evacuation using designated routes and account for all 

students 

0 Secure room as advised 

0 Upon arrival at the assembly area, account for all students. 

0 Secure medical treatment for injured students. 

0 Report any students missing or left behind because of serious injuries. 

0 Stay with and calm students. 

0 If closure is ordered with no re-entry, when advised, release walkers and car /passengers 

(unless drivers are needed to evacuate students from the site) accounting for those who 

have left. Stay with bus riders until buses arrive. 

0 If signaled to re-enter school, assure students do so quickly and calmly. Account for all 

students. 

0 Check room and report anything amiss to the Principal. 

0 Debrief students to calm fears about the evacuation. 

If it is necessary to evacuate to another school or relief center, the Principal will: 
0 Contact the Superintendent or designee. 

0 Cooperate with emergency authorities in enlisting studentsjstaffwith cars to help transport 

evacuees. 

0 Direct the evacuation, assure all students/staff are accounted for as they depart and 
arrive. 



Emergency Student Release Procedures 

1. The Oakland Unified School District will keep and care for all students in an emergency 
situation (such as loss of electrical power, wind/rain storms, earthquakes, etc.) until the end 
of the school day or longer if the emergency dictates. 

2. It should be noted that elementary students will not be sent home during normal school 
hours because of an emergency. However, in order to avert adverse affects on elementary 
level bus transportation, secondary students may be dismissed early. 

3. Should conditions exist that make transportation impossible, students will be kept at school 
until the parent, guardian or an authorized adult comes to check the student out of school. 
In such conditions it is expected that parents/authorized adults will come as soon as 
possible to pick up their student(s). 

4 . If electrical power has not been disrupted, only high school parents/legal guardians may 
have their student(s) released, as per normal absence/release procedures. 

5. In all situations, the superintendent may make other decisions dependent on the type of 
emergency. During any community-wide emergency, please listen to the radio for pertinent 
information. 

6 . Those who arrive during an emergency to check a student out of school will go through the 
designated release procedures: typically the school will record the time, student's name, and 
the name of adult to whole the student is being released and address or destination. 

If the emergency situation does not extend beyond normal school hours, students will 
be released as usual at the end of the school day. 



100 Black Men of the Bay Area Community School 
Human Capital Strategic Plan 

This Human Capital Strategic Plan constitutes the framework for managing the 100 
Black Men of the Bay Area Community School (1 00 BMBACS's) human capital system 
and builds upon the strength and commitment of 100 BMBACS's workforce to fulfill the 
school's mission . The Plan is intended as a "living" document-one that accommodates 
changing environments and needs as they arise. 

EDUCATORS 
The 100 Black Men of the Bay Area Community School (100 BMBACS) faculty opens 
students' minds to the wonder of learning, teaches with passion , and demonstrates 
sincere caring for each student. 

Goal 
Ensure that outstanding educators - teachers, coaches, administrators, and staff- are 
attracted to and reta ined , supported, and rewarded by 100 BMBACS so that the mission 
is served and fulfilled . 

Strategies 
I. Attract and retain educators who understand and embrace 100 BMBACS's 

mission: 
a. Specify the full dimension of the role of an independent school teacher in 

general and of an 100 BMBACS teacher in particular. 
b. Utilize a nationwide recruitment team to hire and retain senior teachers 

who believe in the importance of significant contact with students inside 
and outside of the classroom. 

c. Develop recruitment practices that are flexible and embrace traditional and 
non-traditional approaches. 

d. Create partnerships with other organizations to attract qualified candidates 
to serve as intern teachers at 100 BMBACS during their first year. 

e. Assure that 100 BMBACS's teachers are committed to: curriculum review 
and revision ; adaptation through technology and innovation; and a desire 
to stay current with evolving teaching methodologies and understandings. 

II. Shape a compensation structure and philosophy that attracts and rewards faculty 
who are deeply invested in fulfilling the mission: 

a. Organize a compensation task fo rce to develop new models. 
b. Examine the evaluation system to align professional development and 

goals. 
Ill. Provide professional development to allow educators to grow and learn and link 

professional development to performance review and self-reflective teaching . 
IV. Develop an appropriate administrative structure to sufficiently support current 

operations while planning for future strategic choices. 
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General Information 

"Children are the reward of life. " -Proverb from Zaire 

"The surest way to make it hard for children is to make it easy for children. " 

100 Black Men of the Bay Area Community School 

Success is our promise to the students, parents and community we serve. The promise 

demands that every person within 1 OOBMBACS focus on one, uncompromising vision: 

creating opportunities for every student to graduate from high school prepared for college 

and career. 

We know that in order to keep that promise, we must continue to work hard to improve 

everything we do. We must help our teachers become the best they can be. We must 

make sure students are at school, in class and ready to learn. We must ensure families are 

involved and invested in students' learning and success. At lOOBMBACS, we expect 

success from every one of our students because we know success in school means 

success in life. 

Together, we can help our children grow into happy, productive adults. That is the goal 

which itself is the culmination of years of activism by school leaders, board members, 

teachers, parents and students for equity and excellence for all Oakland students. 

In support of this 100 BMBACS is committed to: 

• 

• 

• 

Promoting sustained student achievement in all classrooms, at all grade levels . 

Providing a comprehensive and academically challenging core program that 

addresses the needs of a diverse population of students and families. 

Pursuing partnerships with parents, community members and organizations, and 

other agencies to ensure broad participation in the education of our youth. 
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The 100 BMBACS Vision 

Our vision is to provide students with a high quality, comprehensive education that 

sparks a joy for learning by empowering them with the information, knowledge, skills, 

and tools necessary to realize their highest potential as complex thinkers, quality 

producers, collaborative workers, self-directed learners, and productive contributors to 

society. 

The 100 BMBACS Mission 

Brookfield School is a place where everyone learns and everyone teaches. At Brookfield, 

we prepare our students to educate themselves throughout their lives. The 100 BMBACS 

is to provide all students with a positive, safe, and challenging learning environment 

which empowers them to become responsible and productive citizens who value 

diversity. 
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School Procedures 

Professional Appearance 

Certificated and classified staff is expected to present a professional appearance in 

meeting the responsibilities of your assignment. A professional appearance should: 

• Serve as a role model for students 

• Positively represent the teaching profession 

• Positively represent the expectations of the school, community, district, and state 

Attendance 

All faculty & staff members are expected to be present and on time each day. This is 

vital to the continuity of our instructional and supplemental services and programs for 

students. 

Absence 

If you are, sick it is your responsibility to get coverage (see substitute policy below). All 

personal leave requests shall be submitted two weeks in advance in writing. Personal 

leaves are limited to one day at a time and shall not be used to extend vacation leaves or 

holidays, except in the case of emergencies. 

Sign-in & Sign-out I Leaving School Premises 

All certificated personnel are expected to sign in no later than 8:00am and sign out by 

4:00pm unless otherwise granted permission by a site administrator. PLEASE DO NOT 

SIGN IN & OUT IN THE MORNING. 

Any staff member who needs to leave school early must do the following: 

1. Inform an administrator 

2. arrange for coverage for your students (substitute or dividing up the class) 

3. leave work for students 

4. sign out on time sheet 

5. Teachers who leave and return the same day need to fill out a destination form in 

a binder on the main office. 

Substitute Policy 

All teachers must register in the substitute system. All teachers are responsible for 

calling or Jogging on on-line to the system for their own absence coverage, with the 

exception of conferences and workshops. For a li st of substitute, please see the office. If 
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you are attending an in-service, please check with the secretary to ensure that a substitute 

is assigned prior to leaving for the workshop or conference. Please make sure to have 

your substitute binder located in an area that is easy to locate and readily accessible. In 

addition, please make sure that detailed lesson plans have been left for your students. 

Emergency Procedures 

Fire and Earthquake drills are conducted each month. Emergency schoollockdown drills 

will also be conducted. Lockdown situations may occur when students and staff must 

remain in classrooms/ school with all doors and windows secured. No one is permitted to 

enter or leave the school during a lockdown crisis. If such a situation should occur, the 

principal and staff will work closely with the police or other authorized officials for the 

safety of all concerned. 

Emergency Information Staff 

All Staff are required to have on filed the following information: 

• 

• 

Contact information including names and address 

Home telephone number 

• Cellular telephone number 

• Doctors name and number 

• Medical alert information 

Student I Adult Injury I Accidents 

If an employee is injured at work, report to the site administrator immediately. You will 

be asked to describe the injury/ accident and you will need to complete an Employee's 

Claim for Worker's Compensation Benefits. 

If a student is injured at school, the supervising adult will be asked to complete the 

Student Report form for student injuries. These are legal documents. It is imperative that 

you are attending to supervisory duties at all times during assigned times (in classroom, 

yard duty, cafeteria, field trips, etc .). 

Certificated Evaluation 

Teacher competency is evaluated and assessed as it relates to 1) engaging and supporting 

all students in learning, 2) creating and maintaining an effective learning environment, 3) 

understanding and organizing subj ect matter for learning, 4) planning and designing 

instruction and learning experiences for all students, 5) Assessing student learning, 6) 
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developing as a professional educator, and other criteria: attendance, preparation, 

organization, performance of adjunct duties, communication with caregivers, parent 

complaints, and use of support staff. (Section 44662 Stull Act S.B. 813) 

Evaluation Process Review 

Site administrator conducts a meeting with evaluates to 1) provide Employee Handbook: 

and 2) inform them of the evaluation process. 

Objectives and Standards ofPerformance 

Completed Objectives and Standards of Performance are due to the administrator by the 

181h member's workday. Objectives and Standards ofPerformance shall be written to 

include, but not limited to the following five (5) areas: 1) Implementation of core 

curriculum, 2) increased student achievement, 3) increased student attendance, 4) reduced 

student discipline, 5) increased parent I caregiver contact. 

Each teacher is also expected to submit a Daily Class Schedule, as well as Classroom 

Management Procedures, that include discipline policies, buddy teacher information, 

class divided roster. 

Review of Objectives and Standards ofPerformance 

An initial conference between the evaluator and evaluate must be held to 1) review 

Objectives and Standards of Performance and 2) obtain signatures indicating agreement 

on A2 Form by the member' s 2ih workday. 

Pre-observation Conference 

A pre-observation conference must be held prior to the scheduled observation. The first 

observation must be a formal, scheduled observation. 

Post-observation Conference 

A post-observation conference must be completed and signatures obtained with in five 

(5) days of observation. Signatures are to be obtained by the evaluator on all forms. 

Completed Evaluations 

Completed evaluations are to be submitted to HRSS to be placed in employees personnel 

file. A copy of the evaluation shall be provided to the evaluatee and kept on file in the 

administrator 's office. 

Informal I Unscheduled Observations Learning. 
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Informal, unscheduled observations will be conducted on a regular on-going basis in 

order to provide additional opportunities for the continued improvement of all staff 

members. 

Child Abuse Reporting 

You are required by law to report every instance of child abuse, which becomes known to 

you or which, you reasonably suspect to have occurred to a child with whom you have 

professional contact. You must report your observations to a Child Protective agency 

within 36 hours after you become aware of abuse. Your duty to report is individual. No 

supervisor or administrator may impede or inhibit your duty to report, although you may 

also report to your supervisor. Your failure to report an instance of child abuse known or 

reasonably suspected by you is a misdemeanor, punishable by up to six months in jail or 

by fine of$1 ,000 or both (CA Penal Code Section 11166.5). 

Sexual Harassment 

100 BMBACS is committed to the creation and maintenance of a Professional Learning 

Community (PLC) and working environment in which all individuals are treated with 

respect and dignity. Each student has the right to learn and each teacher the right to teach 

in an environment free of harassment. 

At the 100 BMBACS, sexual harassment, whether verbal, physical, or environmental, is 

unacceptable and will not be tolerated. Sexual harassment in unlawful and hurts all 

people. Sexually oriented acts or sex based conduct has no educational purpose. Any 

employee or student, male or female, who engages in such conduct, shall be disciplined 

as provided by law, district policies, and applicable labor agreements. 

Definition of Sexual Harassment 

Sexual harassment is defined as unwelcome or unwanted advances, requests for sexual 

favors , and any verbal , written, or physical conduct of a sexual nature when: 

This conduct substantially interferes with an individual ' s ability to learn or an 

individual ' s employment, or creates an intimidating, hostile, or offensive school or work 

environment. 

Statement of Prohibited Conduct 

Conduct prohibited under thi s policy includes, but is not limited to the following: 
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1. Physical assaults of a sexual nature such as touching, pinching, patting, grabbing, 

poking, or brushing against another employee or student's body. 

2. Unwanted sexual advances, or other sexual comments, such as jokes or comments 

about a person's sexuality or sexual experience directed at or made in the 

presence of any employee, student, or member of the public who has indicated in 

any way that such conduct is UNWELCOME in his/her presence. 

3. Reading or otherwise publicizing in the learning or work environment materials 

that are sexually revealing, sexually suggestive, sexually demeaning, or 

pornographic. The only exceptions to this are publications or displays approved 

for educational purposes by site managers or district administrators. 

4. Intentionally lying about, falsely denying, asserting pressure to conceal, or 

otherwise attempting to cover up conduct such as that described above. 

Dissemination of Policy 

This policy will be disseminated to all 100 BMBACS employees, students, and parents. 

All supervisory personnel are responsible for its implementation. 

Individuals Covered Under this Policy 

This policy covers all individuals in attendance at, or participating in events sponsored by 

100 BMBACS. 

Pay Warrants 

Each person receiving a pay warrant shall be responsible for signing-off on receipt of said 

warrant each pay period. The office staff cannot, and will not, give pay warrants to any 

one but the payee. Checks will be issued after 11 :00 a.m. on paydays. 
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School Procedures 

Master Calendar 

The Master Calendar is a primary source of information for the weekly bulletin and for 

staff when parents call with questions. Teachers are asked to note all special class events 

such as field trips, assemblies, conferences, or workshops on the Master Calendar in the 

Main Office. The site administrator generates a weekly bulletin every Friday regarding 

the upcoming events and necessary information. Staff members are 100% responsible for 

information in the bulletin. Please be sure to note your personal calendars accordingly, in 

addition to noting any information to bring to the attention of your parents. Material(s) to 

be included in the bulletin should be submitted to the site administrator no later than 

10:00 am Thursday morning. 

Assemblies 

All assemblies should be aligned with, exhibit, and display content standard subject 

mastery. Assemblies that include student presentations should be tied to student learning 

(standards based) in the form of a poem, song, visual or performing art performance. 

Appropriate student behavior during assemblies is included in the expectations for the 

curriculum area ofVisual & Performing Arts. Proper student conduct discussions shall 

be held by teachers, with their students, prior to all assemblies. Teachers are expected to 

supervise, and monitor student conduct during assemblies. A site administrator or 

designee prior to be calendared must approve all assemblies. Once approved assemblies 

will be scheduled for the afternoon block to prevent distractions during the morning core 

instruction periods. 

Yard Supervision 

Staff is directed to be on yard duty at eh beginning of the time indicated. It is suggested 

that assigned yard supervisors (certificated) take their classes out a minute or two before 

time and remain out until all classes are inside. This is NOT a time to chat with parents 

or neighbors. TAKE YOUR ASSIGNED SUPERVISION SERIOUSLY. Supervise 

closely, restrooms and any play/exercise structures. Yard duty schedules wi ll rotate and 

change each report card period . 

Study Tours, Field Trips, Walking Trips 
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Teachers are expected to plan with colleagues to take a minimum of two educational 

study tours a year. Study tours are to be planned as extensions to the classroom 

curriculum and connected to the content standards, and not as rewards. Teachers 

should plan tours which can be reached using public transportation whenever 

possible. All study tour requests must be turned into your grade level chair at least 45 

days prior to the scheduled trip. The grade level chair reviews the request and 

forwards to a designated staff member, who then submits to a site administrator for 

approval. No admission fees should exceed $5 per child or adult. Please note the 

following requirements for approval of study tours: 

• 

• 

• 

• 

• 

How the tour connects to student learning, subject mastery, based on California 

Content Standards. 

Identify the relevant standards the tour addresses . 

Identify the lessons or activities conducted prior to tour. 

Identify the means of assessment post tour. 

Checklist prior to Study Tours: 

Decide as early as possible where and when to go (do the research). Call the 

contact person involved in scheduling school groups. Inquire about the 

cancellation policies if any. Complete the request for Study Tour Approval 

forms. Your trip will be posted on the master calendar in the office. In order for 

the cafeteria to provide bag lunches for your trip, please notify the cafeteria 

manager at least two (2) weeks prior with the date and number of lunches 

required. Send permission slips home a week prior to the scheduled trip. Arrange 

to have at least 1 adult per every 5 students. 

Checklist for the Day of the Tour 

Provide all students with nametags, which have the school name and telephone number. 

Please prepare lessons and activities and-arrange with a colleague for students who are 

not attending, to stay in another class. District policy requires that a student must have a 

signed permission slip to attend study tours. Take a copy of classroom emergency cards 

with you on the study tour. Before you leave be sure to turn in daily attendance to the 

office, and the location of any students that are not attending the tour, the time expected 

back, and an emergency number for you. lf your return is delayed, please call the school. 
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After the Study Tour 

Provide samples of student work, which demonstrates follow-up activities. 

Walking Tours 

Walking tours may be taken throughout the year to local businesses, the post office, local 

library, local park, etc. A blank walking permission slip can be signed by parents and 

kept on file for use during the present school year. 

Room Keys 

District policy requires that all school keys be turned in daily, unless granted permission 

by a site administrator. All personnel who are issued, pick-up or otherwise have a key or 

set of keys in his/her possession, is responsible for them. Keys will not be given to 

students. Teachers should only have the following keys: 1) classroom, 2) adult restroom, 

3) closet I file cabinet. Any other keys need to be returned to the office. Replacement for 

lost keys may be requested from the office. There will be a fee of $25 for key 

replacement, unless approved by an administrator. 

Personal Property 

Occasionally teachers may decide to bring personal property into classrooms for 

instructional purposes. Items valued at $50 or more should be registered with the office. 

Employees may be reimbursed for personal property loss/ damage in the line of duty ... if 

such property is stolen from the employee while the employee is in the line of duty 

(Administrative Bulletin 10080). The lost property has to be registered in advance of use. 

Bulletins I Newsletters 

Any staff member may write announcements, requests, and informational items for our 

weekly bulletin. Please submit the information exactly how you want it published. 

Grade level teams are also encouraged to submit for the weekly/ monthly newsletter by 

the last Monday of the month. Any staff member that wishes to be placed on the agenda 

for staff meetings, please submit your request in writing by Wednesday before the 

scheduled meeting. 
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Classroom Procedures 

Attendance Procedures 

Regular attendance is essential to a student's success in school. Subjects I Content 

Standards are taught in sequence, requiring understanding of each concept. Students miss 

out when they miss school. Persistent absenteeism can create poor students, both 

academically and socially. Absenteeism and tardiness are regarded as very serious 

problems. Please be sure to make contact with parents and families of absence students. 

Please be sure that the students bring a written and signed note when they return to 

school. 

Classroom Supervision 

Sh1dents are to be supervised by an adult at all times. They are not to be left in a 

classroom unattended. If it is necessary for a teacher to leave the classroom, call the 

office to arrange for coverage. Please do not send students outside the classroom or in 

the hallways without supervision as a means of discipline. If a student needs to leave the 

classroom for disruptive behavior, please utilize the buddy class procedures. 

Buddy Class Procedures 

Buddy Classrooms are used solely for a cooling down period for students that are 

disruptive or off-task. This period of time shall NOT exceed 30 minutes per day. If the 

student behavior is such that a period of time greater than 30 minutes is necessary the 

student should be referred to the office. Please be sure to document any and all referrals 

to Buddy Classes. 

Lunchroom 

In order to maintain an orderly cafeteria, please adhere to the following rules: 

• 

• 

• 

Walk your students into the cafeteria in an orderly fashion and seat them at their 

table. 

Stay with your students until they have all gotten their lunch, have been seated, 

and are eating. 

Students are to leave tables and floors clean. Please assign table monitors to 

ensure that tables and floors are left clean. 

• Students are to walk at all times while in the cafeteria. 

12 



Your cooperation and assistance is needed to ensure that all lunch forms are returned. 

Our State & Federal Funding is based on student eligibility for this program. Please turn 

these applications in to the office. Effective the first week of October students will be 

required to pay full price for lunch if there is no form on file. 

Homework Policy 

Homework must be an integral part ofthe educational process. Homework should 

promote lifelong learning habits and augment the classroom experience. It must meet 

individual needs to provide opportunities for reinforcement and enrichment. Homework 

can and should be used to strengthen classroom learning through enrichment and long­

term creative projects, completion of class work, make-up work, and extra practice for 

reinforcing particular skills. Homework consists of carefully planned activities, which 

are assigned to students on a regular basis or whenever the individual can profit by 

personalized additional assignments. 

District guidelines for homework assignments should be reviewed at Curriculum I Back­

to-School Night: Monday-Thursday: K-3 grades an average of 15-30 minutes per day; 4-

5 grades, an average of 30-45minutes , 6-8 grades an average of 45-75 an average of 

minutes, and grades 9-1 2 90- 120 minutes per day. Homework may be assigned on 

Fridays. Additionally, homework activities should be prepared for all school recesses 

(winter & spring). 

Lesson I Intervention Plans 

Lesson I Intervention plans should be open and on the teacher's desk at all times for 

anyone to see and review. The principal may randomly collect lesson plan sample from 

teachers. Lesson plans are to include evidence of: 

• Content standard being taught and lesson objective 

• Differentiated student groups by need (intervention, challenge) 

• 

• 

• 

• 

• 

Engagement and intervention strategies 

ELD instruction 

Cross cultural emphasis and understanding imbedded into lessons 

Expectations for students with Special Needs (RSP, LEP, EDY, GATE) 

Assessment procedures (including portfolios, profiles, tests) 

13 



Emergency Lesson Plans /Substitute Binder 

Each teacher is required to create an emergency lesson plan folder. This folder will be 

used for substitutes in case appropriate arrangements cannot be made. This folder should 

include: 

• Class list 

• Seating chart 

• Daily classroom schedule 

• Classroom discipline policy 

• Bell and lunch schedule 

• Buddy class assignments 

• Intervention groups/ assignments 

Report Cards/ Progress Reports 

Report cards are an important way to establish benchmarks for student progress. They 

are one means of communicating with parents and a part of the students permanent 

record. Grades should be a cumulative record of all work and assessments for that report 

card period. A student's effort and achievement are to be considered separately. 

Comments are especially constructive to both students and parents when they: 

• 

• 

• 

• 

Begin with positive comments regarding the student 

Highlight skills which have been mastered and skills which need additional work 

Include a rationale for low grades 

Provides examples of how the parent/ family can support the student 

improvement 

• Highlight student strengths and areas of growth 

Retention Policy 

Administrative Bulletin Section 5020 sets guidelines for retention: If retention is 

necessary, it should occur in primary grades whenever possible to accomplish early 

intervention and cotTect learning difficulties. A student should be retained at his/her 

present grade level when: 1) the student has mastered less than 70% of the Standards of 

Achievement in Reading/ Language Arts or Math, or a combination thereof for the grade, 

2) the student is scoring below the 25 111 percentile on a standardized test, 3) it is the 
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judgment of the assessment committee, utilizing information from intervention strategies, 

that students will profit from retention. In addition, students may be retained when 

absences are more than 20% of the school year, as documented by state attendance 

registers. Documentation must be submitted to support all retention requests. 

Cumulative Folders 

Teachers are required to review all CUM folders of their assigned students at the 

beginning of the year. Pay particular attention to the following: 

• 

• 

• 

• 

• 

Student status (LEP, Special Education, etc.), note presence ofiPT scores or 

current IEP 

Earthquake Disaster Form 

Emergency Dismissal Form (must be current) 

Assessment results (CST, CELDT, OCR, District interim) 

Medical Information- Please alert the site administrator or nurse if you find that a 

student has a medical condition. 

School Resources 

Supplies 

Please submit a supply request form (located in the office) to office staff. The supplies 

with your request form will be returned to you the following week. 

Student Success Team (SST) 

The Student Success Team is a concentrated problem-solving meeting where all persons 

are present at the same time forming a team to support student success. This team 

includes the student, parent/ guardian, classroom teacher, resource specialist, 

psychologist, and administrator or designee. Students not suspected of a potential 

learning disability should be referred. Referral forms are located in the office. The 

classroom teacher will complete the referral , completely, and return it to the 

psychologist ' s box. After the SST is set, the teacher is responsible for contacting the 

famil y, bringing student work samples, and the CUM folder. 

The SST will schedule a follow-up meeting 4 to 6 weeks after the initial meeting to see if 

the action plan has been successful , or look at next steps. If it seems appropriate, a 

referral fo r Special Education evaluation will be generated. 
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Student Attendance Review Team (SART) 

The purpose of SART is to actively involve parents/ guardians in the schools efforts to 

address and resolve their children' s attendance or behavioral issues. If the children's 

issues cannot be resolved at the school site or if the student is uncooperative or 

uncommunicative, the matter will be reverted to the School Attendance Review Board 

(SARB), as required. 

The SART will meet and discuss alternative plans for remediation of the student's issues, 

utilizing as many school resources as possible. The student who is being considered is 

one who has presented a SERIOUS attendance and/or behavioral issue. The SART team 

consists of the parent/guardian, student, teacher, administrator, and psychologist. Please 

contact the site administrator to initiate the process. 

Faculty Council (FC) 

Teachers at each grade level elect the FC at the beginning of each school year. The FC 

should be in place and functioning by October 1st. The goals of the FC are as follow: 

• To be an active committee in making suggestions I recommendations on school­

wide issues 

• To identify these issues throughout the school year using in place forums such as 

circuit meetings 

• Hold pre-meetings for the purpose of categorizing and generating possible 

solutions to issues 

• Identify a chair and recording secretary to record and publish minutes in a timely 

• 

• 

manner 

Provide the site administrator with an agenda for the monthly meeting 

Communicate to teachers the time, date, and location of FC meetings 
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Time 
7:55-8:00 
8:00-8:25 
8:25-8:30 
8:30- 10:00 
10:00- 10:15 
10:15-11:05 
11:05-11 :40 
11:40-1 :00 
1:00-1:15 
1:15-1:45 
1:45-2:45 
2:45-6:00 

Activity 
First Bell 

BELL SCHEDULE 
Kindergarten 

Community Circle 
Passing 

Language Arts Block 
Recess 

Language Arts Block 
Lunch 

Math Block 
Recess 

Math Workshop 
STEM Integration 

Extended Day Activities 



Time 
7:55-8:00 
8:00 - 8:25 
8:25-8:30 
8:30-9:30 
9:30-9:35 

9:35 - 10:35 
10:35- 10:50 
10:50- 10:55 
10:55- 11:55 
11:55- 12:35 
12:35- 12:40 
12:40-1:40 
1:40- 1:45 
1:45-2:45 
2:45- 2:50 
2:50- 3:50 
3:50- 4:00 
4:00-4:05 
4:05-6:00 

Activity 

BELL SCHEDULE 
Elementary, Middle, & High 

First Bell 
Community Circle 

passing 
Period 1 
passing 
Period 2 

- Break -
passing 
Period 3 

- Lunch -
passing 
Period 4 
passing 
Period 5 
passing 
Period 6 

Break 
passing 

Extended Day Activities 
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Lesson Planning Reflective Questions 

classroom instructional strategies should clearly be based on sound science 
and research , ensuring quality teaching that balances the necessity of 
research-based data with the equally vital need to understand the strengths and 
weaknesses of individual students. 10 questions that represent a logical 
planning sequence for successful instructional design: 

What will I do to establish and communicate learning goals, track student 
progress, and celebrate success? 
What will I do to help students effectively interact with new knowledge? 

• What will I do to help students practice and deepen their understanding of 
new knowledge? 
What will I do to help students generate and test hypotheses about new 
knowledge? 

• What will I do to engage students? 
What will I do to establish or maintain classroom rules and procedures? 
What will I do to recognize and acknowledge adherence and lack of 
adherence to classroom rules and procedures? 
What will I do to establish and maintain effective relationships with 
students? 
What will I do to communicate high expectations for all students? 
What will I do to develop effective lessons organized into a cohesive unit? 

For classroom lessons to be truly effective, educators must examine every 
component of the teaching process with equal resolve. Filled with charts, 
rubrics , and organizers , this methodical , user-friendly guide will help teachers 
examine and develop their knowledge and skills , so they can achieve that 
dynamic fusion of art and science that results in exceptional teaching and 
outstanding student achievement. 



DIAGNOSTIC STAFF DEVELOPMENT NEEDS ASSESSMENT 

A corrunittee of teachers and administrators is in the process of designing a comprehensive staff 
developmen t plan for our school. As a part of this process, your input in answering the questionnaire 
below will help us to develop a program that ·will best suit the needs of all staff. 

Somewh at Strongly Don't 
Disagree Disagree Agree Agree Know 

1. Staff development ac tivities result in changes 

in classroom practice for mos t teachers . 0 0 0 0 0 

2. Professional developmen t is highly valued by 

all members o f the educational community. 0 0 0 0 0 

3. Sufficient time for planning and learning exists 

during the school day. 0 0 0 0 0 

4. Staff development activi ties in our sch ool are 

generally collaborative and respectful. 0 0 0 0 0 

5. The staff recognizes the need to grow 0 0 0 0 0 

pro fessionally. 

6. The impact new knowledge and skills gained 

by students is regularly assessed by staff. 0 0 0 0 0 

7. Staff members regularly reflect upon their own 

performance. 0 0 0 0 0 

8. The results o f educational research are valuable 

for program and practice improvement. 0 0 0 0 0 

9. The staff works collaboratively and uses effective 

interpersonal skills when working together. 0 0 0 0 0 

10. Teachers' classroom m anagement strategies 

increase academic learning time. 0 0 0 0 0 

11. Teachers use strategies that promote high 

expectations for all students. 0 0 0 0 0 

12. Student assessment focuses on what studen ts 

ac tual ly know and can do in relevant contexts . 0 0 0 0 0 

13 . T he staff has the knowledge and skills required 

to facilitate the learning of special needs students . 0 0 0 0 0 

14. The staff has the knowledge and ski lls required 

to facili tate the learning of E .S.L. students. 0 0 0 0 0 

15. Ongo ing opportmlities for technology training 

exis t for al l s taff. 0 0 0 0 0 



Comments: 
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Response to Intervention 

• RTI is Community: RTI uses the collective l<nowledge and 
expertise of the learning community to ensure all students 
have certain access to needed support. 

•RTI is Early Identification: RTI is a way to find at-risl< 
students early, before they fail, and give them the support 
they need to successfully access the academic and social/ 
behavioral demands of school 

1 



• 

• 

• 

Response to Intervention 

Who are my students? What do they need to learn? 
What do they like? What are their talents? What skills are they coming in 
with? 

What don't they like? What is difficult for them? What skills are they 
lacking? What have they forgotten over the summer? 

Why are some struggling? What other skills do they need to learn? 
Even with the best curriculum and the best teacher, some students will 
struggle. 

Often, students struggle predictably: we know some students will need 
repetition, different presentations, or certain skill reinforcement. 

Some student present more complex puzzles- we will need to dig deeper 
to learn how to help them. 

Did it work? Is there another way to teach them? 
We keep track of student progress to determine if our extra help helped 
them. 

If the student still struggles, we get more information and we try again. 
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What is Response to Intervention? 
The Big 3 

• Data: RTI is a way of using data to systematically identify 
the reasons why a student is struggling. 

• Problem Solving: RTI is a way of helping the teacher, the 
parent and the student understand the difficulty, the goal, 
how to get there, and how to l<now when they have 
arrived. 

• Instruction & Intervention: RTI is a frameworl< for 
systematically determining how well instruction is 
worl<ing for individual students and mal<ing adjustments 
to accelerate learning for all. 
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Where does RTI come from? 
Individuals with Disabilities Education Act {IDEA) 2007 

• IDEA 2007 changed the criteria for identifying a Specific 
Learning Disability from only using a "discrepancy model" to 
also including a "response to intervention model". 

• Currently, about so% of Special Ed students are identified as 
having a Specific Learning Disability (processing disorder) 

• Of those students, Bo% are in Special Ed because they cannot 
read 

• Special Ed does not "fix" these problems - only 1.8% of students 
nationally are re-designated as general education students 
(Mil<e Mattos, Solution Tree) 

• IDEA 2007 allows IS% of special education funds to be used for 
school-wide early, pre-referral interventions to help alleviate 
learning difficulties for struggling students. 

www.ed.gov 
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Response to Intervention 
A formal definition 

Response to Intervention (RTI) is a data-driven, multi-tiered 
approach to the early identification and support of students 
with learning and behavioral needs. The RTI process begins 
with high-quality instruction, universal screening and discrete 
data analysis of all children in the general education 
classroom. Struggling learners are provided with 
interventions at increasing levels of intensity, specific to their 
skill needs, in order to accelerate their rate of learning. When 
students continue to struggle despite interventions, a team of 
educators come together in a problem solving process to 
identify the specific needs of the most at-risk students. RTI is 
not a program but a process: a way to identify who is at-risk 
and, more importantly, why. 

5 



What this means for educators 

• We don't have to wait until a child has failed to act 

• We are called on to employ systems of collaboration and 
problem solving to identify difficulties early and with 
enough specificity to intervene 

• All students have access to support at the first sign of 
struggle 

• We are ALL responsible for ensuring that ALL students 
learn 
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What this means for Special Ed 

PREVIOUSLY ... 
A student had a Specific Learning 
Disability if and only if their 
achievement scores were significantly 
discrepant from their cognitive scores. 

Special Ed funds could only be used 
for Special Ed students - only 
students already identified as 
disabled could benefit from the 
expertise and services of the 
department. 

NOW ... 
Students may also be identified as 
disabled if they do not respond to 
scientifically based instruction and 
intervention implemented with fidelity. 

Up to 15°/o of funds can be used to 
support early intervention with 
General Ed students and cross 
departmental collaboration is 
condoned as part of supporting ALL 
students 

It's not Special Ed, it's not General Ed- It's just Ed! 
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Unit Title 

Catching the Wind: 
Designing Windmills 

Water, Water Evervwhere: 
Designing Water Filters 

A Sticky Situation : 
Designing Walls 

To Get to the Other Side: 
Designing Bridges 

Marvelous Machines: 
Making Work Easier 

Sounds Like Fun: 
Seeing Animal Sounds 

The Best of Bugs: 
Designing Hand Pollinators 

Just Passing Through : 
Designing Model 

Membranes 
~ An Alarming Idea: 

Jesigning Alarm Circuits 

A Work in Process: 
lmQroving a Play Dough 

Process 

A Stick in the Mud: 
Evaluating a LandscaQe 

Thinking Inside the Box: 
Designing Plant Packages 

The Attraction is Obvious: 
Designing Maglev Systems 

Now You' re Cooking: 
Designing Solar Ovens 

It's a Long Way Down: 
Designing Parachutes 

Sol id as a Rock: 
ReQiicating an Artifact 

A Sl ick Solution: 
Cleaning an Oil SQill 

Taking the Plunge: 
Designing Submersibles 

Future Units 
Science Topic 

Light 

I Human Body 

vervtews 

Science Topic Engineering Field Storybook/Setting 

Wind & Weather Mechanical 
Leif Catches the Wind 

{Denmark} 

Water Environmental 
Saving Salila's Turtle 

{India} 

Earth Materials Materials 
Yi Min's Great Wall 

{China} 

Balances and 
Civil 

Javier Builds a Bridge 
Forces {USA- Latino} 

Simple Machines Industrial 
Aisha Makes Work Easier 
{USA - African American} 

Sound Acoustical/ Kwame's Sound 
Communication {Ghana) 

I nsects/Piants Agricultural 
Mariana Becomes a Butterfly 

{Domin ican ReQublic) 

Juan Daniel 's Futbol Frog 
Organisms Bioengineering 

{EI Salvador) 

Electricity Electrical A Reminder for Emily 
{Austral ia) 

Michelle's MVP Award Solids & Liquids Chemical 
{Canada) 

Suman Crosses the Karnali 
Landforms Geotechnical River 

(Nepal) 

Plants Package 
A Gift From Fadil 

{Jordan) 

Magnetism Transportation 
Hikaru's Toy Troubles 

{JaQan) 

Energy Green Lerato Cooks UQ a Plan 
{Botswana) 

Astronomy Aerospace 
Paulo's Parachute Mission 

{Brazil) 

Rocks & 
Galya and Natasha's Rocky 

Materials Adventure 
Minerals (Russia) 

Ecosystems Environmental 
Tehya's Pollution Solution {USA 

- Native American) 

Sinking & 
Ocean 

DesQina Makes a SQiash 
Floating {Greece) 

Engineering Field Storybook/Setting 

Optical Egypt 

Biomedical Germany 

Engineering is Elementary 
WNVV. mos. orq/eie 

© Museum of Science, Boston 

Grade Level 
(A=Advanced Grades 3-5, 

B=Basic Grades 1-2) 

8 

A 

8 

8 

A 

A 

8 

A 

A 

8 

A 

A 

A 

A 

A 

A 

A 

A 

Grade Level {A or 8) 

A 

A 



GRADE 
LEVEL 

Grades 
6 - 8 

Grades 
5-6 

Grades 
3-4 

Grades 
1 - 2 

FOSS K-8 Program 

Human Brain and 
Senses 

Populations and 
Ecosystems 

Diversity of Life 

Electronics 

Chemical Interactions 

Force and Motion 

Planetary Science 

Earth History 

Weather and Water 

-
Scientific Reasoning 

and Technology 

Food and levers and Solar Models and 
Nutrition Pulleys Energy Designs 

Mixtures and 
Environments 

Solutions 
Landforms Variables 

Human Magnetism and 
Water 

Ideas and 
Body Electricity Inventions 

Structures Physics 
Earth Materials Measurement 

of Life of Sound 

New Plants 
Solids and 

Air and Weather 
Liquids 

Insects 
Balance and Pebbles, Sand, 

Motion and Silt 

Tr.ees 
Wood and 

Kindergarten 
Paper 

Trees 
Animals 

Two by Two 

Dev loped with 
Nati nal Science 
Fou dation support 

Fabric 

Winter 2009 

Alternative 
Modules 

Living Systems 

Water Planet 

Matter and 
Energy 

Sun, Moon, and 
Stars 

Plants and 
Animals 

Insects and 
Plants 
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Implementation Plan - Resources, Scheduling and 
P ~ IS t ro ess1ona uppor -· 

lmplementation Year 1 Year 2 Year 3 Year4 
focus 

Lower and Upper Supporting Secondary: Secondary: Secondary: 
School Directors classrooms to be Supporting Development of Development of 

structured with effective high school high school 
(A Middle School rigorous, implementation program program in 
Director will be academic ofPTLW; partnership with 
brought on cultures; Middle: Dean 
board to manage facilitating Elementary: Interventions, 
grades 6-8 in teacher facilitating integration of Middle: Focus on 
year 3) development teacher Brotherhood higher-order 

around indicated development curriculum thinking and 
focus areas around indicated effective 

focus areas; early Elementary: differentiation 
interventions faci I itati ng 

t eacher Elementary: 
development Focus on higher 
around ind icated order thinking 
focus areas; and effective 
early differentiation 
interventions 

Dean/ Brotherhood Leadership College Internsh ips; 
Brotherhood curriculum training knowledge and college access 
Coordinator implementation access program 

Student culture 
-rituals and 
ceremony 

Complementary Ensuring every Creating a robust lntersession; Summer and abro 
Services child who enrichment bringing multiple opportunities fork 
Coordinator requires one has program after partnerships on 

intervention school and during campus for 
plan; setting up the summer; intersession 
Youth Mentoring 100 
Movement 

Family Advocate Developing Setting up Bringing family 
comprehensive comprehensive workshops and 
profiles of every support network programming 
family; for referrals; onto campus 
developing creating FCRC 
support plans for space 
target families 

Lower School Effective Effective Effective Pedagogy to 
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Implementation Plan - Resources, Scheduling and 
P ~ IS t ro esstona uppor 

Teachers implementation implementation implementation support higher-

of ELA program of Math program and integration ordering thinking 
and assessments and assessments of STEM units 

(Keys to Reading (Everyday with Science 
Success and Mathematics); program 
WEX); Effective Structures to (Engineering is 

teaching for support Elementary); 

multimodal differentiation Pedagogy to 

learners and cooperation support higher-
ordering 
thinking 

Upper School Effective Effective Pedagogy to Pedagogy to 

Teachers implementation implementation support higher- support higher-
of core of core programs; order thinking order thinking 
programs; Structures to 
teaching support 
multimodal differentiation 
learners and cooperation 
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100 Black Men of the Bay Area Community School 
STUDENT SUCCESS SYSTEM 

~~---------------------------T-A_B_L_E_O_F_C_O_N_T_E_N_T_S ____________________________ ~ 
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100 Black Men of the Bay Area Community School 
At 100 BMBACS, we are committed to seeing ALL of our students graduate prepared for post-secondary success. In 

'der to deliver on that commitment, we must be able to track our students' progress academically; track progress 
ards 100 BMBACS graduation requirements; identify when a student is not making adequate progress towards 

graduation; develop a plan to intervene and accelerate that student's progress; and monitor the effectiveness of our 
interventions. Our comprehensive three-tier Student Success System is designed to ensure our students stay on track 

for graduation and post-secondary success. 

THE THREE TIERS 

Struggling students will receive support at the classroom level first, then at a strategic level, and finally at an intensive 
level. This ensures we identify them early and group students by need strategically. See the table below to see how the 
three tiers support all students. 

Note: It is important to determine the appropriate type of support for English Language Learners. Some students will 
need English Language Arts supports, but at the root of many ELL students' struggles with English Language Arts is weak 
English Language Development. 

Grouping 

Time 

Support 
s taff 

tting 

Core curricula with 
supplemental 
resources as needed 

Can be individual 

adequate progress at tier 1; students 
who through the SST process are 
identified as needing additional 
support 

Focused small group instruction in 
writing, reading, or math using a 
proven interventions curriculum; 
after-school support by credentialed 
teachers in coursework 

As needed; pullout will be 
support by teacher in a homogenous grouping by ability 
workshop model, 
homogenous grouping 
by ability as needed, 
small group instruction 
-any time students are 
taught in their Zone of 
Proximal Development 

Daily At least 30 minutes 2-3 times per 
week in addition to core provided in 
tier 1 (can be before school, after 
school, weekends or during school); 
generally for no more than 6 months 

progress at tiers 1 or 2; students who 
through the SST process are identified as 
requiring an alternative curriculum 

Sustained intensive scientifically-based 
program- can replace the Core program 

Homogeneous grouping based on level 

At least 60 minutes daily for a sustained 
period oftime during the schoo l day 

Classroom teacher Classroom teacher, Directors of the Resource Specialist 

Regular classroom 
setting 

Lower and Upper Schools, Resource 
Specialist, Extended Day Coordinator 

Will generally take place outside the Outside regu lar classroom setting (can 
regular classroom setting (should supplant core program) 
NOT supplant core instruction) 
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100 Black Men of the Bay Area Community School 

100 BMBACS, there are two ways in our students struggle . First, we have students who are not making adequate 
ogress towards their graduation requ irements at the high school level. These students may or may not have the skills 

to complete the work, but their lack of progress requires support. Then, we have students whose low academic skills 

make it difficult to approach and complete assigned grade-level work. Some of these students may simply require in­
class tier 1 differentiation and modification and others may require targeted supplemental instruction . 

SUPPLEMENTAL 

INSTRUCTION- SKILLS 

ACCELERATION 

It is critical to address both sets of struggles, but where students are struggling with progress towards graduation 
requirements as a resul t of skills, we will prioritize the skills remediation to ensure students have the capacity to 
approach and complete the assigned grade-level work. Student support at 100 BMBACS will take place during school, 

during extended day, on Saturdays, during lntersession, and over the summer. 

CREDIT RECOVERY SUPPORT SUPPLEMENTAL INSTRUCTION- SKILLS ACCELERATION 

Extended Day 
Saturday School 
Summer School 
Supplemental courses off-site/on-site 

WRING THE DAY 
/ 

During the day- pullout or intervention class 
Extended Day 
Saturday School 
Summer School 

Students requiring a tier 2 or 3 intervention will receive scheduled pullout support in English Language Development, 
reading, and mathematics during the school day. These sessions will be scheduled, and students needing this level of 
support will be required to participate. The content of these sessions will be strategic direct instruction in the student's 
zone of proximal development using programs proven in accelerating learning. Students will receive this targeted 
intensive support for a quarter before being re-assessed for growth. This is a short term intensive intervention designed 
to accelerate and enable the student to successfully access the classroom curricula. 

EXTENDED DAY 

Extended day is required of all students whose interventions plans indicate extended day. It is also required of all high 
schoo l students who require credit recovery . 

SATURDAY/SUMMER SCHOOL 

The primary purpose of Saturday School is to support students with credit recovery. Summer school is used for both 
credit recovery and intervention 

HOW THE SUCCESS PLANS ARE INITIATED MONITORED 

At the co nclus ion of every quarter, the Directors of the Lower and Upper Schools will generate reports to check on the 

'1rogress of all students. These repo rts will trigger a li st of students who may be referred to the Student Success Team . q will also communicate th e need to continue or modify existing plans. Brotherhood leaders will meet with the 
irect ors of the Lowe r and Upper Schoo ls at the conclusion of every quarter to review their advisees' progress . At these 

meetings, they will: 
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students who do not currently have Success Plans who meet the criteria: 

o Determine whether a Student Success Team referral is needed 
o Develop SST referrals as needed and submit to the Directors of the Lower and Upper Schools 

For students who currently have Success Plans who are making adequate progress: 

o Complete the Success Plan Progress Report indicating progress made 
o Schedule a time to contact the family to communicate progress and log in the Success Plan 

For students who currently have Success Plans who are not making adequate progress: 
o Determine whether anot her Student Success Team referral is needed 
o Develop SST referrals as needed and submit to the Directors of the Lower and Upper Schools 
o Complete the Success Plan Progress Report indicating progress challenges and indicate whether 

~ Another SST will be convened to modify the plan 
~ The plan will be continued for an additional marking period 

100 BMBACS understands that graduating from high school and college-readiness are not equivalent. Recent research 
from the GATES Foundation shows that only half ofthe nation's high school graduates achieve success in college. 100 
BMBACS is committed to seeing our graduates demonstrate true readiness for college . In order for 100 BMBACS 

students to graduate, they must demonstrate above and beyond even the A-G requirements ofthe University of 
California system. See the table below for an overview ofthe 100 BMBACS graduation requirements . This form can be 
copie d and used to help advisees plan their four years at 100 BMBACS. 
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Social Studies 

English 

Mathematics 

Science 

World 
Language 

Visual & 
Performing 

A rts 

Engineeri ng 

Phys ical 
Educati on/ 

Health 

Internship 

College 
courses 

Passage 
tati ons 

A: 2 years 

B: 4 years 

C: 3 years 

D : 2 years 

E: 2 years 

F: 1 year 

G: 1 year 

None 

None 

None 

None 

PLANNING YOUR FOUR YEARS AT 100 BMBACS 

3 years 

4 years 

4 years 

4 years 

3 years 

1 yea r 

4 years 

3 years 

I yea r o r 
summer 
intensive 

I class 

4 yea rs 
9th grade 
lOth 
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College 
applications 

None 

Tests/Exams None 

6 applications 
3 scholarship 
applications 
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100 Black Men of the Bay Area Commu nity School 

'e will report progress quarterly using multiple data. The following table highlights the data used to assess progress . 
lis is not a complete list. Other forms of data will be utilized as appropriate. 

Subject Area Measurable Outcomes Assessment Frequency Proficiency Goal Annual Goal -
Tools %Students 

Language Students will be expected Action Learning 3x/year Proficiency YRl B* 
Arts to read grade-appropriate Systems YR2 B+5 

texts fluently and with Benchmarks (K- YR3 B+lO 
comprehension, to 12) YR4 B+15 
demonstrate faci lity in YRS B+20 
expository and narrative Keys to Reading 3x/year Benchmark goals Matched cohort 
writing forms, to Success (K- as indicated by data indicates 
comm unicate ideas and 12) Keys to Reading 1 0% increase in 
understandings clearly Success K-2 students 
and in detail, and to benchmarking 
demonstrate a correct annually 
understanding of the rules California I x/year Proficiency YRIB* 
that govern the English Standards Test YR2 B+S 
Language. (CST) YR3 B+IO 

YR4 B+15 
YRS B+20 

WEX (3- 12) 3x/year Proficiency YRIB* 
YR2 B+S 
YR3 B+IO 
YR4 B+15 
YRS B+20 

Standards-aligned 3x/year 4 out of 5 point YR1 B* 
report card (K- rubric (gr K-6); YR2 B+S 
12) >2.5GPA (gr 7- YR3 B+ lO 

12) YR4 B+ IS 
YRS B+20 

Mathematics Students wi ll be expected Everyday At the end of 80% Correct YRl B* 
to understand and Mathematics Unit every unit YR2 B+S 
correctly apply Assessments YR3 B+lO 
mathematical concepts to (K-6) YR4 B+l5 
simple and complex YRS B+20 
problems, compute UCSMP At the end of 80% Correct YR1 B* 
accurately, and curriculum- every unit YR2 B+S 
coherently explain their imbedded YR3 B+IO 
mathematical reasoning. assessments YR4 B+I5 

YR5 B+20 
Action Learni ng 3x/year Proficiency YRl B* 
Systems YR2 B+S 
Benchmarks (K- YR3 B+lO 
12) YR4 B+IS 

YR5 B+20 
Ca lifornia I x/year Profic iency YR I B* 
Standards Test YR2 B+S 
(CST) YR3 B+ IO 

YR4 B+l5 
YR5 B+20 
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G bjectArea Measurable Outcomes Assessment Frequency Proficiency Goal Annual Goal-

Tools %Students 
Standards-aligned 3x/year 4 out of 5 point YRlB* 
report card (K- rubric (gr K-6); YR2 B+5 
12) >2.5GPA (gr 7- YR3 B+lO 

12)) YR4 B+15 
YR5 B+20 

Science Students will demonstrate FOSS Unit At the end of 80% YRlB* 
understanding of key Assessments every unit YR2 B+5 
scientific concepts in the YR3 B+10 
fields of earth, li fe and YR4B+15 
physical sciences. YR5 B+20 
Students wi ll be expected 
to apply their knowledge 
and ski lls in real-world 
situations . 

California lx/year Proficiency YRl B* 
Standards Test YR2 B+5 
(CST -5 , 8, 1 0) YR3 B+8 

YR4 B+ll 
YR5 B+14 

Standards-based 3x/year 4 out of 5 point YRl B* 
report card (K- rubric (gr K-5); YR2 B+5 
12) >2 .5GPA (gr 7- YR3 B+10 

12) YR4 B+15 - YR5 B+20 
, cia! Students wil l demonstrate TCI Unit 3x/year 80% YR1B* 
Science understanding of key Assessment YR2 B+5 

geographical, social, YR3 B+10 
historical , political, and YR4 B+15 
sociological knowledge. YR5 B+20 
Students wi ll be expected California lx/year Proficiency YRlB* 
to apply their knowledge Standards Test YR2 B+5 
and skills in real-world (CST-8, 10, 11 ) YR3 B+8 
situations through YR4 B+I 1 
service-learning projects. YR5 B+l4 

Standards-based 3x/year 4 out of 5 point YRlB* 
report card (K- rubric (gr K-6); YR2 B+5 
] 2) >2.5GPA (gr 7- YR3 B+lO 

12) YR4 B+l5 
YR5 B+20 

STEM Students wi ll demonstrate Engineering is At the end of 80% YRl B* 
critical thinking , E lementary (EiE) every unit YR2 B+5 
creativity , innovation , unit assessments YR3 B+lO 
and real -world problem (K-5); PL TW end YR4 B+IS 
solvin g; they are able to of course YR5 B+20 
create , design, build , assessments 
discover , colla borate and 

0 
solve problems whi le 
applying what they learn 
in math and science 

Engli sh Students wi ll be expected Profici ency 1 x/year Advancement to 80% annually 
Language to ga in one ELL level per Indicators next level 
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100 Black Men of the Bay Area Community School 
\ Subject Area 

quisition 

Special 
Education 

Visual and 
Performing 
Arts; 
Physical 
Education and 
Health 

World 
Languages 

Method of 
Assessment 
..,AHSEE 

raduation 

Measurable Outcomes Assessment Frequency 
Tools 

year until reclassification (CELDT etc.) 
as English language 
fluent. 
Students will be expected Tri and Annual 3x/year 
to meet the annual goals Review 
articulated in the Assessments 
student' s Individualized 
Education Plan (IEP) 
Students will be expected Standards-based 3x/year 
to gain knowledge about report card (K-
featured artists, gain 12) 
technical vocabulary and 
skill related to the 
discipline, and participate President's l x/year 
with confidence in Physical Fitness 
performances and Test(K-12) 
exhibitions. 
Students will be expected 
to know the rules of 
standard games (e.g. 
basketball , 4-square etc.), 
play cooperatively and 
for fun, prepare for and 
earn the Presidential 
Fitness Award, and 
demonstrate the 
principles of health in 
their daily school lives . 

Students will be expected Standards-based 3x/year 
to gain knowledge, skill report card (K-
and understanding of the 12) 
language and cultural 
heritage featured in their 
world language class (9111 

-It" grade). 
Minnesota 1 x/year 
Language 
Proficiency 
Assessment 
(Span ish) 

Proficienc Goal Annual Goal 

Passing ELA and Math by graduation 100% 
Completing all graduati on *YR 1: 80% 
requirements within 5 years (includes YR 2: 85% 

9 

P roficiency Goal Annual Goal -
%Students 

Determined to 80% annually 
have Met Stated 
Goal(s) in IEP 

4 out of 5 point YRIB* 
rubric (gr K-6); YR2 B+5 
>2 .5GPA (gr 7- YR3 B+10 
12) YR4 B+15 

YR5 B+20 
85tn percentile in YR1B* 
all 5 events YR2 B+5 

YR3 B+lO 
YR4 B+l5 
YR5 B+20 

4 out of 5 point YR1 B* 
rubric (gr K-6); YR2 B+5 
>2 .5GPA (gr 7- YR3 B+10 
12) YR4 B+l5 

YR5 B+20 

As indicated on Annual matched 
MLPA growth as 

indicated on 
MLPA 



100 Black Men of the Bay Area Commu nity School 
I all students who started with 100 YR3: 90% 

0 BMBACS as 9111 graders who did not YR4:90% 
transfer to another school) YR 5:90% 

College Accepted to a 4-year college *YR 1: 70% 
Acceptance Rate YR2: 75% 

YR 3:80% 
YR4: 85% 
YR5: 90% 

SAT Math 550 *YR 1: 60% 
Critical Reading 550 YR2: 65% 
Writing 550 YR3: 70% 

YR4: 75% 
YR5: 75% 

AP Tests Students must take and pass at least *YR 1: 15% 
one AP class YR2: 20% 

YR3: 20%% 
YR4: 25% 
YR5: 25% 

The quarterly progress report will indicate student progress in the above areas as 

o GREEN : 

0 

o RED: 

making solid progress/achieving success 
some progress/either insufficient effort or support 
minimal or no progress/insufficient effort and support 

Students who are GREEN do not require additional support. Students who are RED require immediate support or 
modifications to their existing Success Plan . Brotherhood leaders have discretion over students who are . They 

can decide to refer the student to SST and develop/modify a Success Plan or they may decide to wait another quarter 
and monito r the student. The following criteria will be used to identify students as RED. 

10 



100 Black Men of the Bay Area Community School 
THE STUDENT SUCCESS TEAM PROCESS 

ep 1: Brotherhood leaders submits an SST referral to the Directors of the Lower and Upper Schools 

Student Success Team referrals will generally be submitted follow ing the quarterly progress report. SST referrals can be 

submitted by the Brotherhood leader or the students' teachers. 

Step 2: Directors of the Lower and Upper Schools will schedule an SST 

SSTs will be scheduled in order of priority . lfthere are a large number of SSTs needed, the RED students will be 
prioritized over the YELLOW, and upperclassmen will be prioritized over underclassmen . If there is an excessively large 
number of SSTs, some ofthe yellow students will be placed on monitor until the next quarterly progress report. SSTs 
must minimally include the Brotherhood leaders, the student, the parent/guardian and a facilitator. lfthere is a 
particular class or teacher that is of concern, that teacher should attend . All the student's teachers should be invited . 

The Directors of the Lower and Upper Schools will generally facilitate all SSTs. In the event that the Directors of the 
Lower and Upper Schools is the Brotherhood leaders , another designee will facilitate . If there are an excessive number 

of SSTs needed, the Resource Specialist or an Administrator can also facilitate SSTs. In the event the parent or guardian 
fails to attend the scheduled SST and cannot attend du ring norma l hours, an evening, weekend or home meeting will be 
scheduled . 

Step 3: The Directors of the Lower and Upper Schools will collect data for the Student Success Team 

Student performance data will be analyzed at the SST meeting. M inimally, the following information will be collected in 

advance ofthe meeting: 
)> Teacher reports on student progress 
)> Transcript communicating student progress towards 100 BMBACS graduation requirements 
)> Last progress report/report card 
)> Brotherhood leader's report 
)> Attendance data 
)> Student conduct data 
)> Any other relevant reports from relevant staff or adults (afte r-school program, coaches, tutors, mentors, etc) 

Step 4: The Student Success Team will follow the SST Cycle of Inquiry process to develop a Success Plan 

The SST Cycle of Inquiry uses the data presented to identify root causes for the student's performance. It is CRITICAL 
t hat the SST follows the protocol to be as accurate as possible in identifying the specific causes to the student's 
challenges. The root causes will identify the target areas for growth on the Success Plan . It will also indicate areas 
where the student may require modification of requirements or instructional pedagogy. 

Step 5: The Brotherhood leaders and Directors of the Lower and Upper Schools will monitor the implementation of 
the Success Plans 

The Brothe rhood leaders is the lead for the Success Plan. However, t he Di rectors of the Lower and Upper Schools will 
do bi-monthly checks to monitor student progress in t he plan. He will ma intain a fil e for each student with a Success 
Plan. He will monitor student attendan ce at ass igned su pport sessions, do regular check-ins with the Extended Day 

Coordinator to identify stud ents wh o are not making good use of t he time or resources provided, and check-in with 
teachers to id entify students who are struggling. The Direct ors of t he Lower and Upper Schools will provide information 

1 Brotherhood lead ers as needed about the progress ofthei r advisees so t hey ca n better monitor progress . 
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THE STUDENT SUCCESS TEAM CYCLE OF IN UIRY 

tep 1: Review the data present ed 

Review the student interview responses, the teachers' reports, the student's performance data, and the information 
presented on the referral. Ask the members of the team to make observations about-

A. Student's strengths/assets 

B. Student's challenges 

C. Where the student has experienced success 

D. Where the student has struggled 

Step 2: Make a data-based observation/statement about the student' s struggles 

Make a statement about the challenges the student is experiencing. Make sure this is an evidence-based statement and 
that the statement is significant. A significant statement is one that describes a challenge that if overcome would 

dramatically improve the student' s performance. For example, the statement "Student A seems very unmotivated and 
does not engage in class" is much more significant than the statement "Student A is often tardy to class." 

Step 3: Ask WHY 3-5 times. 

Ask why. Apply your understanding of the student based on the data presented and based on your own experiences with 
the student to really deeply analyze the root cause of the statement. Why is Student A unmotivated? Once the team has 
come to some conclusion about why Student A is unmotivated. Ask why again. So, if the team decides Student A is 
unmotivated because he does not appear to see any point to school, ask why he does not appear to see any point to school. 
If the team decides he doesn't see the point to school because he has been retained twice already and has experienced 
largely failure in school, ask why that is the case. If the team decides he has largely failed because his reading and writing 
sk ills are very low and he has not received adequate support, the team might recommend remediation and pullout. If the 
t eam believes his failure is largely due to an inclination to hang out with the 'wrong" crowd and "follow" vs . " lead", the 
team might recommend he join the leadership class. The rea l WHY is incredibly important in determining what course of 
action to take to support the student. 

Step 4: Do steps 2 and 3 for another struggle. 

Step 5: Do steps 2 and 3 for an area of success. 

Step 6: Identify 2-3 high-leverage strategies that build upon the cause of the strength to address the struggles. 

TO : 

For example, if the root cause for a student' s strength in his after-schoo l soccer club is a close and trusting relationship with 
his coach and the sense of pride that coach instills in him, then we might theorize that strong and encouraging adult allies 
help this student succeed . Therefore, we might identify a strong adu lt ally who can support the area where the student is 
struggling. 

PARENT OR GUARDIAN OF 
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DATE: 

LETTER OF CONCERN ABOUT YOUR CHILD'S ACADEMIC PROGRESS 

You are receiving this letter because your child has been identified as requ iring additional support in order to meet grade-level 

academic standards and to stay on t rack for promotion or graduation . Your child is not currently demonstrating appropriate 

progress based on multiple measures. 

Description of concern: ----------------------------------- - ------

We know you are concerned about your child's academic success; therefore it is important that we work together to plan and 

implement a program that meets the needs of your child . 100 BMBACS provides numerous programs to support students who have 

academic, social-emotional, or physical needs, but we have found that these programs cannot succeed without support from home. 

Therefore, we are requesting your presence at a meeting on: 

Date: _________ __ _ Time: ____ _ Location: _________ _ _ _ _ 

During this meeting, we will review your child's overall progress and hear from multiple adults who work with your child . Our goal is 

to better understand your child's strengths and areas of need and develop a Success Plan to enable your child's academic 

·celeration. 

If you cannot attend the meeting above, it is important to contact the school at the number below to reschedule. If you cannot 

attend any meeting we will develop the Success Plan without your input. 

Based on your child's progress on the expectations laid out in the Success Plan, he or she may be considered for retention at the end 

of th e year. If you have any questions, please do not hesitate to call us . 

Sincerely. 

PRINCIPAl BROTHERHOOD lEADER 

PlEASE SIGN AND RETURN TO YOUR CHILD'S BROTHERHOOD lEADER 

I have received the letter of concern regard ing my child's academic progress . 

_ _ I will attend th e meeting. Please reschedule. I am avai lable __________________ _ 

PARENT/GUARDIAN SIGNATURE STUDENT NAME 
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STUDENT SUCCESS TEAM REFERRAL (BECOMES PAGE 1 OF THE STUDENT SUCCESS PLAN) 

Brotherhood leader ____________________ _ Grade -------

Home phone ____________ __ Work phone ____ _ Address ------------------------
Parent name(s) Home language ___ _ 

Previous school/district When attended __________ __ 

Is the student over-aged? If yes, birthdate ____ _ 

Was the student previously retained? Y N If yes, in what grade? ______ __ 

Has this student been referred to counseling/special education/etc. before? ______ _ 
If yes, please explain : 

Student is currently receiving support through: (Mark first box if receiving) 

X Program 

Summer program 

Extended day program 

Saturday program 

Individualized tutoring/support 

Small group pullout/in-class support by 

0 specialist 

Resource specialist program 

Speech 

Counseling 

Other-

Data: 

Most recent CST scores: 

Current benchmark data : 

Passed CAHSEE? Y /N/NA 

Current GPA: 

Other academic site data : 

LEP? --- - If ye s, CELDT level : ________ __ 

Frequency Specialist Effectiveness (high, medium, 

low) 

ELA ___ _ Math --------

ELA ___ _ Math ______ __ 

Credits : 
----------~------------
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Attendance 

Social 

Emotional 

Behavior 

Academic 

Home 

Absences: Number ---

_Poor peer relations/trouble making fr iends 

_Constant conflicts/fights 
Wit hdrawn 

_Threatening behavior or language 
_Exclusive socially/non-inclusive 

_Violent behavior/anger management 

_Depression/moodiness 
_Inappropriate responses 

_Promiscuity 
_Body image 
_Violence aga inst self 

_Cursing/Inappropriate language 
_Interrupts the learning 
_Excessive talking 
_Does not respond to adult instructions 

_HW completion 
Off-task 

_Dist racted easily 
_Incomplete classwork 

Tardies: Number __ _ 

_ Severe deficit- areas: ______________ _ 

_ Poor organization skills 
Low motivation 

_Inability to collaborate with other students 

_Lack of family participation/responsibi lity 
_Hygiene/nutrition/health 
_Evidence or indication of verbal or physical abuse 
_ Evidence of domestic violence/severe family conflict 
_Student has poor relations with family members 

Describe the observed behavior( s)- frequency, location, antecedents, duration, etc .: 

Note any other det ails you feel are important : 

0 
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~-------------------ST_U_D_E_N_T_S_U_C_C_ES_S_P_LA __ N ___ T_IE_R_2_/_3_1N_T_E_R_V_E-NT_I_O_N_S __________________ ~~ 

e addit ional sheets as needed 

Target area for growth : 

Intervention What t his When and how often the Small group, Personnel/organization 

intervention will intervention takes place ind ividualized, implementing intervention 

accomplish whole-class, in-
class, or pullout? 

Target area for growth : 

Intervention What th is When and how often the Small group, Personnel/organization 
intervention will intervention takes place individualized, implementing intervention 
accomplish whole-class, in-

class, or pullout? 

i.J 

Target area for growth : 

Intervention What this When and how often the Small group, Personnel/organization 
intervention w ill intervention takes place individualized, implementing intervention 
accomplish whole-c lass, in-

class, or pullout? 
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h STUDENT SUCCESS PLAN - CREDIT RECOVERY ACTIVITIES 
mplete the chart below. Indicate with a v if the student has co mpleted the requirement; an X if the student should 

have completed it and has not yet completed the requ irement; a n NY if the student does not yet have to complete 
th is requirement. 

Social Studies 

Engli sh 

Mathematics 

Science 

Forei gn 
Language 

Vi sual & 
Performin g 

Arts 

Engineering 

Phys ical 
Education/ 

Health 

Internship 

Coll ege 
courses 

A : 2 years 3 years 

B: 4 years 4 years 

C: 3 years 4 years 

D: 2 years 4 years 

E: 2 years 3 years 

F: 1 year 1 year 

G : 1 year 4 years 

None 3 yea rs 

I yea r or 
None summ er 

intens ive 

None I class 
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Passage 
None 4 years 

presentations 

College 
6 applications 

None 3 scholarship 
applications 

applications 

Tests/Exams None 

CREDIT RECOVERY PLAN FOR SEMESTER PLAN (indicate semester and year) ___ _ 

*Can include programs in-school, after school, during the weekends, during the summer, work study, adult education, college classes, 
and independent study 
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STUDENT SUCCESS PLAN- COMMITTING TO ACHIEVEMENT 

Brotherhood leader ______________ _ Grade -------

We represent the support community for We recognize that he/she requires 
our full support in achieving success in this plan. We must encourage, push, and support our student and hold him/her 

accountable for reaching his/her potential. We have worked together to develop this plan and understand our roles in 
supporting our student's success. By signing below, we commit to his/her success. 

Participants 
Nome Signature Role 

Student 

Brotherhood leader 

Parent/Guardian 

I understand that I must participate fully in this plan to stay on track for high school graduation and be prepared for 
success beyond high school. I understand the time and energy I will have to commit and am prepared to give 100%. 

Student Signature 
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STUDENT SUCCESS PLAN- MONITORING PROGRESS 

Brotherhood leader ______________ _ Grade ----

PROGRESS ON INTERVENTIONS AND ACADEMIC GROWTH 

Target area for growth : 

Intervention Attendance Participation/ Contact Notes on progress in program 

program effort - low, person 

medium, high 

Any data around target area for growth-

Assessment Date/ Performance Date/ Performance Date/Performance 

Target area for growth : 

Intervention Attendance Participation/ Contact Notes on progress in program 

program effort - low, person 

medium, high 
.,./ 

Any data around target area for growth-

Assessment Date/ Performance Date/ Performance Date/ Performance 

Target area for growth : 

Inte rvention Attendan ce Participation/ Contact Notes on progress in program 

program effort- low, pe rso n 

medium, high 

Any data around target area fo r growth-

Assessm ent Date/Performance Date/Perfo rmance Date/Performance 
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PROGRESS ON CREDIT RECOVERY ACTIVITIES 

Graduation 
Requiremen~ t~ Se ·_ 

Recover~d 

Based on the contents of this progress report, we should meet to address your child's lack of 
progress. A meeting has been scheduled for 

Time/Date _______ _ location: ___________ _ 

Brotherhood leader' s Signature Principal's Signature Parent/Guardian's Signature* 

*Indicates pare nt/g ua rd ia n has received t he progress re port . 
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STUDENT SUCCESS TEAM STUDENT INTERVIEW 

Date: ______ _ 

Student: ________________ _ 

Section I 

1. In general, do you f ind the class work easy? Always Sometimes 

2. Too hard? Always Sometimes 

3. Do you get help wh en you ask? Always Sometimes 

4. Do you work better alone? Always Sometimes 

5. Do you like to work in groups? Always Sometimes 
6. Is your school work interesting? Always Sometimes 

7. Are there th ings that distract you? Always Sometimes 

8. Do you think learning is important? Always Sometimes 

Section II 

1. What do you think you are particularly good at? 

2. What do you enjoy doing? 

3. If you could snap you r fingers and be anything or anyone, what or who would it be? 

4. At what times/places at school do you experience the most happiness? 

5. The most success? 

6. At what times/p laces at school do you experi ence the most fru stration? 

7. Why? 

8. Wh at is som ething th at could be changed at school to make it more effective for you? 

22 
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9. What do you need from your peers? 

10. What do you need from the adults? 

Section Ill 

What do you like about: What don't you like about: 

Humanities 

() Math 
~ .... 

Science 

Spanish 

Extended day 

Brotherhood 

leadery 
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0 STUDENT SUCCESS TEAM TEACHER REPORT 

Date :, ______ _ Student: ------------------

Teacher: --------------------- Subject: ____________________ _ Current Grade ___ _ 

Section I 

1. Does the student have the skills to do the assigned work? Always Sometimes Never 
2. Does the student complete assigned work? Always Sometimes Never 
3. Does the student ask for help when needed? Always Somet imes Never 
4. Does the student work better alone? Always Sometimes Never 
5. Does the student like to work in groups? Always Sometimes Never 
6. Does s(he) find the school work interesting? Always Sometimes Never 
7. Does s(he) get distracted easily? Always Sometimes Never 
8 . Does s(he) value learning? Always Sometimes Never 

Section II 

9. What do you think s{he) is particularly good at? 

10. What does s(he)enjoy doing? 

11. What do you think the student dreams of becoming or being? 

12. At what times/places at school does s(he) experience the most happiness? 

13. The most success? 

14. At what times/places at school does s(he) experience the most frustration? 

15. Why? 
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100 Black Men of the Bay Area Community School 
16. What modifications does the student need to be successful? 

Section Ill 

17. What are this student's greatest strengths? 

18. Does the student have challenges in your classroom? Please describe. 

19. How have you partnered with the student's family? 

20. Is t here anything else we should know about this student? 

25 



100 Black Men of the Bay Area Community School 

STUDENT SUCCESS TEAM REFERAL (FOR PLAN MODIFICATION) 

Brotherhood leaders ------------------------ Grade Student ______________________ _ 

Student is currently receiving support through: (Mark f irst box if receiving) 

X Program Frequency Specialist Effectiveness (high, medium, 
low) 

Summer program 

Extended day program 

Saturday program 

Individualized tutoring/support 

Small group pullout/in-class support by 
specialist 

Resou rce specialist program 

Speech 

Counseling 

Other-

Data: 

Please summarize performance concerns : ______________________________________________________ ~ 
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100 Black Men of the Bay Area Commu nity School 

0 STUDENT SUCCESS PLAN- PLAN MODIFICATION 
Use additional sheets as needed 

Target area for growth: 

Intervention What th is When and how often the Small group, Personnel/organization 

intervention will intervention takes place individualized, implementing intervention 

accomplish whole-class, in-
class, or pullout? 

Target area for growth: 

Intervention What t his When and how often the Small group, Personnel/organization 
intervent ion will intervention takes place individualized, implementing intervention 

() 
accomplish whole-class, in-

class, or pullout? -

Target area for growth: 

Intervention What this When and how often the Small group, Personnel/organization 
intervention will intervention takes place individualized, implementing intervention 
accomplish whole-class, in-

cla ss, or pullout? 

0 
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100 Black Men of the Bay Area Community School 
STUDENT SUCCESS PLAN - CREDIT RECOVERY ACTIVITIES 

CREDIT RECOVERY PLAN MODIFICATIONS (indicate semester and year) __ _ 

Graduation 
Requirem~n~ t.o be .. 

Recovere'd • 

Describe the Program/ 
(indicate if it is after 
i~d~pendent stud~, "cofl'ege .:;:i:::~:'E't~ ~·'...::;:td:~ 

e,c) 

include programs in-school, after schoo l, during the weekends, during the summer, work study, adult education, college classes, 
and independent study 
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100 Black Men of the Bay Area Community School 

0 STUDENT SUCCESS PLAN- COMMITTING TO ACHIEVEMENT 

Student ____________________________ __ Brotherhood leaders -------- Grade --- --

We represent the support community for We recognize that he/she requires 
our full support in achieving success in this plan . We must encourage, push, and support our student and hold him/her 
accountable for reaching his/her potential. We have worked together to develop this plan and understand our roles in 

supporting our student's success. By signing below, we commit to his/her success. 

Participants 
Name Signature Role 

Student 

Brotherhood leaders 

Parent/Guardian 

I understand that I must participate fully in this plan to stay on track for high school graduation and be prepared for 
·)ccess beyond high school. I understand the time and energy I will have to commit and am prepared to give 100%. 

Student Signature 
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Elementary & Middle School Master Schedule 

GRADES 4-6 GRADE7 GRADES 

Humanities Humanities Humanities 

Mathematics/Pre-Algebra Pre-Algebra/ Algebra 1 Algebra 1/Geometry 

Science Earth Science Physical Science 

Spanish or Manda rin Spanish or Mandarin Spanish or Mandarin 

Physical Education/Health Physical Education/Health Physical Education/Health 

EVERY OTHER DAY: EVERY OTHER DAY: EVERY OTHER DAY: 

Fine Arts Fine Arts Fine Arts 

Technology Technology Technology 

EVERY FRIDAY: EVERY FRIDAY: EVERY FRIDAY: 

Brotherhood Brotherhood Brotherhood 

Enrichment Activities Enrichment Activities Enrichment Activities 

Guest Speakers Guest Speakers Guest Speakers 

Extended Day Programming Extended Day Programming Extended Day Programming 

NOTE: Academic Back -to-School Camps will precede each grade level for Grades 6-10, taught in the 

summer. 

HIGH SCHOOL MASTER SCHEDULE 

GRADE9 GRADE 10 GRADE 11 GRADE 12 

Africana Studies World History US History Government/Econ 
English 1 English 2 English 3 English 4 

Algebra 1/Geometry Geo/ Algebra 2-Trig Alg 2-Trig/Calculus Calculus/Internship 
Biology Chemistry Physics STEM Elective 

Spanish 1 Spanish 2 Spanish 3 Spanish 4 
Mandarin 1 Mandarin 2 Mandarin 3 Mandarin 4 

Physica I Education Physical Education Physical Education Physical Education 

EVERY FRIDAY: (9 -11) PRE-ll SUMMER: PRE-12 SUMMER: EVERY FRIDAY: 

Brotherhood College Course Internship Brotherhood 
Enrichment Courses Senior Seminar 
Guest Speakers Guest Speakers 

Extended Day Extended Day Extended Day Extended Day 
Programming Programming Programming Programming 

1 
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OVERVIEW 

SUMMARY & MISSION 

HISTORY & SCOPE 

CURRICULUM 

THREE TRACKS 

PLTW NETWORK 

PLTW is a national nonprofit organization that partners with middle schools and 
high schools to implement a curriculum, developed by it and imparted by teachers 
whom it has trai ned, that emphasizes hands-on experiences in Science, Technology, 
Engineering, and Mathematics (STEM) and biomedical sciences in an effort to 
prepare students for academic and professional success in these disciplines. PLTW 
aims to encourage an increasingly more diverse group of students to consider careers 
as scientists, technology experts, engineers, mathematicians, healthcare providers, 
and researchers in an effort to enable the United States to compete favorably in the 
global economy. 

PLTW began in 1998 in 12 high schools in upstate New York as a program designed 
to address the shortage of engineering students at the college level. It has grown to 
a network of more than 3,300 middle and high schools in 50 states and the District 
of Columbia. In 2007, PLTW added a Biomedical Sciences program, also project­
based, to stem an impending shortage of health care professionals and researchers. 

PTLW's approach - using activities-, project-, and problem-based learning (or 
APPB learning) - centers on hands-o n projects that have real-world applications. 
The curriculum makes mathematics and science relevant and strives to help 
students understand how the skills they are learning in the classroom may be 
applied in everyday life. 

PL TW Gateway To Technology (GTT) is a middle school program offered in six 
independent , nine-week units and designed to help students explore math, science, 
and technology. This activity-oriented program challenges and engages the natural 
curios ity of middle school students and is taught in conjunction with a rigorous 
academic curriculum. 

PLTW Pathway To Engineering (PTE) is a four-year high school sequence taught 
in conjunction with traditional math and science courses. PTE's eight courses, 
including Digital Electronics and Civil Engineering and Architect ure, provide 
students with in-depth, hands-on knowledge of engineering and technology-based 
careers. 

PLTW Biomedical Sciences Program (BMS) introduces high school students to 
the human body, cell biology, genetics, disease, and other biomedical topics in a 
sequence of four courses. The program prepares students for the postsecondary 
education and training necessary for success in a wide variety of positions: 
physician , nurse, pharmaceutical researcher, technician, etc. 

Teachers and guidance counselors at schools that offer PLTW courses may access 
a nationwide support network comprised of PLTW staff, master teachers, affiliate 
directors and state leaders who are Department of Education employees. PLTW 
has 36 affiliated colleges and universities that provi de teacher training. They also 
offer college credits for some of the courses. Business partners offer grants and 
internships. 
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TALKING POINTS 

A CHAN GING ECONOMY 

A SHORTAGE OF ENGINEERS 

HIGH SCHOOL REFORM 

MATHEMATICS, SCIENCE, 

& PROBLEM SOLV ING 

PLTW'S MISSION 

STUDENT ENGAGEMENT 

RESULTS 

TEACH ERS 

COLLEGES & 
UNIVERSIT IES 

ECONOMIC STIMULUS 

Postsecondary educat ion and training have become an essential requirement for a 
steadily increasing percentage of jobs. Two-thirds of America's economic growth in 
the 1990's resulted from the introduction of new technologies and 6o% of the new 
jobs of the 21st century require postsecondary education, which is held by only one­
third of America's wo rkforce. 

As the uses of science and technology expand in today's job market, our nation will 
need a constant supply of engineers graduating from college in order to remain 
competitive in the wo rld's marketplace. Today, with more than half of the country's 
engineers and scientists nearing retirement, and with more than half of the stu­
dents in college engineering programs dropping out before graduat ion, U.S. techni­
cal industries are in need of engineers and techn ical workers-not just a handful ­
but more than one million. 

Nationally, of 100 ninth graders, only 68 will graduate from high school on time, 38 
will directly enter college, 26 are still enrolled in their sophomore year of college, 
and only 18 graduate fro m college. The rates for minority students are even lower. 
Only one-third of America's workforce has a postsecondary education, yet 6o% of 
new jobs in the 21st century require it . 

According to the latest results from the Program fo r Internat ional Student 
Assessment, America's 15-year-olds performed below the international average in 
mathematics literacy and problem solving, placing 27th out of 39 countries. 

PLTW's mission is to ensure that the United States succeeds in the increasingly 
high-tech and high-skill global economy by partnering with middle schools and 
high schools to prepare students to become the most innovative and productive in 
the world. 

PLTW is able to accomplish this mission because it has broken the code on student 
engagement through hands-on, project-based curriculum in STEM fields . To date, 
more than 500,000 students in the United States have taken at least one PL TW 
course. 

PLTW alumni are studying engineering and technology at colleges and universities 
at rates approximately five to ten times the average of all U.S. students. They also 
have higher retention rates in college enginee ring, science, and related programs 
than other students in these areas. 

Teachers play a critical role in PL TW's success with students. Since 1997, PLTW has 
trained approximately 13,000 teachers to teach its courses. PL TW supports teachers 
with an ongo ing professional development model based upon its curriculum. Its 
Virtual Academy, a robust onl ine resource to which teachers may turn for guidance, 
is also available to non-PL TW teachers. 

PLTW has relationships with more than 100 colleges and universities. Of these, 36 
offer credit to students for completion of select PL TW courses. 

Among the biggest hurdles for new schools is the abil ity to secure capital for 
classroom technology. Some states have plans to include PLTW as a "centerpiece" 
in ARRA Race to the Top applications. 
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PATHWAY TO ENGINEERING PROGRAM 

INTRODUCTION TO 
ENGINEERING DESIGN 
(lED) 

PRINCIPLES OF 
ENGINEERING (POE) 

DIGITAL ELECTRONICS (DE) 

AEROSPACE ENGINEER ING 
(AE) 

Pathway To Engineering curriculum is designed as a fl exible four-year sequence 
that will fit into any student schedule and is taught in conjunction with traditional 
math and science courses. The program is divided into eight rigorous, reality­
based courses. Research shows that PLTW students are five times as likely as other 
students to choose engineering and related disciplines in college and they have a 
higher retention rate in postsecondary engineering, science, and related programs. 

Pathway To Engineering consists of a minimum of four courses. School dist ricts 
that elect to implement the high school program are required to offer students a 
minimum of four courses within a period of four school years. The four courses are 
to include the foundation courses of Introduction to Engineering Design (for New 
York State, Design and Drawing for Production) , Principles Of Engineering, and 
Digital Electronics. 

TIER 1- FOUNDATION COURSES 

In this course, students use 3D solid modeling design software to help them 
design solutions to solve proposed problems. Students will learn how to document 
their work and communicate solutions to peers and members of the professional 
community. This course is designed for 9th or 10th grade students . The major focus 
of the lED course is to expose students to the design process, research and analysis, 
teamwork, communication methods, global and human impacts , engineering 
standards, and technical documentation. 

This survey course of engineering exposes students to some of the major concepts 
they'll encounter in a postsecondary engineering course of study. Students have 
an opportunity to investigate engineering and high-tech careers and to develop 
skills and understanding of course concepts. Students employ engineering and 
scientific concepts in the solution of engineering design problems. They develop 
problem-solving skills and apply their knowledge of research and design to create 
solutions to various challenges. Students also learn how to document their work and 
communicate their solutions to peers and members of the professional community. 
This course is designed for 10th or 11th grade students. 

This course is the study of electronic circuits that are used to process and 
control digital signals. Digital electronics is the foundation of all modern electronic 
devices such as cellular phones, MP3 players, laptop computers, digital cameras, and 
high-definition televisions. The major focus of the DE course is to expose students 
to the design process of combinational and sequential logic design, teamwork, 
communication methods, engineering standards, and technical documentation. 
This course is designed for 10th or 11th grade students. 

TIER 2 - SPECIALIZATION COURSES 

The major focus of this course is to expose students to the world of aeronautics, 
flight, and engineering through the fields of aeronautics, aerospace engineering, 
and related areas of study. Lessons engage students in engineering design problems 
related to aerospace information systems, astronautics, rocketry, propulsion, the 
physics of space science, space life sciences, the biology of space science, principles 
of aeronautics, structures and materials, and systems engineering. Students work 
in teams utilizing hands-on activities, projects, and problems and are exposed 
to various situations faced by aerospace engineers . In addition, students use 3D 
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PATHWAY TO EJJGINEERING PROGRAM (CONTi il UEO) 

BIOTECHNICAL 
ENGINEERING (BE) 

CI VIL ENGINEERI NG & 

ARCHITECTURE (CEA) 

COMPUTER INTEGRATED 
MANUFACTURING (CIM) 

ENGINEERING DESIGN & 

DEVELOPMENT (EDD) 

design software to help design solutions to proposed problems. Students design 
intelligent vehicles to learn about documenting their project, solving problems, 
and communicating their solutions to their peers and members of the professional 
community. This course is designed for nth or 12th grade students. 

The major focus of this course is to expose students to the diverse 
fields of biotechnology including biomedical engineering, bimolecular 
genetics, bioprocess engineering, and agricultural and environmental engineering. 
Lessons engage students in engineering design problems related to biomechanics, 
cardiovascular engineering, genetic engineering, agricultural biotechnology, tissue 
engineering, biomedical devices , human interface, bioprocesses, forensics, and 
bioethics. Students in this course apply biological and engineering concepts to de­
sign materials and processes that directly measure, repair, improve, and extend liv­
ing systems. The BE course is designed for nth or 12th grade students. 

The major focus of this course is completing long-term projects that involve 
the development of property sites. As students learn about various aspects of 
civil engineering and architecture, they apply what they learn to the design and 
development of a property. The course provides teachers and students freedom 
to develop the property as a simulation or to students to model the experiences 
that civil engineers and architects face. Students work in teams, exploring hands­
on activities and projects to learn the characteristics of civil engineering and 
arch itecture. In addition, students use 3D design software to help them design 
solutions to solve major course projects. Students learn about documenting their 
project, solving problems, and communicating their solutions to their peers and 
members of the professional community of civil engineering and architecture. This 
course is designed for nth, or 12th grade students. 

The major focus of this course is to answer questions such as: How are things made? 
What processes go into creating products? Is the process for making a water bottle 
the same as it is for a musical instrument? How do assembly lines work? How 
has automation changed the face of manufacturing? As students find the answers 
to these questions, they learn about the history of manufacturing, a sampling of 
manufacturing processes, robotics, and automation. The course is built around 
several key concepts: computer modeling, Computer Numeric Control (CNC) 
equipment, Computer Aided Manufacturing (CAM) software, robotics and flexible 
manufacturing systems. This course is designed for 10th, nth, or 12th grade students. 

TIER 3 - CAPSTONE COURSE 

This capstone course allows students to design a solution to a technical problem 
of their choosing. They have the chance to eliminate one of the "Don't you hate it 
when .. . " statements of the world . This is an engineering research course in which 
students will work in teams to research, design, test, and construct a solution to an 
open-ended engineering problem. The product development lifecycle and a design 
process are used to guide and help the team to reach a solution to the problem. 
The team presents and defends their solution to a panel of outside reviewers at the 
conclusion ofthe course. The EDD course allows students to apply all the skills and 
knowledge learned in previous Project Lead The Way courses. The use of 3D design 
software helps students design solutions to the problem their team has chosen. This 
course also engages students in time management and teamwork skills, a valuable 
asset to students in the future. This course is designed for 12th grade students. 
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ADMINISTRATOR & COUNSELOR INFORMATION 

WHO SHOULD TAKE 

PLTW COURSES? 

WHAT ARE SOME 

SUCCESSFUL METHODS 

FOR RECRU ITMENT? 

WHAT IS REQUIRED FOR 

HIGH SCHOOL 
CERTIFICATION? 

WHAT IS A 

PARTNERSHIP TEAM? 

WHO SHOULD TEACH 

PLTW COURSES? 

The high school program should be offered to students who: 

• Maintain at least a 75% grade in math and science. 

• Show interest in STEM (Science, Technology, Engineering, or Math) career fields. 

• Display an aptitude for art and design concepts. 

• Enjoy working with computers. 

• Learn best in "hands-on" classes. 

Students who are taking math courses such as General Math and Consumer 
Math, exhibiting weak math skills, or demonstrating little interest in science may 
experience difficulty in the PLTW program. 

• Provide teachers and counselors with PLTW promotional materials to distribute 
to their students. 

• Encourage PLTW teachers to attend and present at parent/student orientations 
and other district/community meetings. 

• Set up window displays showing a diverse population of students involved in 
various types of engineering. 

• Provide students the opportunity to explore engineering career fields by utilizing 
the resources available on the PLTW website. 

• Invite parents and students to learn more about the PLTW program through the 
various promotional materials provided on the PLTW webs ite. 

• Involve members of the community by inviting key stakeholders to bring their 
expertise and guidance to the students and, in the process, enhance their sup port 
of the program. 

• Use press releases to local newspapers and other media outlets in order to 
generate community awareness ofthe PLTW programs. 

Per the School District Agreement, the district agrees to complete the PLTW 
Certification process no later than the second year of each high school site's 
participation in the program. Schools must undergo recertification every five years. 

The certification process recognizes schools which have successfully implemented 
the PLTW program. It also provides an opportunity for students to apply for college 
credit for any of the PL TW Pathway To Engineering courses, except for the capstone 
course, Engineering Design and Development. The process involves three steps: a 
self-Assessment, a site visit, and a final certification report. ; 

A Partnership Team is an advisory board comprised of teachers, representatives 
from colleges, business and industry, and other community members. This group 
supports the PLTW program, addresses issues arising from the implementation of 
the program, mentors student teams, and speaks to students about engineering and 
technology. 

The school district shall recommend teachers for participation in the PLTW 
professional development program. Selected teachers should have a strong 
math background especially in algebra, geometry, trigonometry, and statistics. 
Engineering, math, and science teachers are prime candidates to teach PLTW 
courses. Be sure to check with your State Leader regarding state specific 
requirements . 
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ADMINISTRATOR & COUN SELOR INFORMATION (CONTINUED) 

WHAT IS A SCHOOL 
DISTRICT DELEGATE? 

WHAT IS CORE TRAIN ING? 

Each district office designates its own PLTW School District Delegate to be the 
liaison between PLTW and the entire district, including all schools implementing 
a PLTW program. In many districts, the Career and Technical Education (CfE) 
coordinator also serves as the delegate. The School District Delegate is responsible 
for the following: 

• Verifying the accuracy and completeness of district information in the PLTW 
database and ensuring that all schools within the district teaching PL TW courses 
are registered. 

• Acting as liaison between PLTW and the district superintendent's office with the 
processing of the School District Agreement and the school board of education 
approval process. 

• Assisting new teachers in registering with PLTW and enrolling in a Core Training. 

• Periodically managing district and school data in the PLTW database to confirm 
for accuracy. 

Until 2009, training took place exclusively during the summer months and 
was referred to by PLTW as Summer Training Institute (STl). As 2009 comes 
to a close, Core Training will take the place of STI as the name of PLTW's 
profess ional development division, with STis continuing to take place during the 
summer months. Year-round training will allow PLTW to accommodate more 
teachers and schools. As with STis, Core Training is offered through our Affiliate 
Universities. Core Training includes intense training of the PLTW teaching 
model and course content. Only upon successful completion of Core Training may a 
teacher instruct that PLTW course. In order to register for a Core Training course, 
teachers must earn a score of at least 75% on a pre-assessment for that course. 
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SAMPLE STUDENT SCHEDULE 

GRADE 9 

Engli h 9 
• t m 

Social tudie 9 
1 J. 1 

Math 9 
!\ll1L 

Science 9 
1, n. 

Foreign Language 
'l l'" 

Introduction to 
Engineering Design 

1 [,[ ' 

Physical Education 
::; ; l 

GRADE 10 

English 10 

1 unit 

Social Studies 10 

1 unit 

Math 10 

11mit 

Science 10 

l ll!' it 

Foreign Language 
~ l'Jlil 

Principles of 
Engineering 

1 uuii 

Physical Education 
.5 unit 

GRADE 11 

English 11 
1 1 llll 

Social tudies 11 

Math 11 

1 ll!'lt 

Science 11 

Digital Electronics 
I .In 

*Computer Integrated 
Manufacturing 

*Civil Engineering 
& Architecture 

* Biotechnical 
Engineering 

*Aerospace Engineering 

t t n·t 

Ph sical Education 
• ) J i< 

*Any of these courses many be taken concurrently with Digital Electronics . 

8 

GRADE 12 

English 12 

ll.lnJt 

Social Studies 12 

1 unit 

Math 12 

1 unit 

Science 12 

lU.d 

Engineering Design 
& Development 

lt,r.L 

Physical Education 
.:) unit 
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STEPS TO A SUCCESSFUL IMPLEMENTATION 

FALL 2009 

SPRING 2010 

SUMMER 2010 

• Visit the PLTW website to learn more about the program. 

• Contact your PLTW State Leader with questions or to find out more 
information. 

• Visit schools currently implementing the program. 

• For federal funding information, read Education and America's Economic 
Recovery: Project Lead The Way's Critical Role and Plan for Immediate 
Action. 

• Utilize promotional materials to increase awareness about the program. 

• Select a School District Delegate. 

• Complete the New Program Online Registration for the school district 
and schools that will be implementing the PLTW program for 2010-11. 
Registration will open in September 2009 and will close on 
March 1, 2010 . 

• Return School District Agreement signed by the superintendent and 
approved by the school board, to the PLTW National Office by 
May 1, 2010 . 

• Review equipment and supply needs to create a multiyear budget. 

• Send school counselors and administrators to a Counselor Conference. 

• Identify teachers who meet the requirements set by PLTW and are best 
suited to teach the courses. 

• Complete online teacher registration (once the signed school district 
agreement has been returned) . 

• Register teachers for Core Training (registration for Summer Training 
Institutes opens on March 15, 2010). 

• Return signed Software Lease Agreement. 

• Send purchase order for the appropriate software to the PTLW National 
Office. 

• Purchase supplies and equipment using the PLTW Engineering 
Purchasing Manual. 

• Pay the appropriate participation fee for each school according to the 
invoice from PLTW. 

• Teachers attend the appropriate Summer Training Institute. 

• Check to make sure all equipment and supplies have been ordered. 

• Load required software on classroom computers. 
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UNIVERSITY AFFILIATES 

Arkansas Tech University 
Duke University 
Eastern Michigan University 
Georgia Southern University 
Indiana University Purdue University Indianapolis 
Iowa State University 
Milwaukee School of Engineering 
Missouri University of Science & Technology 
NHTI, Concord's Community College 
New Mexico State University 
Northwestern State University of Louisiana 
Oklahoma State University 
Old Dominion University 
Oregon Institute of Technology 
Penn State University 
Purdue University 
Rochester Institute of Technology 
Rowan University 
San Diego State University 
Seattle University 
Sinclair Community College 
Stevenson University 
University of Colorado at Colorado Springs 
University of Illinois 
University of Iowa 
University of Kentucky 
University of Maryland at Baltimore County 
University of Minnesota 
University of New Haven 
University of Nebraska- Lincoln 
University of South Carolina 
University of Tennessee at Chattanooga 
University of Texas at Tyler 
West Virginia University 
Wichita State University 
Worcester Polytechnic Institute 
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PLTW PARTNERS 

BUSINESS PARTNERS 

SPONSORS 

EDUCATION INITIATIVES 

FOUNDATIONS 

INDUSTRY ASSOCIATIONS 

Autodesk 
Cengage Learning 
Edgecam 
Fischertechnik 
Intelitek 
National Instruments 
Stratasys/Dimension 

3M 
American Electric Power 
Amgen 
Cargill 
Chevron 
Intel 
Lockheed Martin 
Northrop Grumman 
Qualcomm 
Rockwell Automation 
Rolls-Royce 
Sprint 
Time Warner Cable 

Academy of Engineering Collaboration (AOE) 
American Society for Engineering Education (ASEE) 
Engineering Equity Extension Service (EEES) 
Gateway Academy 
NASA Goddard Space Flight Center 
NASA Dryden Flight Research Center 
National Council for Agricultural Education (NCAE) 
Society of Manufacturing Engineers Education Foundation (SME-EF) 
Southern Regional Education Board (SREB) 
U.S. Army 

Ewing Marion Kauffman Foundation 
JohnS. and James L. Knight Foundation 
Kern Family Foundation 

Aerospace Industries Association/ 
National Defense Industrial Association 

ll 
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OVERVIEW 

SUMMARY & MISSION 

HI STORY & SCOPE 

CURRICULUM 
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PLTW NETWORK 
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PLTW is a national nonprofit organization that partners with middle schools and 
high schools to implement a curriculum, developed by it and imparted by teachers 
whom it has trained, that emphasizes hands-on experiences in Science, Technology, 
Engineering, and Mathematics (STEM) and biomedical sciences in an effo11 to 
prepare students for academic and professional success in these disciplines. PLTW 
aims to encourage au increasiug,ly nwre diverse group of students to consider careers 
as scientists , technology experts, engineers, mathematicians, healthcare providers, 
and researchers in an effo11 to enable the United States to compete favorably in the 
global economy. 

PLTW began in 1998 in 12 high schools in upstate New York as a program designed 
to address the shortage of engineering students at the college level. It has grown to 
a network of more than 3,300 middle and high schools in 50 states and the District 
of Columbia. In 2007, PLTW added a Biomedical Sciences program, also project­
based, to stem an impending shortage ofhealthcare professionals and researchers . 

PTLWs approach - using activities-, project-, and problem-based learning (or 
APPB learning) - centers on hands-on projects that have real-world applications. 
The curriculum makes mathematics and science relevant and strives to help students 
understand how the skills they are learning in the classroom may be applied in ev­
eryday life. 

PLTW Gateway To Technology (GTI) is a middle school program offered in six 
independent, nine-week units and designed to help students explore math, science, 
and technology. This activity-oriented program challenges and engages the natural 
curiosity of middle school students and is taught in conjunction with a rigorous 
academic curriculum. 

PLTW Pathway To Engineering (PTE) is a four-year high school sequence taught 
in conjunction with traditional math and science courses. PTE's eight courses, 
including Digital Electronics and Civil Engineering and Architecture, provide 
students with in-depth, hands-on knowledge of engineering and technology-based 
careers. 

PLTW Biomedical Sciences Program (EMS) introduces high school sh1dents to the 
human body, cell biology, genetics , disease, and other biomedical topics in a sequence 
of four courses. The program prepares students for postsecondary education and 
training necessary for success in a wide variety of positions: physician, nurse, 
pharmaceutical researcher, technician, etc. 

Teachers and guidance counselors at schools that offer PLTW courses may access 
a nationwide support network comprised of PLTW staff, master teachers, affiliate 
directors and state leaders who are Depm1ment of Education employees. PLTW 
has 36 affiliated colleges and universities that provide teacher training. They also 
offer college credits for some of the courses. Business partners offer grants and 
internships. 
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$ . . 

Postsecondary education and training have become an essential requirement for a 
steadily increasing percentage of jobs. Two-thirds of America's economic growth in 
the 1990's resulted from the introduction of new technologies and 6o% of t he new 
jobs of the 21st century require postsecondary education, which is held by only one­
third of America's workforce. 

As the uses of science and technology expand in today's job market, our nation v..ill 
need a constant supply of engineers graduating from college in order to remain 
competitive in the world's marketplace. Today, with more than half of the country's 
engineers and scientists nearing retirement, and with more than half of the students 
in college engineering programs dropping out before graduation, U.S. technical in­
dustries are in need of engineers and technical workers-not just a handful-but 
more than one million. 

Nationally, of 100 ninth graders, only 68 will graduate from high school on time, 38 
will directly enter college, 26 are still enrolled in their sophomore year of college, 
and only 18 graduate from college. The rates for minority students are even lower. 
Only one-third of America's workforce has a postsecondary education, yet 6o% of 
new jobs in the 21st century require it. 

According to the latest results from the Program for International Student 
Assessment, America's 15-year-olds performed below the international average in 
mathematics, literacy and problem solving, placing 27th out of 39 countries. 

PLTW's mission is to ensure that the United States succeeds in the increasingly 
high-tech and high-skill global economy by partnering with middle schools and 
high schools to prepare students to become the most innovative and productive in 
the world. 

PLTW is able to accomplish this mission because it has broken the code on student 
engagement through hands-on, project-based curriculum in STEM fields. To date, 
more than soo,ooo students in the United States have taken at least one PLTW 
course. 

PLTW alumni are studying engineering and technology at colleges and universities 
at rates approximately five to ten times the average of all U.S. students. They also 
have higher retention rates in college engineering, science, and related programs 
than other students in these areas. 

Teachers play a critical role in PLTW's success with students. Since 1997, PLTW has 
trained approximately 13,000 teachers to teach its courses. PLTW supports teachers 
with an ongoing professional development model based upon its curriculum. Its 
Virtual Academy, a robust online resource to which teachers may turn for guidance, 
is also available Lo non-PLTW teachers. 

PLTW has relationships with more than 100 colleges and universities. Of these, 36 
offer credit to students for completion of select PLTW courses. 

Among the biggest hurdles for new schools is the ability to secure capital for 
classroom technology. Some states have plans to include PLTW as a "centerpiece" 
in ARRA Race to the Top applications. 

3 G1T-GS-n09 



GATEWAY TO TECHNOLOGY PROGRAM 

UNIT 1: 
DESIGN & MODELING 

UNIT 2: 
AUTOMATION & ROBOTICS 

UNIT 3 : 
ENERGY & 

THE ENVIRONMENT 

UNIT 4 : 
FLIGHT & SPACE 

Gateway To Technology (GTI) is an activities-, project-, and problem-based (APPB) 
learning program designed to challenge and engage the natural curiosity of middle 
school students. The instmctional units excite and motivate students to use their 
imaginations and teach them to be creative and innovative, while gaining the skills 
they need to develop, produce, and use products and services. 

The GTI curriculum appeals to a full range of students in grades 6 through 8 and 
relates technology to students' daily lives. It also promotes communication and 
collaboration by emphasizing a team approach throughout the instructional units. 
This approach utilizes the strengths of each team member to accomplish the goals 
of the project, while offering students learning challenges at all ability levels. 

The GTI program helps students develop and hone skills in middle school that 
enable them to enter the high school program with foundational knowledge and 
skills for success in engineering. Although not intended as an introduction to 
PLTW's Pathway To Engineering program, many schools report improved interest 
in PLTW's Pathway To Engineering high school program because of GTI. 

The program consists of six independent nine-week units; each unit includes a two­
day activity related to engineering careers: Design and Modeling, and Automation 
and Robotics are required units for all students. Each school district has the 
flexibility to decide which of the other four units best meets their needs. 

This unit uses solid modeling software (a sophisticated mathematical technique for 
representing solid objects) to introduce students to the design process. Utilizing this 
design approach, students understand how design influences their Jives . Students 
also learn sketching techniques and use descriptive geometly as a component of 
design, measurement, and computer modeling. Students brainstorm, research, 
develop ideas, create models, test and evaluate design ideas, and communicate 
solutions . 

Students trace the history, development, and influence of automation and robotics. 
They learn about mechanical systems, energy transfer, machine automation, and 
computer control systems. Students acquire knowledge and skills in problem 
solving, teamwork, collaboration, and innovation. 

(Currently in development; network implementation planned for fal12010) 
Students investigate the importance of energy in our lives and the impact that 
using energy has on the environment. They design and model alternative energy 
sources and participate in energy fairs to demonstrate energy concepts and 
innovative ideas. Students evaluate ways to reduce energy consumption through 
energy efficiency and waste management techniques. 

In this unit students study the hist01y of aerospace through hands-on activities, 
research , and a presentation in the form of an infomercial. Students explore the 
science behind aeronautics and use their knowledge to design, build, and test a 
model glider. Simulation software is used to expose students to traveling and living 
in space. 
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GATEWAY TO TC:C: li'JOi...OGY PROGRAM (CONTINUC::I)) $ • . 

UNIT 5: 
SCIENCE OF TECHN OLOGY 

UNIT 6: 
MAGIC Of ELECTRONS 

This unit traces how science has affected technology throughout history. Students 
learn about applied physics, chemical engineering, and nanotechnology through 
exploratory activities and projects. 

Through hands-on projects, students explore the science of electricity, the beha\ior 
and parts of atoms, circuit design, and sensing devices. Students acquire knowl­
edge and skills in basic circuitry design and explore the impact of electricity on our 
lives. 
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$ . . ADMINISTRATOR & COUNSELOR INFORMATION 

WHO SHOUL D TAKE 
PLTW COURSES? 

WH AT ARE SOME 

SUCCESSFUL METHODS 
FOR RECRUITMENT? 

WHAT IS THE GATEWAY TO 
TEC HNOLOGY NATIONAL 

RECOGNIT ION PROGRAM? 

WHAT IS A 
PARTNERSH IP TEAM? 

WHO SHOU LD TEAC H 
PLTW COURSES? 

WHAT IS A SCHOOL 
DISTRICT DELEGATE? 

The GTT program can be offered to all middle school students and can serve as an 
introduction into the high school PLTW Pathway To Engineering program. 

• Provide teachers and counselors v.rith PLTW promotional materials to distribute 
to their students. 

• Encourage PLTW teachers to attend and present at parent/student orientations 
and other district/community meetings. 

• Set up window displays showing a diverse population of students involved in 
various types of engineering. 

• Provide students the opportunity to explore engineering career fields by utilizing 
the resources available on the PLTW website. 

• Invite parents and students to learn more about the PLTW program through the 
various promotional materials provided on the PLTW website. 

• Involve members of the community by inviting key stakeholders to bring their 
expertise and guidance to the students and, in the process, enhance their support 
of the program. 

• Use press releases to local newspapers and other media outlets in order to 
generate community awareness of the PLTW programs. 

The PL TW GatewayToTechnologyNational Recognition program recognizes schools 
that have successfully implemented the Gateway To Technology program. The 
process parallels the PLTW High School Certification program but introduces some 
additional elements. The Gateway To Technology National Recognition process 
offers the following: 

• Local review and involvement of the community 

• Self-assessment and reporting procedures 

• PLTW National Recognition 

A Partnership Team is an advisory board comprised of teachers, representatives 
from colleges, business and industry, and other community members . This group 
supports the PLTW program, addresses issues arising from the implementation of 
the program, mentors student teams, and speaks to students about engineering and 
technology. 

The school district shall recommend teachers for participation in the PLTW 
professional development program. Selected teachers should have a strong 
math background especially in algebra, geometry, trigonometry, and statistics. 
Engineering, math, and science teachers are prime candidates to teach PLTW 
courses. 

Each district office designates its own PLTW School District Delegate to be the 
liaison between PLTW and the entire district, including all schools implementing 
a PLTW program. In many districts, the Career and Technical Education (CTE) 
coordinator also serves as the delegate. The School District Delegate is responsible 
for the following: 

• Verifying the accuracy and completeness of district information in the PLTW 
database and ensuring that all schools within the district teaching PLTW courses 
are registered. 
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A9iv,INIS-:-RATOR & COUNSELOR INrORMATION (CON-:-INUED) $ • • 

WHAT IS CORE TRAINING? 

o Acting as a liaison between PLTW and the district superintendent's office with the 
processing of the School District Agreement and the school board of education 
approval process. 

o Assisting new teachers in registering with PLTW and enrolling in a Core Train-

ing. 

• Periodic~Jly n1anaging district and school data in the PL'PvV database to confinn 
for accuracy. 

Unti12oog.trainingtookplaceexclusivelyduringthesummermonthsandwasreferred 
to by PLTW as Summer Training Institute (STI). As 2009 comes to a close, Core 
Training will take the place ofSTI as the name ofPLTW's professional development 
division, with STis continuing to take place during the summer months. Year-round 
training will allow PLTWto accommodate more teachers and schools. As with STis, 
Core Training is offered through our Affiliate Universities . Core Training includes 
intense training of the PLTW teaching model and course content. Only upon suc­
cessful completion of Core Training may a teacher instruct that PLTW course. In 
order to register for a Core Training course, teachers must earn a score of at least 
75% on a pre-assessment for that course. 
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STEPS TO A SUCCESSFUL IMPLEMENTATION 

FALL 2009 

SPRING 2010 

SUMMER 2010 

• Visit the PLTW website to learn more about the program. 

• Contact your PLTW State Leader ~ith questions or to find out more 
information. 

• Visit schools cutTently implementing the program. 

• For federal fu nding information, read Education and America's Economic 
Recovery: Project Lead The Way's Critical Role and Plan for Immediate 
Action. 

• Utilize promotional materials to increase awareness about the program. 

• Select a School District Delegate. 

• Complete the New Program Online Registration for the school district 
and schools that will be implementing the PLTW program for 2010-11. 

Registration will open in September 2009 and will close on 
March 1, 2010. 

• Return School District Agreement signed by the superintendent and 
approved by the school board, to the PLTW National Office by 
May 1, 2010. 

• Review equipment and supply needs to create a multiyear budget. 

• Send school counselors and administrators to a Counselor Conference. 

• Identify teachers who meet the requirements set by PLTW and are best 
suited to teach the courses. 

• Complete online teacher registration (once the signed school district 
agreement has been returned). 

• Register teachers for Core Training (registration for Summer Training 
Institutes opens on March 15, 2010). 

• Return signed Software Lease Agreement . 

• Send purchase order for the appropriate software to the PTLW National 
Office. 

• Purchase supplies and equipment using the PLTW Engineering 
Purchasing Manual. 

• Pay the appropriate participation fee for each school according to the 
invoice from PLTW. 

• Teachers attend the appropriate Summer Training Institute. 

·Check to make sure all equipment and supplies have been ordered. 

• Load required software on classroom computers. 

$ ' • 
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UNIVERSITY AFFILIATES 

Arkansas Tech University 
Duke University 
Eastern Michigan University 
Georgia Southern University 
Indiana University Purdue University Indianapolis 
Iowa State University 
Milwaukee School of Engineering 
Missouri University of Science & Technology 
NHTI, Concord's Community College 
New Mexico State University 
Northwestern State University of Louisiana 
Oklahoma State University 
Old Dominion University 
Oregon Institute of Technology 
Penn State University 
Purdue University 
Rochester Institute of Technology 
Rowan University 
San Diego State University 
Seattle University 
Sinclair Community College 
Stevenson University 
University of Colorado at Colorado Springs 
University of Illinois 
University of Iowa 
University of Kentucky 
University of Maryland at Baltimore County 
University of Minnesota 
University of New Haven 
University of Nebraska- Lincoln 
University of South Carolina 
University of Tennessee at Chattanooga 
University of Texas at Tyler 
West Virginia University 
Wichita State University 
Worcester Polytechnic Institute 
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PLTW PARTNERS 

BUSINESS PARTNERS 

SPONSORS 

EDUCATION INITIATIVES 

FOUNDATIONS 

INDUSTRY ASSOCIATIONS 

Autodesk 
Cengage Learning 
Edgecam 
Fische11echnik 
Intelitek 
National Instruments 
Stratasys/Dimension 

3M 
American Electric Power 
Amgen 
Cargill 
Chevron 
Intel 
Lockheed Martin 
Northrop Grumman 
Qualcomm 
Rockwell Automation 
Rolls-Royce 
Sprint 
Time Warner Cable 

Academy of Engineering Collaboration (AOE) 
American Society for Engineering Education (ASEE) 
Engineering Equity Extension Service (EEES) 
Gateway Academy 
NASA Goddard Space Flight Center 
NASA Dryden Flight Research Center 
National Council for Agricultural Education (NCAE) 
Society of Manufacturing Engineers Education Foundation (SME-EF) 
Southern Regional Education Board (SREB) 
U.S. Army 

Ewing Marion Kauffman Foundation 
JohnS. and James L. Knight Foundation 
Kern Family Foundation 

Aerospace Industries Association/ 
National Defense Industrial Association 
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$ . . ORGANIZATION OVERVIEW 

MISSION 

Project Lead The Way's (PLTW) mission is to ensure that America succeeds in the increasingly high-tech and 
high-skill global economy by partnering with middle schools and high schools to prepare students to become the 
most innovative and productive in the world. 

OVERVIEW 

PLTW, a 501(c)(3) non-profit organization, is the nation's leading provider of rigorous and innovative Science, 
Technology, Engineering and Mathematics (STEM) education for middle schools and high schools. PLTW's 
comprehensive curriculum, which is collaboratively developed by PLTW teachers, university educators, 
engineering and biomedical professionals, and school administrators, emphasizes critical thinking, creativity, 
innovation, and real-world problem solving - all important skills for students to develop in today's 21st century 
global economy. The hands-on, project-based program engages students by showing them how what they are 
learning in math and science class applies to real-world challenges. The program exposes students to areas of 
study that they typically do not pursue and provides them with a foundation and proven path to college and 
career success in STEM related fields. 

HISTORY AND IMPACT 

PLTW began in 1997 in 12 high schools in upstate New York as a program designed to address the shortage of 
engineering students at the college level. The non-profit organization has grown to a network of approximately 
4,000 middle and high schools in 50 states and the District of Columbia, enrolling more than 350,000 students. 
More than soo,ooo students across the country have taken at least one PLTW course and more than 15,000 
educators have been trained to teach PLTW courses. 

RESULTS. 

• PLTW alumni are studying engineering and technology at five to ten times the average rate of all students. 
• PLTW students have a higher retention rate in college engineering, science and related programs than other 
students in those areas. 
• 97% of PLTW seniors intend to pursue a four-year degree or higher, whereas the national average is 67%. 
• 8o% of PLTW seniors say they will study engineering, technology, or computer science in college, whereas the 
national average is 32%. 
• PLTW students achieve significantly higher scores in reading, mathematics and science than Career and 
Technical Education (CTE) students in the same schools in similar CTE fields. 



@ ' . . ORGANIZATION OVERVIEW 

THE PLTW NETWORK 

PLTW teachers and school counselors are able to access a nationwide support network comprised of PLTW's 
national staff, master teachers, univ-ersity affiliates, corporate and philanthropic sponsors and state leaders 
(education professionals employed by state Departments of Education). PLTW has more than 35 affiliate 
colleges and university partners that offer students college-level recognition, such as college credit, admissions 
preference and scholarships, for completing certain PLTW courses in high school. These universities also 
provide an intensive two-week professional development course during the summer that teachers are required 
to complete before teaching a PLTW course. PLTW's nationally recognized technology, engineering and 
science partners, corporate sponsors, professional associations and philanthropic supporters offer materials, 
mentorships, technology, equipment, and grants, as well as internships that allow students to see firsthand how 
what they are learning in the classroom applies to the real world. 

NATIONAL RECOGNITION 

U.S. Secratary of Education -Arne Duncan 
" ... there are great models of the new CTE succeeding all across the country, from the Career Academy Movement, 
to Project Lead the Way's pathway to engineering curriculum, to Wisconsin's Youth Apprenticeship Program." 1 

Harvard School of Education 
"In recent years, we've witnessed the emergence of a growing number of rigorous, high-quality national models 
that demonstrate what career and technical education can achieve in the 21st century. Take Project Lead The 
Way ... this approach is clearly engaging students. Some 8o percent ofthose who complete the program say they 
will study engineering, technology or computer science in college, and their retention rate in these courses is 
higher than that of students who did not complete PLTW." 2 

National Academy of Engineering, National Academy of Sciences and the Institute of Medicine 
"The National Academy of Engineering, the National Academy of Sciences, and the Institute of Medicine 
recognized PLTW in a 2005 report, Rising Above the Gathering Storm: Engaging and Employing America for a 
Brighter Economic Future, as a model for its recommendation of creating "K-12 curriculum materials based on 
world-class standards." 

U.S. Secretary of State, Hillary Clinton 
U.S. Secretary of State Hillary Clinton introduced PLTW to her fellow Senators in a 2005 letter in which she 
described PLTW as a "promising program that is both changing the lives of middle and high school students 
nationwide and helping to build a workforce that meets the needs of the 21st century." 

Congressman Paul D. Tonko (NY) 
"Project Lead The Way is truly living up to its name .. . offering untold opportunities to so many students to enter 
into the exploration of science and technology careers .. .If we're going to vvin this global race, we need to enter 
it with investments in human infrastructure, capital infrastructure, and physical infrastructure, and the way 
to begin with that is to really introduce it into the learning curve. I wish I had programs like this when I was in 
high school." 3 

The Aerospace Industries Association (AIA) and the National Defense Industry Association (NDIA) 
The premier trade associations representing the nation's major aerospace and defense manufacturers, officially 
endorsed l'l.:l'W in 2006. 



$ " . . . ORGANIZATION OVERVIEW 

Bayer Corporation 
PLTW was named a K-12 Best Practice Program by Bayer Corporation's Making Science Make Sense initiative in 
its Planting the Seeds for a Diverse U.S. STEM Pipeline: A Compendium of Best Practice K-12 STEM Education 
Programs, which was updated in 2010. 

CURRICULUM & APPROACH 

PLTW's approach, called activities-, project-, and problem-based (APPB) learning, centers on hands-on, real­
world projects that help students understand how the information and skills they are learning in the classroom 
may be applied in everyday life. PLTW's programs are comprehensive and turnkey. The curriculum is standards­
based, yet flexible and customizable so that schools and school districts can meet their curricular needs. PLTW 
offers three different programs: 

• PLTW Gateway To Technology (GTT) is a middle school program offered in six independent, nine­
week units and is designed to help students explore math, science, and technology. This activity-oriented 
program challenges and engages the natural curiosity of middle school students and is taught in conjunction 
with a rigorous academic curriculum. 

• PLTW Pathway To Engineering (PTE) is a four-year high school sequence taught in conjunction 
with traditional math and science courses. PTE's eight courses, including Introduction to Engineering Design, 
Principals of Engineering and Engineering Design and Development, provide students with in-depth, hands-on 
knowledge of engineering and technology-based careers. 

• PLTW Biomedical Sciences Program (BMS) introduces high school students to the human body, cell 
biology, genetics, disease, and other biomedical topics in a sequence of four courses. The program prepares 
students for the postsecondary education and training necessary for success in a wide variety of positions, 
including physician, nurse, pharmaceutical researcher, and technician. 

In addit ion to implementing PLTW's recommended sequence of courses, high schools can utilize PLTW 
curriculum on a course-by-course basis to fit their local schedules, budgets and established programs. 

1. http://www.ed.gov/newsjspeeches/ new-cte-secretary-duncans-remarks-career-and-technical-education 
2. http://www.gse.harvard.eduj news_ events/ features/ 2011/ Pathways_to_Prosperity_Feb201Lpdf 
3. http://www.southcolonieschools.org/CCHS/Storiesl0-11/CCHS_tonkotourPLTW.cfm 
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PL TW STEM PROGRAM REQUIREMENTS 

This document and the PL TW STEM Agreement both contain legally binding obligations for 
participating entities. The two documents MUST be read together for full PL TW Program 
details. 

Entities are required to consult with their State Education Departments and PL TW state teams 
to ensure that they understand and follow important factors and implications in their states, 
which include funding requirements and opportunities, and state department of education 
guidelines. 

I. DEFINITIONS 

Entity: There are various types of organizations that implement the PL TW Program. In 
order to encompass all of these various types, we are using the term "Entity or entity," 
which includes districts, participating schools, or other organizations that are authorized 
to enter into the STEM Agreement with PL TW, INC. 

Requirement: A Requirement must be followed when implementing the PL TW Program. 
Unless an entity is provided with a waiver from a Requirement, the Entity is responsible 
for implementing the Requirement into its PL TW Program. 

PL TW Curricular Programs: 

• Pathway To Engineering (HS) 
• Biomedical Sciences (HS) 
• Gateway To Technology (MS) 

II. PLTW CURRICULAR PROGRAM- PATHWAY TO ENGINEERING (HS) 

The PL TW high school engineering curricular program, Pathway To Engineering, is a 
program of study integrated into the students' core curriculum. The combination of 
traditional math and science courses with innovative Pathway To Engineering courses 
prepares students for college majors in engineering and engineering technology fields . 
The following are the minimum implementation requirements: 

The Entity must offer its students a minimum of three PL TW Pathway To Engineering 
courses at each school or site within a period of three academic years from the date that 
it commences the curricular program. These courses are: 

• Introduction to Engineering Design (for New York State- Design and Drawing for 
Production) 

• Principles of Engineering 
• Any PL TW Pathway To Engineering specialization or capstone course of their 

choosing . These include Digital Electronics, Computer Integrated Manufacturing, 
Aerospace Engineering, Biotechnical Engineering, Civil Engineering and 
Architecture, and Engineering Design and Development. 
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Among other factors, it is particularly important that Entities check with their State 
Education Departments and PL TW State teams to determine state-/eve/ minimum 
course requirements which may be higher. 

All PL TW courses require concurrent enrollment in (or satisfactory prior completion of) 
appropriate grade level math and science courses. Grade level courses should be those 
that support a student's requirements towards college readiness. 

AI! PL TW Pathway To Engineering courses are designed as year-long courses on a 
standard 45-50 minute schedule. For schools using alternative scheduling formats , for 
example, double period or block scheduling , these courses can be completed in a 
semester (or, for example, a trimester) as long as the course is completed in its entirety. 

The Entity will determine the sequence of PL TW courses for implementation. 

Note: Entities wishing to seek PL TW certification should be aware that certification 
requires a minimum of four courses per school or site . Later in this document is 
important detail and information on certification. 

Entities are required to consult with their State Education Departments and PL TW state 
teams to ensure that they understand and follow important factors and implications in 
their states, which include funding requirements and opportunities, and state department 
of education guidelines. 

Ill. PL TW CURRICULAR PROGRAM - BIOMEDICAL SCIENCES (HS) 

Biomedical Sciences, a high school biomedical sciences curricular program, is a 
sequence of courses, with each course building on the skills and knowledge students 
gained in the preceding courses. The following are the minimum implementation 
requirements: 

The Entity must offer its students a minimum of three PL TW Biomedical Sciences 
courses at each school or site within a period of three academic years from the date that 
it commences the curricular program . These three courses are: 

• Principles of the Biomedical Sciences 
• Human Body Systems 
• Medical Interventions 

As information only- the fourth course is Biomedical Innovation. 

Among other factors, it is particularly important that Entities check with their State 
Education Departments and PL TW State teams to determine state-level minimum 
course requirements which may be higher. 

Schools must offer the PL TW courses in sequence. Although the curricular program is 
designed to be a sequence with students taking one course each year of high school , 
this does not mean that students cannot take two courses simultaneously. 
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All PL TW courses require concurrent enrollment in (or satisfactory prior completion of) 
appropriate grade level math and science courses. Grade level courses should be those 
that support a student's requirements towards college readiness. 

All PL TW Biomedical Sciences courses are designed as year-long courses on a 
standard 45-50 minute schedule. For schools using alternative scheduling formats, for 
example, double period or block scheduling , these courses can be completed in a 
semester (or, for example, a trimester) as long as the course is completed in its entirety. 

Note: Entities wishing to seek PL TW certification should be aware that certification 
requires a minimum of four courses at each school or site. Later in this document is 
important detail and information on certification . 

Entities are required to consult with their State Education Departments and PL TW state 
teams to ensure that they understand and follow important factors and implications in 
their states, which include funding requirements and opportunities, and state department 
of education guidelines. 

IV. PLTW CURRICULAR PROGRAM- GATEWAY TO TECHNOLOGY (MS) 

The PL TW middle school engineering curricular program, Gateway To Technology, is 
designed to challenge and engage the natural curiosity of students. 

Schools have two options for implementation. 
• GTT Basic - which requires schools to offer at least two units, which must 

include Design and Modeling and Automation and Robotics units. Both units shall 
be implemented within two years. 

• GTT Advanced - which requires schools to offer at least four units which must 
include Design and Modeling and Automation and Robotics units . All four units 
shall be implemented within three years. 

• Note: there are currently a total of six units for GTT. This may changes over time. 

There are six units to choose from and each requires 45 class periods (approximately 45 
minutes long) to complete. The Entity may offer courses from grade six through grade 
eight in a manner they determine reasonable and appropriate for its schools or sites. 

PL TW Gateway To Technology units shall be offered in a manner consistent with the 
entity's existing scheduling format. However, each unit must be taught in its entirety 
without interruption. 

V. PLTW CERTIFICATION 

PL TW School Certification: a three-step process involving: a self-assessment, site visit 
and final certification report. The following is an overview: 

• Any Entity planning to offer four or more high school PL TW courses within a 
Curricular Program at each school or site is eligible to apply for PL TW School 
Certification. Although a participating entity must be planning to offer four or 
more high school PL TW courses in order to be eligible for certification , the PL TW 
School Certification process may begin at the end of the second year of 
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implementation of the PL TW Program, as detailed in the I PL TW School I 
Certification documents) 

• The Entity must complete the PL TW School Certification process individually for 
each high school curricular program. 

• The Entit must com lete the certification steps in accordance with the I PL TW I 
School Certification Process 

• The Entity shall pay all fees and expenses in connection with PL TW School 
Certification . 

Schools or sites electing to offer just the minimum of three courses are not eligible for 
certification, but they must agree to participate in any quality and/or technical assistance 
visits required by state teams. 

Entities are required to consult with their State Education Departments and PL TW state 
teams to ensure that they understand and follow important factors and implications in 
their states, which include funding requirements and opportunities , and state department 
of education guidelines. 

VI. MODEL PL TW PROGRAM 

PL TW, INC. encourages collaboration and networking . The PLTW Program , as 
implemented by each school or site of the Entity, will serve as a PL TW Program model 
for other participating or interested entities. 

The Entity will make its participating schools or sites available for observation and 
inspection by other participating entities and exchange information concern ing the PL TW 
Program with other participating entities, whether or not such entities have currently 
implemented the PL TW Program. 

VII. PARTNERSHIP TEAM 

PL TW Partnership Teams should be established by the end of the second year and 
consist of community advisors with backgrounds and qualifications germane to the type 
of PL TW Curricular Program offered at a participating school or site of the Entity. The 
Entity is responsible for selecting members. Ideally, these representatives will advise on 
the development of high-quality programs and have the breadth, depth , and academic 
rigor with respect to the Curricular Program. These should include representatives from 
employers, local workforce development organizations , economic development 
personnel , business, labor organizations, and secondary and postsecondary, academic 
and technical educators and other stakeholders. 

VIII. PARTICIPATION FEES 

As stated in the PL TW STEM Agreement with additional detail, an annual participation 
fee is assessed for each school or site participating in the PL TW Biomedical Sciences 
Curricular Program. If your state participated in the funding for the development of the 
PL TW Biomedical Sciences Curricular program, then there may be a credit available to 
you to be applied towards the amount of the annual participation fee . 

IX. TEACHER TRAINING 
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PL TW Teacher Training : is a three-phase program designed to teach the content and 
pedagogical skills needed to instruct each PL TW course. The PL TW Teacher Training 
program is structured to empower teachers by focusing on proper preparation, in-depth 
training and continuing education. 

• Readiness Training is the first phase of the PL TW Teacher Train ing program. It 
is designed to prepare teachers for Core Training by assessing and developing a 
baseline relative to course tools, content and concepts necessary for success. A 
teacher must successfully complete Readiness Training prior to registering for 
Core Tra ining. 

• Core Training is the second phase of the PLTW Teacher Training program. It is 
designed to provide an in-depth overview and hands-on, course-specific training 
of the curriculum with a strong focus on pedagogy and professional networking. 
A teacher must successfully complete Core Training for each PL TW course they 
plan on teaching. 

• Ongoing Training is the third phase of the PL TW Teacher Training program. It is 
designed to provide PL TW teachers with opportunities for continuous 
professional development to further their understanding related to course tools , 
content, and concepts after they have successfully completed Core Training. 

Readiness Training: 

• A teacher must successfully complete Readiness Training prior to registering for 
Core Training . 

• PL TW, INC. will provide Readiness Training delivered through the PL TW 
electronic communications network, free-of-charge . 

• Any additional training necessary for the teacher to successfully complete 
Readiness Training, is the sole responsibility of the Entity. 

Teacher Selection: 

• Teachers instructing a PL TW course should have as a minimum a Bachelor's 
Degree, and be in compliance with applicable state teacher licensure or 
certification requirements. Additionally , for the PL TW Biomedical Science 
Curricular Program teachers should have successfully completed at least two 
semesters of college level biology, and it is preferred that teachers have 
experience in the techniques and methods of modern biology, molecular biology, 
or physiology. 

Core Training : 

• The Entity must require all teachers to successfully complete course specific 
Core Training prior to teaching that PL TW course to their students. It is expected 
that this happen the summer immediately before the course implementation. 

• The Entity shall be responsible for all fees and expenses associated with Core 
Training , including costs as determined by the agreement governing such 
teacher. 

• The Entity shall send teachers to their state I PL TW Affiliate lfor Core Training . In 
the event the Core Training course is not offered (or is full) within their state, the 
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Entity will send teachers to Core Training within their region , as defined by 
PLTW, INC. 

• In the event the Core Training schedule conflicts with the teacher's availability, 
the Entity must contact their state PL TW Affiliate to receive authorization for their 
teacher to attend Core Training at an alternate PL TW Affiliate. 

• In the event their state does not have a PL TW Affiliate, the Entity will send 
teachers to Core Training within their region, as defined by PL TW, INC. 

• If a teacher does not satisfactorily complete Core Training , the Entity must work 
with the PL TW Affiliate to create a Professional Development Plan as outlined in 
the PL TW Core Training Participant Progress Report. PL TW, INC. must approve 
all Professional Development Plans before they become valid. 

• In the event a participating school or site of the Entity loses a teacher in the 
middle of an academic year and Core Training is not available, the Entity should 
contact PL TW, INC. PL TW, INC. will work with the Entity (and its Affiliate) to 
create a Professional Development Plan , outlining a provisional solution to 
support the teacher until the next available Core Training session . 

Ongoing Training for PL TW Course Updates: 

• All trained teachers must be properly trained in and teaching the latest version of 
the PL TW course curriculum . 

• All PL TW course revisions will be released with Ongoing Training focused on 
PL TW course updates. All trained teachers must complete Ongoing Training for 
PL TW course updates through one of the following options: 

• Online Training : PL TW, INC. will provide online training delivered through the 
PL TW electronic communications network free-of-charge. 

• On-site Update Training : PL TW Affiliates, as deemed appropriate and 
necessary, will provide on-site training . The Entity will be responsible for all fees 
and expenses associated with on-site training. 

• Repeat of Core Training : PL TW, INC. permits previously Trained Teachers to 
repeat Core Training. The Entity shall be responsible for all fees and expenses 
associated with Core Training . 

Ongoing Training for Continuous Professional Development: 

• PL TW, INC. encourages all trained teachers to actively participate in Ongoing 
Training for Continuous Professional Development delivered through the PL TW 
electronic communications network. 

• PL TW, INC. encourages all trained teachers to participate in professional 
development opportunities offered through the PL TW Affil iate network. 

X. COUNSELORS AND OTHER SCHOOL SUPPORT 

PL TW Counselor Conference: is a professional development conference for school 
counselors, post-secondary advisors, principals, teachers and school administration to 
learn more about the PL TW Program as well as why and how they should encourage 
students to enroll in PL TW courses. 

PL TW Counselor Training: 

Page 16 



PL TW, INC. 2011 -2012 

• Each PL TW Affiliate will provide PL TW Counselor Training annually, in the form 
of a Counselor Conference. 

• Although it is suggested to have all advisors/counselors attend the conference at 
least once, each participating school or site of the Entity will send a minimum of 
one advisor/counselor per annual conference, given priority to the counselor (or 
equivalent) in the first year. 

• The Entity will permit the attendance of appropriate advisors/counselors and shall 
pay all fees and expenses in conjunction with this PL TW Counselor Train ing. 

XI. SOFTWARE AND EQUIPMENT 

Teacher Equipment: 

• The Entity shall provide each teacher selected to participate in the PL TW 
Teacher Training program with a laptop computer and software (each meeting 
the specifications established by PL TW, INC.), to be delivered to the teacher 
prior to attending Core Training. This laptop must be able to support the 
software required by the Curricular Program over time. 

• The laptop computer and software will be used in the PL TW Teacher Training 
program as well as throughout the instruction of the PL TW Program at each 
participating school or site of the Entity. The laptop computer and software shall 
remain in the possession of and be for the sole use of the teacher as long as the 
teacher is teaching PL TW courses. 

Prioritization of Use: 
The use of the equipment and software by students participating in the PL TW Program 
shall take precedence over all other use. No other program or activity or student 
internships will interfere, substitute for or reduce student contact time in connection with 
the PL TW Program. 

Required Equipment. Software and Terms: 
As stated in the PL TW STEM Agreement, there are many requirements with respect to 
software for use with the PL TW Curricular Programs. Please see additional important 
information here. 

Required equipment for implementing the PL TW Program includes any of the items 
designated as sole source in the PL TW Purchasing Manual. Note: The PL TW STEM 
Agreement should be reviewed closely for guidance on the requirements of all 
equipment to meet or exceed state specifications. 

Required software is listed, by course, in thel Software Table ] 

Annual sublicenses are sub·ect to limitations established by the owner of the software, 
which are outlined in the Software Reference Document 

XII. ASSESSMENT AND EXAMINATIONS 

Each entity must administer the most current version of the End-of-Course (EoC) 
Assessment provided by PL TW, INC. to its students at the end of each High School 
Curricular Program course (excluding the Engineering Design and Development™ and 
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Biomedical Innovation courses) . The Entity shall administer such assessments in 
paper/pencil or computer-based formats in accordance with the online systematic 
evaluation process, as determined by PL TW, INC. in its sole discretion. In cases in 
which a written assessment is directed to be administered by PL TW, INC. the Entity 
must ensure that any exam results from such a written exam shall be communicated 
back to PL TW, INC, either through reporting back into PL TW, INC.'s online assessment 
system or other reasonable reporting process to be defined by PL TW, INC. within a 
reasonable time period so as to ensure full and accurate reporting of assessment 
results. The Entity must administer the EoC Assessments in accordance with guidelines 
specified by PL TW, INC, and any deviation from those guidelines must be preapproved 
and documented. PL TW, INC. shall take reasonable measures to ensure that protected 
student information is safeguarded and kept private in accordance with applicable law. 

In addition to EoC Assessments, PL TW, INC. reserves the right to offer growth 
assessments in core subjects such as math, science, and language arts. The decision to 
offer these Growth Assessments will be at the sole discretion of PL TW, INC. and they 
shall be optional for schools to administer. In cases where an entity already has an 
agreement in place with Northwest Evaluation Associates Inc. (NWEA) to administer 
Methods of Academic Progress (MAP) assessments at one or more schools or sites, or 
in cases where an entity adds a relationship with NWEA to administer MAP 
assessments at one or more schools or sites subsequent to an agreement being put in 
place with PL TW, INC., the Entity will allow PL TW, INC. to utilize these student 
assessment results in ongoing student and program evaluation research conducted by 
NWEA or other research partners identified by PL TW, INC. on behalf of PL TW, INC. 

XIII. LICENSE TO PL TW MATERIALS 

Any use or distribution of PL TW materials is subject to the terms and limitations of the 
license provided to each entity in its agreement with PL TW, INC. No participating 
entities may post or otherwise distribute PL TW curricular and assessment materials on 
the internet or any extra net. 

XIV. MARKETING AND PUBLIC RELATIONS 

PL TW, INC. requires entities to use our logo and boiler plate language in marketing 
materials and press releases that include information about the PL TW Program. 
Approved logo files and boiler plate language are available by request from PL TW, 
INC.'s marketing department and are intended to be made available via the website as 
well over time. PL TW, INC. requires that any marketing or communications materials 
that include information about PL TW, INC. be submitted for prior approval. PL TW, INC. 
has a dedicated marketing staff that will review requests and respond within four 
business days of an entity or site's/school 's request. PL TW, INC. encourages entities to 
work with the organization to promote the PL TW Program in a manner that is consistent 
with the national branding of the organization. 

XV. INTERNET TECHNOLOGIES AND ELECTRONIC COMMUNICATIONS 

PL TW, INC. will leverage a variety of internet applications and systems to facilitate the 
delivery of our content and curriculum to teachers and students across our entire 
network. PL TW, INC. shall determine these systems at our sole discretion and will 
ensure that proper security is provided for to safeguard sensitive data . PL TW, INC. will 
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use these systems from time to time to communicate with members of our network. This 
could include emails sent from PL TW, INC. to PL TW Network members, notifications in 
various systems such as online assessment platforms or other internet based systems. 
In order to facilitate these various types of communications including email 
communication with schools and teachers, the Entity shall add the PL TW.org domain 
name to safe sender or white list at the district, school and individual user levels. In the 
case of organizations with firewalls or other filtering technology in place to support their 
security needs, the Entity shall make accommodations to its infrastructure to ensure that 
PL TW, INC.'s electronic communications are received by recipients within the Entity's 
network. In cases where PL TW, INC. uses specific internet based systems for delivery of 
curriculum, assessments or other relevant content to schools, teachers and students, the 
Entity shall ensure that all users are properly registered and rostered into these systems 
in keeping with the policies and procedures PL TW, INC. puts in place to ensure secure 
access to relevant information. 

XVI. IMPORTANT ADDITIONAL REQUIREMENTS 

In the event that the Entity does not implement the PL TW Program for the fall or spring 
semester of the academic year immediately following the date of this Agreement (for any 
of Entity's sites or schools registered as of the date of the agreement), or for the fall or 
spring semester following registration, as applicable (for any of Entity's sites or schools 
registered after the date of this agreement), then the Entity must notify PL TW, INC. 
within ten days of the commencement of the then academic year to determine a mutually 
agreeable new implementation schedule. 

Entity agrees to support the program administratively. Currently, a key role in the 
process is the District Delegate who at a minimum must manage the related Agreement 
processes and also keep contact information updated. 

Thank you for your close review of these important Program Requirements, which are legally 
binding as part of the PL TW STEM A reement. If ou have any questions, please contact our 
Customer Service Team at schoolrelations ltw.or 
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Professiu .. dl Development Survey 1 eacher name: -----------------------------------------
Grade level: 

In order to provide the highest quality professional development, geared to the unique needs of individuals, grade-levels, and circuits, please 
complete the survey below completely. The greater the level of specificity you provide the greater our ability will be to identify necessary presenters 
and resources. 

English Language Arts 
• Reading Comprehension 

• Strategies I Skills 
• V ocabulaty 

• Language Arts 
• Granunar I Usage I Mechanics 

• Writing process 
• Inquiry/investigation 
• Key/critical standards 

• Mapping/ planning 
• LearniJ:!g_t(:llJ~~!§/gQjectives 

English Language Development 
• Scope & Sequence 
• Strategies 
Si Swun Math 
• Basic facts 
• Beyond the facts 
• Lesson planning 
Management 
• Classroom/Behavior 
• EJ:!&Clg_ement 
Science I Social studies I 
Technology 
• Projects 
• Academic Lanaguage 
• Planning I Mapping 
• Integration 
Data analysis 
• Item Response 
• Intervention _Qlanning 

1 
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Elementary School Acadenuc Intervention Plan (Math) 
Teacher Name~: __________________________ __ Grade: ----- Assessment Period --------

Students Materials I Supplies Key Vocabualry Academic LanguaJ?e Engagement strategies I 

Targeted Standard{_s2 i 

Which standard( s) will 
be targeted for 
challenge or 
intervention work? 

' 

Objective 
What skills are these 
students expected to 
master? 

Assignments 
What activities will 

' 

take place to address 
I the objectives 

indicated? 

lnstructor(s) 
Who will conduct 
these activities? 

1 
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Program Alignment to 3-12 Common Core Standards 
..,.. , 
J .c ; ... . t -:· r'? ['-;- frc::f- · 

a division of wireless generation® 

On Jun:o 2 2010 t 'le !\a tiona! Governors .!l.s;o:iaticr Ccnt:: r f o;- 8es1 Pra:=:;ces (~·iGA Center) c1:1d the Council C•T 
Ch1e i State S: hcoi Officers (CCSS O) released the :<.- 12 Com:no:1 Cor'2 S~anda:ds. 

Tho:: tsble tha< fGIIows il lustra te; .:d!gnment of The 'J\/ric ers' Express (\/VEX) cu( ,·icuk. -.1-l tc the (ommor, Core 

•Nri :1ng st,;,ndards fer Gr3des 3-12 Sp,;>cific3i!y_ the al ignment. pert ains to t h ':· fo! iov,i<.g· 

• Writ in g Standards 3-.5 

• Writing Standards 6-12 

Writing Standards 3-5 

Write op inion pieces on topi~s or texts, support ing a point of vi e•N with reasons. 

(a) Int roduce the TOpic or text they are writ ing about, state an opin ion, and 

create an or-gan izational structure that lists reasons . 

(b) Provide reasons that support the opinion. 

(c) Use linking vvords and phrases (e.g., because, therefore, sir,c:, for example) to 

con;-;ect op inion and reasons. 

(d) Prov ide a conclud ing statement or seaion. 

1/\/rite informat ive/explanatory texts to examine a topic and convey ideas and 

in formation cl ea r ly. 

(a) Introduce a topic and group related information together, inc lude 

illustrations when usef ul to aiding comprehension . 

(b) Develop the topic with facts, definitions, and details. 

(c) Use link ing w ords and phrases (e.g., also, another, and, more, but) to connect 

ideas within ca~egor i es of informat ion . 

(d) Provide a concluding statement o ,. section 

VVrite narrct ivcs to dev'Ciop real or imagined experiencec; or events using effr:c~ive 

tEChniqu<:. descriptiv:: details, end clear event sequences. 

(a } Es-t:ab!ish::; :itu3l!On and introcluce a na rratar ?.r·ct/or ch2rd·::1~rs organ i ze;:: ~ 

e ·;12nt Jequenc::o that cn f oJcis natur :; l!y. 

(b) Us-2: diaiog1 12 on. d description; cf ection:; , :r-~ o ~Jg itt:; an.J f.:?~ !J ng~ ~o :J'?v2!cp 

( ~ ) !J5c l? r-r:c.::;ra : 1,,~-:·r Js -3:1d ph rases tc. si ·~n~ ! e ;ent -:. rd r-: r 

(d) Pr 'Jvid~ a s~q se :) f :iosure 

Book 2: lessons 21-26, 40-45 

Book 3: Lessons 1'1-1.5, 26-32 

Book 3: Lessons 16-25 

Sook 1: L<:sso ,l.: 2 1-23, 36-40 

book 4: L-2-;sc .ls 22-26 



VVith gu iclar·ce and supoort from c; dul rs, produce '-'iri~ing in '"• h ich the 

development and organiBti.Jn are spp: o;xic: ce to Dsk a:-:d purp·JSe 

With guidance and support from peers ancl adu lts, deveic·~ and stre'1£t!,en 

v'rit:ng as needed b~, p lannir,g , revisir.g, arvi editing . 

W •.tr guir:Jc;nce anj su;::.port from adults use cecbnolc g;, tc prodl~·-e &r,d publish 

writin:::J (using lc:;.b:-a··din·,j skill;) as •r;ei! ::: s t'J if1terov1 ar,j ·:.:: l!abora te 'J' i-.h 

o~h e rs. 

Conduct sho(t research projects t ~at build kn ,:;.wledge about a top ic. 

Reca ll inf o rmatio n trom experiences or gather informat inn from pr int and 

digital sources; take br ief notes on sources and sort evidence into provided 

cat egories . 

I ~t:_ fi. (!(_!. ~~ '._~f'filfi\i r - W rite routinely ove: extended ti-me-fr:m~: (~~~f:r r:se-~~~- ~e~le~t i~n~ ~ nd 
I rev1sion) and shorter ti me f rames (a single sitting or a day or two) for a range 

of d lscipl me-sp':Cif ic tasks, purposes, and audiences 

Bcc-;,., 1· Lessons 2 1-25 36-40 

8ook 2. Lessons 2 1-26 , 40-45 

Boo:,: 3: Lesso0 s I I 1 S, 26-32 

Bvo~ ::t : Lessons 22 -26 

Book 1: Lessons 23 , 38 

Book 2: Lessons 6. I L 23, 25 

Scok 4: L2sson5 25 1 26 

Socks 1 4: Ai! lessons 

Boo!• 3: Lessons I 1-1 5 

Books 1· d· All lessons 

Books 1-4: .4 11 1essons 

~...: .. ~=--~:·•'•'"'.,"-· ., ... _ ·."' • .. ~• --- .. ,."".:-1;;·.,., .......... _)·;- .·r·,,..~.,.-~--..~-· ,,. - ·· ,;t.··.· · -· · -· · ··· · • ,.'1., 

~::-<-, Grade 4 ·Standard · · 0 
• ·- • WEX Curriculum · ~ 

{"-:... ' ' . . - ' - - ' - . . . ~ 

W rite opinion pieces on top ics or texts, supporting a point of view with reasons 

and information. 

(a) introduce a topic o r text clearly, state an op inion, and create an 

organizat ional str~cture in w hich related ideas are grouped to support the 

wr iter 's purpose. 

(b) Provide reasons that are supoorted b; facts and detai!s . 

(c) Lin !< ooinion and reasons using words and phra ses (e. g ., fo r instan ce, in 

order to, in add it ion). 

{d) Prov ide c conclc:ding si:;:nement or sect:on ~el at ed to til2 opinion pres -:: nted. 

Writ :> in forma t!'te/e:<;..ianato: y texts tc ::x;;;mine a :'Jpic ancl conve'j idca5 ~r~.~l 

information cleariy. 

(a) introdur:e a co pic cl~ar!y a•1o grouo reia~2d PYi·Jnnation in par agrapf-i$ ?.f:d 

sections; ind 1Jd2 forrnattir.g (~.g .. hcadin·2S) iiL.Js1r2t!rJns, ?.r-d i~nt.d::im'=di.3 

\Nhe:-~ use~u ! tc- aidi:-19 cGrnprern':nsion. 

(b; De·teio9 the trJpk •Nich f-3cts. definiti,J'ls cGn~r~:= d::t?.ils, ClUGt5t\0ns, or 

c.th'= r infot'rnati 'Jn <:Jr.cl :=::arr.ples re1 ated tG ~r 2 tOPIC 

(~)Link ideas ·.t/:rh!n r:at~~: :~ni~s ot inforn·)a":icn ~Jsin-;~ ~,,, ,y·ds an-:J pf-·rcs2~ 

\d) U=i':? pr ~LISE l=. ng~J~;v:: ::i(: ':l :f0(~""Jain-:;pc.:-:~tic .,c-:~bul:;r:; :_!; ir1 ?orrr ab-:J·1~ :;r 

Book 2: Lessons 24-30, 42-48 

Book 3: Lessons 11 · ·15, 26-32 

B:::.ok 3: Le ;<;or,s 11- 15, 26-32 

l (e.g., an:-.:;-t_!-erl fvr !=;:tarnpl~ . ::Jisc.- . b~cau:;c) 

___ e:_.~_·! ~_:i_r_'_bo ___ to_p_ir __________________________________________________________________________ __/ 

·.r·~rq-:'"'~ ..... - d.~ 



l 

(e) Provide a concluding 512 t2 .. '!' ~ e nt or s e ct i ~n ;e iatf:' i:! t ·:, th ·2 i ... 1f:)1 (nat ion or 

e x:p lan ~t ion pre;;ente ::! 

VI/r it e na rrati ves t ,::, deve lop reJI 01 inl a!;tin.:: d experier<c eo; 01 <::vents using 

e ffECtive techn iq u:::, : lesG ip< ive cletads and clec.r e,,e: n t seq>_;en.:.es 

(a } Orient th-e ; eader by cst ab iishirl!::J 3 si tuc.rtion a ~ld \i't!0d 'JCF19 2: na if2~0 ( 

and/or characte rs: o:g;mize an ;: ·;ent ~equ,.nce that un \ Jids nat1.u ally 

(b) Use d ia!Gg c; ~.; a ;K! de :.crip~b•l t C> dE:vel op 2,\00:: f' ':nceo ?. nd ::: ve nt~ 0! Sr•.:JW 

t.h ::: r es . ~ 01 1S2 :, of cha r.c cte ts rc sitiJ at\c ns 

(c) Js~.:. '.i :?. r:c t; of ~ rcnsition 2. l vv-:.rd: an·j D h<a:::e~. tD !n.:itlaf>C th e s-21ue n..: ~ o f 

events. 

(d) U<;e c:c•'IU e te wc• rds en.:! phra ;es a.-.d .;c: ns <:•(j c~ -:: ta ' ls ·.o (c--.vey 2'<,:Je ri '=nC<'S 

a•cl eve'l ts or <?ci;ely 

('=' ) P rovkl~ a conclusic:-! tl'"; ~ ~ to!:o1.'i5 frc.rr: t h2 ;-~ c n at~d e:--\p E: 1 12ncc·:. or =vents 

?roduc:: c!ear and coherert wv iting i;·, which the developme r,t end 

or g::l n izatio r are apprc•priate to task purpose, and audience. 

VVith guidan.:-:: and Sl..! pport f rom peers and aduit.s. cl:cveiop and strengthen 
1M iting as ne'2ded by plann ing, re vtsing, and editing. 

With somE: gu idance and support from adults, u~e t-::chnology, inc luding the 

in ternet. to produce and publish writing as wel l as w interact ilnd collaborate 

vvith others, demonstrate suff icient command of keyboarding sk il ls to type a 

minimum of one page in a sing 1e sitting. 

Conduct short research projects that build knowledge through invest igat ion of 

different aspects of a top ic. 

Recal l relevant informa~ion from experiences or gathe! re levant information 

from print ard digital sources; take notes ancl categorize information, and 

provide a list of sources. 

Draw evidence from literary or in fJr rr.ati0r.al t ::x:s t•J suppo rt analysi s 

re flee tion, 2 fld resear ch. 

(a) ,c., pp l·y gra de 4 ~22d i ng sta nda rd~ < :- l ite r ~tur -:: •,<2 .g .. " Describe in depth a 

character, ;etting. or ev~nt in c. s-: cjry Jr d r~ma , ar ::PNirig .)n spc- (i f=c Jetai15 in 

t:he text [e .g., a ::h ..::ra .-:t ~ :-Js thoughts •N·.)rds , o ~ a air_~--~s;' · ) 

(h) ~.pp i y g:a tj 2 4 Re3ding stand3 rr:is tc in for"n aU:;r -3i texts{~.-~. , ,,E ?-f~l zdn ho 1N 

an autnor u.;2s :-e -~~D;1 ~ ana ·:::v ide;,( ::- ts sup;:.c:/·"i: ;J.::li~ ic,..J;ar point:; i:-, ? t 2 J-<.t' ~ ) 

r-=vis:on:· 3i"'id sh~)rt "?r tim~ f,._::,~1-:":S !c :;ing'-:: sittirhj O' ~= •:Ja 1 Of ~-.~:;J, t·:·s ci r=;ngE 

Jr ·;f:.ci;:~l!n:: ·}{Y~ci·f:. t; ;:(:, ;Y.•:-pr.Jst: .. an,~! a::_i-: l : ~ r,;~c ~ 

~ .: .~.:_ r·.,:J·:· t ._ ·. r• .j~. , : 

B::>o k 1: '-.esscns 21-25, 36 -.!0 

Book 4 Lessons 20-26 

Book t: Lessons 21-2 5 36-40 

Book 2: Lessons 24-30 , 42-48 

B·:JO~< 3: Lesson~ 11 -15, 26-32 

Book 4 : lessons 20-26 

Book 1: lessons 23. 38 

Book 2: Lessens 8, 11, 18, 25, 32, 37 

Book 4: Lessons 23 , 24 

Books 1-4: Al l lessons ' 

Book 3: Lessons 11 -15 

Books I- 4: AI i I essons 

BoG!< 2: Lessons 2J-26, 42 -,.16 
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·.;Vrite opinion pieces on topics o; 1 e~.ts . supoorting 3 poin1 ofv ie•.N w; t 1easons 

and information. 

(a) lntr ·xluce a topic or tt=.xt cl ea rly state an op1n1oro. o;nci create a n 

or gan iz atio nal strcc~ ure 'n v·,hich rei:ned ideas are grouped to ;uppon the 

writer 's purpose. 

(b) Provide rea so :~s tnat are supp·Yted by fa:b 3nu oe taiis 

(:) Un k opiniJn ::tnd r ec:;on~ L.l ing •/.,.ord:. ~n G ;:·h1 3ses (e.~t. for !nst.? nce. i r~ occl er 

t o~ in add !~icn) 

(d) Pr ovid2 c cc ,Jc ludi'ig state:ne rn or sec1ic.:1 .. c l.31~d to th2 Ci>p inion pr2~~nle·~J 

V\/rit-:: infounati'JC/2xp, ana tory ~eA~s tc = ~a rninc -?. t.Jp:.: afl · c.:n ~ "e y iJe2 ~. ~nd 

informati0n clea r! y 

(a) Introduce a top ic ::!early and group re1atecl information in par=:g raphs ar.d 

sections; include fo rma-t:t i'l g (e .g., headingsi, Hlustraticr.s, and mu ltimedia •nhen 

useful to aiding comprehens io 11 

(b) Devel op the topi c with fa cts, defir.itic 11s, concrete deta ils. quotations, or other 

in for rnation and exarr. f:: les related to the topic. 

(c) Link ideas with in r:3tegories of infc rma tic.n using words and phrases (e.g ., 

another, for example. also, becaus-=;. 

(d) Use prer: ise langL.age anci domain-specific •; ocabulary to inform about or 

expla in the topic. 

(e) Provide 2 conclud ing statement or sect ion related to the information or 

explanation present ed . 

Writ e narrat ives to develop rea ! or imag ined experie:~ces cr e•Jents using effective 

techn ique, descriptive detai ls, and clear event sequences. 

(a) Or ient the reader by establishing a situat ion and introducing a narrator and/ 

or characters; orga nize an event sequence that unfolds naturally. 

(b) Use dialogue and description to develop experiences and events or show the 

responses of characters to situations. 

(c) U·;e a variety of transition31 words and phrases to manage the sequence cf 

events. 

(d) Use concrete words and ph rases and sensory detai ls to convey experiences and 

e'Jents precisely. 

(e) Provide a conclus ion that hllows from the narrated experiences or events. 

Produce clear anr! coherent w ;·i ti n-; in •Nhich the deveiopmem ancl 

:J rg3nizat ion ~ r = appropri ate to Task, c· urpose, ar1 cl aud ience . 

VVith gu iCar:e ar1d support fr c: .. ~J p-: ·:: rs and 3 1:! u!-ts \J~ '7l')~.i ::tqd i-t i ,-:n gth-:; r. 

··J\f!'lt i n~~ as needer.l by p la nrti r:;J, r-= visirl;j cr.a ~d i:.i:~~J -

't'·lft h )'"_jrne g1 1ida· tC~ -?nd ~:....;:-;p·jrt ft~);-'1 s-:-!u l ~s. JS2 ~~::r '"";C '·..:.·gy. ~.-v:!,Jc!1ng ~h~ 

Jrp: :=; rnc~ ~~c orod-....!C!:: 2!1.-J p·Jbl i-.;f'. \/d ilin~J a;:'·;\/ ~; . ?.S ~ 0 ;:"";tE l~~(~ ortt:i :o':cbo .. ~~2 

''"· /!1::~ \")1_~·1 ers; -:t~r:100j!r~~:.~ -:uffi::;~i~~ :~-T~(f"?:f!d ::;i k::;t-s;;.r-~! t ;-~~ skil-·;· t. -o ~/C"=::: 

Boo~ 2· Leosor>s 24 -30, 42 -48 

B e e ~ 3. Lesson s I 1-1 S 26-32 

'2.:·o~ ~ :Lessons 11- iS 26-32 

Book 1: Lessons 21·25 , 36 -40 

Boo!<. 4: Lessons 20-26 

Book 1 · Lessons 21-25, 36-40 

Boo :< 2 · Lessons 24-30. j2-48 

8Gc < 3. Less'Jns 11-15. 2C-32 

Book 4 · Lesson:, 20-2 6 

8 oc.k 2 Lesso 1s 8. 11 , 18. ~5 . 32 37 

----------------------------------------------------------------------------------------~ 
r'l;.!-.·. . --~ .. _ :: ·. 0', ., .:.:·:. / 1·: -:. ~~--:- .J 



Cctlduct sh ort rcsearc r~ p1oiects that use .; eve;.~ · s·.:.urr:c s. to bu ild kr.·.J Nle.:.ig .e 

through irwestiga tion of cl i ff erem aspects of a t -J9 1(. 

R<ocall re levar.t information frorn exp;;rien-:::-; or gatheJ relevaPt inform.:;<ion 

fr·)m print and d ig ital sources; sumrnarize o r pa·~p t-,r a ~.e informat ion in r~otes 

ard finished w ork, and prov ide a list of sourceo. 

Ora'N evi den( e frc.. 1-n (itecary' sr i'l fo;n ati on:::. t.e.~L~ 1.0 suppon ana lys~s. 

r ':: f lenion ard (E:Search . 

(a) .t..pply grad e 5 Read mg STandards to Pter::itur e \E fl "Cornpare a 0d contra5t 

tv..t0 0 1 ri)Ofe charac1ers. settings. or events in 3 -;t or·:1 o- :3 c!r3rna , ar~·Nit'g on 

.;;pecific deta ils in t h2 text [e.g. , hew characters inte ra :1] "). 

(b) Apply grade 5 Read ing S[andard; to inforr.'atrcnc, : tC!.\5 (e.g ., " Exptarn how 

c;n author :.;ses reasons and ev iden :e to support p2.rticular po ints in a te~t, 

identrfying w hich reasons and evidence support vvh ich pnim(s]") . 

Write routinely over extended t ime frames (t ime fo1 research, reflertion, and 

revision) and shorter time f, ames (a single sitting or a day or ;:wo) for a range of 

discipl ine-specific tasks, purposes, and audiences . 

Write arguments to support claims with clear reasons and reievant evidence. 

(a) Introduce claim(s) and organize the reasons and evidence clearly. 

(b) Support claimls) with clear reasons and relevant evidence, using credible 

sources and demonstratin•;J an understanding of the topic or text. 

(c) Use words, phrases, and clauses to clarify the relationship5 among claim(s) and 

reasons. 

(d) Establish and maintain a brmal style. 

(e) Provide a concluding statement or section that follows from the argument 

presented. 

Write informative/explanatory texts to examine a topic and convey idea~. 

co'lcepts, and information through the selection, organization, and analysis of 

relevant content . 

(a) Introduce a topic: organize ideas, concep ts, and inbrmation. using suategies 

such as definition. classifica:.ion comparison/cor.trc;st. and ca use/effect; irv:lude 

formatt ing (e .g ., hec.dings), graphic;; (e .g., charts. tc b les), and multimed ia when 

L•Seful to aiding cornprehens icn . 

(b) Develop th e ~09i~ \N i~h r ~ ! ~ ··,a r'!t feet:~, de·f! nit ion-; <:Or1 cr ~~- '= details, c;'..; o":a ~i o n:;l 

or o ther ir'i forrnation 3n.::i E:i<a rrq:; ~ es. 

(r:,J i_1s .:= -3p propr i.are tra ns i[iOP5 to cl.~rify th ~ ' Eiati·'Jnshl p: a(IJOnq ide a ~ a ...... d 

(onu:p l j 

('_i) U':i t precise ~ a ng l~ ! ~9 ~ 2.:1:...1 dorq.?,in-spe\.:if'c i:Jcab:... lary ~o info, ;-. ab·J·...! f. ur 

explai n r11c topic. 

~e) C 5~ abi L5h -3r~~.J n1 ai.~.ta in 2 fcrrr::? ~ ;~}'!.: 

! f) Pre, ,.: :!e a cc.r .. :ludtng S~2t9 r l~rli 0( Sf.('t k;(' ~r,.;,t f')i: :y,, ,,,~ fr·Jn~ ~n~ i.·JfGr r·;.::~ti·-=·~1 

Bc.,ok 3 . lessor.s 1 1. J 5 

8 oo!<s 1-4 · Ailless0ns 

Bo·:·k 2· Lesson:: 18 ~ 23 , 34 -38 

8 ook 3 . Le'SOt! S \ · 10 

Books 1-4: All lessons 

Book 2: Units 3, 6" ' 

Book 3: Unit: 2. 4 H 

Book 3: Units 1-4" 



r 
I 1/Vdte narrati ves to deve lop rea l or imagined experiences Dr evef'to usir.g effec1 ive 

techn ique, rele•Jan1 aescnpt ive details and \t.te!l-suunu red eve r t sequences . 

(a) Engage and orient the reade : by establishing?. conte xt and int1 cdu·:ing a 

narrator andfo: charac:ers organize an e•Jer< sequence that unfolss naturall y 

and logically. 

( D.i Use n.arrative t:::chriques, suer, es d iod o gue paci'lSJ. and description to 

de ·.;e!oo e>-perie1ces even ts. and 'c t' .:.haract;:rs 

(cj 'Jse a v?.riety ;:, i :r ans i;; ion wor.:Js, phr:=~ses , and cl?.uses ro coryvey sequence and 

si g;: el shi fts frc. cn !:• r:e :: irn e fra ;-"1 -: C i seni i'"1g to anoth.er. 

(d) U~e fJ !C Ci~e \/v ~,)rdS :3 0 d p hra52S iei'= 11Cin[ cf2SCrlptJ 1l e dEt~l iS ~; OCJ SC.n5ory 

iang u.:,ge t.J co,·,\; €; ~ xper iences :::nd 2 'iEn t .'l 

(?)Provide 2 condus i~J n that fc.Jic: lhS f~o·T· tho:: na rraLed 2;(periences ·Jr ev'2nt.s 

Pr0duce clea r and coherEnt w~h:ing in which the development. organizat ion, 

;md style ore appr0priate to tas:.; , purp0se. and aud ierv:e . 

With some guidan•:e a:1d support from peers and ~d..Jits , develop a'1d 

stren9then w rit ing ;:;s needed by planning re•;ising, editing, rewriting, or try ing 

2 nev•/ approach 

Use technology, including [he Internet, to produce and publish writing as wei/ 

as to interact and wliaborate wit!-> othe,-s; demonstrate sufficient command of 

keyboar::ling skil!s to type a minimum of three p2ges in a single sitting. 

8oot, 1: un its 3, r - •· 
0 

B::JOk 1: Units 3, 5'" 

Bc·0k 2. Un its 3. 6' 

Boo!< 3: Units 2, 4" 

Bo:;k 1: Units 3, s•· 
Book 2: Ur>its 3, 5* ' 

Book 3 : Units 2. 4" 

Book 4: Unit 3 '* 

Books 1-4: AI! lessons '' 

- -- --- ----- --- ---------- -- ------ -· -- -- ------
Conduct short resear.:n projecTs to answer a question, drawing on several 

sources and refocusing the inquiry when appropriate. 

Gather re levant i:.formation from mu ltiole print and digital sources; assess the 

credibi l ity of each source; and quote or paraphrase the dat a and conc lusions of 

othErs w hile avoiding plagiar ism and providing basic bibliograpnic informat ion 

for sources. 

Draw evidence from ! itera r~t or informational texts t.::J support analy~is, 

reflection, and research. 

(a ) P9ply grade 6 Read ing standards tc literature (e.;j. , "Cempa;::; and contrast 

tens 1n diff::rent iCtrf"'~ or gen r::s [2.g , st.:;ries and fYJE:rr s; historica l novels and 

f:3 nt?.sy st'Jr i ~s ] i:, t~rr"' . .: of the ir a~pro a:::rv:-s tc· s:milar thern2s dPd topks '') 

tb) t..pply grade 5 Re~d i~~ g .:;ta r.dards t ::; lite rary ·'ionficticn (2.g.1 ''Trace and 

.;;v:i! u::; te th~ arg·Jr:. r: nc a ,...;C ::pe ~if:c c!~:rr~s i; ; a t:2 ·"t ~!i:;t in g u~ si-, ing : i~irns tr· at 

\J\frite r.-J ui:ir ~l:;: G1/C: f 2 ;<1: ;; r.r:i::- cf tir r·€' f .. =:: 7':2:: { ~i !''lC fs~r r ~s22r :::: h . : ef~ 9 cti o r~ . -3nd 

rc: ··t:sir;r:l ,:) · a:l )-,.J -,:~r 1:.! :·' '= i r.:: r ~~~a ) in'] E. sitting -:y.- c- d ;; j r; r- n.vo:· for 3 ··;;:;flge 

Book 3: Units 2, 4" 

Baoks 1·4: Aii lessons 

Boo!< 2: Un it 3, 6" 

8o::k:: 1- 4 . !l.i\ ::::;sons 



'vVrit2 arguments to suppon claims with cl<:ar reasoqs and relevant ev;dence 

(a) Introduce ciaim(s) ackno•1\dedg::: alternate or opposing claims, and organize 

th:: reasons and evidence togtca!ly 

(b) Support dairn(s) \'tith logical reasoning and re levant evidence usi'lg accurate, 

credible sources and demonstrating an und':'rstancltng of thE 'op1c or te:«: . 

k) Use vvords, phras<"s , and clauses to creace cohesion an~i jaiify the 

r~lationsnips an10t1g d aim (s) re8sons, and ev idenc..:-, 

(j i Estaolish ,:,nd maintain a fo rma l sty le. 

i<:e ) Provide ;; c<Jnclud ir·g st3t':'ment or sect i:::m t'lat f.::l/ovis from 3nd se1pports t''1E 

argurnent ~ r e~e'1t=::cl. 

Write informativ2/exn!ana:ory te;<ts to examine atooic ancl co,cvey ideas, 

concepts, and information through tho;; selection , orgc;nization, and analysis of 

r<:levam content. 

(a) lnt1oduce a topic ciearly, previewing •Nhat is to tol:o,.v : org;;~n i ze ideas, 

concepts, and information, using strategies such .=;s definition classification, 

comparison/contrast, and causeieffect; include for;Y,atting (e.g., headings), 

graphics (e.g ., charts, ta~les ) , al'ld multimedia when usefu! to aiding 

comprehension. 

(b) Develop the topic with relevant facts, defin itions concrete details, 

quotations, or other information and examples. 

(c) Use appropriate tr -:msitions to create cohesion and clarify the relationships 

among ideas a;·,d concepts. 

(d) Use ;:>~ecise language and domain-specific vocabulary to inform about or 

exp lain the topic. 

(e) Establ ish and maintain a formal style . 

(f) Provide a concluding statement or section that follows from an-:J supports the 

information or explanation presented 

Write narratives to develop re2l or imagined experiences or events using 

effect ive technique, relevant desc ript ive det ails, and 'Nell-structured event 

sequences. 

(a) Engage and orient the reader by establishing a context and point of view 

and introducing a narrator and/or ch2racters; organize an event sequence that 

unfolds naturally and logically. 

(b) Use narrative techniques, such as d ialogue, pacing . and description, to 

develop experiences, events, andlor character> . 

(c) Use a variety of tr:, nsitior. words, phrases, and cl2u ses tc conw::y sequence ~n:i 

signal shifts from one time frame or setting to another 

(d) Use precise word5 2nd phrases, releva:-n descriptive detci!s and ;ensor'/ 

languag~ to cap~ure the act ion and conV'=Y experi ~nccs and = ~Je nts . 

\=) P r~Ylide?. ·~o'lclus i .:>n th .:jt folio .Ns fro rr and r~f!~cts en th~ narrate-d 
~xo::riertce5 o t ev..::-nt:s 

Book 2 1: Unit 2 ·.· 

Book 2.2: Unit 3 · 

8:;ok 3 · Units 2 4 

Book 1: Units 3, s· . 
Book 4: Unit 3" 



r 
I 

I Produc..: c!e ... 1r and cch.=rent i/"iri -~iflg in \tvhkh the deve!oprr1ent org~ni: ction 

::; nd s~yle are coppropri2.le tc taSK, purpose, 2nd audience. 

\iVith .::orne guiddllCE and sup pert fron: p~e ~ s anJ adu!t:s develor.. arc 
str2;,gthen '.h rhing as nc~ded by p i ~;r1ning re<.. ~s;ng, eciitir.y :-e~.r_r;tif\g. cr 

t ~ying a n.::ih z,ppron·:h. fGcus:ng :)n hcv; ~.veH ;::·u~'pc~c aP=i a·Jdi ~ n(e ha -.le t.e2r1 

1.)52 techno!ogy. lnd tJdir. ~;; th-2in(~r1e~ . rc. ~r (Jd•_; •..::2 a ~ 1c: cub }; sn ·~~·;rifr,t;'' 3;-"d ltnk 

t(;. and ci-t<: sou1·ces as we !I as .:'J imeract and co l: :,b0r a:e witr othe1 s. includalg 

linking to and cir.ing sources. 

Coroduct short research projects to answer a q.Jestion. drawing or: severa l 

sourc:::s and genera t ing addi t ional re lated, focused questions for further 

research and investigation. 

Gather rele,!anT. information from mult iple pr int 2nd digital sources, using 

search te rms effecti';ely; asse~s the credibility anc! accurc.cy of each scurce; 

and quote or paraphrase the data and conclusi·Jns of others while avoiding 

p!Jgiarism and fo llowing a standard forrnat for citacion. 

Draw e'1idence from literary o r informational text s to support analysis, 

reflection, and research . 

(a) App ly grade 7 Reading standards to literature (e.g., "Compare and contrast 

a fictional port raya l of a time, place, or character and a historical account of 

the same per iod as a means ot understand ing how authors of fiction use or 

alter history"). 

(b) App ly grade 7 Read ing standards to lit erary nonf iction (e.g. "Trace and 

eva luate the argument and spec ific cla ims in a texo:, assessing whether the 

reasoning is sound and the evidence is relevant and suffic ient to support the 

claims " ) 

Write routinely over extended time frames (~:im.~ for ' ·2Se'3rch, reflection and 

revis ion) and shorter time frames (c. singl-2 sitting or a day c-r two) for a r·ar:ge 

cf dis::iplir:e-specific tasl<s, p•.11pmes and a=.Jdi.,on<:es 

~ ?leas-: -.(H2 :o..-ni ng<:rd d i:'C-~ :i ~ i l ~· : ·. )~"1 ~ ~~ L··::r :1(.:-t=: "·; 

L:-.).'. JrlliU• !1 Lt:=r .:: 5 1': 0 '=: 1"19 hr1 ;I•ZE' ':i 
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VVrite argurnents t·:-1 support claims \<V ith clear reas::>ns and refevant evidence 

(aj ir<roduce clairn(s) . acknow ledge ar'rJ disting•.Jish the dairr. (s} from a!ternate 

or opposing cia ims, and organize the reasons and evider.ce IDgica.\!y. 

(b ) Support clairn {s) with logical reasoning "!nd re levant evidence .. '.lSin•J a~r.u r ate 

credib le ;ource5 a ;ld dernonstra~i!lg an unders·.;H·,d ing c.; the ~·J ic O" le''C 

( ~ ) Us-2 ~vc(ds , pr~rases j and clauses tc. cre-2tE: ~ohesio f1 a:1d ::fa:if,:. I h-= rc t~ t)on~h { ~s 

.:; '1 ::,n9 cia t n (s)J ccun~2r ·::: i a i ms, ( t:-oson~. and cv i dc~c-2 

\J) Estc.bl ist·· <.nd m.::l i n~;; i r, a focma l s'tyle 

(c) Pro~;id.e a conclud i11 9 statem==nt e> : <:..<:-ctr ez n thct foH0 1.' t'~ trc·tn and .: u r::pc,.t~ t he 

-::~ ··g u rr ~nt p; es.::med 

v\Jiite Plforma·~ive/explan<'lt O I''f ~exts tc e><amine a t op1c ~r.d c.Jn·l '2J :ci,.;ss, 

co'l::epts, and inforrnatio'l th rouS:Jh the selection, o:ganizat!on, a>~d' analjsi:; of 

rele'1ant content 

(a) Introduce a topic clEarly, pre··,iei.-ving 1Nbat is to fo!:ovv; orgariz.e ioeE;s .. 

concep:s, and in-Forrnation into bro;;der categorres; include forrr.attin.g (e.g ., 

headrngs), gra;Jhics (e.g., chart;_ tables) . ancl muit.irm:dia ·.vh:>n useful to aicJ:ng 

compreh-=nsi0n . 

(b) D:>·Jelop the topic with reh:varrt, well-chosen f;:;cts, definitions, co:;crete 

details, quotatior.s, cr othEr information and examples. 

(c) u,e appropriate and varied tra:-.s itions t·J create cohesion and clarify the 

relationships arnong ideas and concepts. 

(d) Use precise language and domain-specific 'Jocabulary to inform aoout or 

explain l!'-.e topi c. 

(e \ Establish and maintain a formal style . 

(f) Pro'iide a concluding statement or section that follows from and supports the 

information or explanation presented . 

Write narratives t o develop rea! Of' imagined experiences or events us ing effective 

technique, relevant descr ip·dve detsils. and well-structured event sequences. 

(a) Engage and orient the reader by establish ing 2 context and point of view 

and introducing a narrator and/or characters; organize ar. event sequence that 

unfold5 natural/•; and logically. 

(b) Use narrative techniques. such as dialogue, pacir.g, description, and reflection 

to develop experiences, events, and/or ch"!racters . 

(c) Use .3 variety of uansition words, phrases, and clauses to conve~1 sequence, 

sign.:;! shifts from one: time fram"'? or setting to another and :;hc,v•r the 

relationships among experiences and e-,rents. 

(d) Use pre..::ise "vords and phrase;, relevant descriptive detail5. c.nc! ser.::cry 

langu:;ge tc cap~ure the c.cr:ion ard conv::y expe; iences ::;rd ':·Ients. 

( ~ j Pt r;~;ide.:; concl usion that foi~O:'.' :: from .::: nd rEiier-::-::.s sn tn= :arrat~ci 

==xoer i=nces ()( eve11t~ 

Book 2 1. Unit 3 

Book 2.2- Unh 3. 

Book 3: Units. 2 Ll " • 

Book 1: Units 3, s··· 
Boo'< 4: Unit 3'' 



Produce cl:>ar and coherent writing in which ::.h<" cleveiopme'l~ 

and sTyle are .:1ppropriate t:) task , purpose. arorJ audie:oce . 

organi z ct~or 

With some guidance and support from peero c.nd :~dults , de·.;eiop a nd 

strengthen writing as needed bv plar.ning , revismg ed•ti ilg n: rittng, or 

trji ng 3 nc"h app roach, focusi ng on how V•i":!l pu;pose and 3iJCie:;-:e na•.e C·::-er. 

address,ed. 

to imeran and collaborate v~;ith others 

Conduct short research projects to answer a question (including a self­

generated question), drawing on sevHal sources and ge nerating additional 

re lated. focused questions that allovv fo r multiple avenues of exploration. 

Gather releva nt information from multiple print and d igital sources, using 

search terms effectively; assess the credibility and accuracy of each source; 

and quote or paraphrase the data and conclusions of others v1hile avoiding 

plagiarism and foi!owing a standard format for citat1on . 

Draw evidence from literary cr informational te;<ts to support analysis, 

reflection, and research. 

(a) .A.ppiy grade 8 Reading standards to literature (e.g . "Analyze how a modern 

work of fiction draws on themes, patterns of events, or character types from 

rnyths . traditional stories, or religious works such as tl--.e Bible, including 

describing how the material is rendered ne•n"). 

(b) Apply grade 8 Reading standards to literary nonfiction (e.g., "Delineate 

;;nd evaluate the argument and specifi c clai ms in a cext, assessing whether the 

reasoning is sound and the evidence i~ re levant and suffic ient; recognize when 

irrelevant evidence is introduced"). 

Write routinely over extended time frames (time for research. :eflectiGn. and 

revision) and sh0rter time frames (a sing le sitting or 2. day 'Jr t'·no; f'J ; a range 

of discJpli ne-speci·fic tasks, purposes. and audien~es . 

?: :: f3~o:: n~~~ C'.JI~~:ngen1 :Jpon fi,;;H ·, (Of11Ch .• t.::• :1G·. ~ ::.: 

· · ·-~~;nr n•!f".b-:;r.:; ;_;;.~ C.-=i''9 t n;~ ! i : :d 
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VVrit e a; gurnents to support claims in an ana'ysis of substantive topics c· , te:,ts. 

ustng '.'clid reason ing and relevant and suffioert evidence. 

(a ) int roduce pre<:ise clai rn(s) . cJ;stingu ish t he cla: m (s) from alternate 01 oppos: ng 

cl aim;, and cr;:ate an organ ization t hat estab lisi-;es clear relationships among 

ciai m(s), count~rclaims , re'3sons and evidence. 

(b) DEH:lop claim (si a nd coumerc!aims fair ly, supplyi11g ,:,vidence fer each <Nniie 

:J·:> in:i ;"lg ou·< t h e strer:g1 hs and !imit at ions of toth ir. a man nerth:< t a nt Klpates 

the a .J ·:I ience 's knowle.Jge lev;;:l and c::1n ce rns 

(c) Us::: v· .1 ords Pil rases. and cl a us,os to l in :~ the rnaj or se··t ions of the te·<.t crea i:e 

cohesi o,l, and cladfy the relat ionsh ips b::t 'Ne en ~ l:; ' rn\s , and rea so r,s, t::~weer·· 

:·easor,; .:;nd e·.;idence, c: nd betw een clai rn(sJ a nd .:ountercl omns. 

(ci) t 5tab lish and maima in a for ma: st y1e and obj~ctive tone ·whi lE :::tte:-v:J ing to 

the norms and conventions of the d iscipline in wh1ch t hey are 'Nriting 

(e) Provide ;o; concluding st atement o r sect 'o 'l that fr:,!Jows from and suppons ti--e 

a'gument presented . 

\iVrite informative/exp la natory te xts to examine and convey comp! e;< ideas, 

concepts. and m·form ation clearly and accurate ly th rough the effect ive selection, 

organ ization. and analys is of content. 

(a) Introd uce a to pic; organ ize compl ex ideas. concept s, and in formation 

to make impon ant connectio ns and d ist incti ons; include formatting (e.g., 

h;:ad ings), graph ics (e.g ., figures, tab les) and m ultimed ia w hen use ful to aiding 

comprehension. 

(b) Develop the topic w it h we ll-chosen, releva nt , and sufficient fact s, extended 

defi nit ions, concrete details, quotations, or other info rmation and examples 

appro pria te to the aud ience 's knowledge of t he top ic. 

(c) Use appropriat e and v;:;ried t rans it io ns to lin k the maj or sectio ns of t he text, 

cre '3 te cohes'o n, and clar if y 1he ~ elati onships among complex ideas and concepts. 

(d) Use precise language and domain -specific vocabulary to manage the 

comp lexity of the topic. 

(e) Est ablish and mainta in a formal sty le and objective tone whi le attending to 

the norms and con ventions of the disc ipline in w hich they are w rit ing . 

(f ) Provide a conclud ing statement or sect ion tha t fol lows from and supports 

t he information o r exp lanation presented (e .g ., an: iculat ing imp licat io ns or t he 

signifi cance o f the topi c) . 

Wri te :1arrat ives to deve lop real or imag ined experiences or ':vents using effecti··:e 

technique, vvell-chos<: n det ails . and vve i!-structu red event sequen-:es. 

(a) Engage and orient the r2ade: by sett ing out?. pro~lem , situation, c; r 

observation, establishm ·;;~ one en mulTip le poin1(s; of ·Jiew, .::nd int roduong a 

n.::. r r~:H o r ancU'Jr chara·:-te:- s; cteate: 2 srnooth progress io0 v f ~xp'= r i :: nces ·0i events . 

(bj Usc: na rrat ive techn iques such a:; dia!ogwe, paci.-.g descr ipt io,n (ef!e:ti --:Jn . .::ncl 

muitio!e plot lin12s, tc dF!ve iop ex.peri'2 'lct:s, events, -5nd;-:;;r cha ra-:ter s 
(c) Use a varieTy of techrHqu ~ ;: to s~cp.~ e n .:-:: c: ~.' en t.; -;o t ha ~ !hey b·.Ji!d ·')f' or.:: 

a .... tcth e( t (.) create ;:; coheren"T: whoie . 

fdi 'J;c pr2ci -;e \No rd s ::~nd ~hrase s, te fli ..... ,9 dc~ e i!s, =: i-,r.~ s ~nsory 13'l 9 '-! 0 9~ to c: .. ·n··t?~i 

-3 ·, i,t id pkture c~f -th e::: <perier,ces, e·'le nts, set::i n:~ 3nd .. ::, r chatact==r s 

(:::) Pr-~:,~/iclc:; d :..:oncl·.-s ion t h·?.t fc.; l!cr·Ns f,.e:il' . :3.-t·:.f r 2 f~-2(1: Dr· 'Nra1 ·.~ '2 /<p::-ri en-: .::r:i 
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Produce cl;;2r and coher-::nt writ ing in which the ceve!opr'1Ent, org:m izat<on 

snd style ar;; app.-opriate to task, purpose, and 'lud ic> nce . 

Develop and strengthen wri ti ng a:. n;:eded by planning. rev!smg, editing. 

revw iting, 0r t r"ying a nE'N approa;.h, focLJsing on addreSSing w ha1 is m;;st 

signi fkanc fo1 a specific purpose and audience. 

Us2 techno 1ogy, includir.g 'the !:-,temet. \(. prod: ICE . oub!ish a y < update 

iqd' '·tidua r o r sha.-ed writing prod uc1s ta~ '"9 ad~o a :. tage o f technobgy'' 

capa:ity w lin!< tc other infr..::rrnati,),-. c;c,d to disp:ay i 1'orrnati::w f! exil:ly a:-.d 

dynamically. 

Comluct short as well as rnore sustained 1 esearch projects to answer a question 

(inc luding a se lf -generated question) or solve a prob lem; r.arrow or broaden 

the inqu iry w hen appropriate; synthesize rnu lciple sources on the subject, 

demonstrating unde1standing of the subject under invest igation. 

Gather relevant information from multiple authoritative print and d igita l 

sources, using advanced searches effectively; assess the usefulness of each 

source in answering the research queslion; integrate information into the text 

~electivel y to maintain the flow of ideas, avoiding plagiarism and follow ing a 

standard format for (itation. 

Draw evidence from literary or informational texts t o support analysis, 

reflection, and research. 

(a) App ly grades 9- 10 Reading standards to literature (e.g., "Analyze how an 

author drav'ls on and transforms source materialrn a speci fic work (e.g., how 

Shakespeare treats a theme or t op ic from Ovid or the Bib le or how a later 

author draws o n a p lay by Shakespeare]" ). 

(b) Apply grades 9- 10 Reading standards to li terary nonfiction (e.g. , " De iineace 

and evaluate the argument ar;d specific c!a irns in a text, assessi ng whether 

the reasoning is valid and the ::vidence is relevant and suffiC ient; identify false 

statements and fallacious reason ing") . 

Write r0 •.1tinely O'Jer extended t ime frames (ti me f 0r ~ (':S ea r :h . refl ection, and 

revision) anci shorter tirne frames (a single sitti:1g cr a clay· cr :. ·No' for a range 

of tasks, purposes. and audiences 

·\ Pl eas:: nc·T~ . ..:. 0 (\l:r.y ent ucor· d.?. dJ •:orYJput -e · ; cr::=: :: 

• < ,_ ,: :.::.:.r· iliJmb"? r~ ~ r 2 h-:: i."'y f;~ ai 1 •: ::J 
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'.fl}~ite argur.1ents to suppori: claims in an ana lysis of substantive topics cr texts, 

us1ng val id rE-asoning al'd relevant and sufticiern e•;i:Jence. 

(3; lntwduce pn;c1se, k nowle-dgeab l~ cla im(s) est2blish the significance of the 

dair;rs). dist ingui5h the cla irn(s) fmm 3it"'rna te or opposing ~lsirns , and create 

an org2.niz6tian that bgical iy sequence5 .:! ~ i·n(si. ,· ,::;•Jn~e:-c!a: GJs , >'::aso ns. :'lnd 

ev: o-ence 

(b ) D:=ve\op cl;:, im ls) an d ·= ·J Ur>te. cla irn~ fs ir!y a·1d thor·Jus;hl·i suppljing the n.os~ 

r~:: J r:- ··,art 2·.;idc-nc'=' for .:::l~_ h vvhd=- point:\l~i 0 1.Yt che stren~rr.hs and rirn ltal !ons ot 

both in a ma •~ner rhac anticipate~ the a ud' := nce·s l<ncwi.,;d.;Je 'E ve!. concen,s, 

values and possi t:;le bi::Js<:s 

(cj U:; e ~t~orcJs , phras~<; a.-)rJ daus;;;s .:.'! ·,,, ,en 3.5 'f3(i~C sy'lte·( u:· lin/< tne major 

sections sf d-:r: teytj create cohesi:)tL and clarify the r:: : ationshi p~ b '21.·N2en 

c!ai m(s) and reasons, be1ween reasons and evidence. and b.o t,Neen claim(") and 

cou•rtecclaims. 

(d) Est abl ish and main~a!n a rorrr:a i style and ooie:ctive tone while at1:ending to 

the norms and con•;entions of th~ discip!i>le in which they are wr it ing . 

(e) Provide c, concl uding stat er;,ert oc section that follows fro m and supports the 

argument prEsented. 

Write in for!'T'a tive/explar.atc ry text5 to exarnine a>'d convey complex idec:5, 

concepts, and information clear ly and accurately throu9h the effect ive selection, 

organization, and analysis of content . 

(a) Introduce a topic; organize complex ideas, concepts, and information so 

that each new element builds on that which precedes it to create a unified 

whole; include formatting (e.g., headings), graphics (e.g ., figures, tables), and 

multimedia when useful to :Jic!ing comprehension . 

(b) Develop the topic thoroughly by selecting thE most significant and relevant 

facts, extended definiti ons, concrete details, quotations, or ether information 

a,,d exampl~s appropriate to the audience's knowledge of the topic. 

(c) Use appropriate and varied transit ions and syntax to link the major sections of 

the text, create cohesion, and clar ifv the rela ti onships among complex ideas and 

concepts . 

(d) Use precise language, domain-specific vocabulary. and techniques such as 

metaphor, sim ile, and analogy to manage the complexity of the topic 

(e) Establish and maintain a forrnal style and objective tone while attending to 

the norms and conventions of thE dis~ipline in whi ch they are writ ing. 

(f) Provide a concluding statement or section that follows from and supp0rts 

the information or explanation presented (e. g. , ~rticuiating imp licaticn5 o, the 

significance of th::: topic) 

Book 3· Units 2. 4 '' 

Book 3: Units 2, 4' · 



1Nrit.;: n:Jr:ativ;;:s to deve!op ;ea! o.- irnagi1.ed expEriences c-r e',Ents using 

erfecti·vc te(hniq Je . well-chosen details, ,,.,dwell-structured ::v2n1 s.::quenc.c:s 

(e i Engage and onenr the read?r by setting CJUT a probiern >itu.stion or 

::Jbser,Jaticn and its signific.anc·=. es;:sblishing one or multiple point(s) of ,,. i;:w 

a'ld introducing a narrator and/ur .:haracters; create a sn:ootr, prog:essio0 ·:;i 

experiences or e~. ents. 
(b ) Use nof r~t ive techniqu~s , such ::s dia!og~e . pacingl descript~on ref~ection , 

<i nd multipie plot !1,-1es , to develop e.<peflences events, and/cr c~;arscte's 

t·:.; Usc:. .;arie;:y of tec!Y11ques tc seque.-,ce events S·J that !hey bu ild Ol\ one 

anoo:her to create a :c:herent whci2 and b•J il j ~0\N:;r .::l a panicul.ar tor,e a1r:l 

G\.Jt:=vrr;e !2 .9, a sEnse of rTi'yst~r) . )L1spense gro· . .vrh a . r esolutio.·~ J. 

(ci) Use precise V'101ds ;:nd phrases, telling ,'Jeca d, and sen:;or~' la -·guagt: to 

convej a ,l;vid picture Gf Lhe ':' .;<.pericn,:es, 2v~rrts setti:g, and;•:r char~ctefs. 

(e) Prc\'ide a co.1c lusicm that follo'h5 from and -eflects on' v!-.at i~ eAper'enced 

observed, or resolved over the co~rse of the narrative. 

Produce clear and coherent w riting in which the development. organization. 

and styie are appropriate te: task, purpo~e. and audience. 

Develop and strengthen writing as needed by planning, revising, ed it ing, 

rewriting, o.- trying a new approach, focusing on address'ng what is most 

sig.1ificant for a specific purpose and audience . 

Use technology. including the l'lter•let, t o produ'=e, publish. and update 

individt.;a! or shared vvriting products in response to ongoing feedback. 

including nevo~ arguments or i'lfo!·mation. 

Conduct short as well as more sustained research projects to answer a question 

(including a self-generated questi on) or solve a probiem; na rrow or broaden 

the inqui ry when app1·cpriate; synthesize multiple sources on the subject, 

demonstrating understanding of the subject under investigation. 

Gai:her relevant information from multiple authoritative print and digitai 

sources, using advanced searches effectively; :;ssess the strengths and 

limitations of each sou,-ce in terms of the task . purpose, .::ncl audience; 

irttegrate intormation intc; the text selecti,dy to fflaintair, t he flow of ide~s, 

a·Joid ing plagiarism and overreliance on ar:y one: ;odrce and f:.llo 11'/ing a 

st:::ndarc! f•)rmat fo r ci tat ton 

' > E::3~ : ,.-: c t -= ( ., .·. nr.g·7('T '..!p·:•r ;:!C! ily -:;....i:'" (.J•-~'2~ ~ (·'>:·'j'j 

·- -=~j . _or·· rh.Hnb-:~ :: ~ ~ -~ be tr.2 ~ i ; l ~ h z -2- .i 
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r Dr a~;" evide•Ke forrn literary or informational te:<es to support analysis 

ref !ecti8n, and r<::>ear,:h. 

(a) Apply g i ades 11-1 2 Read ing standards to li1erature (e .g , 'Den·,o nst rat"' 

!<nowiedge o f eighteenth-, nine1eenth- iind earl~,-tv,.,ntieth -centur)' 

founda ti onal works of Americc.n literac'J• e, Jnc1ud 'ng ho'N t".O or rnore te;..'ts 

from the same period treat similar tne.11es or topi(s" ) 

(b) !:l,pply gr::;des 11-12 Readin,;; standards to literary nonfict1or, (e.g ., 

"Delineate ar.d e .:::lua;:e the r:'as-::Jn irg ir. semiro"' ' U.S . te"ts . inci •.!dmg tne 

appli-::at ion ot consti1ution-3l prin(ip les ar·d use ::Jf legal reasoriln':J fe g. in 

U.S Supreme Court Case m;;; jority opiniors and .:hse n ts} and -c he pr'=rn1ses, 

purposes: and argun:ents ir. vvor·<~ Ji public 2d /O(acy (e . ~- ~ q- 2 f~dcra iist. 

cksidential <1dclresses] ') 

Write routinely over e:<tended time r~ames (time for research reflection, ::~nd 

rev;sion) and shortEr time frarres {a single sitting or a day O' t '·Nai for a r;;;ng" 

of tasks, purposes, and audiences. 

Boo~ 2: Un it 2 ·' 
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Writing Goals Based on Examination of Portfolio 

Name ______________________________________ Date ______________ _ 

I examined my writing portfolio today and studied the following pieces: 

Sample Examined Date of Sample 

Based on this examination, [ have set the following goals to improve my writing: 

M y ~:oa l . t IS 0 • •• S I 0 nee dt 0 .•• 

Teacher's Remarks: 



DIBELS Benchmark Goals 
Four Assessment Periods Per Year 

Systen~ 

Beginning and end of year goals and status are based on the DIBELS goals and status for assessing three times per year. Middle 1 and 
Middle 2 are estimated goals and status based on a linear, curvilinear, or rational analysis of progress over the course of the year using 
the beginning, middle, and end of year status from the 3-assessment-times-per-year DIBELS goals as anchor points. 

KINDERGARTEN 

Beginning of Year Middle 1 of Year Middle 2 of Year End of Year 
Weeks 3- 6 Weeks 12- 15 Weeks 22- 24 Weeks 32-34 

I ~~~~~~e __ _ I Status I Status I Status I Status Scores Scores Scores Scores 
--- - -- ----- --

Initial Sound 0- 3 At risk 0- 7 At risk 0 - 11 Deficit Not administered during this 
Fluency {ISF) 4-7 Some risk 8- 18 Some risk 12 - 24 Emerging assessment period 

8 and above Low risk 19 and above Low risk 25 and above Established 
-- ----

Letter Naming 
0 - 1 At risk 0- 10 At risk 0- 18 At risk 0 - 28 At risk 
2-7 Some risk 11- 20 Some risk 19- 30 Some risk 29- 39 Some risk 

Fluency (LNF) 
8 and above Low risk 21 and above Low risk 31 and above Low risk 40 and above Low risk 

-- ---· -· ---

Phoneme 
Not admmistered during 

0 - 5 At risk 0 - 7 At risk 0 - 9 Deficit 
Segmentation 6 - 11 Some risk 8- 22 Some risk 10- 34 Emerging 
Flue ncy (PSF) 

this assessment period 
12 and above Low risk 23 and above Low risk 35 and above Established 

Nonsense 
Not admi nistered during 

0 - 1 At risk 0- 7 At risk 0- 14 At risk 
Word Fluency- 2- 8 Some risk 8- 15 Some risk 15- 24 Some risk 
(NWF-CLS) this assessment period 

9 and above Low risk 16 and above Low risk 25 and above Low risk 

BENCHMARK GOALS FOR THIS MEASURE HAVE NOT BEEN ESTABLISHED. 
Word Use 
Fluency (WUF) 

Tentatively, students in the lowest 20 percent of a school district using local norms should be considered at risk for poor language and 
reading outcomes, and those between the 20th and percentile and 40th percentile should be considered at some risk. 

dibels. uoregon.ed u Revision Date: July-31-2008 
© University of Oregon Center on Teaching and Learning . All rights reserved. 
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DIBELS Benchmark Goals 
Four Assessment Periods Per Year 

FIRST GRADE 

Beginning of Year Middle 1 of Year Middle 2 of Year End of Year 

Weeks 3-6 Weeks 12- 15 Weeks 22 - 24 Weeks 32-34 

DIBELS J Status Measure Scores Status Scores Scores Status Scores Status 

0- 24 At risk 
Letter Naming 

25 - 36 Some risk 
Not administered during this Not administered during this Not administered during this 

Fluency (LNF) assessment period assessment period assessment period 
37 and above Low risk 

Phoneme 0- 9 Deficit 0- 9 Deficit 0- 9 Deficit 0- 9 Deficit 

Segmentation 10 - 34 Emerging 10- 34 Emerging 10- 34 Emerging 10- 34 Emerging 
Fluency (PSF) 

35 and above Established 35 and above Established 35 and above Established 35 and above Established 

Nonsense 0 - 12 At risk 0- 23 At risk 0 - 29 Deficit 0- 29 Deficit 

Word Fluency 13- 23 Some risk 24- 40 Some risk 30- 49 Emerging 30 - 49 Emerging 
( NWF-CLS) 

24 and above Low risk 41 and above Low risk 50 and above Established 50 and above Established 

0 - 3 At risk 0 - 10 At risk 0 - 19 At risk 
Oral Reading Not administered during thi s 

4- 12 Some risk 11 - 24 Some risk 20- 39 Some risk Fluency (ORF) assessment period 
13 and above Low risk 25 and above Low r isk 40 and above Low risk 

BENCHMARK GOALS FOR THIS MEASURE HAVE NOT YET BEEN ESTABLISHED. 
Retell Fluency Not administered during this Preliminary evidence indicates that for students to be on track with comprehension they should 
( RTF) assessment period meet both of the following criteria: 1) meet the Oral Reading Fluency benchmark goal and 2) have a 

retell score of at least 25% of their Oral Reading Fluency score. 

Word Use 
BENCHMARK GOALS FOR THIS MEASURE HAVE NOT BEEN ESTABLISHED . 

Fluency (WUF) 
Tentatively, students in the lowest 20 percent of a school district using local norms should be considered at risk for poor language and 
reading outcomes, and those between the 20th and percentile and 40th percentile should be considered at some risk. 

- - -

d i be Is. uoreg on .ed u Rev ision Date: July-31 -2008 
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I EL DIBELS Benchmark Goals 
Four Assessment Periods Per Year 

Syste111 

SECOND GRADE Beginning of Year Middle 1 of Year Middle 2 of Year End of Year 

Weeks 3- 6 Weeks 12- 15 Weeks 22- 24 Weeks 32- 34 

DIBELS Measure Scores Status Scores Status Scores Status Scores Status 

Nonsense 0 - 29 Deficit 
Word Fluency - 30 - 49 Emerging 

Not administered during this Not administered during t his Not administered during this 
assessment period assessment period assessment period 

( NWF- CLS) 50 and above Established 

0 - 25 At risk 0- 43 At risk 0 - 56 At risk 0- 69 At risk 
Oral Reading 

26 - 43 Some risk 44 - 59 Some risk 57- 73 Some r isk 70 - 89 Some risk Fluency ( ORF) 
44 and above Low risk 60 and above Low risk 74 and above Low risk 90 and above Low risk 

Retell Fluency 
BENCHMARK GOALS FOR THIS MEASURE HAVE NOT YET BEEN ESTABLISHED. 
Preliminary evidence indicates that for students to be on track with comprehension they should meet both of the following criteria: 

( RTF) 
1) meet the Oral Reading Fluency benchmark goal and 2) have a retell score of at least 25% of their Oral Reading Fluency score . 

Word Use 
BENCHMARK GOALS FOR THIS MEASURE HAVE NOT BEEN ESTABLISHED. 

Fluency ( WUF) 
Tentatively, students in the lowest 20 percent of a school district using local norms should be considered at risk for poor language 
and reading outcomes, and those between the 20th and percentile and 40th percentile should be considered at some risk . 

TH IRD GRADE Beginning of Year Middle 1 of Year Middle 2 of Yea r End of Yea r 

Weeks 3- 6 Weeks 12- 15 Weeks 22- 24 Weeks 32 - 34 

DI BELS Measure Scores Status Scores Status Scores Status Scores Status 

Oral Reading 
0 - 52 At risk 0 - 61 At risk 0- 69 At risk 0 - 79 At risk 
53 - 76 Some risk 62 - 87 Some risk 70- 97 Some risk 80- 109 Some risk Fluency (ORF) 
77 and above Low risk 88 and above Low risk 98 and above Low risk 110 and above Low risk 

Retell Fluency 
BENCHMARK GOALS FOR THIS MEASURE HAVE NOT YET BEEN ESTABLISHED. 
Preliminary evidence indicates that for students to be on track with comprehension they should meet both of the following criteria : 

( RTF) 
1) meet the Oral Reading Fluency benchmark goal and 2) have a retell score of at least 25% of their Oral Reading Fluency score. 

Word Use 
BENCHMARK GOALS FOR THIS MEASURE HAVE NOT BEEN ESTABLISHED. 

Fluency (WUF) 
Tentatively, students in the lowest 20 percent of a school district using local norms should be considered at risk for poor language 
and read ing outcomes, and those between the 20th and percentile and 40th percentile should be considered at some risk . 

dibels.uoregon .ed u Revision Date : July-31 -2008 
© University of Oregon Center on Teaching and Learning . All rights reserved . 



DIBELS Benchmark Goals 
Four Assessment Periods Per Year 

FOURTH GRADE Beginning of Year Middle 1 of Year Middle 2 of Year End of Year 
Weeks 3- 6 Weeks 12- 15 Weeks 22- 24 W eeks 32 - 34 

DIBELS Measure Scores Status Scores Status Scores Status Scores Status 

Oral Reading 
0 - 70 At risk 0- 78 At risk 0- 86 At risk 0- 95 At risk 
71- 92 Some risk 79 - 100 Some risk 87 - 108 Some risk 96- 117 Some risk 

Fluency ( ORF ) 
93 and above Low risk 101 and above Low risk 109 and above Low risk 118 and above Low risk 

Ret ell Fl uency 
BENCHMARK GOALS FOR THIS MEASURE HAVE NOT BEEN ESTABLISHED.* 

(RTF) 

FIFTH GRA DE Beginning of Year Middle 1 of Year Middle 2 of Year End of Yea r 
Weeks 3- 6 Weeks 12- 15 Weeks 22- 24 W eeks 32- 34 

DIBELS 
Measure Scores Status Scores Status Scores Status Scores Status 

Ora l Read ing 
0- 80 At risk 0 - 89 At risk 0 - 95 At risk 0- 102 At risk 

Fluency (ORF ) 8 1 - 103 Some risk 90- 110 Some risk 96 - 116 Some risk 103 - 123 Som e risk 
104 and above Low risk 111 and above Low risk 117 and above Low risk 124 and above Low risk 

Retell Fluency 
BENCHMARK GOALS FOR THIS MEASURE HAVE NOT BEEN ESTABLISHED .* 

(RTF) 

SIXTH GRADE Beginning of Yea r Middle 1 of Year Middle 2 of Year End of Year 
W eeks 3- 6 Weeks 12- 15 Weeks 2 2 - 24 W eeks 3 2 - 34 

DIBELS 
Measure Scores Status Scores Status Scores Status Scores St at us 

Ora l Reading 
0- 82 At risk 0- 94 At risk 0- 100 At r isk 0- 103 At r isk 
83 - 108 Some risk 95- 116 Some risk 101 - 121 Some risk 104 - 124 Some risk Fluency (ORF) 
109 and above Low risk 117 and above Low risk 122 and above Low risk 125 and above Low risk 

Ret ell Fluency 
BENCHMARK GOALS FOR THIS MEASURE HAVE NOT YET BEEN ESTABLISHED. * 

(RTF) 

* Preliminary ev idence indicates that for students to be on track with comprehension they should meet both of the following criteria : 1) meet the Oral 
Reading Fluency benchmark goal and 2) have a retell score of at least 25% of their Oral Reading Fluency score. 

dibels. uoregon .edu Revision Date: July-31-2008 
© University of Oregon Center on Teaching and Learning. All rights reserved. 



IB L DIBELS Benchmark Goals 
Four Assessment Periods Per Year 

Note : Goals and cutpoints for risk for Grades 4 through 6 are based on CBM normative information from 4th and 5th grade students in 
Fall , Winter and Spring from Hasbrouck and Tindal (1992) as well as average slope of reading progress information from Fuchs, Fuchs, 
Hamlett, Wa lz, & Germann (1993) . Empirical evidence of the percent achieving subsequent literacy goals is not yet available for these 
ini t ial est imates. 

I n addition to these preliminary estimates of goals and risk indicators, local normative information is available for each participating 
school district . A reasonable approximation of goals and cut scores for risk are also available from the local norms. The 40th percentile 
using local norms provides an approximate goal, and below the 20th percentile using local norms provides an approximate at-risk 
indicator . 

With add itiona l research these preliminary estimates will be refined based on the odds of achieving subsequent literacy goals . Each 
distr ict can examine these odds by entering scores on a selected outcome for relevant grade levels. For example, in Oregon, a state 
assessment is given in fifth grade with a specific goal for meeting expectations. If a participating school district enters the fifth grade 
scores for al l fifth grade students and the Oregon State Assessment goal, the DIBELS Data System will provide the odds of achieving 
t he goa l for t hese initial estimates of goals and risk indicators. 

References 

Fuchs, L. S., Fuchs, D., Hamlett, C. L., Walz, L., & Germann, G. (1993) . Formative evaluation of academic progress : How much growth 
can we expect? School Psychology Review, 22 , 27-48 . 

Hasbrouck, J. E., & T indal , G. ( 1992, Spring) . Curriculum-based oral reading fluency norms for student s in grades 2 through 5. Teach ing 
Exceptional Children, pp . 4 1-44. 
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lOOBMBACS 

Elementary School Report Card 

Teacher Name 

Room Number 

Class Name MPl Grade 

Math 

English/LA 

Social Stud ies 

Science 

Phys. Ed. 

Art 

Technology 

Brotherhood 

Class Name MPl 

Math 

English/LA 

Social Studies 

Science 

Phys. Ed. 

Art 

Technology 

Brotherhood 

Days 

Absent 

Days 

Tardy 

Grades 
MP2 Grade 

Behavior 
MP2 

MP3 Grade MP4 Grade 

MP3 MP4 

-----------------------------------------------------1 I 
I Key I 

l=Far Below Basic 2=Below Basic 3=Basic 4=Proficient S=Advanced 
I I -----------------------------------------------------

Teacher Notes: 

Parent Signature: _________________ Date ____ _ 



lOOBMBACS 

Middle School Report Card 

Teacher Name 

Room Number 

Class Name MP1 Grade 

Math 

English/LA 

Social Studies 

Science 

Phys. Ed. 

Art 

Technology 

Brotherhood 

Class Name MPl 

Math 

English/LA 

Social Studies 

Science 

Phys. Ed . 

Art 

Technology 

Brotherhood 

Days 

Absent 

Days 

Tardy 

Grades 
MP2 Grade 

Behavior 
MP2 

MP3 Grade MP4 Grade 

MP3 MP4 

-----------------------------------------------------1 

Key 1 
I I 

: F=Far Below Basic D=Below Basic C=Basic B=Proficient A=Advanced : 
I I -----------------------------------------------------

Teacher Notes: 

Parent Signature: _________________ Date ____ _ 



100 BMBACS 

Hi gh School Report Card 

Teacher Name 

Room Number 

Class Name MP1 Grade 

Math 

English/LA 

Social Studies 

Science 

Phys. Ed . 

Art 

Technology 

Brotherhood 

Class Name MP1 

Math 

English/LA 

Social Studies 

Science 

Phys. Ed . 

Art 

Technology 

Brotherhood 

Days 
Absent 

Days 
Tardy 

Grades 
MP2 Grade 

Behavior 
MP2 

MP3 Grade MP4 Grade 

MP3 MP4 

---------------------------------------- -- -----------1 

1 Key : 
: F=Far Below Basic D=Below Basic C=Basic B=Proficient A=Advanced : 
I I ---- - -- - -------------- -- ------ --- - - --- - --------------

Teacher Notes: 

Parent Signatu re: _________________ Date ____ _ 



Reading Level Correlation Chart 

C) Grade Reading Fountas-Pinnell Basal Lexile 
Level Recovery Guided Reading DRA Equivilant Levels 

A, B A 
A Readiness 

1 1 
Kindergarten 

B 2 2 
PrePrimer 1 

3 3 
c 

4 4 

5 PrePrimer 2 
D 6 

6 

7 PrePrimer 3 
E 8 

8 

9 
F 10 

Grade 1 10 Primer 

c 11 
G 12 

12 

13 
H 14 

14 Grade 1 
200-299 

15 
I 16 

16 

18 J, K 20 300-399 
Grade 2 Grade 2 

20 L, M 28 400-499 

30 
22 N 500-599 

Grade 3 34 Grade 3 

24 O, P 38 600-699 

Grade 4 26 Q, R, S 40 Grade 4 700-799 

Grade 5 28 T, U, V 44 Grade 5 800-899 

Grade 6 30 W, X, Y Grade 6 900-999 

0 Grade 7 32 z Grade 7 
1000-1100 

Grade 8 34 z Grade 8 



Student Name Grade Gender 

<Last Name>, <First Name> I <Grade> Male 

Student ID Date of Birth 

<Student ID Number> <DOB> 
Birthplace 

me> <Last Name> 
Address> Enter Date 

Oakland. CA <Zip Code> I <Enrollment Date> 
l e ave Date 

<Home Phone> I <Departure Dale> 

Course ID Course Title Grade Grade Credits 
1 01LBM!1A'CS""~ .'.< <:"Se"i'iiester?.1if;<'iew'r?;.~~;l!J!,)jJ¥~~~,111t~j:~<t;a1lli,~" 
-·=~,-- - English 9 • - · ' C- ~ c: 5.0 

Algebra I C+ C 5.0 
Physical Science C+ C- 5.0 
Spanish I C- C 5.0 
Physical Education A A 5.0 
Art A A 5.0 
Technology A A 5.0 
Health C- 8 5.0 
Africana Studies A A 5.0 

Course ID Course Title Grade Grade Credits 
llWMMBAC.§',J~,.;fsSeme~~Yea~·". 

English 9 
Algebra I 

':."' .' • "'Jf~&;;'QII\:~~{i$'t:Qt'F 42~;Xtl.~~;;: 

Comments: 

Physical Science 
Spanish I 
Physical Education 
Art 
Technology 
Community Service 
African-American Studies 

<Insert Logo 
for 100 BMBACS> 

100 Black Men of the Bay Area Charter School 
<Street Address>. Oakland, CA. <Zip Code> 

<Phone Number> 

<Principal's Name> Date 

School Official's Signature 

L, ____ ___:Tc:'":::":::":::' '"'Pie;is:_::~unofficiaiM unless signed by a school official and printed on a watermark's page 



Student Name 

Student ID 

<Last Name>. <Fi rst Name> 

<Student ID Number> 

Technology 
Health 
Africana Studies 

Grade Gender 

I <Grade> Male 

Date of Birth 

<DOB> 
Birthplace 

Enter Date 
I <Enrollment Date> 
Leave Date 
I <Departure Date> 

Credits . ' 
5.0 

C+ 5.0 
C+ 5.0 
C- 5.0 
A A 5.0 
A A 5.0 
A A 5.0 
C- B 5.0 
A A 5.0 

Course ID Course Title Grade Grade Credits 
rfru!J~l!~.§§J~U'A ~£mest~~:$Year>"'.i!!~i!~&@.!l~~1?t~Q'tr'451'~~~~~ 

Engl1sh 9 

Comments: 

Algebra I 
Physical Science 
Spanish I 
Physical Education 
Art 
Technology 
Community Service 
African-American Stud ies 

<Insert Logo 
fo r 100 BMBACS> 

100 Black Men of the Bay Area Charier School 
<Street Address>, Oakland, CA. <Zip Code> 

<Phone Number> 

<Principal's Name> 

School Official's Signature 

Date 

,_ _____ T:.:.'•:::n:;oso:cd!!:pl'-'is,_,wunofficialw unless signed by a school official and printed on a watermark's pa e 



Cfl_ARTER PlETITION 

!Parent or Guardian meaningfully interested in enroiling their child a.t: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits conside.tation. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys p ursuant to Education Code Section 4 7605 beginning July 1, 2012 With the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

* Grade first ye~chool -9p~g . A 1 
~ h! ~ / [_)? /l-[_ltt} ,)v'J 
If:::!.~ [. (1j\0-f:7!vL (5Y\_? 

dOmorA ~~ 



Clfl-ARTER PETITION 

lParent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men ofthe Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits conside.tation. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

* Grade first year of school opening 



CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at : 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits conside~ation. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
oppor tunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

S"lo 7 1'2 7'5 

* Grade first year of school opening 



CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits considex:-ation. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 4 7605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

* Grade first year of school opening 
\ 
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' 
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CHARTER PETITION 

Parent or Guardian meaningfully interested in enroiling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 .131ack Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify" that they are parents or guardians who are meaningfully interested iii having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oaldand 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 With the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

* Grade first year of school opening 

~ 
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Cl!-l'.ARTIER PETITION 

Parent or Guardian meaningfully interested in enroHftng their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify" that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

( 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits conside.r:-ation. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 4 7605 beginning July 1, 2012 With the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

" Grade first year of school opening 
I / 

/ 

,_..· 



5107636538 congresswoma11 barba;ra 
08:50:46a.m. 10-24-201"1 

Ofo.ll{II..IU\J[l) SCIHIOOJL frO~ ~mrs: 
A 103 Biad~ MG;Iill oHhe Ba~y Area Cl!"nautelf' §clffiooi 

The charter school esti mai:es that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners li sted below 
certify that they are parents or guardians who are meanilillgful y anteresU:ed Rim lh!znrfillllg 
theirr child atltend i:ible Scll:Dool ~nder the d:11aurter pe~itilon. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

. . 
. Parents Name . Child's Narne-. /"{ig(la~w .Daje 'Grade : Address-

. . .. 
-

··. Phone 
. . . . 

contact 
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10! 24! 2019 11:44 '325'3010903 

OA.ll{Lt\Nli) SCC-HOOII. lr-0~ ~Olf$: 
A 1@0 !BHtadf> !i!en off the Bay Awte~ Clhart~r §ch~oj 

The charter school estimates that 375 studEmts will be enrolled by the charter school 
during its first year of operation under the chart12:r term. The petitioners listed be.iow 
certify that they are parents or guardians who a1e meaningfuUy inte~restel1ll iTillliD21'll'ilnlg 
theilr chilcl ;;nUe!l11d the School under the !L:har te!I" petitii!J)n. Signatures are subject t·o 
verification. 

We, the undersigned parent or guardian, support the 14 equest of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authori/;e the Lead Petitioner, Dr. Mark A~em~nder, to make or 
negotiate amendments to the attached charter as necessary to secu.re approval by the 
OUSD Board of Education. 
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Gi!AR'fEJR !PlE'fllTIOf~ 

OAJKJLAND SCHOOJL JFOR l30'\f§: 
A 100 mack Men of the Bay Area Clhlartell' §dl'wo] 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who aJre meaningfuHy nnte:rested Hll1l harvnli1!g 
their child attend the §chool! under the charter petitfton. Signatures are subject to 
verification 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

· · Parent's. Name · · Child's 1\lame Address 

.JF\VVN 'bAlf4L3 

* Grade first year of school opening 

Phone 
contact 



OAKlAND SCHOOl fOR l30Y§: 
A 100 JB]adi Men ofthe JBay Area Charter §chooi 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who a:re meaningfulny interested in having 
their child attend the Schoo! unde:r the charter petition. Signatures are subject to 
verification 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms ofthe charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

· · Parent's. Name, · · Child's Name· Signature Oat~ 'Grade ·. ·· Address 

*Grade first year of school opening 

·· Phone 
contact 



CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oaldand 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schoo1s 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

-----------------------------------



CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuantto Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

* Grade fi rst year of school opening 



CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter peti tion merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 4 7605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. · 

* Grade first year of school opening 



CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Child 's Name Signature Date 
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CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Child's Name Signature 

* Grade first year of school opening 



CH!AJR'flEJR lPE'fllTIOI\l 

OAKJLAND §CHOOJL lFOIR BOY§: 
A 100 mack: Nleli1 oHhe IBlaty Area Charrter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meanftng1fuHy interested in having 
their child attend ithe §chooli under tlhe char~er petition. Signatures are subject to 
verification 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 vrith the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

0 P~arent's· Name Chilo's Name : Signature Date J *Grade Address 
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CIHARTJER IPJETll'fll([J)l\J 

Parent or Guardian meanhngfuBy iniceresited in enrolling their child at: 

OAKLAND SCHOOl FOR. BOYS: 
A 100 Black Men of the Bay Area. Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Chi ld's Name Date *Grade Address 

* Grade first year of school opening 
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CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 stud ents will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Chi ld's Name Signature Date *Grade Address Phone 
contact 
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Parent or Guardian meaningfully interested fin ennolHng their chHd at: 

OAKLAND SCHOOL FOR. BOYS: 
A 100 Black Men of the Bay Area Charter Sch ool 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the chart er term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under th e charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Child 's Name Signature 
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/!/-- Parent or Guardian meaningfully inter ested in enrolling their child at: 

"·r \ OAKLAND SCHOOL FOR BOYS: ~ f \ '_ A 100 Black Men of the Bay Area Charte r School 
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'. 

' The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully inter ested in having 
their child attend the School under the cha rter petit ion. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support th e request of our charter petition and 
believe the attached charter petition merits conside~ation. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 With the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 
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CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the, Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners iisted below 
certifY that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verifi.ca tio n. 

: -

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 4 7605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the char te r as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

*Grade first year of school opening 



CHARTER PETITION 

!Parent or Guardian meaningfully interested in enr olling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charte r School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child atten d the School under the char ter petition. Signatures are subject to 
verifi-cation. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits conside(ation. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequentterms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

* Grade first year of school opening 
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Paurent or IGuardiam mem1xngf\Ulftliy ftllilf!:ere§ted.l. ftTrll enromng tlhlenll· clh!Hd ait: 

OAKl AND SCHOOJL lFOR J30Y§: 
A 100 Jmack Men o:fthe l3aty Area Charter School 

The charter school estimates that 3 75 students will be enrolled by the charter school 
dur ing its fi rst year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the Schoon undler the charter petition. Sig na tures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached char ter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize th e Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education . ...... 
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fC!l-l[ARl'lER PlEl'llTllON 

Parent or Guan:Ri;;m rneamingfuRliy interested h'n eRuoXRing ttlhlen1r chUrl! at: 

OAKLAND SCHOOL JFOJR JBOY§: 
A 100 JBlack Men ofthe Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petit ion the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Educati on Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 
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CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Child 's Name Signature Date *Grade Address Phone 
contact 
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G.-JIAJRTJEJR. JPl!ETllTION 

Parent or Guatrd!iaLrJJ meaningfMHy ftnterested in eEuollUrng th.eftr en Hid at: 

OAKLAND §ClHIOOJL JFOJR J30Y§: 
A 100 mack Men ofthe Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfuHy interested in having 
their child attend the §dwol under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 
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CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Chi ld 's Name Signature Date *Grade Address 

* Grade first year of school opening 
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CHARTER PETITION 

Parent or Guardian meaningfully interested in enrolling their child at : 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Child 's Name Signature Date *Grade Addffiss Phone 
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CHAIRTJER JP> lETHl'HON 

Parent or Guardian meaningfully interested nn ennollirng their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter Sch ool 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are m eaningfully interested in having 
their child a ttend the School under the charter petit ion. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportuni ty to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Child 's Name Signature Date *Grade Address 

* Grade first year of school opening 



CHARTER PETITION 
Parent or Gu~rdian meaningfully interested in enrolling their child at: 

~ OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 

1 
negotiate amendments to the attached chatter as necessary to secure approval by the 
OUSD Board of Education. / ,, 

Parent's Name Child's Name ~gnature Date *Grade Address 
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CHARTER PETITION 
Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 

Parent's Name Child's Name Signature Date *Grade Address Phone 
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CHARTER PETITION 
Parent or Guardian meaningfully interested in enrolling their child at: 

OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 

The charter school estimates that 375 students will be enrolled by the charter school 
during its first year of operation under the charter term. The petitioners listed below 
certify that they are parents or guardians who are meaningfully interested in having 
their child attend the School under the charter petition. Signatures are subject to 
verification. • 

We, the undersigned parent or guardian, support the request of our charter petition and 
believe the attached charter petition merits consideration. We hereby petition the Oakland 
Unified School District (OUSD) Board of Education to grant a charter term to Oakland 
School for Boys pursuant to Education Code Section 47605 beginning July 1, 2012 with the 
opportunity to request subsequent terms of the charter as described in the Charter Schools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or 
negotiate amendments to the attached charter as necessary to secure approval by the 
OUSD Board of Education. 
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Parent or Guardian meaningfully interested in enrolling their child a~ 

A 100 Black Men of the Bay Area Charter SchooJ 1 

The charter. school estimates that 375 students will be enrolled by the charter scho~l 
during its first year of operation under the charter term. The petitioners listed bel of 
certify that they are parents or guardians who are meaningfully interested in havpng 
their child attend theSchool under the charter petition. Signatures are subject t:q 
verification. \ 

We, the undersigned parent or guardian, support the request of our charter petition\and 
believe the attached charter petition merits consideration. We hereby petition the Ofkland 
Unified School District (OUSD) Board of Education to grant a charter term to Oaldan~ 
School for Boys pursuant to Education Code Section 4 7605 beginning July 1, 2012 with the 
oppor.tunity to request subsequent terms of the charter as described in the Charter ~.chools 
Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or .\ 
negotiate amendments to the attached charter as necessary to secure approval by th 
OUSD Board of Education. 
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OAKLAND SCHOOL FOR BOYS: 
A 100 Black Men of the Bay Area Charter School 
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Act. The petitioners authorize the Lead Petitioner, Dr. Mark Alexander, to make or I 
negotiate amendments to the attached charter as necessary to secure approval by nhe 
OUSD Board of Education. 
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